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Introduction 

On the outside, these students might seem distracted, uninterested, 

disruptive, or lazy. It’s easy to think that they could improve  just by 

“trying harder.” In most cases they  can’t. Their learning challenges are 

often the result of the way their brain is “wired.” In these individuals, 

messages traveling from the senses to the brain encounter 

“interference” of one sort or another along the way, making it hard for 

the brain to quickly and easily make sense of the signals it receives. As 

a result, twice-exceptional students can be trying very hard but, despite 

their intelligence, not getting the same results as the other students 

around them. 

A child with this profile can be a challenge to raise as well as to ed-

ucate. In this booklet, you’ll find information to help you better under-

stand your twice-exceptional child and to help you identify and meet 

your child’s needs.  

What comes to mind when you hear the word gifted? The  

image that most people see is the superachiever who sits in the 

front row,  who always has a hand raised, who always gets the 

A’s. Sometimes that’s true, but not always. 

Some gifted children have learning difficulties of one kind or 

another. Estimates of how many vary greatly, anywhere from 2  

to 5 percent to as high as 20 percent of gifted children. One term 

applied to these children is GT/LD – gifted and talented/learning 

disabled. Another common term – one that encompasses a 

broader range of learning problems – is twice-exceptional, or 2e 

for short. This term refers to the fact that some gifted children are 

exceptional both because of their intellectual giftedness and be-

cause of special needs such as learning disabilities, attention  

deficit disorder, or emotional or behavior difficulties – any of  

which can cause problems both academically and in social or 

family settings. 

Twice-exceptional children generally have little difficulty 

grasping concepts or generating ideas. Where they might falter is in getting their thoughts down on 

paper, writing legibly, doing calculations accurately, staying organized, or following instructions step by 

step. 
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 Chapter 

1 

Understanding and Supporting 
Your 2e Child 

Meeting the Challenge 

Raising children who have two sets of traits 

that sometimes overlap and sometimes conflict 

with one another can be quite a challenge. Under-

standing their needs and finding ways to meet 

them requires an understanding of giftedness, of 

learning issues, and of how the two can combine 

in a single individual, all topics covered in this 

chapter. 

Gifted Children 

Discussions of giftedness are often contro-

versial because there is little agreement on what 

giftedness is and who qualifies as gifted. We  

don’t even know how many gifted children there 

are. By some estimates they make up 10 to 15 

percent of the population, although it’s possible to 

find numbers as low as 1 percent and as high as 

20 percent.  

Furthermore, children are gifted in different 

ways and at different levels. A small number of 

children are gfted “across the board,” showing 

outstanding ability in multiple areas. The majority 

display their giftedness in particular areas, excel-

ling perhaps in science and mathematics but not 

in language arts.  

The results of intelligence testing place some 

children at the lower levels of giftedness, ranking 

them as moderately or highly gifted, while placing 

others at the exceptionally and profoundly gifted 

levels. The differences between levels are not 

clearly defined; but it is probably safe to say that 

the higher a child’s level of giftedness, the faster 

and more in-depth the child’s learning must be to 

satisfy his or her intellectual needs.  

 A Definition of Giftedness 

To many people, gifted means smart and 

high achieving; and, in the past, definitions of gift-

edness focused on these traits. More recently, 

however, our view of giftedness has broadened.  

In 1991 a group of individuals who worked 

with, studied, and raised gifted children came  

up with a definition of giftedness that goes be-

yond intelligence and achievement. It takes into 

account the inner complexity and unique needs  

of high-ability children. The members of this 

group, known as the Columbus Group, issued 

this definition: 

Giftedness is “asynchronous development” 

in which advanced cognitive abilities and 

heightened intensity combine to create in-

ner experiences and awareness that are 

qualitatively different from the norm. This 

asynchrony increases with higher intellec-

tual capacity. The uniqueness of the gifted 

renders them particularly vulnerable and 

requires modifications in parenting, teach-

ing, and counseling in order for them to 

develop optimally. 
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Dabrowski’s Overexciteabilities 
(Adapted from Piechowski, 2006) 

 Psychomotor: a surplus of energy that might 

appear as rapid speech, impulsive actions, 

nervous habits, or competitiveness 

 Sensual: sensory and aesthetic pleasure 

gained through seeing, smelling, tasting, 

touching, hearing, appreciation of beautiful 

objects, writing, etc. 

 Intellectual: learning and problem solving typi-

cally displayed through curiosity, concentra-

tion, analytical thinking, introspection, and 

moral thinking  

 Imaginational: spontaneous imagery that re-

sults in a facility for invention and fantasy, 

poetic and dramatic perception, elaborate 

dreams, fears of the unknown 

 Emotional: an intensity of feeling that produc-

es complex emotions, identification with the 

feelings of others, extremes of emotion, and 

difficulty adjusting to change 

Typical Characteristics of Gifted Children 

 Highly developed curiosity  

 Precocious development and use of language  

 Active imagination 

 A tendency toward divergent (creative and  

unusual) thinking  

 Keen observation skills 

 The ability, from an early age, to remember 

large amounts of information  

 An unusual sense of humor  

 Advanced moral reasoning about issues  

related to fairness and justice  

 High-level reasoning powers and problem-  

solving abilities 

The term asynchronous development used in 

the definition refers to the uneven way in which 

these children mature. Their mental and physical 

growth proceed at different rates, leaving them 

“out of synch,” not only within themselves but 

also in relation to their peers and to what others 

expect of them.  

The Columbus Group definition also refers  

to heightened intensity, the emotional side of  

giftedness. Polish psychiatrist and psychologist 

Kazimierz Dabrowski (1902-1980) developed a 

theory of personality development called the  

Theory of Positive Disintegration. Part of this the-

ory provides some insight into the emotional in-

tensity often seen in those who are gifted and 

creative. It addresses the intensities (referred to 

in English as “overexcitabilities”) that these indi-

viduals tend to exhibit in each of the five areas 

shown below.  

When Gifts Meet Deficits 

Unlike other gifted children, those who are 

twice exceptional find themselves hampered  

by deficits that interfere with their ability to per-

form the tasks classroom learning requires. The 

deficits, often invisible to others, can affect them 

in a variety of ways, such as those shown on  

the following page. (It’s important to keep in  

mind that 2e children are a diverse group, and  

no one child is likely to display all of these  

characteristics.)  

Traits of Gifted Children   

Given their heightened intensity and the uneven-

ness of their mental and physical development, 

gifted children are likely to think in different ways 

from average children and to experience the 

world differently. Often, they display many of the 

following characteristics.  
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Because of deficits like these, 2e children 

may display behaviors and characteristics that 

can be baffling, annoying, or even infuriating  

to the adults around them. Following are some 

examples.  

How Deficits Can Affect   

Twice-exceptional Children 

 Interfere with their ability to make sense of 

visual or auditory information 

 Make it hard to correctly interpret social cues, 

like facial expressions and tone of voice 

 Limit the functioning of short-term memory 

 Take the form of language-based disorders 

that make reading, writing, mathematics, or 

verbal expression difficult 

 Appear as a mood disorder, leaving a child 

anxious or depressed, or an attention deficit 

that makes it hard to sit still and focus 

 Hamper fine or gross motor skills 

 Interfere with the brain’s ability to organize and 

interpret information taken in through the senso-

ry experiences of touch, taste, smell, sight, and 

sound, as well as body placement and move-

ment (With deficits in the ability to process sen-

sory input, a child reacts to the world quite differ-

ently from others. Classroom lights, sounds, and 

smells may seem painfully intense, making it 

hard to concentrate on lessons.) 

 Find it hard to take a systematic approach to 

problem solving  

 Have difficulty with writing, including organiz-

ing thoughts, writing legibly, and spelling 

 Fear embarrassment and tend to avoid taking 

risks in the classroom 

 May have narrowly focused interests 

A combination of strengths and limitations 

such as these can lead to a child with a unique, 

and often quirky, profile. Oftentimes, 2e children 

have difficulty finding peers and, as a result, may 

have a small number of friends or no friends at 

all. Coping with their deficits can take a toll on 

their stamina, leaving these children exhausted 

from the strain after a day at school. Furthermore, 

having to confront their deficits day in and day out 

in the classroom can take a toll on a 2e child’s 

self-esteem. As psychologist and author Linda 

Silverman has stated, “It’s emotionally damaging 

to be unacceptable in the place you spend 6 

hours of every day for 13 critical years.” 

Unique Challenges  

If you’re the parent of a twice-exceptional 

child, you find yourself with a foot in each of two 

worlds: giftedness and special needs.  Straddling 

these two worlds is what makes the experience of 

raising a 2e child so unique, and it’s often what 

leaves parents feeling so uncertain. Having this 

combined gifted/special needs perspective affects 

many aspects of parenting, in particular what to 

ask for and expect of a child’s relatives, peers, 

teachers, coaches, and other professionals who 

work with the child. It often makes parents of 2e 

kids feel that they need to explain their child’s 

differences to others as well as protect their son 

or daughter from the opinions and judgments of 

those who can’t see what’s hidden, be it the 

child’s gifts or disabilities. 

Perhaps the greatest challenge that parents 

of 2e children face is trying to make sense of 

what they’re seeing – the uneven performance at 

school, the low self-esteem, the difficult behavior. 

These children are easy to label and pigeonhole. 

People do it all the time with statements like these: 

they’re just lazy; they’re just troublemakers; they’re 

Some Typical Behaviors and Characteristics  

of Twice-exceptional Children 

 Are disorganized and lose track of belongings 

 Have an uneven academic pattern with ex-

treme areas of both strength and weakness  

 Have trouble remembering to do or follow 

through with tasks and sticking to a schedule  

 Have a poor sense of time and difficulty esti-

mating the time needed to complete tasks  

 Have difficulty with multi-step instructions and 

performing tasks sequentially  

 Take longer to process language and respond 

than might be expected, given their intelligence 
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disabled and we can’t expect too much from them. 

It can take a long time, plenty of money, and 

a great deal of frustration to get a more accurate 

picture of what’s really going on with a 2e child. 

Parents often face a daunting task searching for 

professionals with the skills, experience, and in-

sight needed to accurately assess and diagnose 

these children and then give them the help they 

need. Often, the search goes on through middle 

school, high school, and even into college. 

Another of the challenges that parents face is 

coming to terms with their child’s twice-

exceptionality. It’s often a matter of letting go of 

the child you thought you had and learning to  

celebrate the child you do have. For instance, 

parents may see from early on that their child is 

very bright and creative. They might imagine what 

the school years will bring – the outstanding re-

port cards, the honors and awards, the full schol-

arship. However, few 2e kids match that stereo-

typical image of a gifted child; and for parents, it 

may be hard to give up that traditional view of 

success.  

It may be even harder to continually answer 

the question that puzzled relatives and others in 

their lives often ask, “If that child is so smart, then 

why…?” –  the type of question that most parents 

of 2e kids probably ask themselves from time to 

time. There can be difficult emotions for parents 

to deal with as well – grief from knowing that their 

child has a disability and guilt that comes from not 

seeing it sooner or, on the other hand, from not 

recognizing the child’s gifts sooner. Guilt can also 

result when parents feel responsible for passing 

on to their children the traits or disabilities with 

which the parents have struggled. 

A third challenge for parents is finding the 

right learning environment for their children. Ac-

cording to the book To Be Gifted and Learning 

Disabled (Baum & Owen, 2004), this environment 

is one that provides “educational experiences that 

assure appropriate challenge, while offering in-

struction, accommodations, and compensation 

strategies that minimize the effects of the learning 

disability.” 

Some parents may be fortunate to live in pub-

lic school districts with programs that meet this 

description, specifically designed for twice-

exceptional students. Most parents are not. For 

those in the latter group, finding the right learning 

environment can be an elusive dream. Some 

years the mix of teachers, administrators, class-

mates, curriculum, and services works better for 

their child than other years. For some children, it 

never works at all. When the blend is right, the 

child is happy, the parents are grateful, and the 

year goes well. When it isn’t, grades can plummet 

along with the child’s self-esteem, and stress can 

plague the family. 

Guidelines for Parents 

Unfortunately, there is no handbook on the 

market titled Successfully Raising Your Twice-

Exceptional Child. However, following some gen-

eral guidelines can help parents meet the chal-

lenges they face. 

1.  Follow your instincts. You know your child 

better than anyone, as the old saying goes. Be 

skeptical of those who are quick to label him or 

her lazy. Use your own knowledge of your 

child to question what might underlie problem-

atic behavior. Keep in mind, however, that 

seeking the opinions and advice of profession-

als is often necessary; and listening to what  

they say with an open mind is essential. 

2. Be willing to deviate from the accepted 

path. What’s right for many gifted children 

may not work for your twice-exceptional child. 

Consider alternatives, despite the raised eye-

brows or doubtful comments that others might 

offer. For example, you may find that you need 

to follow some of the options shown below. 

Possible Options for 

Twice-exceptional Children 

 Consider leaving the public school system for 

a private school if your child’s learning or 

emotional needs are not being met. 

 Find ways for your non-athletic child to com-

pete and excel, such as the arts, science and 

math competitions, or chess tournaments. 

 Abandon the pressures of structured sched-

ules and homework for the more relaxed pace 

of homeschooling. 
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Possible Options for 

Twice-exceptional Children (continued) 

 Seek out alternative means of learning – virtu-

al (online) schools, tutoring, mentorships, Tal-

ent Search classes, and specialty summer 

camps.  

 Forget about traditional school timelines. Your 

child may need to take longer to finish high 

school or college; or, on the other hand, your 

child may benefit from acceleration, given the 

3. Educate yourself. One way to make difficult 

or unorthodox decisions concerning your child 

and feel comfortable about them is to learn as 

much as you can about who your child is, what 

he or she needs, who can help, and what op-

tions are available. Armed with a solid under-

standing of these factors, you’ll be better 

equipped to take the necessary steps. 

Building this store of knowledge takes some 

time and effort, and it requires a three-

pronged approach. One is learning how their 

gifts and talents shape these children. Another 

is coming to understand their limitations – 

whether these are learning disabilities, atten-

tion deficits, or some other type of learning 

difficulty. The third, and probably most im-

portant, is gaining an understanding of how 

these two sets of characteristics come togeth-

er – the blending of the child’s strengths and 

weaknesses. An important source of this infor-

mation is a thorough evaluation of your child, 

either done by the school or privately. 

4. Educate your child. We empower our    

children by helping them to better understand 

themselves – where they are strong, where they 

are challenged, and what they need to be suc-

cessful learners. In addition, teaching our chil-

dren to advocate for themselves from an early 

age is essential in helping them become inde-

pendent and successful in school and in other 

areas of their lives. 

5. Find support. Sharing with other parents is 

perhaps the most important thing you can do 

for yourself and your child. Just as  2e children 

benefit from having true peers, so do their par-

ents. Groups that focus just on the gifted or 

just on the learning disabled probably won’t 

provide the best support. Parents of 2e chil-

dren are likely to feel isolated in such groups 

because the gifted parents don’t want to talk 

about accommodations, for instance, and the 

LD parents aren’t concerned with issues like 

acceleration. Parent support groups and 

online discussion groups exist that focus di-

rectly on the needs of 2e children. [See the 

resources listed in Chapter 3.] Joining them 

can open up possibilities for your child that 

you never considered before. When you con-

nect with others who’ve veered off the tradi-

tional path of educating their children – and 

found success – you may feel less fear about 

doing the same. 

As mentioned before, there’s no handbook 

for raising your 2e child. You’re writing it as you 

go. You’re bound to feel uneasy and doubtful at 

times, but having confidence in your instincts  

and judgment, and knowledge and support to 

back your decisions, will bolster you for doing 

what you think is best for your twice-exceptional 

child.  
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Further Readings from  

2e: Twice-Exceptional Newsletter 

2e: Twice-Exceptional Newsletter, April, 2005  

Conversations with Parents of  

2e Children 

By Linda C. Neumann 

You know you’re the parent of a 2e child when... 

 Your child gets a different diagnosis from every 

professional who sees her.  

 His test scores are in the 99th percentile, but he 

can’t write a paper or turn in a homework assign-

ment on time.  

 You feel isolated because the gifted parents 

don’t want to talk about accommodations and 

the LD parents aren’t concerned with acceleration.  

 Your school administrators explain that your 

child can be in the gifted program or in special 

ed, but not both.  

This list could go on, but the point is you know 

you’re the parent of a 2e child when you find your-

self with a foot in two worlds: giftedness and special 

needs.  

Straddling these two worlds is what makes our expe-

riences as 2e parents so unique. 2e Newsletter 

posed some questions to parents about the experi-

ences they’ve had and the insights they’ve gained 

as they raise their twice-exceptional children. Follow-

ing are some of the candid and heartfelt answers 

they provided. 2e Newsletter thanks these parents 

for their contributions. Their names and their chil-

dren’s have been changed to protect their privacy. 

Q: How did you learn that you had a 2e child?    

Mary: Not without a lot of grief and misdiagnosis. My 

son was given at least a half dozen labels and as 

many medications at the same time. 

Tracy: He was slow with the math races and he 

wouldn’t do his worksheets. Oh, and his desk looked 

like a bomb went off in it! Finally, by the end of 

eighth grade he had “failed enough” that the  

numbers could be construed to show he had an LD. 

Nora: I learned the term from a friend. She helped 

me see that my son wasn’t just broken and in need 

of fixing, but that he had real talents.  

Q: How did you react to the news?   

Whitney: I was relieved that they were seeing my 

child whole and that he finally had received an accu-

rate diagnosis. Prior to that time, educators had 

been blinded to the “gifted” piece. 

Mary: Personally, I never cared about what my son 

was/is; he’s just Rob and he’s a great kid. But I was 

glad to have a label. It seems that people are so 

diagnosis-conscious these days. They don’t want to 

hear a long explanation; but if you can hang a label 

on it, they’ll accept it.  

Nora: The realization gave me a sense of empower-

ment to advocate for our son and to stop believing 

everything any professional told us. Especially be-

cause the more contact with people we had, the 

more disparate opinions we got, which only added 

to our confusion. We know our son the best and 

everyone else only sees him in a snapshot. 

Julie: We weren’t surprised. The surprise came 

when the school denied my children’s needs and 

would not listen. 

Q: What are the greatest challenges that you 

face in parenting your child(ren)?   

Tracy: Let’s just say that our entire lives have been 

run by the computer-generated teacher comment 

that appears multiple times on each report card, 

“Late, missing, incomplete assignments….a pleas-

ure to have in class.”    

Julie: The greatest challenge is the difficulty of get-

ting our children’s needs met in a world that doesn’t 

know or want to know about 2e children. There are 

so few of us parents and advocates of 2e children, 

that every single one of us has be very involved in 

fighting for systemic change at all levels, while 

fighting the daily battle to get their immediate needs 

met. I often have so little patience left after fighting 
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with the school, the legislature, etc., that I can’t be 

the “rock” I need to be for my children.    

Whitney: Continuously pointing out to teachers,  

year after year, that my child needs both academic 

challenges and accommodations. As teachers are 

currently trained, they categorize students as either 

gifted or special ed, but many resist seeing the 

same child as both. I find this task to be emotionally 

and physically draining. I also resent that educators 

haven’t incorporated 2e teacher-training into their 

own curriculum.   

Nora: To always be present to possibilities and op-

portunities that he can be involved in and yet be 

willing to back off if we see it isn’t working. They can 

be expensive experiments. But when it works, what 

a great feeling for all of us. 

Mary: Watching him lose his interest in learning and 

not being able to do anything about it.  

Q: What are the greatest rewards?  

Julie: They are so interesting to be around, to talk to, 

to live with. Their level of creativity is a joy to behold. 

The process they call “flow” in gifted circles is really 

incredible to watch, and my children exhibit it often 

at home. While it’s sad that it doesn’t emerge that 

often in school, we continue to hope that that will 

change.   

Mary: Seeing the glimmers of brilliance (now so few 

and far between) that remind me of who he is and 

what he’s capable of. His amazing sense of humor. 

Whitney: Seeing my child thrive in an educational 

environment that does meet his 2e needs. My many 

years of efforts to create this environment for him 

have paid off; and at the moment, he’s happy, well 

adjusted, and academically successful. 

Q: How do you feel your parenting experience 

has differed from that of other parents you 

know whose children are not 2e?   

Whitney: A large percentage of my parenting time 

and energy has entailed efforts regarding medical/

psychiatric care, advocacy, educating others about 

the characteristics and needs of my 2e child. 

Julie: I feel very isolated because I can’t talk to just 

any parent for many of our issues.  My support net-

work is very narrow. 

Mary: I’ve got something special here, something 

that makes me see my world a bit differently. These 

kids make you do that, for better or worse.  

Q: What would you like your child’s teachers to 

know about your child?   

Mary: What my son’s really feeling when he says he 

doesn’t care. 

Tracy: That he needs special attention with organi-

zation and remembering assignments  and, for 

heaven’s sake, that many of you [teachers] are just 

as slow and disorganized as he is! So some of the 

blame lies with you.  

Whitney: Several things   

 Don’t be blinded to his intellectual giftedness by 

his tics and impulsive behaviors, and don’t feel 

those behaviors are intentional or directed to-

ward you!  

 My son needs to develop trusting relationships 

with school personnel and feel emotionally safe 

at school. He also needs to be treated respectful-

ly and supported in his efforts to advocate for 

himself.  

Julie: When my kids fail to achieve, it’s not because 

they don’t want to – it’s not a behavioral issue. They 

really want to shine and be proud. For my son, espe-

cially, a smart, high-achiever is locked inside his 

body. 

Q: What would you like friends and relatives to 

understand about your child?    

Nora: He’s not crazy and we are not bad parents. 

Tracy: That his gifts and talents are just as im-

portant as other children being really good at sports 

or getting straight A’s.   

Julie: How much frustration they deal with inside, 

how sensitive they are, and how easily they’re hurt. 

While they don’t look different on the outside, there 

are things about them that are indeed unique. What 

works for others may not be best for my children.  

Q: What advice would you give to parents who 

have just learned that their child is 2e?   

Nora: Talk to as many people as possible because 

in that networking will come your greatest source of 

support. Give your child as much love as you can 

and that your child will tolerate. 
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Tracy: Find other parents and unite. Become  

educated so that you can go to the school district 

and teach them. Look to the Cherry Creek and 

Jefferson County school districts in the Denver area. 

Get to know the programs in Albuquerque and 

Rockville, MD. Learn about writing sliver grants 

(grants available for educating children with 

disabilities under IDEA, the Individuals with 

Disabilities Education Act).  

Mary: Make sure that home is a comfort zone, giving 

your children the support and validation they need. 

And start or join an organization. There’s strength in 

numbers. Unity is a road to change. 

Julie: Learn everything you can about 2e children. 

And don’t leave things to others –  the school, the 

psychiatrist, the therapist, etc. You must be the gen-

eral contractor. Be prepared to remain so for the 

long haul. For most of us, the struggle will go on for 

their entire childhood and beyond. 

Q: If you could bring about a change to make 

life better for your child and for other 2e kids, 

what would it be?   

Tracy: Educate people that it’s possible to be gifted 

and have other issues going on at the same time. 

And train teachers and administrators to have re-

spect for that. 

Whitney: The following –  

 Clarify the process of identifying 2e individuals.  

 Train psychologists and educators to identify 2e 

individuals.  

 Create educational programs that meet the 

needs of 2e students.  

Nora: Raise awareness among the general popula-

tion about this type of invisible disability and require 

tolerance sensitivity training so that our children can 

live among their peers in harmony. 

Julie: Change federal law, backed up by full funding, 

to require all schools, colleges and universities to 

train teachers, doctors, psychologists, and psychia-

trists in the unique profiles, needs, and treatments 

for 2e children.   

Mary: Two things –   

 Find or create a school or program that teaches 

to their strengths, supports their learning style, 

and supports their social and emotional well  

being.  

 Provide help, education, and support to parents 

of 2e kids.  

Q: What words of wisdom do you have for oth-

er 2e parents?  

Mary: Enjoy your children, as hard as it is some-

times. Try to ignore their weaknesses and focus on 

the good stuff. Remember that these are really 

great kids.  

Tracy: Unite! Call attention to the issue. 

Whitney: Be prepared for you and your child(ren) to 

be treated with the same kind of prejudice, disre-

spect, and injustice stemming from a place of igno-

rance and fear that underlies any kind of bigotry. 

Julie: Form or join support groups. Form lobbying 

groups. Unity and strength in numbers bring about 

change. 

Nora: Remember that our job is to give these chil-

dren as much positive input as we can because it is 

like money in the bank. When times get rough, with-

drawals can be made. Whenever our son is asked to 

describe his parents, the things he always includes 

are that we are always there for him, that we always 

support him. I hang onto those words as if they were 

gold.     

These parents, who live all over the United States, 

have six twice-exceptional children among them. 

We thank them for sharing their experiences and 

opinions.  
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vent their feelings about the frustration of being 

both gifted and disabled. 

Eight Principles 

     Research on twice-exceptional learners has re-

vealed several principles that parents may apply in 

working with their own children who may have learn-

ing problems. I will comment on the eight that I be-

lieve are crucial to understand and use with these 

learners throughout their educational journey. 

1. Twice-exceptional learners need to have a per-

sonalized and tailored approach provided for their 

education to be successful and meaningful. This will 

clearly involve the use of tutors in both strength and 

weakness areas to provide the up-close attention to 

the progressive development of skills that is re-

quired for progress in learning to occur at optimal 

levels. Tutoring in a strength may pave the way for 

accelerated learning and advanced opportunities at 

subsequent levels of schooling. Counseling may be 

essential to help these students frame their prob-

lems and articulate issues with a neutral third party. 

Mentorships can energize these children to believe 

in their capabilities to do well as adults. 

2. These learners also need to experience kindness, 

reinforcement, and encouragement from those in 

their environment. Because these students often 

are bullied by peers and scapegoated by teachers 

as lazy and nonachieving, they require sensitivity in 

the individuals closest to them to keep going in a 

positive direction. Several studies have documented 

the role of a caring teacher in igniting the spark of 

interest and ability in such learners. The same stud-

ies also highlight the central role of parents in this 

process as well, nurturing bursts of talent and prob-

lem-solving outbursts of difficult situations. 

3. Successful twice-exceptional students have  

commented on their need for accommodations at 

critical stages of their academic journey. For many, 

it is being allowed to take extra time on tests and 

projects. For others, it is being provided flexibility in 

assignments and procedures to be followed in crea-

tive production. Many of these children also require 

preferential classroom seating that reduces distrac-

tions and enhances attention and cuing by the 

teacher of time constraints or movements to a 

2e: Twice-Exceptional Newsletter, March, 2012 
The Role of Parents in Helping Gift-

ed Children with Learning Problems 

By Dr. Joyce VanTassel-Baska 

Copyright 2012 NAGC. Reprinted with permission of 

the National Association for Gifted Children. No further 

reprints are permitted without the consent of NAGC. 

As a gifted child who tested at 155 on a full-scale IQ 

battery at age 10, Heather has always done well in 

elementary school although she experienced some 

difficulty with math. In middle school she encoun-

tered stronger problems in math, but was tutored 

and received extra coursework in a university-based 

program in that subject. In high school, she handled 

coursework until precalculus, which she failed. Yet 

Heather is also a child who excelled in verbal areas, 

taking prizes for her writing, finishing in the top 

three in the regional spelling bee, and learning two 

languages at advanced levels by high school gradu-

ation. A diagnosis in high school found her to be 

both ADD and learning disabled, a situation over-

looked earlier because her abilities masked her dis-

abilities.  

     There are many gifted children like Heather  

unable to perform at levels approaching their ability 

in specific areas, unable to finish projects they have 

been assigned, and immobilized by anger and frus-

tration over their inability to produce on demand. 

These children often are doomed to be unsuccess-

ful in school and in careers unless they have strong 

parent advocacy at critical stages of the educational 

process. 

     Many of these children have characteristics like 

Heather’s. They experience uneven capacities for 

academic work in all subjects, suffering from dyslex-

ia, dysgraphia, or discalculia. They carry diagnoses 

that range from learning disabled to attention deficit 

disorder to depression to obsessive-compulsive dis-

order. They may be decidedly less advanced in so-

cial and emotional skills, often experiencing difficul-

ties in peer relationships or social adjustments in 

school-related settings. They are plagued by feelings 

of low self-esteem and emotional outbursts that 
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8. Finally, help develop and celebrate the in-

trapersonal qualities of intrinsic motivation and per-

sistence in your child  the most critical ingredients 

for her success in a performance-oriented world. 

Nurture the expressions of creativity shown by your 

child through a given arts area, applaud the desire 

to make a photograph album of recent family snap-

shots, marvel at the interest in studying bugs under 

a microscope. Whatever informal learning acts dur-

ing leisure time demonstrate the internal world of 

joy in learning should be noted and built on to sus-

tain and serve as an antidote to less pleasant learn-

ing experiences in formal settings likely to be en-

countered. 

     Parenting a twice-exceptional learner is a big job, 

one that many professionals may try to dissuade 

you from taking on in the ways outlined above. 

Teachers, administrators, and even counselors may 

send you the message of nonintervention, allowing 

your child to fail, letting her figure out the problems 

on her own rather than providing support. Cases of 

successful twice-exceptional learners offer an alter-

native view. Parents are these students’ best, and 

many times, only, advocates in school systems 

geared to address normal development and ex-

pected behaviors that are age- and grade-

appropriate. In the absence of strong advocacy, 

these students can and will be lost in such systems. 

We raise children in the hope of elevating the level 

of human accomplishment to new heights through 

the next generation. Twice-exceptional learners  

deserve to take their place in the success stories   

of our collective future. The chance for that to hap-

pen rests with the capacity of parents in collabora-

tion with other agencies and individuals to will that 

future. 

This article first appeared in the June, 2007, issue 

of  Parenting for High Potential, a publication of the 

National Association for Gifted Children. Dr. Joyce 

VanTassel-Baska was president of NAGC when she 

wrote this article. She has published many books 

and articles about gifted education and is Professor 

Emerita at The College of William and Mary, where 

she founded the Center for Gifted Education.  

 

new activity. 

4. Talent development of twice-exceptional students 

will take concerted effort on the part of parents, 

even engaging in some emphases that may seem 

counterintuitive because they press on a greater 

focus in learning. Examples include providing accel-

eration in strength areas, extra opportunities for 

Saturday and summer programs that address areas 

of interest and strength, and individual pursuits that 

satisfy curiosity and provide an outlet for pleasure in 

learning. 

5. For these children, early identification of their 

giftedness can serve as a buffer for their emerging 

learning problems. The sooner the child and parent 

know the level of ability and the areas of special 

ability, the easier it will be to direct the educational 

focus over time, including early attention to areas of 

weakness. Placement in a gifted program early can 

have ameliorative effects on self-esteem and self-

confidence if the teacher is aware of the needs of 

the child for adapted instruction. 

6. Because these children are vulnerable to an un-

derachievement pattern at each stage of their de-

velopment, it is incumbent upon parents to work 

with them on some common problems twice-

exceptional students encounter: organization of 

time, materials, and resources; homework; and 

completion of projects. Setting up routines in the 

home to ensure that tasks are completed on time is 

a critical part of the assistive process. Parents also 

need to monitor homework assignments in collabo-

ration with teachers on a daily basis to ensure that 

important work does not fall through the cracks, 

resulting in inadvertent low grades. 

7. Social and emotional problems may overwhelm 

these students at times, requiring their parents to 

be vigilant about depression and suicidal ideation, 

sensitivity to criticism, and vulnerability to the 

slights of peers. Having informal discussions during 

relaxed family time can sometimes allow problems 

to surface and be recognized. Helping your children 

develop positive coping mechanisms for problems is 

key to improving their capacity to handle stress over 

time. 
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 Chapter 

2 Educating Your 2e Child 

What Does It Take?  

There’s no single best solution for meeting 

the educational needs of 2e students. Children’s 

giftedness takes many different forms, as do their 

learning disabilities or difficulties.  

Frequently, parents are unaware they have a 

2e child. At home, these children often seem 

bright, with varied interests and advanced vocab-

ularies. It’s at school that their problems tend to 

show up. As work demands increase, grades 

begin to drop. Teachers start sending home notic-

es about homework that’s late or lost and output 

that’s meager and sloppy. It’s easy and common 

for 2e children at this point to acquire labels that 

follow them throughout their school days, labels 

like lazy, unmotivated, and underachiever. 

What does it take for parents to avoid these 

pitfalls and ensure that their children get the edu-

cation to which they’re entitled? It requires under-

standing, challenge, and support. 

Understanding 

 Twice-exceptional children need adult guid-

ance in learning to understand themselves. They 

must learn about who they are – where they’re 

strong, where they’re weak, and how they learn 

best. 2e children must especially understand that 

there are other people just like them, many of 

whom have grown into successful adults. Further-

more, 2e children and the adults in their lives 

need to understand that despite the challenges 

they face, 2e kids – in the words of educator Su-

san Baum – are not “broken” and in need of 

“fixing.” 

Gaining this understanding of themselves and 

what it means to be twice exceptional is the first 

step on the road to advocating for themselves. 

Self-advocacy, being able to ask for the support 

they need, is a vital skill that helps 2e children 

become independent and successful in school 

and later in life. 

Challenge 

Twice-exceptional students thrive in a learn-

ing environment where their giftedness is recog-

nized first, not their disability. Despite the difficul-

ties they may have in reading, writing, or attend-

ing to the task at hand, these children must be 

allowed to engage in work that challenges them.  

However, to get 2e students to accept aca-

demic challenge, instruction must play to their 

strengths. These students are far more likely to 

be motivated to work in class when the teacher 

gives them options based on their interests and 

talents, as well as on their learning style. In the 

book Creative Home Schooling (Great Potential 

Press, 2002) author Lisa Rivero explains the role 

learning style plays in this way: 



13 

Visual learners prefer to use their eyes to 

learn and auditory learners their ears. 

Kinesthetic learners prefer to use their 

bodies to learn [through movement], 

while tactile learners prefer to use their 

sense of touch. Allowing students to use 

their preferred learning style results in 

deeper, more meaningful learning. Being 

prohibited from using it often leads to 

frustration, decreased learning, undera-

chievement, and lowered self-concept.  

Twice-exceptional children have the creativity 

and problem-solving abilities of other gifted chil-

dren. They are equally capable of high-level ab-

stract thinking. Offering learning opportunities that 

draw on these characteristics and abilities is likely 

to engage 2e students and give them opportuni-

ties for success. However, caution is essential 

when setting the level of challenge for these stu-

dents. It needs to be appropriate – high enough 

so that they must stretch to meet the challenge, 

but not so high that they will fail. Here’s where 

support comes into play.  

Support  

Twice-exceptional students need plenty of 

support. In addition to generous amounts of en-

couragement, they benefit from receiving accom-

modations and learning compensation strategies. 

In combination, these help minimize the effects  

of the children’s disabilities or deficits and move 

them toward independence. The following list 

shows some ways for teachers to support twice-

exceptional learners. 

The items on this list comprise what many 

consider to be “good teaching.” All students, not 

just those who are twice-exceptional, can benefit 

from this support.  

Support from Federal Laws 

Often, 2e children require more formalized 

support to be successful students. Two federal 

laws are designed to ensure that children with 

disabilities receive the help they need in school. 

The laws are commonly known as Section 504 (of 

the Vocational Rehabilitation Act) and IDEA (the 

Individuals with Disabilities Education Act).  

The goal of these laws is to provide FAPE, a 

free and appropriate public education for students 

within the least restrictive environment. Each law 

provides for creating a plan to address the needs 

of students who meet the law’s requirements: a 

504 Plan under Section 504, and an IEP (Indivi-

dualized Education Program) under IDEA.  

States and school districts may vary in their 

execution of these laws, for example in how they 

implement 504 Plans and IEPs. Understanding 

what these laws provide and how they are imple-

mented in a particular school or district is im-

portant for parents as well as teachers. The chart 

on the following pages summarizes the distinc-

tions between the two federal laws.  

Ways to Support Twice-exceptional Students 

(continued) 
(Adapted from Trail, 2003) 

 Teach them the skills and strategies they 

need to succeed: problem-solving and study 

skills; test-taking, learning, and coping   

strategies. 

 Help students learn how to plan and how to 

set realistic goals. 

 Give them the structure they need to be suc-

cessful, but make it a “flexible structure.” 

 Help them accept responsibility and seek sup-

port (e.g. self-advocate). 

Ways to Support Twice-exceptional Students  
(Adapted from Trail, 2003) 

 Provide extra time to complete assignments 

and tests. 

 Encourage effort. (Help them develop a “can 

do” attitude.) 

 Emphasize that mistakes are part of learning. 

 Encourage the use of tools/techniques to help 

2e students, as well as other students, be 

successful (i.e., electronic keyboards, graphic 

organizers). 
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 Section 504 IDEA 

Descrip-

tion 
A civil rights law that: 

 Prohibits discrimination against children with 

disabilities in programs that receive federal 

funds 

 Requires school districts to make accommo-

dations for, or provide services to, students 

with physical or mental impairment under 

certain circumstances (Services may be pro-

vided under special or regular education.) 

An education and funding law which mandates 

that: 

 Eligible students receive access to special 

education and/or related services 

 The services are designed to meet a child's 

unique educational needs. 

 

Main  

Focus 
 Equity between students with and without 

disabilities 

 Meeting the unique educational needs of an 

individual student with a disability 

Purpose  To “level the playing field" by eliminating bar-

riers that exclude individuals with disabilities 

 To provide a FAPE (free and appropriate pub-

lic education) – one that is comparable to 

the education provided to students who are 

not disabled 

 To make available to students with disabili-

ties services and protections that may not 

be available to those without disabilities 

 To provide FAPE – an education that ad-

dresses the unique needs of an eligible  

student 

Eligibility  

require-

ments 

 Are much broader than under IDEA (All IDEA 

students are covered by Section 504.) 

 Apply to all individuals, regardless of age 

 Consist of a physical or mental impairment 

that “substantially limits” one or more "major 

life activities" (Learning qualifies as a major 

life activity under this law.) 

 Are more restrictive than under Section 504 

(Not all Section 504 students are protected 

under IDEA.) 

 Apply to individuals from birth through 21 

 Consist of: a disability that fits one of 13 

established categories and that has an ad-

verse effect on the student’s “educational 

performance” 

What the 

Student 

Receives 

 A 504 Plan, a written plan which documents 

the student’s disability and describes the 

accommodations and/or services that will be 

implemented (No provisions are made for 

periodic reviews of the plan.) 

 Accommodations and/or services provided 

in the least restrictive environment, usually 

in regular education classes 

 In some cases, special education (specially 

designed instruction) 

 An IEP (Individualized Education Program), a 

written plan which must be reviewed at 

least annually and which documents the 

student’s disability along with the educa-

tional program designed  to meet his/her 

unique needs; includes measurable annual 

goals  

 Services provided in regular education clas-

ses, in special education classes, or in a 

combination of the two 

 

Continued... 
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 Section 504 IDEA 

Procedures 

and Safe-

guards 

 Fewer requirements for parental notifica-

tion and consent than with IDEA 

 Parental right to request mediation or a 

due process hearing if disagreement arises 

between parent and school over iden-

tification, evaluation, or placement of the 

student 

 Written parental consent needed for child’s 

initial evaluation and placement 

 Parental right to request mediation or a 

due process hearing if disagreement arises 

between parent and school over iden-

tification, evaluation, or placement of the 

student 

Other Differ-

ences 
 Offers a less specifically defined approach 

to meeting a student’s needs 

 Often preferred by schools because it   

offers more flexibility and requires fewer 

administrative procedures 

 Does not include funding for services   

provided 

 Offers a well-defined approach to meeting 

a student’s needs with delineated proce-

dures and timeframes 

 Often preferred by parents because it of-

fers a wider range of options 

 Requires more from a school than Section 

504, but includes additional funding 

 

The preceding table is based on information from the following sources: 

 “ADHD: Special Education,” Mary Fowler: www.familyeducation.com/article/0,1120,23-288,00.html 

 “Comparison of IDEA and Section 504 Plan,” The ADD Clinic: www.the-add-clinic.com/addinfo.htm#14 

 “Federal Laws Pertaining to ADHD Diagnosed Children,” Frontline: www.pbs.org/wgbh/pages/frontline/

shows/medicating/schools/feds.html 

 “Frequently Asked Questions,” National Resource Center on ADHD: www.help4adhd.org/faqs.cfm 

 “Legal Rights For ADHD Teens,” The ADD Clinic: www.the-add-clinic.com/addinfo.htm#14 

 “Section 504 and IDEA: Basic Similarities and Differences,” S. James Rosenfeld, Esq.: www.ldonline.org/

ld_indepth/legal_legislative/edlaw504.html  
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Further Readings from  

2e: Twice-Exceptional Newsletter 

2e: Twice-Exceptional Newsletter, October, 2004 

Accommodating 2e Students  

By Linda C. Neumann 

Most twice-exceptional students have little difficul-

ty grasping concepts or generating ideas. What 

trips them up might be writing their ideas legibly, 

or doing calculations accurately, or following all of 

the steps in the instructions. 

Here’s where two federal laws come into play: 

IDEA (Individuals with Disabilities Education Act) 

and the Rehabilitation Act of 1973 (Section 504). 

These laws make it possible for 2e kids in public 

schools to have the support they need to deal with 

their learning disabilities or differences in the regu-

lar classroom.  

Students protected under IDEA are required to 

have an IEP, an Individualized Education Program 

(sometimes referred to as an Individualized  

Education Plan). Teachers, parents, and perhaps 

other team members come together to create and 

later update this written plan. It documents the stu-

dent’s disability along with the educational program 

designed to meet the student’s unique needs. An 

important part of the IEP are annual goals. 

Students protected under Section 504 can also 

have a written plan. The contents of 504 Plans tend 

to vary more than IEPs because there are no legal 

requirements for what the plan should contain or 

how often it should be updated. In general, a 504 

plan documents the student’s disability and de-

scribes what will be done to accommodate it.  

What follows is a listing of common accommoda-

tions that can be helpful to 2e students. Use this list 

as a starting point in creating an IEP or a 504 Plan. 

Or use it to spark ideas for ways to accommodate 

students in the classroom who might be struggling, 

2e and non-2e alike. 

Issue Accommodation 

Keeping the Student     

Engaged 
 Minimize repetitive work. 

 Provide alternative challenging activities when the class is working on content 

the student has already mastered. 

 Use visual aids such as charts and graphs. 

 Offer hands-on activities whenever possible. 

 Offer alternate ways to demonstrate knowledge, express ideas, and create 

products (i.e., create a video instead of a written report). 

Test Anxiety or        

Difficulty 
 Provide training in how to take tests. 

 Make tests oral rather than written. 

 Allow extra time to complete tests. 

 Allow a distraction-free place for testing. 

 Reduce the length of tests (for example, by reducing the number of math prob-

lems that must be completed from 10 to 5). 
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Issue Accommodation 

Distraction  Seat the student near the teacher. 

 Seat the student away from the window or other distracting stimuli (i.e., air con-

ditioner). 

 Seat the student near a positive role model. 

 Let the student choose the location of his/her seat. 

 Avoid seating the student near specified children. 

 Cue the student with a private signal to regain his/her attention. 

 Stand near the student when giving instructions or presenting lessons. 

 When the student is working independently, allow the use of a music system 

with headphones to help him/her focus. 

 Provide guided lecture notes or a note-taker to keep the student from getting 

distracted by taking notes.  

Incomplete, Sloppy 

Work 
 Provide clear and concise directions, verbally as well as in writing. 

 Allow the use of assistive technology and teach the skills needed to use it (i.e., 

electronic keyboard and word processing skills). 

 Have the student verbalize instructions before beginning an assignment. 

 Provide concrete examples for homework or project assignments and clearly 

state expectations. 

 Reduce the number and/or length of assignments. 

 Have peer helpers read directions to the student and check understanding. 

 Avoid penalizing the student for poor handwriting. 

Unwillingness to Ask 

for Help 
 Set up a private way for the student to indicate the need for help without having 

to raise his/her hand. 

 Meet with the student weekly to track progress and identify problem areas. 

Difficulty Staying on 

Task 
 Seat the student close to the teacher. 

 Establish the relevancy and purpose of the task. 

 Use physical proximity and/or touch to help the student refocus. 

 Use praise or immediate feedback to provide direct reinforcement of desired 

behaviors. 

 Check frequently for signs of progress on assigned work. 

 Use a timer to facilitate task completion. 

 Allow short breaks between assignments. 

Continued... 
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Issue Accommodation 

Disorganization and  

Late or Missing  

Assignments 

 Let the student use technology to keep track of assignments (i.e., smartphone or 

computer). 

 Have parents and teachers review and sign the planner to ensure that assign-

ments have been entered and work completed. 

 Give frequent reminders of due dates. 

 Provide or help the student develop checklists. 

 Assign the student a volunteer “homework buddy.” 

 Provide peer assistance with organizational skills. 

 Allow the student to have an extra set of books at home. 

 Send parents frequent progress reports. 

 Implement a reward system for completing schoolwork and homework. 

 Assign homework for a week at a time and provide that information to  

parents. 

 Make use of e-mail to send assignments home and to allow the student to sub-

mit completed work. 

 Allow extra time for completing homework without penalty. 

 Reduce the number and/or length of homework assignments. 

 Provide a mentor (teacher, counselor, etc.) to spend time at the end of each day 

to help organize papers and assignments. 

 Allow time during class for desk organizing. 

 Provide training in time management. 

 Provide training in study skills. 

Trouble Getting Started  Divide a large assignment into smaller units. 

 Give the student a checklist of tasks to be completed. 

 Work with the student to develop time estimates for each task. 

 Make sure the student has the necessary materials. 

 Verify that the student understands the instructions. 

 Give the student a private signal to get to work. 

 Check on progress often in the first few minutes of work. 

 Provide regular reinforcement and feedback. 



19 

Issue Accommodation 

Inappropriate  

Behavior 
 Set clear expectations and consequences, and adhere to them consistently. 

 Avoid power struggles and the use of confrontational techniques. 

 Offer the student alternatives. 

 Use praise generously. 

 Speak to the student in private about inappropriate behavior. 

 Ignore minor inappropriate behaviors when possible. 

 Monitor the student for signs of frustration. 

 Provide a place in the classroom where a student can go to regain control. 

 Allow the student time out of his/her seat to run errands, etc. 

 Assign activities that require movement. 

 Let the student stand if he/she chooses. 

 Maintain frequent communication with parents, including regular reports on 

behavioral issues. 

 Inform all personnel who work with the student of his/her disabilities and how 

they affect behavior. 

 Structure transitional and unstructured times, such as hallway passing time and 

recess. 

 Provide the student with formal social skills training.  

 Contract with the student and provide rewards for completing the  

contract   
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2e: Twice-Exceptional Newsletter, January, 2014  

How to be Your Child’s Best  
Advocate: Collect, Communicate, 

Collaborate 

By Mary T. McInerney, M.A. 

As parents of twice-exceptional (2e) children, we are 

aware of their strengths and talents as well as the 

areas in need of support. Although there are always 

exceptions, we also know that our schools have diffi-

culty making accommodations for either. Our chil-

dren are not often recognized as students in need of 

support, and often their gifts and talents likewise 

remain unappreciated. The reasons are many. One 

is often insufficient staff training in recognizing and 

accommodating the gifted in our schools. Another 

may be a child’s ability to compensate for deficits 

with high performance in other areas in order to 

stay on grade level.  

We know from often painful experience that much 

work needs to be done within our education system 

as a whole when it comes to properly educating this 

population. This endeavor is an essential one and 

should be our long-term objective; but how do we 

support our children now? 

As parents of twice-exceptional students, we need 

to personally advocate for our children. To do this 

well, we need to gather clear information about who 

they are as learners, understand what their learning 

environment has to offer, and know what additional 

modifications to request. Following are suggested 

steps that parents can take in order to maximize 

their child’s school experience, plus useful re-

sources and strategies for parent-based advocacy.  

Step 1: Gather Information. 

We come with a wealth of knowledge about both our 

child’s strengths and weaknesses, but gathering 

examples that tell the story of our child without over-

whelming teachers can be tricky. Here are some tips 

for gathering information that can help both parents 

and educators better understand a child’s learning 

profile: 

 Focus on information that will support the teach-

er’s efforts to keep your child engaged in learn-

ing — the important indicators of your child’s abil-

ities, interests, and learning preferences. 

 Create a portfolio that illustrates both your 

child’s particular strengths and areas of weak-

ness. Include items that are short but will have 

an impact such as: 

 Brief write-ups of anecdotes or conversations 

that illustrate precociousness 

 One or two writing samples 

 Photographs of exceptional projects 

 Examples of mastered skills 

 Evaluations from programs in which your 

child has taken part 

 Summarized test scores. 

As you gather information, try to remember the mo-

ments you found revelatory in terms of your child’s 

abilities. The more educators know about a stu-

dent’s interests, strengths, and learning prefer-

ences, the more they can enhance the student’s 

learning experience. With that in mind, you need to 

be clear and concise but not overwhelming; think 

snapshots as opposed to steamer trunk.   

For example, you want them to know that Michelle 

composes her own music but is also unable to focus 

with the slightest distraction. You want them to 

know that Jake knows every American president 

plus their political stances on most issues, but he 

has difficulty transitioning from one activity to anoth-

er. You want them to know that, along with her 

strong verbal skills, Shana has a great deal of anxie-

ty about writing.  
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Above are some tools that can be extremely useful 

in gathering good information about your child’s 

learning profile. They offer a vocabulary helpful for 

communicating with educators about who your child 

is as a learner. This alone can be very helpful in get-

ting school personnel to understand how your 2e 

child straddles both ends of the learning spectrum 

and struggles to see where he or she fits in the 

world.  

Step 2: Assess the Learning Environment.  

The next step is to assess your child’s current 

school experience. The most efficient way to famil-

iarize yourself with the learning environment at 

school is to take a methodical approach, viewing 

each component independently with your child’s 

needs in mind. Doing so allows you to more easily 

identify what is presently being provided and what 

may be missing.  

Make the following part of your assessment: 

 Physical space. Look at where students play, 

learn, gather, perform, etc.  

 Population of peers. Is there diversity in culture, 

ability, interests? Are there like-minded peers for 

your child to connect with? 

 Educational resources. These may range from 

the curriculum programs in place to computer 

labs and software programs made available, 

from art equipment to science equipment, from 

an occupational soft room to a hiking trail, etc. 

 Staff. Include classroom teachers; special educa-

tion support personnel; specialized educators 

such as math, tech, art, reading, speech, and 

language specialists; school psychologist; etc. 

They all have expertise you may want to tap into.  

 Basic curriculum. Becoming familiar with the 

curriculum, standards, and expectations of your 

child’s grade level gives you a base to work from. 

You can either find these on your school’s web-

site or request them.  

 Special programming. Examine the technology, 

art, and music classes; gifted and talented pro-

grams; and library offerings. Also see what clubs 

and enrichment programs are offered during and 

after school.  

Step 3: Create a Wish List. 

Once you have properly assessed your school for 

what it has to offer, you can begin to create a wish 

list of changes that you believe would be beneficial 

to your child. This task is not easy, but having a 

basic understanding of both your child’s learning 

needs/interests and the learning environment will 

make it easier to communicate realistic possibilities.  

The purpose of your wish list is to help educators 

recognize the best and most easily obtained modifi-

cations that will contribute to a better learning envi-

ronment for your child. These can be simple chang-

es such as making a change in seating or providing 

more challenging literature. Some of your recom-

mendations, on the other hand, may require more 

RESOURCES FOR GATHERING LEARNING PROFILE INFORMATION 

TOOL AUTHOR SOURCE 

The Interest-a-Lyzer:  

Questionnaires that help identify a child’s interests and 

potential interests (primary, middle, and upper-grades)  

Joseph Renzulli, 

University of  

Connecticut 

www.creativelearningpress.com 

  

My Book of Things and Stuff: 

An interest survey for the very young 

Ann McGreevy www.creativelearningpress.com 

My Learning Print: 

A tool to highlight a child’s combination of interests, abili-

ties, experiences, and learning preferences 

Robin Schader 

and Wendy Zhou 

http://gifted.uconn.edu/

my_learningprint/ 

Eclectic Learning Profile: 

An inventory that defines a student's best ways of learning 

Erica Warren www.learningtolearn.biz 
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planning, such as a mentorship with the art teacher 

or creating an advanced learning plan for math. A 

wide range of possibilities exist, given the abilities, 

interests, and needs of children and the resources 

that exist at a given school. However, it’s important 

to be realistic. The school’s resources and the 

staff’s abilities will determine what requests can be 

and will be considered. Furthermore, when dealing 

with teachers, administrators, and education profes-

sions, be patient; you will be asking them to change 

their ways, and being diplomatic will pay enormous 

dividends in the end.   

Here are some examples of requests that might 

appear on a parent’s wish list.  

 Would it be possible for Marcus to stand while 

working?  

 Could you make sure there’s a place with little 

distraction for Michelle to work? She also may 

need reminders to stay on task. 

 If Tiana has mastered the “basic curriculum,” 

might she be given accelerated work or time to 

do an independent project?  

 Could the math/technology/science/reading 

specialist support the classroom teacher in 

accelerating Brian’s work? 

 If Isaiah has mastered the work, could he go to 

the library to do an independent project? 

 Could we possibly create a book club for students 

across grades based on ability and interest? 

 Could my son utilize the stage area for a drama 

club he wants to create? 

 Can the school psychologist run a social club for 

children who are in need of a more structured 

language experience?  

 Would the science teacher be willing to mentor 

my daughter in a project she’s interested in?  

Step 4: Establish a Working Relationship. 

Remember, what you have created is a wish list. 

You want it all, but the next step in the process is to 

meet, listen, communicate, and establish rapport 

with the professionals involved in your child’s edu-

cation. It’s important to consider the teacher’s per-

spective here. Most teachers want to reach every 

student everyday in creative and challenging ways; 

but in most cases there are many students, there is 

a lot of curriculum to cover, and the district is con-

stantly introducing new programs and initiatives that 

need to be mastered. Being a teacher in today’s 

Learning the Language  

Learning the following terms will be helpful in thinking about and collaborating on suggested modifications. 

 Acceleration: A student progresses through the curriculum at a quicker rate or younger age than the norm. 

 Alternative Choice Assignments: Students are given product choices to demonstrate their learning, to ac-

quire information, or to determine a topic. 

 Competitions: These provide students with the opportunity and support to compete with others on a pleth-

ora of topics. 

 Curriculum Compacting: After showing a level of proficiency in the basic curriculum, a student is given the 

opportunity to exchange instructional time for other learning experiences: acceleration or enrichment. 

 Enrichment: The student takes part in activities that add or go beyond the existing curriculum. 

 Differentiation: Modifications are made to curriculum and instruction in terms of content, pacing, and/or 

product to meet unique student needs in the classroom. 

 Flexible Grouping: This strategy is used to group students in receiving instruction based on their ability, 

learning style, and/or interest. 

 Independent Study: The student engages in a self-directed project in which the teacher acts as guide or 

facilitator and the student plays a more active role in managing his or her learning. 

 Mentorships: A community member shares his or her expertise with a student who has similar interests. 

 Purposeful Placement: This approach to making an appropriate placement for an upcoming school year 

takes into account all of a child’s needs. 
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classroom is an extremely challenging job.  

What will work best for you is to establish collabora-

tive working relationships at school as opposed to 

taking a “demand/blame” position. Here are some 

opportunities for relationship building at school. 

 Open house. View the school’s open house as an 

opportunity to listen carefully and get a sense of 

the teacher’s educational philosophy and per-

sonal style. Find out what subjects will be cov-

ered throughout the year and what the teacher’s 

expectations are for the students.  

 Parent/teacher conference. Listen carefully to 

find out what the teacher knows about your child 

and what suggestions the teacher might have for 

accommodating him or her. (I recommend taking 

notes.) Offer information about your child and 

ask any questions or raise any concerns you may 

have. Also be prepared to make suggestions, 

offer solutions, and recommend resources. Re-

member, this is an opportunity to establish a 

working relationship, not a time to focus on what 

the teacher may be doing wrong. For any issues 

that need further discussion, make a follow-up 

appointment before you leave in order to ensure 

on-going communication and follow through.  

 Principal/parent meeting. Some items on your 

wish list may require the principal’s support. If so, 

make an appointment and follow the same proce-

dure as for a parent/teacher meeting. Listen 

carefully to get a sense of the principal’s philoso-

phy, personal style, understanding of twice-

exceptionality, and willingness to work with you. If 

you sense a lack of willingness or flexibility, you 

may consider making an appointment with the 

superintendent of curriculum within your district. 

Again, follow the same procedure.  

Step 5: Evaluate Your Progress. 

After completing the four steps just described, you 

Resources 

Here are some resources for learning about both the gifted and LD sides of 2e: 

And, of course, 2e: Twice-Exceptional Newsletter! 

National Association for 

Gifted Children (NAGC)  

www.nagc.org An organization of parents, educators, and other profes-

sionals that addresses the unique needs of children and 

youth. Membership includes subscriptions to Parenting 

for High Potential, and Teaching for High Potential. 

Supporting Emotional 

Needs of the Gifted 

(SENG) 

www.SENGifted.org An organization that focuses primarily on the adults 

(parents, educators, etc.) in the lives of gifted children. 

SENG provides information, guidance, and effective 

ways to live and work with gifted individuals. 

Advocacy for Gifted & 

Talented Education 

(AGATE-NY)  

www.agatenewyork. 

org  

An organization of concerned parents, educators, and 

advocates that promotes the education and welfare of 

gifted/talented learners in New York. The website 

contains interesting articles, educational links, archived 

newsletters, information and more 

Hoagies’ Gifted  www.hoagiesgifted.org 

and 

www.hoagiesgifted.org/

twice_exceptional.htm  

A website that offers links to a wide range of online 

gifted and twice-exceptional education resources 

Wrightslaw  www.wrightslaw.com  

and 

www.wrightslaw.com/

info/2e.index.htm 

A website that provides extensive information on special 

education law, education law, and advocacy for children 

with disabilities. Also see the Wrights’ book Wrightslaw: 

From Emotions to Advocacy: The Special Education Sur-

vival Guide 

http://www.nagc.org
http://www.SENGifted.org
http://www.agatenewyork.org
http://www.agatenewyork.org
http://www.hoagiesgifted.org
http://www.hoagiesgifted.org/twice_exceptional.htm
http://www.hoagiesgifted.org/twice_exceptional.htm
http://www.wrightslaw.com
http://www.wrightslaw.com/info/2e.index.htm
http://www.wrightslaw.com/info/2e.index.htm
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can pause to evaluate how effective your efforts 

have been. What support and opportunities are still 

missing? If you have achieved a large number of the 

goals represented by the items on your wish list, 

you’ll probably want to stay put; you’re in good 

hands. If on the other hand, your child’s school can 

meet only 70 percent of your child’s needs, or only 

50 percent, or even less, you may want to consider 

other options. For example, you might think about 

hiring an advocate, changing schools, or home-

schooling. 

Conclusion 

The academic and social experiences we have in 

the classrooms of our early years shape our lives for 

better or worse. By taking an informed approach 

and by building good relationships with teachers 

and other professionals, you can be your 2e child’s 

most powerful advocate in school. The end result 

can be the creation of the  

optimal environment for your child’s education. 

Mary McInerney has earned  

degrees in elementary education 

and gifted education, and holds 

certifications in both gifted educa-

tion and teaching  

literacy. She has taught both in 

New York’s elementary schools 

and at the graduate level for gifted 

education. She has extensive ex-

perience in consulting with numerous school dis-

tricts as well as advocating for gifted and twice-

exceptional students. In addition, she has traveled 

internationally identifying and accommodating for 

gifts and talents in students. For more information, 

visit her website: www.marymcinerney.com. 
 

2e: Twice-Exceptional Newsletter, November, 2013 

The 2e Journey from a Parent’s 

Point of View  

By Dan Peters, Ph.D.  

I am sitting at my oldest child’s preschool, attend-

ing the last teacher conference. Her kind and vet-

eran teacher is telling my wife and me that our 

daughter is not picking up her numbers and letters 

as she should for kindergarten readiness. The 

teacher suggests we have her evaluated for a 

learning disorder. Although I evaluate kids for that 

exact issue, I tell my wife that our daughter is 

young, her teacher is over-reacting, and she will be 

fine. After all, our daughter is creative, imagina-

tive, and says things and asks questions that are 

beyond her years.  

I am now sitting at my daughter’s kindergarten 

conference, and her teacher is showing us her 

numbers — out of order, some backwards — and 

the letters she is able to recognize consistently — 

not many. I have a sick feeling in the pit of my 

stomach. Was her pre-school teacher right? Could 

she really have a learning disorder? She is smart 

and artistic. How could this be? 

I am sitting at our kitchen table. My close friend and 

colleague has come over to give us feedback on the 

testing she conducted on our daughter. She starts 

with the spiel I usually give about what testing 

measures, how this is only a snapshot in time, and 

that our daughter is young and development is on 

our side. She begins to show us the data. 

Our daughter’s visual memory is beyond the 

99.9th percentile. She remembers shapes and de-

signs and can reproduce them from memory at a 

level of someone several years older. But…she has 

so many low scores. Her processing speed is very 

low. So is her letter recognition. So is her number 

recognition. Her reasoning scores are “average,” but 

she had trouble sustaining attention to numbers and 

letters, she had challenges with her “executive function-

ing,” and she has auditory processing challenges as well. 

Our daughter is cognitively advanced and has learning 

and processing deficits — she is twice-exceptional (2e). 

I am confused. I have a sick feeling in the pit of my 

stomach. I feel the tears welling up in my eyes. I see 

the tears in my wife’s eyes. My friend tells us that 

our daughter has dyslexia and may also have ADD — 

the inattentive type. How can that be? What does 

this mean? I feel a tremendous loss that I cannot 

explain. It doesn’t make sense. 
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I am sitting at our first IEP meeting, a meeting to 

develop an Individual Education Program for our 2e 

daughter. The team is reviewing the testing results 

we gave them and reviewing her classroom perfor-

mance. We hear “slow to learn,” “inconsistent per-

formance,” “trouble paying attention”; and we hear 

“She is young and will be fine.” Even though I am a 

psychologist and have sat through hundreds of 

these meetings advocating for families, they are 

talking to me as if I don’t know anything. Actually, 

they aren’t talking to me, they are talking at me. 

They are telling me and my wife what they are going 

to do, but it doesn’t fully make sense. They don’t 

really know my daughter. They don’t know what she 

is good at or how she learns. I have these thoughts, 

but I can’t find the words to express them. My 

daughter is smart, creative, and imaginative, isn’t 

she? I feel helpless and have a sick feeling in the pit 

of my stomach. 

And so the journey begins. Tutors, occupational 

therapy, and vision therapy become the regular  

after-school activities. Although I am a professional 

in the area of child development, neuropsychologi-

cal evaluation, and educational intervention and 

planning, I feel as if I am learning things for the first 

time. I now know what it is like to be my clients — 

trying to understand their children’s learning profile 

and challenges, trying to get the school to under-

stand who their children are, trying to set up all the 

out-of-school interventions needed, trying to figure 

out a way to pay for it all, and trying not to worry 

about their children’s future. 

It has been nine years since that first preschool meeting, 

and our two other children have since been diagnosed 

with dyslexia. Two of our three children have IEPs. What 

have I learned since I started this journey? 

Schools 

Schools are complex systems filled with inconsisten-

cies. While federal, state, and local laws and regula-

tions govern what goes on in schools, there is a lot 

of interpretation about who gets qualified for what 

and what services a child receives. Having an under-

standing of the laws that govern your child’s educa-

tion is essential, especial with regard to: 

 A child’s right to FAPE, a free and appropriate 

education 

 Parents’ rights such as the right to call a meeting 

about their child, the right to request a compre-

hensive evaluation, and the right to stay involved 

with their child’s academic development. 

Meetings   

Parents of twice-exceptional kids often find them-

selves at IEP meetings or at Student Success Team 

(SST) meetings. These kinds of meetings often take 

on a life of their own. Administrators generally follow 

a set process that typically involves discussing a list 

of topics that include strengths, weaknesses, areas 

of concern, current academic performance, behav-

ior, and action plan. These meetings can be surreal 

experiences, as if you are watching yourself in a 

movie where you have no speaking lines.  

It is critical for parents to realize that they have a 

voice in these meetings and to take the opportunity 

to assert their concerns and their goals. Based on 

my experience, that often means taking deep 

breaths and repeating your goals and concerns over 

and over until they are heard. It can also mean 

bringing an advocate to the meetings — maybe your 

child’s counselor or psychologist, an educational 

advocate, or even a family friend — someone who can 

provide support or just serve as another set of ears. 

Comprehensive Assessment   

A common goal among parents of twice-exceptional 

kids is to get a comprehensive assessment for their 

child, a detailed evaluation to determine whether 

the child qualifies for special education. 2e children 

are highly complex. Many have subtle learning disor-

ders that go undetected because of 2e kids’ ability 

to compensate for weaknesses with their advanced 

abilities. Through compensation, twice-exceptional stu-

dents are often able to perform at grade level, and their 

learning and processing challenges go unnoticed.  

Many times, parents and teachers can tell that a 

child is “not performing to his or her potential” with-

out a comprehensive assessment. However, having 

a child undergo this evaluation process produces a 

detailed profile of a child’s strengths and weakness-

es, making it possible to identify learning issues and 

address them through appropriate interventions. 

Comprehensive assessments can be conducted by 

school psychologists and resource teachers in the 

school setting, as well as by private clinical and  
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educational psychologists. 

Dyslexia 

Dyslexia is a complex pattern of weaknesses that 

includes challenges with identifying letters and num-

bers, hearing letter sounds (phonemes), spelling, 

writing, expressive language (finding your words), 

auditory processing, and executive functioning. 2e 

kids with dyslexia can often read at an average level 

or slightly above, but they do so slowly. They get the 

gist of what they read, but they may change words 

while reading, skip words, or leave off parts of words.  

On the other hand, dyslexics also have an identifia-

ble set of strengths. They are often highly creative. 

These individuals tend to exhibit advanced visual-

spatial and 3D reasoning abilities, experience life 

through stories, be highly intuitive, and demonstrate 

the ability to integrate complex and varying con-

cepts into useful, novel ideas.  

Intervention  

Intervention, especially early intervention, is key. 

Because dyslexia is complex and each dyslexic’s 

profile unique, intervention should be based on the 

individual’s presenting weaknesses. For example, a 

child who has trouble hearing sounds of letters 

should receive help improving phonemic awareness. 

A child struggling to sound out words needs the help 

of a research-based instructional approach to dys-

lexia remediation, such as the multi-sensory Orton-

Gillingham approaches. A child who finds it hard to 

track words on the page needs an evaluation from a 

developmental optometrist (also called a behavioral 

optometrist) and possible vision therapy.  

Interventions are only successful when they target 

the child’s areas of challenge and when the pro-

gram addressing this challenge is designed specifi-

cally for dyslexic individuals. Unfortunately, most 

school personnel are not trained in interventions for 

dyslexia; and, as a result, parents must often seek 

the appropriate interventions outside of school. 

Advocacy 

Always remember that, as a parent, you are an ex-

pert on your child. Trust your instincts and take a 

long-term view. Advocating for your 2e child at 

school does not end (or at least does not seem to). 

Even when you can get an IEP or 504 Plan (class-

room accommodations), you must make sure your 

child’s teachers, who multiply in number from mid-

dle school on, know about and follow the plan. After 

teachers are aware of the plan, you will still need to 

remind them that your child is given extra time for 

tests, allowed to take tests in a quiet room, needs 

copies of extensive notes, should not be called on in 

class to read out loud without pre-warning, etc. An 

equally important part of our job as parents is to 

train our 2e children to advocate for themselves, learn-

ing to tell teachers what they need without shame.  

Growing Healthy Kids  

Ultimately, what I’ve learned through my journey is 

how important it is for parents to keep their eye on 

the ball — in other words to keep always in mind that 

our job is to raise healthy children who find value in 

themselves and accept their strengths and weak-

nesses. That is the ultimate goal.  

Achieving that goal means helping our 2e children to 

learn how to “survive” school and then figure out 

ways to thrive — not just in school, but in life. We can 

help by guiding them in discovering their abilities, 

talents, and purpose. We can normalize their 

“differences” by teaching them about other twice-

exceptional individuals with dyslexia who have 

grown up to be successful adults. We can encourage 

them to accept themselves and find their place in 

the world. We can do these things by always, always 

highlighting and leading with their strengths.  

Dr. Dan Peters, psychologist and co-founder/

executive director of the Summit Center (http://

summitcenter.us), has devoted 

his career to the assessment 

and treatment of children, ado-

lescents, and families, specializ-

ing in overcoming worry and 

fear, learning differences, and 

issues related to giftedness and 

twice-exceptionality. He is also 

co-founder of Parent Footprint 

(https://parentfootprint.com), an interactive parent-

ing education community and website that of-

fers parent training. In addition, he is a regular con-

tributor to The Huffington Post and Psychology To-

day, the author of books for children and parents  

on anxiety, and a frequent speaker at national  

conferences.  
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 Chapter 

3 Resources and References 

Books 

 Academic Advocacy for Gifted Children: A Parent's Complete Guide, by Barbara Jackson Gilman (Great 

Potential Press, revised edition, 2008) 

 Creative Home Schooling: A Resource Guide for Smart Families, by Lisa Rivero (Great Potential Press, 

2002) – Note: Second edition (2014) available as an e-book 

 Different Minds: Gifted Children With AD/HD, Asperger Syndrome, and other Learning Deficits, by 

Deirdre Lovecky (Jessica Kingsley Publishers, 2004) 

 From Emotions to Advocacy: The Special Education Survival Guide, by Pam and Pete Wright (Harbor 

House Law Press, 2006) 

 The Highly Sensitive Person and The Highly Sensitive Child, by Elaine Aron (Citadel, 2013 and  Broad-

way, 2002) 

 Homeschooling Your Struggling Learner, by Kathy Kuhl, (Learn Differently, 2009) 

 Late, Lost, and Unprepared: A Parent’s Guide to Helping Children with Executive Functioning, by Joyce 

Cooper-Kahn and Laurie Dietzel (Woodbine House, 2008) 

 “Mellow Out,” They Say. If I Only Could: Intensities and Sensitivities of the Young and Bright, by Mi-

chael M. Piechowski (Royal Fireworks Press, 2nd edition, 2014) 

 The Misdiagnosis and Dual Diagnoses of Gifted Children and Adults: ADHD, Bipolar, OCD,  

Asperger's, Depression, and Other Disorders, by James Webb, Edward Amend, Nadia Webb, Jean  

Goerss, Paul Beljan, and Richard Olenchak (Great Potential Press, 2nd edition, 2016) 

 The Mislabeled Child, by Brock and Fernette Eide (Hyperion, 2006) 

 The Myth of Laziness, by Mel Levine (Simon & Schuster, 2002) 

 Neurodiversity: Discovering the Extraordinary Gifts of Autism, ADHD, Dyslexia, and Other Brain Differ-

ences, by Thomas Armstrong (Da Capo Press, 2010) 

 The Organized Student, by Donna Goldberg with Jennifer Zwiebel (Fireside, 2005)  

 Sensational Kids, by Lucy Jane Miller (Penguin Group US, revised edition, 2014) 

 Smart Kids with Learning Difficulties: Overcoming Obstacles and Realizing Potential, by Rich-

ard Weinfeld, Sue Jeweler, Linda Barnes-Robinson, and Betty Shevitz (Prufrock Press, 2nd edition, 

2013) 

 Smart Kids with School Problems, by Priscilla Vail (Plume, 1989) 

 Teaching Teens With ADD, ADHD & Executive Function Deficits: A Quick Reference Guide for Teachers 

and Parents, by Chris Zeigler Dendy (Woodbine House, 2011) 

 To Be Gifted & Learning Disabled: Strategies for Helping Bright Students with LD, ADHD, and More, by 

Susan Baum and Steven Owen (Creative Learning Press, 2004) 

 Twice-Exceptional Gifted Children: Understanding, Teaching, and Counseling Gifted Students, by Bev-

erly Trail, (Prufrock Press, 2010) 
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 Understanding Your Child’s Puzzling Behavior: A Guide for Parents of Children with Behavioral, Social, 

and Learning Challenges, by Steven E. Curtis (Lifespan Press, 2008) 

 Upside-Down Brilliance, by Linda Silverman (DeLeon Publishing, Inc., 2002) 

 When the Brain Can’t Hear: Unraveling the Mystery of Auditory Processing Disorder, by Teri James 

Bellis (Atria, 2002) 

 When the Labels Don’t Fit: A New Approach to Raising a Challenging Child, by Barbara Probst (Three  

Rivers Press, 2008) 

Articles 

 “An Anomaly: Parenting a Twice Exceptional Girl,” by Kiesa Kay, www.hoagiesgifted.org/anomaly.htm 

 “Building the Bond between Fathers and Kids with Learning Difficulties,” by Melinda Sacks, 

www.greatschools.org/gk/articles/fathering-kids-learning-difficulties 

 “Enabling Our Children,” by Deborah Thorpe, www.hoagiesgifted.org/enabling.htm 

 “Fighting Guilt,” by Charlotte Riggle, http://uniquelygifted.org/guilt.htm 

 “If Gifted = Asynchronous Development, then Gifted/ Special Needs = Asynchrony Squared,” by Lee 

Singer, www.hoagiesgifted.org/asynchrony_squared.htm 

 “No One Said It was Easy – Challenges of Parenting Twice-Exceptional Children,” by Linda C.  

Neumann, www.2enewsletter.com/article_NoOneSaidItWasEasy.html 

 “Parenting Gifted And Twice Exceptional Children” (a reading list), http://www.goodreads.com/list/

show/11333.Parenting_Gifted_And_Twice_Exceptional_Children 

 “Parenting Twice-Exceptional Children,” by Dina Brulles, http://sengifted.org/parenting-twice-

exceptional-children 

 “Parenting Twice-Exceptional Children through Frustration to Success,” by Beverly Trail, 

www.davidsongifted.org/Search-Database/entry/A10462 

 “Preventing Parent Burn Out: Model for Teaching Effective Coping Strategies to Parents of Children 

with Learning Disabilities,” by Sherry R. Latson, www.ldonline.org/article/Preventing_Parent_ Burn_ 

Out%3A_Model_for_Teaching_Effective_Coping_Strategies 

 “The Process of Discovery: Finding Out Why Your Child is Struggling,” by Karen J. Foli,  

www.ldonline.org/article/5728  

 “Twice-exceptional Students: Who Are They and What Do They Need? “by Micaela Bracamonte,  

www.2enewsletter.com/article_2e_what_are_they.html  

 “What Can We Learn from a Tale of Two Cities?” by Linda C. Neumann, www.2enewsletter.com/

article_two_cities.html 

 “What I Wish Others Knew about Parenting Twice-Exceptional Kids, by Jen Merrill, 

www.laughingatchaos .com/what-i-wish-others-knew-about-parenting-twice-exceptional-kids 

 “Which Is It? Asperger's Syndrome or Giftedness? Defining the Difference,” by Cindy Little, Gifted Child 

Today Magazine (Winter, 2002) 

Organizations 

 CEC – Council for Exceptional Children, www.cec.sped.org 

 IDL – Individual Differences in Learning Association, www.gifteddifferentlearners.org 

 NAGC – National Association for Gifted Children, www.nagc.org 

 SENG – Supporting Emotional Needs of the Gifted, www.sengifted.org 
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Online Forums 

 ADD Consults Forums: multiple e-mail discussion lists on AD/HD for parents, teachers, and teens, 

www.addconsults.com/forum/index.php 

 Gifted but Learning Disabled: e-mail discussion list for families with twice-exceptional children, http://

groups.yahoo.com/group/gifted_but_learning_disabled 

 GT-Spec-Home: an e-mail discussion list for families homeschooling gifted/special needs children, 

http://gtworld.org/gtspechome.htm  

 GT-Special: an e-mail discussion list for families with twice-exceptional children, www. gtworld.org/

gtspeclist.html  

 LD Online's discussion boards: multiple parent and teacher forums on learning disabilities,  

AD/HD, sensory integration, social skills, and other issues, www.ldonline.org/xarbb/?catid=769 

 Support groups in Australia for families of gifted and learning disabled children, www.nswagtc.org.au/

assn/groups/index.html 

 Twice Exceptional/2E Network International: a closed group on Facebook, www.facebook.com/

groups/2E.Network.LA 

 Twice Exceptional children (2E):  a closed group on Facebook, www.facebook.com/groups/ 

158474124337015 

Websites 

 2e: Twice-Exceptional Newsletter, www.2eNewsletter.com 

 A Nation Deceived (where the 2004 Templeton National Report on Acceleration is available for down-

load), www.nationdeceived.org (See Vol. 2, Chapter 11 on twice-exceptional children.) 

 Assistive Technology Training Online Project (ATTO), http://atto.buffalo.edu 

 Child Mind Institute (information on children’s mental health and learning disorders), 

www.childmind.org 

 The Dana Foundation (information on the brain), www.dana.org 

 The Davidson Institute’s Gifted Database: www.davidsongifted.org/db 

 Dyslexic Advantage, www.dyslexicadvantage.org  

 Gifted Homeschoolers Forum, http://giftedhomeschoolers.org 

 Hoagies Gifted: recommendations for books on gifted topics, www.hoagiesgifted.org/

professional_books.htm 

 Hoagies Gifted: twice-exceptional, www.hoagiesgifted.org/twice_exceptional.htm  

 LD Online’s articles on gifted/LD, www.ldonline.org/article/c670 

 National Center for Learning Disabilities, www.ncld.org 

 The Out-of-Sync Child, www.out-of-sync-child.com  

 The SPD (Sensory Processing Disorder) Foundation, www.spdfoundation.net 

 Tilt Parenting, www.tiltparenting.com 

 Twice Exceptional Children’s Advocacy, Inc. (TECA), www.teca2e.org   

 Understood, (information on learning and attention issues) www.understood.org  

 Uniquely Gifted, www.uniquelygifted.org 

 Wrightslaw: twice exceptional, www.wrightslaw.com/info/2e.index.htm 

http://www.dana.org/
http://www.dyslexicadvantage.org
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Free Downloads 

 A Guidebook for Twice-Exceptional Students: Supporting the Achievement of Gifted Students with 

Special Needs, http://wrightslaw.com/info/2e.guidebook.pdf 

 Gifted and Learning Disabled Guide, www.vsb.bc.ca/sites/default/files/school-files/Programs/

GiftedLDHandbook.pdf 

 Supporting the Identification and Achievement of the Twice-Exceptional Student: Frequently Asked 

Questions, www.doe.virginia.gov/instruction/gifted_ed/twice_exceptional.pdf 

 The Twice-Exceptional Dilemma, www.nea.org/assets/docs/twiceexceptional.pdf 

 Twice-Exceptional Students, Gifted Students with Disabilities: An Introductory Resource Book, 

www.cde.state.co.us/gt/download/pdf/TwiceExceptionalResourceHandbook.pdf 

 Twice-Exceptional: Students with Both Gifts and Challenges or Disabilities, www.sde.idaho.gov/site/

gifted_talented/twice-exceptional 

Film 

 2e: Twice Exceptional, a documentary film, by Thomas Ropelewski, http://2emovie.com 

Additional Resources 

 2e: Twice-Exceptional Newsletter,  Advocacy, www.2enewsletter.com/topic_resources_Advocacy.html 

 2e: Twice-Exceptional Newsletter,  Twice-Exceptional Learners: An Annotated Bibliography, 

www.2enewsletter.com/topic_resources_AnnotatedBibliography.html 

http://2emovie.com/


Spotlight on 2e Series 
This series of publications is intended to help parents, educators, advocates, and 
other professionals better meet the needs of gifted children with learning difficul-
ties. Each provides easy-to-understand information on how to recognize and ad-
dress the combination of giftedness and learning deficits or disorders in children. 
Included are articles, checklists, charts, and resource listings. 

Other booklets in this series include:  

 Understanding Your Twice-exceptional Student 

 Understanding  the Gifted Child with Attention Deficit 

 The Twice-exceptional Child with Asperger Syndrome  

 The Twice-exceptional Child with Dyslexia  

 Caring for the Mental Health of the Twice-exceptional Child  

 The Mythology of Learning: Understanding Common Myths about  

2e Learners  

 Writing and the 2e Learner: Issues and Strategies 

 The 2e Reading Guide: Essential Books for Understanding the  

Twice-exceptional Child  

 Guiding the Twice-exceptional Child: A Collection of Columns by  

Meredith Warshaw 

 Bob Seney on Books for 2e Readers: A Collection of Columns 

 

From The 2e Resource. . . 

 Part of Glen Ellyn Media, former publisher of 2e: Twice-Exceptional Newsletter 

 For more information on these and other offerings, visit us at:  
https://2eResource.com 
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