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Preface 

Meredith Warshaw began writing for 2e: Twice-Exceptional Newsletter 

when it was founded, late in 2003. Drawing on her background as a parent 

and as a special needs educational advisor, she has shared with readers 

her thoughts on issues related to raising, educating, and understanding 

twice-exceptional children.  

Some readers may not be familiar with the term twice exceptional (2e 

for short). It refers to gifted children who are exceptional both because of 

their intellectual giftedness and because of special needs such as learning 

disabilities, attention deficit disorder, or emotional or behavior difficulties – any of which can 

cause problems both academically and in social or family settings. 

Twice-exceptional children generally have little difficulty grasping concepts or generating ide-

as. What trips them up might be organizing their ideas to put them on paper, writing legibly, doing 

calculations accurately, or following instructions step by step. On the outside, these students 

might seem distracted, uninterested, disruptive, or lazy; and it’s easy to think that they could im-

prove just by “trying harder.” In many cases, however, they  can’t. Their learning challenges are 

often the result of the way their brain is “wired.” In these individuals, messages traveling from the 

senses to the brain encounter “interference” along the way, making it hard for the brain to quickly 

and easily make sense of the signals it receives. As a result, twice-exceptional students can be 

trying very hard but not getting the same results as the other students around them. 

A child with this profile can be a challenge to raise, 

to teach, or just to understand. Through her writings, 

Meredith Warshaw offers readers insight into these 

unique and challenging young people. The columns pre-

sented here address these topics: 

 An introduction to twice exceptional 

 The second “e” in 2e (learning difficulties and disabili-

ties) 

 Living with our 2e children 

 Educating a 2e child. 

In the final chapter of this publication are resources relat-

ed to raising and educating twice-exceptional  

children.  
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 Chapter 

1 

Introduction to  
Twice Exceptional 

2e: Twice-Exceptional Newsletter,  May 2006 

Peeling the Onion 

Trying to figure out what’s going on with a twice-

exceptional child can feel like peeling an onion. Eve-

ry time you think you’ve figured it out, you find 

there’s another layer to explore.  

When things don’t seem quite right with our child, or 

the child is clearly unhappy or not functioning well at 

school, getting a diagnosis can be a relief. There can 

be a feeling that at last we know the problem and 

can figure out how to help. Similarly, when a profes-

sional assesses our child for problems, it’s easy to 

assume that the first problem found is the cause of 

all difficulties. 

Unfortunately, 2e kids are 

often like onions, with many 

layers of issues that need to 

be identified and resolved. 

For example, documentation 

shows that “approximately a 

quarter to one-third of all 

children with AD/HD also 

have learning disabili-

ties,” (Teaching Children 

with Attention Deficit Hyper-

activity Disorder: Instructional Strategies and Prac-

tices, U.S. Office of Special Education Programs, 

U.S. Department of Education, 2004). Similar rates 

of comorbidity (co-occurring conditions) hold true for 

kids with learning disabilities, Asperger Syndrome, 

and other conditions. 

There are several reasons why it’s easy to miss co-

morbid conditions during an initial assessment. 

First, if one condition is having an overwhelmingly 

strong impact on the child, it can mask others. For 

example, it can be difficult to tell if a child who has 

AD/HD with hyperactivity also has learning disabili-

ties because the problems caused by an inability to 

attend can look the same as LDs. (The reverse is 

also true − a child with LDs can look inattentive.) 

Another problem is that if a child’s areas of special 

needs fall in a variety of realms, the first assessor 

may not have any expertise in the other areas. The 

diagnosis one gets can depend on whether the first 

assessment is done by an occupational therapist, by 

a psychologist, or by a professional from a different 

area.      

Furthermore, a 2e child’s giftedness can mask any 

special needs such as a learning 

disability. If a child is adept at using 

intelligence to compensate for are-

as of weaknesses, he or she may 

do well enough during testing that 

the areas of relative weakness 

don’t stand out and may seem easi-

ly explained by the primary diagno-

sis. 

How can we address this problem? 

Mainly by staying vigilant and look-

ing for signs that something may have been missed. 

To start with, when getting the results of the child’s 

first assessment of any kind (which should always 

contain a detailed report of testing results), ask the 

assessor if he or she recommends any further as-

sessments by professionals in other areas such as 

occupational therapy, hearing, or speech. Also, if the 

test results show puzzling discrepancies, such as 
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the child testing much lower in some areas than in 

others, ask the assessor what those particular areas 

are associated with (i.e., auditory memory, visual 

processing, expressive language, reading skills). 

Then keep an eye on the child for problems related 

to those areas. 

Another important step is to watch for issues that 

fail to clear up with treatment or that don’t fit the 

profile of the primary diagnosis. Take, for example,  

a child with AD/HD who starts using medication. The 

parent notices improvement with most problems, 

but sees that the child is still a reluctant reader. In 

this situation, the parent should take steps to deter-

mine if the child may also have a reading  

disability. 

Sometimes it can feel like a never-ending chore, 

constantly peeling the onion only to find more and 

more layers. The good news is that by being aware 

that this may happen, we can more quickly catch 

problems and provide our children with what they 

need.  

 

2e: Twice-Exceptional Newsletter,  October 2003  

The Challenge of the  
2e Child 

Parents of gifted children are often concerned that 

everything comes too easily to their children. These 

children learn that they can do everything academic 

without trying. Parents worry that the children will 

fall apart the first time they hit an academic task 

they cannot do effortlessly (and this worry often has 

a foundation in reality). This is often a large part of 

the impetus for grade skips or other methods of 

providing adequate academic challenge. 

The problem for twice-exceptional children − that is, 

children who are gifted but also have learning disa-

bilities or other special needs − is that they learn an 

even more damaging lesson: that if they cannot do 

a task right away, they won’t be able to do it at all. 

Everything in school is either too difficult or too easy 

– nothing is “just right.” This situation is exacerbat-

ed by the frequently occurring problem of under-

identification; that is, because gifted children are so 

good at compensating for their special needs, their 

problems often go undetected until they finally “hit 

the wall.” By this time, a great deal of emotional and 

academic damage may have been done. 

Teachers and parents often are unaware that chil-

dren with special needs may be able to do a task 

sometimes, but not always. Their coping skills may 

fall apart when they are tired or ill. They may be able 

to muster the extra mental/physical/emotional en-

ergy to do a difficult task if the subject is one that 

engages them and they are fresh and rested, but 

not at the end of the day on a topic they dislike. 

They may also learn that it’s dangerous to perform 

well because they will then be held to a standard 

that they can’t maintain consistently: “I know you 

can do it, because I’ve seen you.” In other words, 

they get punished for sometimes succeeding. 

Children with special needs can tire quickly when 

doing non-physical tasks because these tasks are 

so much harder for them than for kids without the 

special needs. For example, imagine spending the 

day in school with earmuffs on so that you had trou-

ble hearing − you would be pretty tired! It would 

take you longer to figure out what was being said; 

and by the time you figured it out, the class would 

have moved on. You would be spending so much 

mental energy decoding what was said that you 

would  have less left for actually thinking about it. If 

you have ever learned a foreign language, remem-

ber how much work it was to carry on a conversation 

when you had not yet become fluent. This is what 

school is like for children with auditory processing 

problems. 
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There are no easy answers for helping our twice-

exceptional kids learn to tolerate difficulty, especial-

ly after they have been burned. It certainly helps if 

you can recognize when a task is hard for them and 

let them know that you understand. Starting easy 

and gradually easing them into more difficult work 

can also help. Doing a task together (for example, 

co-writing a story with the adult acting as “scribe”) 

can be another great way to start. One of the most 

important parts is being aware that there is a basis 

for the sometimes seemingly irrational over-

reactions of twice-exceptional kids.  
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 Chapter 

2 The Second “e” in 2e 

2e: Twice-Exceptional Newsletter,  April 2004 

Is it Just AD/HD? 

Children can appear to have attention difficulties 

because of issues such as processing problems. In 

addition, many children with AD/HD have additional 

problems (co-morbidities) that exacerbate their at-

tention difficulties. Therefore, with any child who is 

having trouble paying attention, it is important to 

check for underlying reasons other than, or in addi-

tion to, AD/HD. These problems can be especially 

difficult to identify with gifted children, who often 

use their intelligence to compensate for processing 

problems. Four areas that are particularly important 

to check are hearing/auditory processing, vision, 

sensory integration, and sleep problems. 

Hearing/Auditory Processing Problems 

Children have trouble attending in class if they can’t 

understand what is being said. Although most chil-

dren have their hearing screened by the pediatri-

cian, these tests can miss problems caused by inter-

mittent hearing losses, such as those experienced 

by children with allergies or frequent ear infections. 

If testing occurs during a time their ears are clear, 

the children appear to have normal hearing.  

Alternatively, some children whose hearing tests as 

normal have problems with auditory processing − 

that is, their brains have trouble interpreting what 

they hear. These children have difficulty under-

standing spoken information, even though their 

hearing may be fine in terms of acuity. They may be 

mistakenly labeled with AD/HD, inattentive type, 

due to the difficulty they have attending to spoken 

information.  

The standard hearing test, involving detection of 

tones, cannot detect auditory processing problems. 

The child must be tested by an audiologist trained in 

assessing auditory processing.  

Vision Problems 

Children who can’t see well also have trouble at-

tending in class. Although children are routinely test-

ed on eye charts at school, acuity is only one com-

ponent of the ability to see well enough to do 

schoolwork.  

Some children may have problems with eye tracking 

or convergence − in other words, their eyes don’t 

work together smoothly. These problems don’t show 

up during the typical exam using an eye chart since 

they are not problems of acuity. It often takes a de-

velopmental optometrist to diagnose this kind of 

vision problem. 

Other children might have Irlen Syndrome, vision 

difficulties caused by fluorescent lighting, glare, or 

high-contrast materials (such as black print on 

glossy white pages). These children might see words 

move around on the page, blurriness or “halos,” and 

other visual distortions. 

The treatment for these types of vision problems 

may be vision therapy or special glasses. Both are 

controversial. However, I have had clients who 

found that vision therapy or Irlen glasses made a 

great difference for their children. 

Sensory Integration Dysfunction 

Sensory integration (also known as sensory pro-

cessing) problems occur when the brain has trouble 

handling sensory input. Some children are hyper-

sensitive (over-sensitive) to sounds, light, or touch. 
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For example, a light touch feels like a blow, or a soft 

sound can be unbearable. These children may have 

trouble functioning in a loud, bright classroom and 

may fall apart easily.  

Others are hyposensitive (under-sensitive) to senso-

ry input. They may have trouble with vestibular and 

proprioceptive input – in other words, they find it 

hard to orient themselves in space. These children 

may find it necessary to spin or jump to get the sen-

sory input they need to orient and calm themselves. 

Others may have to be held tightly to get the extra 

tactile stimulation they require. 

A specially trained occupational therapist (OT) can 

make assessments and provide treatment for chil-

dren with Sensory Integration Dysfunction (also 

called Sensory Processing Disorder). Treatment may 

include a “sensory diet” to help the child learn to 

better process sensory input.  

Sleep Problems 

Lack of sleep can be at the root of a variety of prob-

lems, including lack of attention, temper tantrums, 

and oppositional behavior. Children who snore or 

have breathing problems (such as allergies) may 

have sleep apnea and not get enough good quality 

sleep, even if they seem to be getting enough hours 

in bed. If you suspect sleep problems, your pediatri-

cian can refer you to an allergist or an ear, nose, 

and throat specialist.  

2e: Twice-Exceptional Newsletter, November 2006 
Almost, but Not Quite… 

In many ways, it can be harder to figure out and 

meet the needs of children with central auditory 

processing disorder (CAPD) or partial hearing losses 

than it is for those who are profoundly deaf. The 

same holds true for kids with visual processing 

problems or seriously impaired vision in comparison 

with those who are blind. 

To begin with, it’s often hard to figure out that a 

child has impaired hearing or vision. For one thing, 

gifted kids use their cognitive abilities to compen-

sate for what they are missing visually or auditorily. 

This often hides both the child’s giftedness and the 

impairment, as well as being exhausting and frus-

trating for the child. In addition, kids seldom have 

any idea that other people see or hear more clearly 

than they do. They just assume that they’re stupid 

for not being able to figure out what those blurry 

lines say or what the fuzzy sounds mean. Therefore, 

they don’t know to say “I’m not seeing well enough 

and need glasses,” or “My hearing isn’t as good as it 

should be.” For this reason, I strongly recommend 

that every child see an eye doctor by first grade. Any 

children showing signs of having trouble under-

standing what people are saying or paying attention 

For additional information, see... 

 “CAPD and the Gifted Child: The Relevance of Central Auditory Processing Deficit to Gifted Educa-

tion,” by Kay Pittelkow, an article that discusses how to recognize CAPD in gifted children, types of 

auditory processing deficits, and assessment: www.nswagtc.org.au/info/articles/

PittelkowCAPD.html  

 When the Brain Can’t Hear: Unraveling the Mystery of Auditory Processing Disorder, by Teri James 

Bellis, a book that provides a comprehensive guide to auditory processing disorders 

 The Light Barrier: A Color Solution to Your Child’s Light-Based Reading Difficulties, by Rhonda 

Stone and Robert Dobrin, a book that provides an in-depth discussion of Irlen Syndrome 

 The Out-of-Sync Child: Recognizing and Coping with Sensory Integration Dysfunction, a book by 

Carol Stock Kranowitz, a guide to sensory integration issues      
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auditorily should have their hearing assessed by an 

audiologist who is knowledgeable about auditory 

processing disorders. 

Even though we may recognize that a child is having 

difficulties of some sort, many of our 2e kids have 

other problems, such as AD/HD or Asperger Syn-

drome, which may have already been diagnosed. In 

these situations, behaviors or problems caused by 

processing problems or impairments often get erro-

neously attributed to the AD/HD or AS, especially 

when children’s special needs interfere with their 

ability to tolerate or cooperate with testing. Identifi-

cation becomes even more difficult when we consid-

er that some children’s processing problems only 

kick in when the children are trying to see and hear 

at the same time; and, complicating matters further, 

not all practitioners are trained to diagnose prob-

lems with auditory or visual processing.  

Once children are identified as having impaired vi-

sion or hearing, or related processing problems, it 

may still be difficult to realize how severely these 

problems can affect them. We don’t expect a deaf 

child to understand what the teacher is saying with-

out some sort of intervention. However, we may not 

realize that a child with auditory processing deficits 

also finds it extremely difficult to follow what teach-

er and classmates are saying without assistance 

(i.e., an FM system to amplify sound, preferential 

seating, written instructions). Similarly, some chil-

dren can see enough so that the extent of their visu-

al impairment is not obvious. Parents and teachers 

may be unaware that these children will never be 

able to read comfortably, even with large print 

books, and that they would benefit from learning 

Braille and being treated as fully visually impaired. 

Knowing just how many children are in this situation 

is difficult because they are so under-recognized. If 

you have a child diagnosed with any sort of sensory 

processing problem or impairment (low-vision, hard 

of hearing), it is important to consider whether your 

child’s impairment is causing more severe problems 

than you realize. If your child seems “oppositional” 

or “unmotivated” for work that is affected by vision 

or hearing and you know that the child has some 

impairment in that area, try to imagine going 

through school wearing earplugs or with scratched 

up sunglasses. That may be what your child is expe-

riencing.  

If first-line attempts to deal with the problem are not 

effective, it can be helpful to request an assessment 

from experts at your state school for the blind or 

deaf. In addition to their obvious areas of expertise, 

these professionals are often able to recognize that 

certain behaviors are due to vision or hearing im-

pairment that would otherwise look like symptoms 

of Asperger Syndrome or AD/HD.  

2e: Twice-Exceptional Newsletter, October 2005 
Enjoying Books when  
Reading is Difficult 

For gifted children who have trouble reading, wheth-

er due to dyslexia or vision problems, one of the 

most frustrating aspects of the situation is being 

unable to read the books that interest them. All too 

often, these children find themselves limited to 

reading books that are way below their thinking lev-

el. This means their frustration at having difficulty 

reading is compounded by a lack of reward when 

they do put forth the effort required to slog through 

written pages. It can also mean social isolation 

when they are unable to participate in conversations 

with friends about the latest “hot” book. In addition, 

there are long-term repercussions when children are 

not exposed to more advanced vocabulary. As they 

grow older, the proportion of vocabulary learned 

from reading rather than speaking increases. 

For all of these reasons, gaining access to books at 

their level of thinking is crucial to children with  

reading problems. One important means of access 

is audiobooks (available on tape, CD-ROM, or in 

MP3 format).  As audiobooks have increased in pop-

ularity, the quality of the actors who read them has 
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become excellent. In some cases, listening to the 

book can be even more enjoyable than reading it. 

The right reader can bring characters to life, and 

audiobooks often use multiple readers for books 

written from multiple points of view. 

Many families listen to audiobooks in the car, 

whether on long trips or for the daily ride to school. 

This way, the book becomes an experience the fami-

ly can enjoy together. Public libraries now lend a 

wide range of audiobooks, making them easily ac-

cessible at no cost. (See below for other ways to 

obtain audiobooks.) 

Reading aloud to our children is also an important 

and often under-used method of providing access to 

material that children are unable to read for them-

selves. Many of us give up this ritual once our kids 

are able to read for themselves. This is a loss not 

only for children who are dyslexic or visually im-

paired, but for all children and families.  

In our family, reading old favorites from my child-

hood as well as newer books on topics of interest to 

us has brought an extra closeness to my son and 

me. We can share our thoughts about the charac-

ters, further explore interesting questions, laugh 

together, complain about bad plot twists together, 

and generally share special mother/son time. This 

added benefit can be especially helpful because so 

often children’s special needs mean that parent/

child interactions are focused on prodding, encour-

aging, and homework wars rather than enjoying 

each others’ company.  

Audiobook Resources 

 National Library Service for the Blind and Physically Handicapped (NLS) (http://lcweb.loc.gov/nls). The 

Library of Congress administers this free library program of Braille and recorded materials circulated to 

eligible borrowers through a network of cooperating libraries.  

 Recording for the Blind and Dyslexic (www.rfbd.org). This program makes available a 77,000-title  

library of taped textbooks, reference books, and professional materials for people who cannot read 

standard print because of a disability. Anyone with a documented disability (e.g., a visual impairment, 

learning disability, or other physical disability which makes reading standard print difficult or impossi-

ble) is eligible to use RFB&D's taped textbooks. Use of this library requires membership: $35/year for 

an individual, plus a $65 registration fee.  

 Bookshare.org (http://Bookshare.org). This online community allows people with visual disabilities to 

legally download over 10,000 copyrighted books in accessible formats. What is downloaded is the full 

text of the book, not an audio recording. The text can be read with the adaptive technology of the read-

er's choice. A talking software application is included with membership, providing members with one 

option for reading the books. Books are also available in contracted digital Braille. There is a $25 sign-

up fee, plus a $50 annual subscription fee.   
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2e: Twice-Exceptional Newsletter,  December 2004 

Talking to Children about 
Their Special Needs 

People often wonder when and what, if anything, 

they should tell their children about their special 

needs. This topic is quite emotionally loaded for 

parents, especially if they have had difficult times 

coming to terms with their children’s diagnoses. In 

my opinion, it is best to be open with our children 

about their special needs and to start these conver-

sations at a young age.   

Many parents worry that their children will think they 

are “different” or “stupid” once they find out about 

their learning differences or other special needs. 

However, most 2e children have already figured out 

that they are different from their classmates, and 

many of them find it a relief to have the difference 

explained.  

Children with learning disabilities such as dyslexia 

often feel stupid because they can’t read as well as 

their classmates, for example. Learning that they 

are intelligent but have brains that don’t process 

written language the same way as other kids helps 

them feel better about themselves. Similarly, chil-

dren with AD/HD may think they are “bad” kids. 

They can be relieved to learn the reason why they 

have more trouble than other kids following rules 

and sitting still. Discussions of special needs should 

include mention of a child’s positive as well as nega-

tive characteristics. 

I believe it’s best to discuss special needs with a 

child at an early age. Children benefit from under-

standing their cognitive styles and learning how to 

work with their special needs. In my experience, 

adolescence is the absolute worst time to try to 

have this discussion. Teens are so concerned with 

fitting in and not being different that they often re-

ject out-of-hand any suggestion that they may not be 

like the other kids. Also, they often resent knowing 

that their parents had this information and didn’t 

share it with them, feeling that it was dishonest or 

sneaky.   

Being secretive about the diagnosis can make chil-

dren feel that there is something shameful or em-

barrassing about their differences. On the other 

hand, when discussed calmly and unemotionally, 

information about special needs can help a child 

accept that this is just one other difference, like 

wearing glasses or having frizzy hair. Discussing  

AD/HD, Asperger Syndrome, or learning disabilities 

in a matter-of-fact way sends the message that 

these things are merely another part of who a child 

is, rather than something disgraceful to be hidden.  

Once children have this information, they can learn 

who to share it with and why this information can be 

helpful. For example, you can explain to your child 

that telling friends you have auditory processing 

problems and have trouble understanding them in a 

crowd helps avoid misunderstandings. It keeps 

friends from thinking that you just don’t care 

enough to pay attention to what they have to say. 

Many books are available to read with kids who are 

learning about their special needs, and recent years 

have also brought several novels with special needs 

characters. You can find lists of books and other 

information for kids, as well as links to sites for spe-

cial needs children, at http://kids.uniquelygifted. 

org.  
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 Chapter 

3 
Living with Our 2e Children 

2e: Twice-Exceptional Newsletter,  December 2003 

Yes, Our Kids Really Are 2e: 
The Power of Community       

“Your child doesn’t have AD/HD − bored 

gifted kids are always being misdiagnosed 

with that.”   

“Of course your child is depressed − any gift-

ed kid not receiving proper accommodations 

at school would be.” 

“Highly gifted kids are often accused of hav-

ing Asperger Syndrome − you can’t let them 

attach that diagnosis to your child.” 

Too many of us have been given similar advice 

countless times when we discuss our twice-

exceptional children with people in the gifted com-

munity. So many, in fact, that a friend and I founded 

an e-mail list for families with gifted/special needs 

children when we couldn’t discuss the needs of our 

2e kids on the existing gifted e-mail lists. We were 

constantly being told that our kids’ problems were 

just due to their giftedness − and we knew that  

wasn’t true! 

Although many gifted children do get misdiagnosed 

as having AD/HD, depression, Asperger Syndrome, 

learning disabilities, and an alphabet soup of other 

disorders, it is equally true that many gifted kids 

really do have these special needs, often going undi-

agnosed. And while it is damaging for children to be 

erroneously labeled because of a mismatch be-

tween their giftedness and their school setting, it is 

also very damaging when twice-exceptional chil-

dren’s special needs are not identified. 

There are multiple problems when special needs go 

unidentified. Many of these special needs, such as 

dyslexia, are most treatable when identified as early 

as possible. In addition, gifted/special needs chil-

dren are at great risk of being incorrectly labeled as 

underachievers, unmotivated, or oppositional when 

they are unable to perform at a level consonant with 

their intelligence. Furthermore, 2e kids may develop 

depression, anxiety, or behavior problems in re-

sponse to not having either their special needs or 

their giftedness identified and addressed.  

For parents dealing with twice-exceptional children, 

finding out that we are not alone and connecting 

with other people coping with similar challenges can 

be life-changing. Getting advice from others who 

have “been there, done that,” who can empathize 

with the angst and rejoice over the victories, helps 

us in a multitude of ways. 

One parent of two twice-exceptional children wrote 

about the power of connection: 

It was not simply the information that I found  

valuable. It was knowing that I was not alone. 

I nearly wept with  relief when I found that 

there were others with children like mine. 

Truly, without the benefit of the World Wide 

Web, I might have believed that my son was 

the one and only. 

I know our GT special kids tend to be VERY 

unique. I know that there really is not a de-

fined pathway to educate such unique chil-

dren. I've learned the hard way that what 

works for my son may not work for  

other GT special kids with similar issues... 

and vice versa. But...it is the sharing of the 
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experiences, the struggles and angst, as well 

as the success for things which many parents 

take for granted that I value most . 

Here are some e-mail lists and websites that provide 

community and information for 2e families: 

 GT-Special (www.gtworld.org/gtspeclist.html) is a 

list for families homeschooling gifted/special 

needs children. Subscribe by sending e-mail to:  

subscribe-gt-special@gtworld.org. 

 GT-Spec-Home (www.gtworld.org/

gtspechome.htm) is a list for families home-

schooling gifted/special needs children. Sub-

scribe by sending e-mail to:  

subscribe-gt-spec-home@gtworld.org. 

 The Gifted-NLD-AS list is for parents and teach-

ers of gifted children with Nonverbal Learning 

Disorder and/or Asperger Syndrome: 

http://groups.yahoo.com/group/Gifted-NLD-AS. 

 Gifted But Learning Disabled is a list to discuss 

issues in education for gifted students who have 

learning disabilities: http://groups.yahoo.com/

group/gifted_but_learning_disabled. 

In addition to providing links to information on spe-

cial needs and advocacy, the Uniquely Gifted web-

site (www.uniquelygifted.org) has articles by parents 

of 2e children.  

 

2e: Twice-Exceptional Newsletter,  February 2004 
Dealing with Stress,  
Our Kids and Our Own 

Being the parent of a 2e child can be very stressful. 

So can being a 2e child. So, what can you do to re-

duce the stress? 

Don’t Let the Homework Wars Take Over  

the Family 

The generally accepted rule of thumb is no more 

than 10 minutes/grade of homework. Some special 

needs children may not even be able to handle that 

much if their special needs make school too drain-

ing. Many children need to have “reduced home-

work load” written into their IEPs or 504 Plans. If 

homework is turning into a battleground, see if you 

can find someone else to handle it. Many children 

work better with a tutor, especially one who has 

training in special needs. Sometimes a child will 

respond better to help from one parent than the 

other, or to an after-school tutoring program, or help 

from a friend. Try to get homework help written into 

the IEP or 504 plan. 

If  your child cannot succeed at homework without 

your help, that’s a sign that the child needs some-

thing different at school − more remediation, better 

accommodations, clearer explanations, etc. Some-

times the best tactic, hard as it is to see your child 

founder, is to stop helping with homework so that 

the school can see what your child can do on his or 

her own. Meanwhile, let your children know that 

they have your love and support. 

Take Time for Fun 

It’s important for parents to get some “adult” time. If 

you are married or have a significant other, make 

sure that you occasionally get an evening out to-

gether (no, once a year is not enough). If you are 

single, be sure to spend some time with adult 

friends. Get a babysitter or trade childcare with an-

other family. If your child’s special needs make this 

difficult, see if there is respite care available in your 

area; or try to find another family whose children are 

compatible with yours. If the children can enjoy play-

ing together while the adults socialize, that can be 

almost as relaxing as going out solo. 

Also important is for the family to have fun together 

− especially when things are tense. Make sure to 

regularly spend time doing something enjoyable: 

rent a movie, visit the park, have a family game 

night. If different family members can’t agree on 

what’s fun or siblings have trouble getting along, it 

may sometimes make sense to plan time for adult/

child pairs to do something special together.  
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2e: Twice-Exceptional Newsletter,  January 2006 

The Power of a Name:  
The Good and Bad Sides  
of “Labels” 

Max finds reading painfully difficult. Assessed as 

dyslexic, he’s eligible to get help from a special ed 

teacher at school. Hannah often talks out in class at 

the wrong time and has trouble understanding so-

cial interactions. She’s been diagnosed with Asper-

ger Syndrome. Max’s and Hannah’s parents face a 

set of difficult decisions shared by all parents of 

children with special needs − should they share the 

diagnosis with the school? With their special needs 

children? With siblings, other family members, and 

friends? What are the benefits of sharing? Will 

“labeling” their children help or hurt them? There 

are no easy answers. 

Giving a name to a child’s difficulties brings with it 

both costs and benefits − names are powerful. The 

balance will vary with each family situation. The fol-

lowing discussion lays out some considerations par-

ents need to weigh in making their decisions. 

The Negatives 

 Stereotyping. A label can give people a false 

sense of knowing all about a child. Most special 

needs are heterogeneous within categories; that 

is, they encompass a broad range of symptoms 

and behaviors. For example, three children with 

AD/HD may present with three very different  

profiles of strengths and weaknesses and vary 

widely in the types of support and management 

they need at school and home. However, a 

teacher told that Terry has AD/HD may think he 

knows all he needs to about the child. For this 

reason, Dr. Mel Levine, author of Educational 

Care, prefers to use what he calls a phenomeno-

logical approach, outlining a child’s strengths 

and weaknesses and then formulating educa-

tional and home strategies to support the child. 

 Hopelessness. Parents may fear that once their 

child has a label, those who work with her will 

give up on her, lowering their expectations to 

 

Don’t make all of your child’s relaxation contingent 

on finishing work. Children need time to play and be 

kids. They should be guaranteed free time each 

week to decompress, either alone or with friends 

(depending on temperament and preferences.) 

Stress Management 

Adequate exercise is important for stress manage-

ment, although it’s often easier said than done. 

Many people find yoga or tai chi helpful; you may be 

able to find a parent/child class in your community. 

Many community education programs and hospitals 

offer relaxation classes.  

The stress management site at About.com (http://

stress.about.com) has useful information, including 

a section on childhood stress. The book, Fighting 

Invisible Tigers: A Stress Management Guide for 

Teens, by Earl Hipp (Free Spirit Publishing), contains 

many suggestions that can be helpful for both kids 

and parents. 

Humor 

Last but not least, a little comic relief can go a long 

way as a stress-buster. Let your child read a favorite 

cartoon or the latest Captain Underpants book, 

while you read or listen to your favorite humor writ-

er. Watch a light comedy. Listen together to a Bill 

Cosby album in the car. Share laughter.  
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match their (possibly erroneous) ideas of the 

severity, pervasiveness, and permanence of the 

child’s limitations. 

 Stigma. Although there has been progress in the 

past few decades, a stigma is still associated 

with most special needs. Parents may fear that 

their special needs child will be viewed as 

“dumb” or “crazy.”  

The Positives 

Despite all of these negatives, there are also posi-

tives to using labels, as long as the labels are cor-

rect for that child. These include: 

 Seal of Authenticity. When teachers and other 

adults in a child’s life are apprised of a child’s 

diagnosis, it tells them that there’s a reason for 

the child’s behaviors that might otherwise be 

attributed to bad parenting, naughtiness, or not 

trying. It also gives them information on more 

productive ways to manage the child’s behaviors 

in the classroom and at home. 

 Validation. Children already know they’re differ-

ent from their classmates. Very often, they inter-

pret that difference as meaning that they’re 

“stupid” or “weird.” It can help children who are 

demoralized to learn the reason for their strug-

gles, such as: “It’s hard for you to pay attention 

in the classroom because you have more trouble 

than most people hearing when there’s back-

ground noise”; or “The reason you have trouble 

reading is because you have dyslexia; and now 

that we know, we can get you reading instruction 

that fits the way you learn.” Providing this type of 

explanation also lets children know that we be-

lieve them when they say they can’t (rather than 

won’t) do something − often after years of being 

berated for not trying. 

 Understanding. For all the risks of stereotyping, 

knowing a label can help the people around a 

child better understand her challenges and 

strengths. Teachers can be more patient with a 

child who needs directions repeated due to a 

hearing problem rather than lack of attention. 

Once the school knows that a child has Asperger 

Syndrome, behavior seen as “sassy” can now be 

seen as the result of not understanding what  

is being requested or not knowing how to act 

appropriately. 

 Education. If we give in to the fear of stigma, we 

lose the chance to educate the community about 

the true nature of special needs. I am not sug-

gesting sacrificing our kids’ well-being in order to 

teach others. However, showing that we are not 

embarrassed by our child’s special needs teach-

es people around us that it’s not something 

shameful. 

 Services. Having a diagnostic label is important 

for getting services in the schools. Children not 

identified as having special learning needs will 

not receive the accommodations and remedia-

tion they need to succeed. 

 Family Interactions. Siblings need to know about 

the special needs in order to understand what’s 

going on in the family. Not only does it help them 

be more patient and sympathetic, it can also be 

crucial for dealing with any teasing they may  

encounter at school. If classmates say “Your 

brother is a weirdo,” it makes a big difference to 

know that he isn’t that way by choice but be-

cause he has Asperger Syndrome. A lot is asked 

of siblings of special needs children, and they 

are better able to rise to the challenge if they 

aren’t kept in the dark. (For more on this, see the 

article on siblings later in this chapter.)  

Whether or not they have diagnoses, our kids are 

labeled. If a child has AD/HD but the school doesn’t 

know about it, the teacher’s label for the child may 

be “bad kid” or “behavior problem.” If a child has an 

undiagnosed learning disability, the label is often 

“lazy,” “unmotivated,” or “stupid.” In my experience, 

being given the correct label is often liberating for a 

child and relieves stigma rather than bestowing it. 

There’s no right answer to the question of when to 

use labels. As with everything else pertaining to our 

twice-exceptional kids, one size does not fit all. That 

said, it is always important to keep an open mind 

about labels and not reject them out of hand. The 

information and explanation they give can be life-

changing.  
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2e: Twice-Exceptional Newsletter,  March 2006 

Saying Thank You  
and Apologizing  

Living in a household with 2e kids (and parents) can 

be frazzling. In our lives with 2e kids, it is easy to get 

caught up in correcting and criticizing. This can lead 

to a family life where most interactions are negative 

and stress levels climb through the roof. Life in the 

2e lane also frequently includes working closely with 

teachers, administrators, therapists, and other pro-

fessionals. At times, when things become over-

whelming, remembering to say thank you or apolo-

gize when warranted can smooth over many rough 

edges.  

At Home 

When my son was three years old, I was appalled to 

realize that I was constantly correcting him and criti-

cizing, but never complimenting him or thanking 

him. I worked to consciously change this behavior. I 

started telling him when I was pleased with some-

thing he’d done and thanking him both when he did 

anything particularly thoughtful and when he com-

plied pleasantly with requests. Life became much 

more pleasant at home − both because he was 

happier being noticed for being good and because I 

became much more aware of all the good things he 

was doing.  

After a while, I noticed another positive change – my 

son started thanking me spontaneously. I value the 

spontaneous thanks for the little things that so of-

ten go unnoticed by family members − “Thank you 

for bringing me a drink,” or “Thanks for finding the 

shirt I’ve been looking for.” Of course, this doesn’t 

mean that he never forgets to say thanks for a pre-

sent, but it means that we both feel more valued 

because we know that our thoughtfulness is  

appreciated. 

I have also worked hard (not always successfully) to 

apologize when merited. The hardest part has been 

learning not to negate the apology by trying to justify 

my actions. There are times that it’s important to 

simply say “I’m sorry. I shouldn’t have screamed at 

you,” without adding “I just get so mad when you 

constantly forget to clean up the dishes.” By doing 

this, I model that mistakes are not the end of the 

world as long as one is honest and deals with the 

consequences by calmly trying to correct things. My 

son has learned that a truly felt “I’m sorry” really 

can make things better in some circumstances, as 

well as being aware that there are situations where 

“sorry” just isn’t enough − whether because repara-

tions are also required or because the transgression 

has occurred too frequently. 

In the World 

Teachers, doctors, managers, and other people we 

deal with tend to hear all the complaints and none 

of the compliments. Letting them know that you 

appreciate their work can help prevent burn-out  

and provide a needed lift, plus some positive  

reinforcement. 

If you only have two minutes, just write a quick 

“thanks.” If you can spare a little more time, being 

specific lets people know that others notice the ex-

tra touches that take time and caring; and it pro-

vides positive reinforcement. For example, when I 

wrote a thank you note to our pediatrician, I stated 

specifically that I appreciate that he never makes us 

feel rushed, that he has a good rapport with my son, 

that he takes my concerns seriously, and that he 

makes me feel comfortable asking questions about 

his clinical reasoning. Since these are things that 

can be problems when dealing with doctors, giving 

positive feedback to those who get it right lets them 

know that their efforts make a difference. Similar 

notes to teachers, OTs, psychologists, and other 

professionals are always appreciated. 

In the world, as at home, apologizing and offering to 

make amends, if possible, can make a big differ-

ence. Often, a sincere apology can turn an unhappy 

situation into an opportunity to forge closer ties. 

Everyone makes errors, but many refuse to admit 

them. Most people appreciate honesty and a willing-

ness to try to fix problems.  

When dealing with schools, thanking teachers and 
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2e: Twice-Exceptional Newsletter,  April 2005 
Siblings of Twice-
Exceptional Children 

As parents, we sometimes find it difficult to help 

siblings understand that we are not favoring our 

special needs child. We must help them understand 

that the special needs sibling truly has severe learn-

ing issues and, at the same time, let our NT, or neu-

ro-typical, children know that we empathize with 

their frustration. (Neuro-typical is a term often used 

to denote people who do not have special needs.) 

It can seem unfair to a child when parents have dif-

ferent expectations for different children. There are 

no easy answers. Sometimes it helps for parents to 

explain that they expect the same amount of difficul-

ty for each child, where difficulty is measured not by 

the end result, but by how difficult something is for 

an individual child. For example, if one child were on 

crutches, it might be as difficult for her to walk one 

block as it is for a child not on crutches to walk one 

mile. So, expecting different output (one block ver-

sus one mile) is still expecting the same amount of 

work from each child. 

Here are a few things that can be helpful. 

 Let the NT child know you understand that the 

situation is very frustrating and that it can seem 

that you have different standards for the special-

needs child. Listen empathetically, acknowledg-

ing her needs and opinions. Realize that no one, 

not even parents, can realize how difficult it is to 

be the sibling of a high-maintenance child. 

 Have the NT child try writing a one-page essay 

using his non-dominant hand, being told it will be 

evaluated for content, spelling, and neatness, 

and see how tired he is at the end. Then explain 

that this is how his sibling feels after many aca-

demic tasks that would be easy if he didn’t have 

his learning disabilities. 

 Let the child tell you if any of the expectations 

you have for her seem unreasonable – not in 

comparison with your expectations of her sibling, 

but on their own merits. If she thinks something 

is unreasonable, listen to her argument and see 

if there is any room for compromise. 

 Children with special needs often need extra 

attention from their parents, which can be hard 

on the NT siblings. If possible, try to schedule 

some special time for the NT child with one of his 

parents – he may feel that his sibling gets all the 

attention and he only gets attention when he’s in 

trouble. 

 Be sure that you are not expecting the NT child 

to hide her achievements in order to keep her 

sibling from feeling bad. 

 Make sure that you recognize the NT child’s 

achievements, not just his short-comings. Other-

wise, he can feel that he is in a double-bind – he 

gets in trouble if he is not perfect, but does not 

get praise for doing well because that is what’s 

expected of him. 

other staff when they’ve been helpful can build up a 

reservoir of good will that may help when it’s time to 

advocate for our 2e children. And if staff members 

know that you are willing to listen and change your 

mind if you are wrong, they will often be more forth-

coming and comfortable working as a team.  
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 Don’t expect your NT child to behave more ma-

turely because your special needs child is diffi-

cult. The NT child is still a child, with the same 

needs as her peers. Do the best you can to meet 

your NT child’s needs; when you can’t, let her 

know that you realize that she has legitimate 

grounds for being upset.  

NT children may be angry about the difficulty of hav-

ing a special needs sibling. In addition to taking 

away their parents’ time and attention, the special 

needs child may embarrass his or her siblings at 

school or in other settings. NT children may also 

mourn the loss of the “sibling that might have been” 

had the special needs child been NT. These are nor-

mal feelings, and it is important to recognize them 

in an accepting, understanding way, and validate 

the truth of the NT child’s experience. NT children 

may feel guilty for having these negative feelings; it 

is important to reassure them that there are no for-

bidden feelings, only forbidden actions. 

Some areas have support groups for siblings of  

special needs children. NT children may find it  

helpful and reassuring to meet other children in 

similar situations and find out that they are not 

alone.  
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 Chapter 

4 
Educating a 2e Child 

2e: Twice-Exceptional Newsletter,  August 2004 

Effectively Sharing  
Information with Schools 

Once you have assessment results, you need to fig-

ure out the best way to share information for han-

dling your child’s special needs with people at your 

child’s school. It is important to do this in a way that 

maximizes the effectiveness of your communication.  

Too often, I hear parents complain that they gave 

their child’s teacher a book or a list of websites, but 

the teacher never found time to read it. This is un-

derstandable − most elementary school teachers 

have 20 to 30 children to take care of, and teachers 

in the older grades deal with many times that num-

ber. Even the most caring, well-intentioned teacher 

will have trouble finding time to read books for  

several kids or remembering to check websites at 

the end of a long school day. Your job is to make  

it easy for the teacher to get the most important  

information.  

I suggest the following steps. 

1. Prepare a short summary page listing the most 

important points in the articles and referencing 

the page numbers where they can be found.  

2. Find the shortest articles that you feel provide 

the most crucial information. 

3. Choose articles from experts in the field or 

sources that are known and respected in the 

educational community. Limit yourself to as few 

articles as possible − no more than 2 to 3. 

4. Use a colored highlighter pen on the most im-

portant points in each article. 

5. Present the articles in order of importance. 

When explaining why this information is important, 

be sure to emphasize that you are sharing it in order 

for your child to get an appropriate education. Do 

not say that this will lead to the best education − 

the legal requirement is that children get FAPE (Free 

Appropriate Public Education). 

Beth Davis-Wellington, Esq., M.P.H. of Kidslaw: 

Adoption, Education & Health Care Advocacy, says:  

I advise parents to send a “back to school 

letter” to each of their child’s teachers, tell-

ing the teacher about their child’s strengths 

and areas of concern and attaching the IEP 

(or 504 plan). I avoid writing that “Scott has 

AD/HD,” and say instead that Scott is easily 

distracted and has trouble staying on task 

(or whatever the actual problem is).  

I also add “Scott is an excellent writer, espe-

cially of scripts, and enjoys acting,” or some-

thing like that, as appropriate. I also try to 

individually address the letters − even if I 

type in “Dear” and write in the teacher’s 

name when I get to the school.  

Another recommendation is to set up a meeting with 

all of the child’s teachers prior to school (if possible) 

or shortly after school starts. That way, the parent 

can have a first meeting before there is a problem 

and also verify the teachers’ preferred method of 

contact. 

Taking steps to communicate clearly and concisely 

with school staff increases the likelihood that your 

information will be read and acted on. It also helps 

establish a relationship of cooperation and collabo-

ration with school staff and gets the school year off 

to a good start.  



18 

2e: Twice-Exceptional Newsletter, September 2006 
Making Music Together 

Most children with dysgraphia eventually need ac-

commodations to be successful at school. The same 

is true for students with many other special needs, 

including those with auditory processing problems, 

vision problems, sensory integration (sensory pro-

cessing) issues, etc.  While accommodations are 

among the easiest of interventions to implement, 

parents often are met with great resistance by 

schools who fear they give students an “unfair  

advantage.” 

School is not supposed to be a competitive game. 

The goal of school should be to educate children, 

not to separate the wheat from the chaff. Grades 

are supposed to be measures of how much a child 

has learned and understood, not trophies. 

In their recently published book, The Mislabeled 

Child, Fernette and Brock Eide write: 

We have found that many persons 

(educators especially, but also parents and 

children) misunderstand the purpose of ac-

commodations, so we would like to say a 

little about them here. Some people worry 

that accommodations can create “special 

advantages” or “tilt the playing field” in fa-

vor of children with learning challenges. Oth-

ers respond that accommodations are need-

ed to “level a playing field” that is already 

tilted against the learning–challenged child. 

We find these metaphors subtly misleading. 

Education is neither a game nor a form of 

competition; it is the process of helping 

each child learn and achieve as well as she 

possibly can. People who are worried about 

giving special learning advantages to chil-

dren need to rethink their whole perspec-

tive. We should be trying to provide as many 

learning advantages as we can to all chil-

dren. This does not mean relieving any child 

of the responsibility of making the kind of 

diligent effort that is needed to learn, but it 

does mean lessening the burden imposed 

by learning challenges that make certain 

kinds of work essentially impossible and 

channeling a child’s energy into more bene-

ficial forms of work. Accommodations, in 

other words, should not be thought of as 

ways of getting a child out of work but as 

ways of getting a child into the kinds of  

work that are best suited to promoting her 

education. 

I think we need a new metaphor for education and 

accommodations. Maybe the classroom’s an or-

chestra and we want to help all the children play  

as well as possible. If one violinist needs a shoulder 

rest, do we say she can’t have it because the other 

violinists don’t use one, even if that means the 

string section will be out of tune? If one of the  

saxophonists needs a different kind of reed than  

the others, do we insist that he has to use the same 

reed as everyone else because he shouldn’t have 

any advantages, even if that means there’s a loud 

squawking noise every couple of minutes?  And if 

the flutes need more time to warm up than the  
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timpanist, do we insist that the flutes can’t have  

the time they need? Virtuoso violinist Itzhak Perl-

man must sit when he performs, due to the effects 

of polio, while all other violin soloists stand. The 

music world would be a poorer place if he were 

banned from the concert stage because he wasn’t 

playing under the exact same circumstances as oth-

er soloists.  

I suggest that we should give out shoulder rests and 

longer warm-ups and any other adaptations that our 

players need. School isn’t supposed to be about 

winning and losing. It’s supposed to be about giving 

kids the skills they need to make beautiful music in 

the symphony of life.  

 

2e: Twice-Exceptional Newsletter, February, 2005 
School Refusal 

When a child starts refusing to go to school, parents 

often turn to their pediatricians for advice. Unfortu-

nately, among pediatricians the conventional wis-

dom about school refusal has been that it should be 

handled by getting the child back to school as soon 

as possible. For example, in the article “School Re-

fusal in Children and Adolescents” physician Wanda 

Fremont says, “Unreasonable fears about leaving 

the home and parents can be successfully treated. 

Parents must keep trying to get their child back to 

school…. The longer a child remains out of school, 

the more difficult it will be for the child to return to 

school” (Pediatrics for Parents, Vol. 21, Number 5). 

What this advice ignores is the reality that many 

cases of school refusal are caused by problems at 

school that need to be addressed. For some chil-

dren the problems are interpersonal – conflict with 

the teacher or bullying, for example. Other children 

may be struggling in school due to unidentified spe-

cial needs – learning disabilities, processing prob-

lems, Asperger Syndrome, AD/HD, sensory integra-

tion issues, etc. 

In their excellent book, Straight Talk about Psycho-

logical Testing for Kids (Guilford Press, 2004), Ellen 

Braaten and Gretchen Felopulos write: 

It’s particularly important for children with 

this type of anxiety disorder to undergo a 

combination of neuropsychological and psy-

chological testing, however, because there 

is a good chance that something has made 

school a place they want to escape or avoid. 

This may be the social stress or level of 

stimulation that school imposes, but often 

it’s a learning problem that hasn’t been  

addressed. 

Unless the underlying problem is uncovered and 

dealt with, forcing the child to return to a problemat-

ic situation is unlikely to lead to positive results. 

Therefore, if your child exhibits school avoidance, 

it’s important to do a thorough investigation of the 

reasons.   

First, try to find out if your child is being bullied, ei-

ther physically or emotionally (teasing or exclusion). 

If bullying is occurring, it’s important to be able to 

assure the child that she will be safe if she returns 

to school − that means that the school must active-

ly deal with the problem. At this point, the parent 

should write a letter to the school documenting the 

harassment and stating the expectation that it will 

be dealt with immediately. (See the sidebar on the 

next page for resources to help address bullying.) 

It’s also important to find out if learning disabilities 

are making school too difficult for the child. Gifted 

children often compensate well enough that learn-

ing problems go undiagnosed, even though they are 

causing difficulties for the child. A child who is feel-

ing lost or unable to learn in the classroom may feel 

stupid and find school a very distressing place to be. 

In addition, especially if a child’s special needs have 

not yet been diagnosed, he may be getting com-

ments from teachers such as “you’re too smart not 

to be able to do that” or “you could do that if you’d  
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these deficits, these children may be chided for 

“having an attitude”− for being defiant, opposition-

al, or disrespectful when they’re really completely 

misunderstanding the unspoken communication 

(tone of voice, facial expression, body position). 

School can become a scary place for children who 

are constantly getting in trouble but don’t under-

stand why. 

In each of the situations discussed here, a return to 

school is unlikely to be successful unless the under-

lying problem is remedied. Therefore, the primary 

goal should be to discover the cause of the school 

refusal and fix the school situation, rather than  

simply to get the child back to school as soon as 

possible.  

just try”− very demoralizing to a child who really is 

trying or whose lack of effort stems from learned 

helplessness over his inability to do the work, even 

when he does try. 

Children with AD/HD, Nonverbal Learning Disorder 

(NLD), or Asperger Syndrome (AS) may experience 

school problems due to their disabilities; and these 

problems can lead them to experience school as a 

hostile environment. If a teacher lacks knowledge or 

understanding of AD/HD, a child may be subject to 

recriminations for impulsive behavior or lack of at-

tention. Children with NLD or AS are often very lit-

eral and have trouble understanding non-verbal 

communication. If they have not been diagnosed or 

have a teacher unaware of the ramifications of 

When the Problem Is Bullying… 

 Learn how to write effective letters to the school at the Wrightslaw website: http://wrightslaw.com/

advoc/articles/Letter_to_Stranger.html.  

 Find out how to address bullying related to a child’s special needs at this website: www.ed.gov/

PressReleases/07-2000/0726_2.html. Here you’ll find a useful letter from the Office for Civil Rights and 

the Office of Special Education and Rehabilitative Services in the U.S. Department of Education. The 

letter calls for prompt action if the harassment is due to the student’s disability and keeps the student 

from participating in or benefiting from school. 

 Find out how to set up school anti-bullying programs that work in Stan Davis’s excellent book, Schools 

Where Everyone Belongs: Practical Strategies for Reducing Bullying (Stop Bullying Now, 2004). Also 

check out his new online chapter that discusses bullying of special needs students at: http://

www.stopbullyingnow.com/index.html. 

2e: Twice-Exceptional Newsletter, January, 2007 
Deciding When to Fight and 
When to Let Go 

Our culture sometimes seems obsessed by the 

ethos that it’s important to “learn to stick things 

out.” However, it’s equally important to learn when 

to quit. Some situations can be fixed or endured, 

but some are unsalvageable. Wisdom lies in know-

ing when to stay and when to go.  

When our children are in a damaging school situa-

tion, our first step is to try to fix it. However, some 

situations cannot be saved − at least not in time to 

avoid irreparable damage to the child. When par-

ents realize that this may be the situation, they face 

difficult choices. 

Emotionally, the reaction is often “They can’t get 

away with this − I’m going to make them do what 

they should.” While understandable, one has to de-

cide whether it’s realistic. Can the school be forced 

to do what it should? If so, can it be done soon  
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enough to keep the child from suffering irreparable 

damage? Can we ensure that it’s done effectively, 

without retaliation against the student?  

Sometimes the answer is “yes” − we can get the 

situation fixed in a timely manner and in a way that 

will benefit our child. Other times, it becomes clear 

that change is not going to happen soon enough or 

thoroughly enough. Sometimes, if what’s needed 

are services or remediation, the cost in legal fees is 

more than would be spent to handle the situation 

privately. And sometimes there are situations so 

toxic they require getting the child out as soon as 

possible. 

Many parents worry that they’re abandoning the 

public schools, or other children still at the school. 

It’s important to remember that schools are there  

to serve children, not the other way around. In my 

opinion, it’s also important not to sacrifice our chil-

dren’s needs for the sake of fixing a problem for 

others. Pulling your child from a bad school situation 

doesn’t have to mean giving up on helping others to 

fix it.  

 

When we take our children out of a bad school situ-

ation, after having first tried to fix it, we teach them 

important lessons. We teach them that you don’t 

just quit, that it’s important to try to make things 

work. We teach them that when things cannot be 

fixed, we look at our options and decide on the best 

course of action. We teach them that we love them 

and consider their well-being important enough that 

we will upset the status quo in order to protect them 

and do what’s best for them. We teach them that we 

trust our knowledge and understanding of them and 

their needs. Finally, we teach them that there are 

times to let go and move on. 

It’s important that we teach our children these  

lessons − that when things get tough, we try to fix 

the situation and that when the situation is unsal-

vageable, we look for other alternatives and make 

the best choices we can. There are few perfect an-

swers in life, and it’s important for our children to 

learn how to make difficult decisions and then  

move forward.  

2e: Twice-Exceptional Newsletter, June, 2004 
Homeschooling 2e Children 

Looking back over the past school year, it may be 

apparent that the current school situation is not 

working.  Increasingly, parents of 2e children are 

turning to homeschooling to meet their children’s 

idiosyncratic needs.  

Homeschooling can be an excellent way to allow 2e 

children to use their strengths and preferred learn-

ing styles. In homeschooling, it is easy to accommo-

date a child who is on multiple grade levels − it is 

not a problem if the child is at a 3rd-grade level for 

writing and an 8th-grade level for math.  Another 

benefit for the 2e child who needs remedial ser-

vices, such as OT or vision therapy, is that the child 

has time and energy for these important services 

rather than being overburdened by sandwiching 

them in after school or in addition to homework.   

For children who have problems with social skills, 

homeschooling can be helpful because it separates 

academic time from social time. This separation can 

allow them to blossom academically since social 

demands or bullying will not interfere with learning, 

and also allow them to work on social skills in small-

er groups for shorter, more manageable     periods 

of time. 

It is important to use support networks. The home-

schooling site at About.com has links by state to 

local homeschooling groups (http://homeschooling. 

about.com/od/supportgroupsbystate/a/sgusa.htm). 

It is especially important to contact local home-

schoolers because regulations vary widely by state 

and locals are your best source of information for 

learning how rules are actually implemented in your 

district. Local homeschooling groups often have 

weekly gatherings, classes, field trips, etc., a great 

way to meet other homeschooling parents, who can 

give you moral support and practical advice. It can 
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also be a way to give your child some social opportu-

nities.     

If you are pulling your child out of an unsatisfactory 

school situation, you may want to read the articles 

about “deschooling,” a period of recovery from the 

stress of bad school situations at http://

homeschooling.gomilpitas.com/weblinks/

deschooling.htm. E-mail lists can be an invaluable 

source of advice and support. GT-Spec-Home 

(www.gtworld.org/gtspechome.htm) is a low-volume 

list for families homeschooling gifted/special needs 

children, while TAGMAX (www.tagfam.org) is a high-

volume source of resource suggestions for the new 

homeschooler. I also highly recommend the book 

Creative Home Schooling: A Resource Guide for 

Smart Families, by Lisa Rivero, which contains a 

wealth of resources. It will reassure you about the 

decision to homeschool and provide many useful 

suggestions.  

Some important points about homeschooling:  

 Homeschooling doesn’t have to look like “school 

at home” (and for 2e kids that’s one of the best 

parts!)  

 It doesn’t have to be done entirely by the parents 

− classes, tutors, mentors, online courses, and 

correspondence courses are all useful resources.  

 You don’t have to be a trained special education 

teacher in order to homeschool your 2e child.   

 You don’t have to be a trained teacher at all to 

homeschool. Classroom teachers have to meet 

the needs of a large group of children, while you 

have the luxury of working with your child as an 

individual.  

 Many parents who think “I can’t homeschool − 

we’ll kill each other” find that they are actually 

fighting less with their children once the stress 

and unhappiness caused by a bad school situa-

tion are gone.   

 Learning takes place in many different ways, 

using many different activities.  

 Homeschoolers can have plenty of opportunity 

for social contact. In fact, because they aren’t 

overburdened with homework, they often have 

more time for socializing and community activi-

ties than school children.  

 You don’t have to go at it alone. Although you 

don’t need to use them, there are “umbrella 

schools” available to provide help; some are very 

flexible, while others are quite structured. They 

can be especially reassuring to the beginning 

homeschooler and helpful for those dealing with 

difficult local bureaucracies. However, there is  

no reason to feel obligated to use an umbrella 

school.  

 Homeschooling doesn’t have to be forever. It 

may be right for one year, or several, or the rest 

of your child’s education − you can make that 

decision on a year-by-year basis.  

Homeschooling isn’t for everyone, but neither is 

school.  Many families who started homeschooling 

out of desperation find themselves enjoying it and 

continuing to do so by choice.  For many families, 

homeschooling can be a wonderful way of bringing 

light back into their children’s educational experi-

ences and bringing the family closer together.  
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2e: Twice-Exceptional Newsletter, July 2006 
Helping 2e Kids in the  
Transition to College 

Sending a child off to college is nerve-wracking for 

most parents. How much more so, then, for parents 

of 2e children?!  Although this is what we have 

worked for, there are so many worries about how 

our children will fare away from home.  

There are some things we can do to help make the 

transition easier and safer. Starting early, in high 

school if possible, is best. The excellent book Ask 

and Tell: Self-Advocacy and Disclosure for People on 

the Autism Spectrum, edited by Stephen M. Shore, 

provides some excellent advice, especially in these 

two chapters: 

 “Help Me Help Myself: Teaching and Learning,” 

by Kassiane Sibley  

 “Using the IEP to Build Skills in Self-Advocacy 

and Disclosure,” by Stephen M. Shore. 

It’s worth buying this book just for them. Most of the 

advice in these chapters is applicable to all our kids, 

not just those on the autism spectrum. 

Starting as early as possible, it’s important to model 

advocacy for our kids and then encourage them to 

do as much as is reasonably possible for them-

selves. If there’s a problem with a teacher that is 

not so severe as to need parental intervention, en-

courage your child to approach the teacher and re-

hearse with her beforehand. When a situation re-

quires parental intervention, discuss it with your 

child. If you write a letter to the school, show it to 

your child. Except in rare cases, you want him to be 

aware of how you are handling things so he can 

learn to do it himself later. High school teachers 

expect kids to start taking responsibility for solving 

problems, and it’s best for your child to practice 

while still living at home so she can learn the skills 

she’ll need in order to advocate for herself at  

college. 

Most colleges have information on their websites 

concerning disability services. It’s important to 

check this out for any college where your child is 

considering applying. When looking at colleges, be 

sure to visit the disabilities office so that you can get 

a sense of how friendly and accommodating they 

are. Make sure that your child brings her 504 plan 

or IEP to the disabilities office; that will make it easi-

er to get a continuation of services. Be sure that the 

most recent testing and plan are no more than 

three years old. 

Although it’s important for college kids to learn to 

use the resources available to them, many are 

loathe to go for the help they need. Encourage them 

to do the following:  

 Find out right away exactly what services the 

school offers. 

 Emphasize the importance of getting help early 

in the semester, since it’s much easier to pre-

vent problems than to solve them once they’ve 

occurred.  

 Find out the last date that it’s possible to drop 

courses. If your child has trouble keeping track of 

time (as most do), make sure to remind him or 

her to assess how each class is going a week or 

so before the drop date. That way your child can 

drop a course if necessary.  

Useful Resources for 2e Kids and their Parents 

Websites 

 www.west.net/~ger− Santa Barbara City College's Disabled Student Programs & Services (DSPS) web-

site on learning is a nice site for and by college kids with learning disabilities. 

 www.pacer.org/publications/adaqa/504.asp − The article "Section 504 and Postsecondary Education," 

at the PACER (Parent Advocacy Coalition for Educational Rights) Center site, has useful information on 

the legal protections available to college students with special needs. 

Continued... 
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 www.ldonline.org/article/c675 − Check out this area of the LD Online website, which deals with post-

secondary education. 

Books 

 Learning a Living: A Guide to Planning Your Career and Finding a Job for People with Learning Disabili-

ties, Attention Deficit Disorder, and Dyslexia, by Dale S. Brown 

 Learning Outside the Lines: Two Ivy League Students with Learning Disabilities and AD/HD Give You the 

Tools for Academic Success and Educational Revolution, by Jonathan Mooney and David Cole 

 Pretending to be Normal: Living with Asperger's Syndrome, by Liane Holliday Willey (This book has a  

good appendix on adjusting to college.) 

 Survival Guide for College Students with ADHD or LD, by Kathleen G. Nadeau, Ph.D.  

 Unlocking Potential: College and Other Choices for People With LD and AD/HD, by Juliana M. Taymans 

(Editor), Lynda L. West (Editor), and Madeline Sullivan (Contributor) 

 

2e: Twice-Exceptional Newsletter, August 2005 
Educational Situations  
Outside of School 

Yesterday I attended a conference about welcoming 

special needs families into synagogue communities. 

There is a great deal of discussion about the issues 

of teaching children who have special needs in  

after-school religious classes.  This issue is also one 

that arises for CCD, Sunday school, after-school 

classes, summer programs, and so forth. 

The educators at the conference all stated that they 

welcome learning about the special needs of the 

children they serve. Their biggest frustration was 

being kept in the dark, which often leads to errone-

ous assumptions about the causes of children’s 

behavior or other issues. Parents, in turn, explained 

that many of them were so worn out by “battle fa-

tigue” from trying to get their children’s educational 

needs met in school that they just didn’t have the 

energy to deal with issues in other settings. Parents 

may also be reluctant to have their child singled out 

or “labeled.” However, when teachers are not given 

information about a child’s needs, the child is more 

likely to suffer from the teacher’s impatience or lack 

of understanding. 

It’s important to remember that the people who 

teach religious school, summer programs, and the 

like usually do not have special education back-

grounds. Many don’t even have any formal teacher 

training. Most will welcome information that can 

help them work more effectively with children who 

have special needs. Educators at the conference 

asked parents to please share their child’s IEP, edit-

ing out any information that you want to keep pri-

vate, so that they can understand what works best 

with your child. I suggest adding a short cover letter 

explaining your child’s special need(s) and what 

they involve.  For example:  

Judy has AD/HD. This means that she has 

trouble with impulse control, especially af-

ter a long day at school. If she calls out in 

class or otherwise acts inappropriately, it’s 

usually due to her problems with impulse 

control rather than intending to be disrup-

tive. We have found that the following is 

helpful: …. 

or 

Bobby has problems with expressive lan-

guage. This means he finds it difficult to 

answer questions on demand, even when 

he knows the answer. At school, they han-

dle this by….. 

It can be helpful to follow up by asking to meet with 

your child’s teachers so that you can answer any  
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questions they may have. A meeting allows teachers 

to better understand your child and help him or her 

have a positive experience. The teacher may also 

find it helpful to talk to the child’s classroom teach-

er, if you’re comfortable allowing that contact. 

If problems occur in the classroom, you may want  

to ask the education director or program head to  

get involved. It’s important to approach the problem 

with the assumption that the teacher is trying his or 

her best. Frame your request as an effort to make 

things work better for everyone rather than coming 

across as punitive. Explain that you feel the class 

isn’t working for your child and that you are hoping 

the director might have some suggestions about 

how everyone can work together to improve the situ-

ation.  

Think about your goals for your child’s experience. 

For example, if your goal (and your child’s) is to get 

pleasure out of making music while the teacher’s 

goal is to produce the next Isaac Stern, it will be 

hard to make things work. If you both agree on the 

goal of the class or program, then you can discuss 

which things are working and which are causing the 

child to get turned off or discouraged. The teacher 

can explain his or her reasons for doing particular 

activities or exercises, which may allow your child to 

be more patient with them. You can explain why a 

certain approach isn’t working with your child, which 

may allow the teacher to come up with an alterna-

tive path to the same goal. 

Remember that “one size doesn’t fit all.” There’s no 

one program or teacher that’s right for all kids. If 

you’re lucky enough to live someplace where there’s 

a choice of religious institutions, karate schools, or 

whatever the program of interest is, you may find 

that you’re better off switching if there’s a mismatch 

and the staff doesn’t seem willing or able to adjust 

to meet your child’s needs. If you ask around at your 

child’s school or on local special needs e-mail lists, 

you may be able to find a teacher or school with a 

reputation for being especially good with special 

needs. For some subjects, homeschooling may work 

better than an existing program; and you may some-

times find that the time just isn’t right, that your 

child will benefit from waiting a year or two and then 

trying again.  
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2e: Twice-Exceptional Newsletter, June 2005 
The Importance of Teaching 
Self-advocacy 

One of the most important lessons we can teach our 

children is self-advocacy. Frequently, our first in-

stinct is to try to clear paths for them − which can 

certainly be an important task. However, we are only 

doing half our job if we don’t also teach our children 

to clear the paths themselves, since we will not al-

ways be there to do it for them.  

If we wait until they’re ready to leave home, our chil-

dren will face the world without having practice in 

the advocacy skills they’ll need to be successful in 

navigating the outside world. This is especially prob-

lematic for children with special needs that make it 

difficult for them to learn purely by example. For this 

reason, it’s important to get our children involved in 

self-advocacy from an early age, constantly explain-

ing the process and gradually increasing their in-

volvement as they master each step. 

Editor Stephen M. Shore has compiled a valuable 

guide to this process, Ask and Tell: Self-Advocacy 

and Disclosure for People on the Autism Spectrum 

(Autism Asperger Publishing Company, 2004). The 

entire book is written by people with autism, and it 

helps readers gain a full understanding of the chal-

lenges these individuals face. The authors of the 

essays that comprise this book address advocacy 

for children and adults at school, work, personal life, 

and even in community organizing. The book is also 

helpful for parents of children with other special 

needs, including AD/HD and learning disabilities.  

Most parents will find two chapters to be the most 

immediately useful sections of the book: “Help Me 

Help Myself: Teaching and Learning,” by Kassiane 

Sibley; and “Using the IEP to Build Skills in Self-

Advocacy and Disclosure,” by Stephen M. Shore. It 

is worth buying this book just for these chapters.  

In her chapter, Sibley starts out by saying:  

Self-advocacy is a topic I find extremely im-

portant because it is so rarely thought about 

and discussed. I have had to learn advocacy 

skills the hard way, and I do not want that 

for my younger peers. I find myself frustrat-

ed by parents and professionals who prefer 

to strive for “indistinguishable from peers” 

rather than self-sufficiency. Independence 

does not and should not have to equal typi-

cality, but in so many people’s eyes the two 

are synonymous. I firmly believe that every-

one on the autistic spectrum can and 

should learn advocacy skills.  

Sibley discusses a six-stage plan for learning or 

teaching self-advocacy skills, starting with planning 

and modeling, and eventually progressing to inde-

pendent self-advocacy. She states, “The first stage 

demonstrates, with the autistic person’s involve-

ment, how to plan for successful self-advocacy. After 

being involved in the planning of this stage, the per-

son on the autism spectrum observes the partner in 

the act of advocating ...”  

Sibley provides sample letters and examples of how 

she advocates for herself in daily life. She also dis-

cusses the importance of learning to tell the differ-

ence between times when it is reasonable to ask for 

a situation to be adapted for her versus times when 

she has to find ways to cope. Sibley’s training stag-

es should prove useful in working with people with 

AD/HD and other special needs, as well as with peo-

ple on the autism spectrum.  

Shore’s chapter discusses how IEP meetings can be 

used as a venue for learning self-advocacy. He 

shows ways to involve younger children and, eventu-

ally over the years, increase their involvement to the 

point where they are full participants in the meeting. 

As Shore explains, this is a crucial skill for students 

to learn before leaving high school, since they will 

have to be prepared to request needed accommo-

dations and services at college or on the job. By 

being involved in the IEP process, students learn 

more about their own needs as well as gain practice 

navigating the official system for getting their needs 

met.  

Every parent of a child with autism or other special 

needs and every professional working with this pop-

ulation should have a copy of this book.  
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 Chapter 

5 
Resources  

Books 

 Academic Advocacy for Gifted Children: A Parent's Complete Guide, by Barbara Jackson Gilman 

(Great Potential Press, revised edition, 2008) 

 Creative Home Schooling: A Resource Guide for Smart Families, by Lisa Rivero (Great Potential 

Press, 2002) 

 Crossover Children: A Sourcebook for Helping Children Who Are Gifted and Learning Disabled, 

by Marlene Bireley (Council for Exceptional Children, 1995) 

 Different Minds: Gifted Children With AD/HD, Asperger Syndrome, and other Learning Deficits, 

by Deirdre Lovecky (Jessica Kingsley Publishers, 2004) 

 From Emotions to Advocacy: The Special Education Survival Guide, by Pam and Pete Wright 

(Harbor House Law Press, 2006) 

 The Highly Sensitive Person and The Highly Sensitive Child, by Elaine Aron (Broadway, 1997 

and Broadway, 2002) 

 Late, Lost, and Unprepared: A Parent’s Guide to Helping Children with Executive Functioning, 

by Joyce Cooper-Kahn and Laurie Dietzel (Woodbine House, 2008) 

 “Mellow Out,” They Say. If I Only Could: Intensities and Sensitivities of the Young and Bright, by 

Michael M. Piechowski (Yunasa Books, 2006)  

 The Mislabeled Child, by Brock and Fernette Eide (Hyperion, 2006) 

 The Myth of Laziness, by Mel Levine (Simon & Schuster, 2002) 

 Neurodiversity: Discovering the Extraordinary Gifts of Autism, ADHD, Dyslexia, and Other Brain 

Differences, by Thomas Armstrong ( Da Capo Press, 2010) 

 The Organized Student, by Donna Goldberg with Jennifer Zwiebel (Fireside, 2005)  

 Overcoming Dyslexia: A New and Complete Science-Based Program for Reading Problems at 

Any Level, by Sally Shaywitz (Knopf/Random House, 2003) 

 Sensational Kids, by Lucy Jane Miller (G.P. Putnam’s Sons, 2006) 

 Smart Kids with Learning Difficulties, by Richard Weinfeld, Sue Jeweler, Linda Barnes-Robinson, 

and Betty Shevitz (Prufrock Press, 2006) 

 Smart Kids with School Problems, by Priscilla Vail (Plume, 1989) 

 Teaching Teens with ADD and AD/HD: A Quick Reference Guide for Teachers and Parents, by 

Chris A. Zeigler Dendy (Woodbine House, 2000)  
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 To Be Gifted & Learning Disabled: Strategies for Helping Bright Students with LD, AD/HD, and 

More, by Susan Baum and Steven Owen (Creative Learning Press, 2004) 

 Twice-Exceptional Gifted Children: Understanding, Teaching, and Counseling Gifted Students, 

by Beverly Trail, (Prufrock Press, 2010) 

 Understanding Your Child’s Puzzling Behavior: A Guide for Parents of Children with Behavioral, 

Social, and Learning Challenges, by Steven E. Curtis (Lifespan Press, 2008) 

 Upside-Down Brilliance, by Linda Silverman (DeLeon Publishing, Inc., 2002) 

 When the Brain Can’t Hear: Unraveling the Mystery of Auditory Processing Disorder, by Teri 

James Bellis (Atria, 2002) 

 When the Labels Don’t Fit: A New Approach to Raising a Challenging Child, by Barbara Probst 

(Three Rivers Press, 2008) 

Publications  

 2e: Twice-Exceptional Newsletter, www.2eNewsletter.com 

 Autism/Asperger’s Digest, www.autismdigest.com  

 Gifted Education Communicator (See Volume 34, No. 1, Spring 2003: Visual-Spatial Gifted 

Learners; Volume 35, No. 4, Winter 2004: Reversing Underachievement; Volume 36, Nos. 3 & 

4, Fall/Winter 2005: Twice-Exceptional Children.) 

 SI Focus, www.sifocus.com  

 Teaching Exceptional Children, www.cec.sped.org/Content/NavigationMenu/Publications2/

TEACHINGExceptionalChildren (See Vol. 38, No.1, Sept/Oct 2005: issue on twice-exceptional 

topics.) 

 Understanding our Gifted, www.our-gifted.com/welcome.htm (See Vol. 14-2 on 2e children.) 

Articles 

 “A Profile of Gifted Individuals with Autism: The Twice-Exceptional Learner,” by Abbey B. 

Cash, Roeper Review, 9/1/1999 

 “An Anomaly: Parenting a Twice Exceptional Girl,” by Kiesa Kay, www.hoagiesgifted.org/

anomaly.htm 

 “Asperger's Syndrome Guide For Teachers,” www.aspergersyndrome.org/Articles/Asperger-s-

Syndrome-Guide-For-Teachers.aspx 

 “Building the Bond between Fathers and Kids with Learning Difficulties,” by Melinda Sacks,  

www.greatschools.net/cgi-bin/showarticle/2734 

 “Enabling Our Children,” by Deborah Thorpe, www.hoagiesgifted.org/enabling.htm 

 “Fighting Guilt,” by Charlotte Riggle, http://uniquelygifted.org/guilt.htm 

 “Gifted and Learning Disabled: Twice Exceptional Students,” by Dawn Beckley, 

www.gifted.uconn.edu/nrcgt/newsletter/spring98/sprng984.html 

 “Gifted Children with Asperger's Syndrome,” by Maureen Neihart, www.davidsongifted.org/

db/Articles_id_10167.aspx 
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 “If Gifted = Asynchronous Development, then Gifted/Special Needs = Asynchrony Squared,” 

by Lee Singer, www.hoagiesgifted.org/asynchrony_squared.htm 

 “Imagine Teaching Robin Williams — Twice-Exceptional Children in Your School,” by Carolyn 

Cosmos, www.cec.sped.org/AM/Template.cfm?Section=Search&template=/CM/

HTMLDisplay.cfm&ContentID=5823 

 “No One Said It was Easy — Challenges of Parenting Twice-Exceptional Children,” by Linda C. 

Neumann, Gifted Education Communicator (Fall/Winter 2005)   

 “The Process of Discovery: Finding Out Why Your Child is Struggling,” by Karen J. Foli, 

www.ldonline.org/article/5728 

 “Strategies for Teaching Twice-Exceptional Students,” by Susan Winebrenner, 2e: Twice-

Exceptional Newsletter (October, 2003) 

 “The Ten Commandments I Teach By: Optimizing Success for 2e Learners,” by Susan Baum, 2e: 

Twice-Exceptional Newsletter (August, 2005) 

 “Which Is It? Asperger's Syndrome or Giftedness? Defining the Difference,” by Cindy Little, Gift-

ed Child Today Magazine (Winter, 2002) 

Organizations 

 AEGUS (Association for the Education of Gifted Underachieving Students), 

www.AEGUS1.org 

 Autism Speaks, www.AutismSpeaks.org  

 CEC (Council for Exceptional Children), www.cec.sped.org 

 IDL – Individual Differences in Learning Association, www.gifteddifferentlearners.org 

 NAGC (National Association for Gifted Children), www.nagc.org 

 SENG (Supporting Emotional Needs of the Gifted), www.sengifted.org 

E-mail Discussion Lists 

 Gifted but Learning Disabled: e-mail discussion list for families with twice-exceptional chil-

dren, http://groups.yahoo.com/group/gifted_but_learning_disabled 

 GT-Spec-Home: e-mail discussion list for families homeschooling gifted/special needs children,  

http://gtworld.org/gtspechome.htm  

 GT-Special: e-mail discussion list for families with twice-exceptional children, www. 

gtworld.org/gtspeclist.html  

 Hoagies Gifted: listing of e-mail discussion lists, www.hoagiesgifted.org/on-line_support.htm 

 LD Online's discussion boards: multiple parent and teacher forums on learning disabilities, AD/

HD, sensory integration, social skills, and other issues, www.ldonline.org/xarbb/?catid=769 

Websites 

 2e: Twice-Exceptional Newsletter, www.2eNewsletter.com 

 A Nation Deceived (where the 2004 Templeton National Report on Acceleration is available 
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for download), www.nationdeceived.org (See Vol. 2, Chapter 11 on twice-exceptional chil-

dren.) 

 ASPEN, (Asperger Syndrome Education Network), www.aspennj.org/index.asp 

 Assistive Technology Training Online Project (ATTO), http://atto.buffalo.edu 

 The Davidson Institute’s Gifted Database: www.davidsongifted.org/db 

 Gifted Homeschoolers Forum, http://giftedhomeschoolers.org 

 Hoagies Gifted: recommendations for books on gifted topics, www.hoagiesgifted.org/

professional_books.htm 

 Hoagies Gifted: twice-exceptional, www.hoagiesgifted.org/twice_exceptional.htm  

 LD Online’s articles on gifted/LD, www.ldonline.org/article/c670 

 The Mislabeled Child, http://mislabeledchild.com, and the Eide Neurolearning Blog, http://

eideneurolearningblog.blogspot.com 

 Misunderstood Minds www.pbs.org/wgbh/misunderstoodminds/about.html 

 O.A.S.I.S. (Online Asperger Syndrome Information and Support) @ MAAP, 

www.aspergersyndrome.org 

 The Out-of-Sync Child, www.out-of-sync-child.com  

 The SPD (Sensory Processing Disorder) Foundation, www.spdfoundation.net 

 Uniquely Gifted, www.uniquelygifted.org 

 The Visual-Spatial Resource, www.visualspatial.org 

Free Downloads 

 A Guidebook for Twice-Exceptional Students: Supporting the Achievement of Gifted Students 

with Special Needs, http://wrightslaw.com/info/2e.guidebook.pdf 

 Gifted and Learning Disabled Guide, www.vsb.bc.ca/sites/default/files/school-files/Programs/

GiftedLDHandbook.pdf 

 The Twice-Exceptional Dilemma, www.nea.org/assets/docs/twiceexceptional.pdf 

 Twice-Exceptional Students, Gifted Students with Disabilities: An Introductory Resource Book, 

www.cde.state.co.us/gt/download/pdf/TwiceExceptionalResourceHandbook.pdf 

 Twice-Exceptional: Students with Both Gifts and Challenges or Disabilities, www.sde.idaho.gov/

site/gifted_talented/twice-exceptional 



Spotlight on 2e Series 
This series of publications is intended to help parents, educators, advocates, and other 
professionals better meet the needs of gifted children with learning difficulties. Each pro-
vides easy-to-understand information on how to recognize and address the combination 
of giftedness and learning deficits or disorders in children. Included are articles, check-
lists, charts, and resource listings. 

Other booklets in this series include:  

 Parenting Your Twice-exceptional Child 

 Understanding Your Twice-exceptional Student 

 Understanding  the Gifted Child with Attention Deficit 

 The Twice-exceptional Child with Asperger Syndrome  

 The Twice-exceptional Child with Dyslexia  

 Caring for the Mental Health of the Twice-exceptional Child  

 The Mythology of Learning: Understanding Common Myths about  

2e Learners  

 Writing and the 2e Learner: Issues and Strategies 

 The 2e Reading Guide: Essential Books for Understanding the  

Twice-exceptional Child  

 Bob Seney on Books for 2e Readers: A Collection of Columns 

 

From The 2e Resource. . . 

 Part of Glen Ellyn Media, former publisher of 2e: Twice-Exceptional Newsletter 

 For more information on these and other offerings, visit us at:  
https://2eResource.com 
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