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Introduction 

The 2e Center for Research and Professional Development 

The articles that serve as the basis for this publication were developed by the 2e Center for Research and 

Professional Development, an institution dedicated to serving the special population of children known as 

twice exceptional (2e). The 2e Center is a multi-disciplinary hub housed in Studio City, California, on the cam-

pus of Bridges Academy, an independent school that serves bright children with learning differences in 

grades 4 through 12. At the 2e Center, professionals, scholars, and practitioners work together to enhance 

understanding of bright students with learning challenges. 

The stated goals of the 2e Center are to create awareness, offer professional development, provide out-

reach, and generate projects that will improve services for 2e learners. To meet these goals, the Center en-

courages research studies, both internal and external, aimed at doing the following: 

• Building a base of best practices for twice-exceptional education 

• Assessing awareness levels and needs 

• Better understanding the 2e learner.    

Strength-based, Talent-focused Strategies for Teaching 2e Students 

What do we mean when we use the terms strength-based and talent-focused? Let’s begin with some  

definitions. 

 

 

 

 

 

 

The focus of this collection of articles is developing instructional strategies that are both strength-based 

and talent-focused — strategies that build on what is right about twice-exceptional students. The goal of these 

strategies is to personalize learning so that all minds neurotypical as well as atypical — can engage deeply  

in curriculum.  

The 2e Center devotes much of its time to working with teachers on the many ways to use the strengths 

and talents of their students. For example, the Center has developed THE SUITE OF TOOLS™ that teachers 

can use at the start of the school year to collect information about students’ strengths, interests, learning 

styles, and personality preferences. Having this information better prepares teachers to devise effective strat-

egies for engaging their students in learning. According to 2e Center director, Susan Baum, “We have seen 

the benefits of gathering and using this kind of information to develop instructional strategies, not only with 

Strength-based 

Curricular and instructional approaches differentiated to align 

with students’ cognitive styles, learning preferences, and profiles 

of intelligences 

Talent-focused 

An overarching term that includes talent development; involves 

on-going identification and recognition of a student’s advanced 

abilities as well as budding interests, along with explicit options 

for exploring and expressing those abilities and interests within 

and outside of the curriculum 
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twice-exceptional learners, but with all learners. Our experience shows that strategies that accentuate under-

standing of what children can do and that focus on identifying the areas in which they excel, promote a posi-

tive sense of self and enable learners to build academic self-efficacy and agency.” 

What You’ll Find in this Publication 

Chapter 1 provides an introduction to twice-exceptionality. Chapters 2 and 3 feature articles that first ap-

peared in 2e: Twice-Exceptional Newsletter. The authors of these articles include the following individuals: 

For more information on Bridges Academy and The 2e Center, visit the school’s website: 

www.bridges.edu.  

◆  ◆  ◆  ◆ 

The final chapter of this publication provides a listing of resources that includes books, websites, and other 

information sources of interest and use to those who raise, teach, or work with twice-exceptional children. ◼ 
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 Chapter 

1 What is Twice Exceptional? 
 

can cause problems both academically and in social 

or family settings. 

There is no single profile of a twice-exceptional 

child because the nature and causes of twice-

exceptionality are so varied. As children’s gifts can 

take many forms, so, too, can their deficits. Never-

theless, in 2014, a group called the 2e Community 

of Practice (COP), in collaboration with IDEA Partner-

ship, worked to develop the definition of twice-

exceptionality shown below. The 2e COP was a virtu-

al community representing 28 national, state, and 

local organizations. Members included parents, 

teachers, psychologists, school psychologists, coun-

selors, consultants, medical professionals, re-

searchers, and teacher educators focused on the 

identification and needs of 2e individuals. Their goal 

was to craft a definition that would allow for accu-

rate identification of 2e students so that they could 

receive appropriate support and services. 

What comes to mind when you hear the word  

gifted? The image most people see is the super-

achiever who sits in the front row, who always has a 

hand raised, who always gets the A’s. Sometimes 

that’s true, but not always. 

Some gifted children have learning difficulties of 

one kind or another. Estimates of how many vary 

greatly, anywhere from 2 to 5 percent to as high as 

20 percent of gifted children.   

A term commonly applied to these children in the 

past was GT/LD — gifted and talented/learning disa-

bled. In more recent years another term has come 

into use, one that encompasses a broader range of 

learning problems. That term, twice-exceptional, or 

2e for short, refers to the fact that some gifted chil-

dren are exceptional both because of their intellec-

tual giftedness and because of special needs such 

as learning disabilities, attention deficit disorder, or 

emotional or behavior difficulties — any of  which 

A Definition of Twice-exceptionality 

Twice-exceptional (2e) individuals evidence exceptional ability and disability, which results in a 

unique set of circumstances. Their exceptional ability may dominate, hiding their disability; their 

disability may dominate, hiding their exceptional ability; each may mask the other so that neither 

is recognized or addressed. 

2e students, who may perform below, at, or above grade level, require the following: 

• Specialized methods of identification that consider the possible interaction of the  

exceptionalities  

• Enriched/advanced educational opportunities that develop the child's interests, gifts, and 

talents while also meeting the child's learning needs 

• Simultaneous supports that ensure the child's academic success and social-emotional well-

being, such as accommodations, therapeutic interventions, and specialized instruction. 

Working successfully with this unique population requires specialized academic training and on-

going professional development. 
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sometimes as late as high school or college. 

It’s easy to think that twice-exceptional children 

could improve just by trying harder. In most cases, 

however, they can’t. Their learning challenges are 

often the result of the way their brain is “wired.” In 

many of these individuals, messages traveling from 

the senses to the brain encounter what we might 

think of as interference of one sort or another along 

the way, making it hard for the brain to quickly and 

easily make sense of the signals it receives. As a 

result, 2e students can be trying very hard but, de-

spite their intelligence, not getting the same results 

as their classmates.  

The Gifted Side of 2e  

Like other intellectually gifted children, those who 

are twice exceptional are likely to think and experi-

ence the world differently from average children. 

Often, they display many of the characteristics typi-

cal of gifted children, such as those shown below.  

A Unique Profile 

Frequently, parents are unaware that they have a 

2e child. At home, these children often seem bright, 

with varied interests and advanced vocabularies.  

It’s at school that problems tend to show up.  

Teachers, as well, can have 2e students in their 

classes but fail to recognize them. While some of 

these children are obviously gifted, they never seem 

to work up to their potential. They might seem disen-

gaged in the classroom or play the class clown. They 

might acquire labels like underachiever or lazy. 

Their failure to achieve may be seen as deliberate, 

not the result of conditions beyond their control. 

Then there are the 2e students who are easily 

identified as having learning disabilities or other 

types of learning difficulties. They often have trouble 

performing tasks that classroom work requires, 

such as reading, writing, or doing calculations. Or 

perhaps they are unable to sit still or pay attention. 

Whatever the reason, these students are recognized 

for what they cannot do and often have an IEP 

(individual learning program) or a 504 plan that fo-

cuses on the remediation they require. The gifts and 

talents of these students often go unnoticed. 

A third group of 2e students — the hardest to iden-

tify — seem to be average. Neither their gifts nor 

their deficits stand out because each masks the 

other. While the classroom performance of these 

students appears to be acceptable, it’s actually well 

below what they are capable of doing. Because the 

students perform at grade level, no one sees them 

as needing special attention — neither gifted pro-

gramming nor special education services or accom-

modations. What often gives these children away is 

a decline in performance when academic demands 

increase to the point where they can no longer rely 

on their giftedness to compensate for their deficits. 

As work demands increase and grades begin to 

drop, teachers may start sending home notices 

about homework that’s late or lost and output that’s 

meager and sloppy. Often, the real cause of this 

decline in output goes unidentified as twice-

exceptionality until later in a child’s schooling, 

Typical Characteristics of Gifted Children 

• Intensity and sensitivity  

• Greater asynchrony than average children 

(e.g., a bigger gap between mental and physi-

cal age) 

• Highly developed curiosity  

• Precocious development and use of language  

• Active imagination 

• A tendency toward divergent (creative and  

unusual) thinking  

• Keen observation skills 

• The ability, from an early age, to remember 

large amounts of information  

• An unusual sense of humor  

• Advanced moral reasoning about issues  

related to fairness and justice  

• High-level reasoning powers and problem-  

solving abilities 

Some people include leadership ability and moti-

vation in the list of gifted characteristics, while oth-

ers do not. The same is true for perfectionism. 
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When Gifts Meet Deficits 

Unlike other gifted children, however, those who 

are twice exceptional may find themselves ham-

pered by deficits that interfere with their ability to 

perform the tasks that classroom learning requires. 

The deficits, often invisible to others, can affect stu-

dents in a variety of ways, like those shown in the 

following list.  

How Deficits Can Affect   

Twice-exceptional Children 

• Interfere with their ability to make sense of 

visual or auditory information 

• Make it hard to correctly interpret social cues, 

like facial expressions and tone of voice 

• Limit the functioning of short-term memory 

• Take the form of language-based disorders 

that make reading, writing, mathematics, or 

verbal expression difficult 

• Appear as a mood disorder, leaving a child anx-

ious or depressed, or an attention deficit that 

makes it hard to sit still and focus 

• Hamper fine or gross motor skills 

• Interfere with the brain’s ability to organize and 

interpret information taken in through the sen-

sory experiences of touch, taste, smell, sight, 

and sound, as well as body placement and 

movement (With deficits in the ability to pro-

cess sensory input, a child can react to the 

world quite differently from others, making 

classroom lights, sounds, etc., intense and 

concentration on lessons difficult.) 

that the children who make up this population com-

prise a diverse group. None is likely to display all of 

the characteristics listed. 

 Some Typical Behaviors and Characteristics  

of Twice-exceptional Children 

• Are disorganized and lose track of belongings 

• Have an uneven academic pattern, with ex-

treme areas of both strength and weakness  

• Have trouble remembering to do or follow 

through with tasks and sticking to a schedule  

• Have a poor sense of time and difficulty esti-

mating the time needed to complete tasks  

• Find it hard to follow multi-step instructions 

and perform tasks sequentially  

• Take longer to process language and re- 

spond than might be expected, based on  

their intelligence 

• Find it hard to take a systematic approach to 

problem solving  

• Have difficulty with writing, including organizing 

thoughts, writing legibly, and spelling 

• Fear embarrassment and tend to avoid taking 

risks in the classroom 

• May have narrowly focused interests 

Coping with their deficits can take a toll on the 

stamina of twice-exceptional children, leaving these 

kids exhausted from the strain after a day at school. 

Furthermore, having to confront their deficits day in 

and day out in the classroom can damage a 2e 

child’s self-esteem. As psychologist and author  

Linda Silverman has stated, “It’s emotionally dam-

aging to be unacceptable in the place you spend 6 

hours of every day for 13 critical years.” 

The Need for Understanding 

 Twice-exceptional children need adult guidance in 

coming to understand themselves. They must learn 

about who they are — where they’re strong, where 

they’re weak — and how they learn best. 2e children 

The combination of strengths and limitations in  

2e children can result in a unique — and often 

quirky — profile, with these children displaying be-

haviors and characteristics that can baffle, annoy, 

or even infuriate the adults around them. These kids  

may also have a hard time finding peers and, as a 

result, may have a small number of friends or no 

friends at all. 

Following are examples of the types of behaviors 

and characteristics seen in 2e children. When read-

ing the lists on this page, it’s important to remember 
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must especially understand that there are other 

people just like them, many of whom have grown 

into successful adults. Additionally, both 2e children 

and the adults in their lives need to understand that 

despite the challenges they face, these children, in 

the words of researcher and educator Susan Baum, 

are not “broken” and in need of “fixing.”  

The Need for Challenge and Support   

Twice-exceptional students thrive in a learning 

environment where their giftedness is recognized 

first, not their disability. Despite the difficulties they 

may have in reading, writing, or attending to the 

task at hand, these children must be allowed to en-

gage in work that challenges them.  

To get 2e students to accept academic challenge, 

however, instruction must play to their strengths. 

These students are far more likely to be motivated 

to work for a teacher who gives them options based 

on their interests, talents, and learning preferences.  

Because 2e students have the creativity and prob-

lem-solving abilities of other gifted children, they are 

equally capable of high-level abstract thinking. Offer-

ing learning opportunities that draw on these char-

acteristics and abilities is likely to engage 2e stu-

dents and give them opportunities for success. How-

ever, caution is essential when setting the level of 

challenge for these students. It needs to be appro-

priate — high enough so that they must stretch to 

meet the challenge, but not so high that they will 

fail. Here’s where support comes into play.   

Twice-exceptional students need plenty of sup-

port. Along with generous amounts of encourage-

ment, they benefit from receiving accommodations 

and learning compensation strategies. In combina-

tion, these help minimize the effects of the chil-

dren’s disabilities or deficits and move them toward 

independence.  

Here are some ways for teachers to support twice-

exceptional learners. The items on this list comprise 

what many consider to be “good teaching.” All stu-

dents, not just those who are twice-exceptional, can 

benefit from this support. 

Ways to Support Twice-exceptional Students  

(Adapted from Trail, 2003) 

• Provide extra time to complete work and tests. 

• Encourage effort. Help them develop a “can  

do” attitude. 

• Emphasize that mistakes are part of learning. 

• Promote use of tools/techniques to help 2e stu-

dents, and other students, be successful (i.e., 

electronic keyboards, graphic organizers). 

• Teach them the skills and strategies they need 

to succeed: problem-solving and study skills; test

-taking, learning, and coping strategies. 

• Help students learn how to plan and how to  

set realistic goals. 

• Give them the structure they need to be success-

ful, but make it a “flexible structure.” 

• Help them accept responsibility and seek sup-

port (e.g. self-advocate). 

Viewing the 2e Learner Through a  

Different Lens 

In the third edition of the book To Be Gifted and 

Learning Disabled (Baum, Schader, & Owen, 2017), 

the authors use a metaphor to illustrate the combi-

nation of giftedness and challenges, and the 

uniqueness of the condition that results. They state: 

Consider looking at 2e students with this 

lens: In painting, green is a mix of yellow and 

blue. Similarly, twice-exceptional learners are 

those with distinguishing strengths (yellow) 

and complex challenges (blue)…. Because of 

the individual characteristics of their blues 

and yellows, 2e students come in a remarka-

ble range of greens….As we know from 

[Sesame Street character] Kermit the Frog’s 

classic song, “it’s not easy being green,” nor 

is it easy to teach, parent, or work with some-

one “green.”   

The sidebar on the following page provides further 

insight into the complexity of twice-exceptionality. 
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On Being Green 

[The following is adapted with permission from “Twice Exceptionality: History, Characteristics,  

and  Successful Learning Opportunities,” by Susan Baum and Robin Schader,  

in Handbuch der Begabungs- und Begabtenfoerderung  

(Handbook of Gifted Education and Talent Development).]  

 

The bright minds of 2e students require intellectual challenge to stay focused and attend to the 

tasks at hand. Watering down the curriculum to an appropriate reading level for a gifted student 

with dyslexia may cause embarrassment because of the low level content – leaving the student 

with nothing new or interesting to comprehend. Likewise, using advanced reading material to en-

gage the child's intellect may be equally as frustrating if the student cannot decode the words.  

Consider the gifted student with ADHD who craves intellectual stimulation to focus and attend, 

but who is required to engage in a curriculum that is neither novel nor complex. Furthermore, the 

pace at which lessons are taught may be too slow to hold the student’s interest. Factors like these 

are often not considered when designing educational programs. This dilemma of dual diagnosis 

also relates to expectations for engaging students in the social environment. Socialization requires 

that “an individual acquires a personal identity and learns the norms, values, behavior, and social 

skills appropriate to his or her social position” (Dictionary.com, 2018). In other words, socialization 

requires interactions with others who have some things in common. When a highly verbally gifted 

child who is on the Autism Spectrum is placed in a social skills class with students who do not 

share this student’s intellectual prowess nor the intensity with which this student pursues [his/her] 

interests, there may be little common ground for authentic socialization to develop.   

It behooves professionals not to think of 2e students as simply needing gifted services and sep-

arate remedial accommodations – as though they are separate entities – but rather understand 

that each of these students brings their gift with them to the remedial setting and their challenges 

to enriched settings. Trying to explain this conundrum led to the creation of the metaphor of 

“green” (Baum, Schader, & Owen, 2017). The color green is a combination of yellow and blue. 

When yellow is used to represent traits indicative of giftedness and blue is used to represent the 

learning, attentional, and behavioral challenges or the “other e,” it clearly shows the 2e students 

are not separable into only their “yellows” or their “blues.” These individuals are shades of green. 

Depending on the environment in which these students find themselves, their giftedness can shine 

through (a more yellowish/green) or their gifts and talents can become overpowered by their chal-

lenges (blue-ish/green), but they are always “green.” 

 

Illustration: Copyright 2013 by Bridges Academy. Reprinted with permission. 
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It takes creativity, flexibility, and understanding to 

meet the learning needs of 2e students. The articles 

presented in this publication are intended to help 

readers better understand the needs of children 

with this unique blend of abilities and challenges 

and devise effective strategies to enhance their 

learning. 
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 Chapter 

2 The 2e-friendly Classroom  

The following article grew out of a professional development initiative in 2017 in which the 2e Center 

worked with a team of teachers at Bridges Academy. Their goal was to identify the strategies most 

effective in meeting the needs of 2e learners. Throughout the year, members of the 2e Center and 

the teachers met often to study the idea of celebrating neurodiversity. Using book discussions, films, 

observations, and conversations, they isolated key elements of how the combination of giftedness 

and learning disabilities creates unique student learning profiles that require strategies aimed at at-

tending to the students’ comprehensive needs.   

at their fingertips are not automatic for them. 

When you don’t know your math facts, for ex-

ample, mental math becomes difficult.) 

• Difficulty retrieving information from long-term 

memory. It may be due to their difficulty in 

making connections among concepts; or it may 

be because they have so much knowledge, 

they find it difficult to respond to the specific 

assignment, distinguishing between what is 

relevant and what is not.  

• Difficulty communicating what they know  

because so many assignments require  

organization and writing. When asked to write, 

instant fear can block any attempts at clear 

communication.   

Affecting these issues are a student’s ability to pro-

cess information in a timely fashion and the  

degree to which the student has good executive 

functioning skills (organization, self-motivation,  

self-regulation, and problem solving). Even more 

important is whether the student is emotionally 

available for learning or too anxious to engage in  

To understand how the learning process can be 

difficult for 2e students, we must first understand 

how cognition typically takes place. Cognition en-

compasses the mental processes of attending to a 

stimulus, interpreting the information received,  

organizing it into long-term memory, being able to 

retrieve information, and then communicating  

what is learned. Bright students with learning disa-

bilities may experience these issues in the cognitive  

process: 

• Difficulty paying attention because the material 

to be learned is not interesting or novel, pre-

sented in a way they are unable to decode or 

interpret, or presented in an environment with 

too many distractions for them to be able to 

focus and attend 

• Problems processing information because they 

are unable to mentally manipulate the infor-

mation required when attempting to follow di-

rections, organize facts or ideas, take notes, or 

even remember how to add fractions (For many 

of these youngsters, skills that they have had 

2e: Twice-Exceptional Newsletter, May, 2017 

Creating a 2e-friendly Classroom  

By Susan Baum, Laura Bahr, Caroline Maxwell, Will Sherman, Carmen Sevilla, and Kim Vargas 
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the learning process.  

Research shows that anxiety has an impact on 

learning — especially on memory. This effect stems 

from the relationship that exists between the  

two areas of the brain described above. 

High stress levels block neural pathways and 

stimulate the rise of cortisol, an adrenal hormone 

known colloquially as the “stress hormone.” The 

result is a severe impact on both memory storage 

and executive functioning. Learning ceases and the 

brain switches into survival mode (www.edudemic. 

com/stress-affects-brain-learning, 2017). 

Based on years of academic and social failure 

and frustration, twice-exceptional learners are par-

ticularly vulnerable to feelings of extreme anxiety. 

When they perceive a situation to be difficult or 

threatening, they may fall victim to this negative 

feedback loop in which stress responses are repeat-

ed, strengthening neural pathways conducive to 

fight-or-flight functions. Expecting that good learning 

can take place when students are in survival mode 

is counterproductive. What is essential is for these 

students to feel psychologically safe. 

In our experience at Bridges Academy, we see 

that some students are particularly sensitive when 

challenged emotionally, socially, or academically. 

Emma, an eleventh-grader highly talented in the 

humanities and social sciences, “shuts down,” so to 

Area of the 

Brain 

Function Effect on Learning 

Amygdala Responsible for rapidly 

surveying sensory stimuli 

for potential threats 

Fear is the primary emotional experience derived 

from the amygdala’s instantaneous calculations. It 

alerts us to possible dangers, kick-starting the brain 

into the “fight or flight” survival mode. 

Hippocampus Absorbs stimuli for longer-

term processing, the 

means by which lasting 

memories are built and 

stored 

Studies suggest that emotional distress (issuing 

from the amygdala) disrupts working memory and 

stymies episodic memory consolidation in the hippo-

campus, a function necessary for learning concepts 

and relating new material to existing schema. 

speak, when confronted with social-emotional chal-

lenges. For instance, when she feels challenged, 

disrespected, or dismissed by another student or a 

teacher, she physically and mentally withdraws  

from activities. Her thoughts become inchoate, her 

responses are replete with long pauses, and we see 

her become noticeably agitated. Likewise, when 

Ramona, a tenth-grader, is asked to answer a ques-

tion aloud or recall a particular detail in a one-on-

one situation, she may experience a sudden onset 

of anxiety. Instead of being able to process infor-

mation, she begins to fidget intensely and act out 

verbally. She may also have emotional outbursts — 

crying, withdrawing physically from the classroom 

activity by placing her head on the desk or table, or 

actually destroying school materials (such as pencils 

and books).  

Bridges teachers have developed strategies to 

provide support for these roadblocks to learning. In 

the following scenarios, we step into several Bridges 

Academy classrooms to look at how the environ-

ment and aspects of lessons are designed to mini-

mize the types of learning difficulties just described. 

At the end of each scenario, we discuss some of 

what our teachers do to help their students with 

poor working memory, slow processing speed, poor 

production, and high anxiety levels. Finally, we sum-

marize strategies all teachers can use in helping to 

make their classrooms “2e friendly.” 
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them to complete their work independently. The lab 

environment offers rocking chairs for anyone who 

needs to move while working and thinking. Students 

also have the option to stand or walk around to help 

processing, and they are encouraged to do so to 

stay on task.  

Two of the students choose to work alone. They 

are given their own working space and the teaching 

assistant divides her support between them. The 

teacher roams among the groups, providing 

prompts to facilitate student thought processes and 

giving direct feedback. She uses technically sophis-

ticated scientific language intermixed with simple 

explanations to appeal to all levels of understand-

ing. To accommodate those students who produce 

rapidly and are ready for more in-depth, complex 

work, the teacher offers activities or projects related 

to the current topic but on a grander scale. Students 

can use the science classroom’s exploration station 

to complete them.   

Middle Grades 

In the middle school (seventh and eighth grades), 

“The American Experience” humanities class looks 

like a unique mash-up of a traditional classroom 

and a spacious living room. In addition to the typical 

desks one would expect, there are a long comforta-

ble couch with an end-table and lamp, a large pow-

der-blue area rug, and full bookshelves lining the  

Lower Grades: Phoenix Program 

In Phoenix, fourth through sixth grades, all clas-

ses have daily routines established at the start of 

the school year; so regardless of the day’s agenda 

the starting exercises are consistent and known by 

all the students. The Phoenix classroom doubles as 

a functioning laboratory, with black-top tables, 

stools, and authentic scientific equipment available 

as needed, ready to go to work. The day’s agenda, 

written on the central board, shows that students 

have been studying genetics. Today’s lesson  

focuses on bioengineering, and its goal is to con-

struct arguments for and against genetically modi-

fied organisms.  

The teacher gives a brief overview of the day’s 

activity, offers the choice of working in pairs or 

alone, and describes the three steps that will be 

involved along with the intended goal. The teacher 

also uses a PowerPoint slide to project this infor-

mation on the board. To review what they have 

learned so far, the teacher shares a variety of pic-

tures that show examples of dramatic evolutionary 

processes, provocative images to prompt the think-

ing process.  

Some of the students will create a creature or 

food product that has undergone genetic modifica-

tion. Their task is to develop a presentation de-

signed to “sell” their innovative product to other 

students who will assume the role of “investor.” 

The teacher offers a variety of presentation choices 

and explains each. Once the students decide on 

their presentations, the teacher describes two ele-

ments that each must include: where their product 

will be available for purchase and how much it will 

cost.  

Students learn that, after the presentations, the 

class investors will have to decide if the creative 

products are the results of selective breeding or 

genetic engineering. It will be the teacher’s role to 

take questions and provide references using the 

visual prompts written on the board.  

For those students who need it, a checklist is 

available with step-by-step directions that enable 

The Phoenix class of teacher Stacey Hilborn 
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They conclude by recording their quick reflections in 

their daily journal, used for recording everything 

from the word of the day to anagrams. 

Next, the teacher explains that they will continue 

work on their final projects. Students take out their 

materials and begin. The teacher checks in individu-

ally with the students, listening while they explain 

their progress towards completing the project. 

These projects range from websites, to newspaper 

articles, to a poster series, to a short film. With their 

teacher’s help, students amend their goals each 

day, based on the previous day’s progress. Togeth-

er, students and teacher decide on a task to com-

plete that would be reasonable and attainable, but 

still challenging. Meanwhile, the humanities teach-

ing assistant engages with any students struggling 

with self-direction, giving them one-on-one help and 

explicitly chunking project tasks. 

Among the students in the room, there is a sense 

of both calm and action created by the combination 

of a highly structured curriculum and expertly exe-

cuted teaching. The variety of offered choices allows 

every learning profile and personality accessibility in 

an area of strength, enabling all students to experi-

ence success, working in a medium they find inter-

esting and meaningful. The very anxious student 

can engage, without fear, in routine activities like 

the riddle; and he or she can be assured of receiv-

ing help when needed in making steps toward self-

direction and accountability.   

The easy dialogue the students have with the 

teacher is based on mutual respect. Students clear-

ly are comfortable with and rely on the teacher’s 

expertise. In turn, the teacher shows acceptance of 

individual students’ process and way of thinking as 

 
room. Along with a full assortment of both popular 

and academically oriented books (like Roots, The 

Life of Pi, Huckleberry Finn, and the textbook The 

American Odyssey), the shelves contain a variety of 

student-created Civil War dioramas. A whiteboard 

displays both the daily agenda and clearly written 

expectations of the students’ work for the day. 

Students enter and begin working at their individ-

ual desks, trying to figure out the linguistic riddle 

projected on the screen. The students are so excited 

about the riddle that they keep jumping out of their 

seats to quietly whisper in their teacher’s ear to see 

if they have the answer. Most do not, and they re-

ceive cryptic clues to ponder as they write down 

their reasoning and predictions. 

After about ten minutes, the teacher invites a dis-

cussion about the word that’s the key to solving the 

riddle; and the answer becomes apparent. The ani-

mated students share what they had figured out 

and how, along with the creative thinking they did. 

Strategies to Support Learning Differences 

The table on the following page sums up the strategies used in the classroom examples in this arti-

cle as well as others we have found to be helpful. In the left column are the areas of challenge for 

students: attention, anxiety, working memory, processing speed, and production. In the right column 

are the associated classroom strategies used to positively assist students to overcome them.  

The middle school class of teacher Ian Tindell 
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Areas  

Affected 
Classroom Strategies 

Attention 

• New information to meet the brain’s 

need for novelty. 

• Sophisticated content to engage stu-

dents’ advanced abilities 

• Sensory stimulation limited to avoid 

over-stimulation 

• Small-group instruction and scaffolding 

after whole-group lessons 

• Provocative topics and probing  

questions 

• Opportunities to move around 

• Multiple resources to access  

information 

Anxiety  

Reduction 

• Clear directions 

• Positive relationships and mutual re-

spect among teachers and students 

• Opportunities for strength- and interest- 

based choices within lessons and units 

of study 

• Acceptance of others’ ideas and points 

of view 

• Safety zones, a quiet corner where 

students can regroup when overly  

anxious 

Working 

Memory 

• Consistent class routine 

• Visual daily agenda 

• Guided imagery (having students close 

their eyes and visualize verbal infor-

mation) 

• Mnemonic devices to help encode vo-

cabulary associated with the content 

area or discipline 

• Chunked information with breaks for 

students to process each piece (e.g., by 

sharing it in their own words with a 

peer) 

• Subject-specific notebooks or class 

notes (to facilitate making connections 

with previously learned material) 

• Reviews of previously-learned material 

before introducing new information 

• Positive reinforcement by teachers 

during the learning process 

• Written directions that accompany 

verbal information 

• Brief directions that are clear and  

linear 

Processing 

Speed 

• Graphic organizers 

• Short verbal directions 

• Extra time to process information 

(auditory or visual) 

• Collaborative environment where stu-

dents coach or prompt each other 

• Guided discussion for those who pro-

cess orally 

• Lesson topics provided to students 24 

hours ahead of class 

• Patience for the unique pace of each 

student, including using wait time (a 

pause of 30 seconds or more for a 

student to respond) and informing the 

student ahead of time of the question 

that he/she will be required to discuss 

• Movement options such as walking or 

rocking on furniture (because for some 

students, movement while thinking 

and planning improves processing 

speed) 

  Continued... 
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Strategies to Support Learning Differences (continued) 

their laptops. Occasionally, students blurt out a re-

action to what they’re reading — a criticism or an “a-

ha” sort of connection to something they’ve learned. 

Sometimes, an impromptu conversation begins 

among the students, moderated by the teacher who 

usually finishes by telling them, “That’s an interest-

ing question. Write it in your notes,” or “That’s a 

good observation. Maybe you should email the au-

thor to get clarification on that point.”   

When the class completes the article, the group 

discussion resumes with more student-led inquiry 

and exploration. The teacher then introduces a  

they engage with each other in the course of their 

work. 

High School 

As high school students (ninth through twelfth 

grades) arrive at their integrated science class, 

they pick up an article from a pile of photocopied 

reading materials on a central table. They take 

their seats and begin reading with little prompting 

from the teacher. Clearly, this is a routine activity 

and all students understand what to do when they 

enter the room. The classroom lights are off, but 

natural light is filtering through the trees outside 

the windows, the fish aquarium trickles water, and 

the teacher quietly goes about the room feeding 

the other animals, checking the terrariums, and 

shifting in-progress science projects to make room 

for the incoming class.  

The students are reading a hefty scientific jour-

nal article written by a team of scientists. Packed 

with extensive data, it’s a perfect example of an 

exhaustively thorough, peer-reviewed piece of sci-

entific writing. Students are reminded from time to 

time to jot down their thoughts in the margins or on 
The high school  class of teacher Seam Kangataram 

Areas  

Affected 
Classroom Strategies 

Production 

• Inviting environment with minimal visu-

al and auditory distractions 

• Direct, immediate cues or formative 

feedback as students are working 

• One-on-one instruction 

• Daily goals and checkpoints for stu-

dents to have on their desks and check 

off when completed 

• Mind maps 

• Teacher flexibility in helping students 

overcome obstacles and adjust their 

ideas 

• Student reflection about what kinds of 

production works best for them 

• Use of exit cards or verbal response to 

sum up a lesson at the end of class 

(These help teachers check under-

standing and help students reinforce 

the day’s objectives.) 

• Giving students choices for final prod-

ucts and whether to work alone or 

with others 

Adapted from Baum, Schader, & Owen, 2017 
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What Elements Make for a 2e-friendly 

Classroom? 

Clearly established routines, apparent in each of 

the preceding examples, create an environment that 

opens the mind for learning. Because of the trusting 

relationship between students and teacher, the stu-

dents know what to expect on arriving at the class-

room. Routines include: how to enter the room, re-

viewing the agenda, and doing a focusing activity.  

Given that technology is a strength for many twice

-exceptional students, the 2e-friendly classroom 

employs technology-based strategies. For example, 

teachers incorporate the use of an  

online calendar for planning long term-projects. 

They use word processing programs for organization 

of thoughts and presentation software for  

visual guides.  

Teachers also use specific strategies aimed at 

helping twice-exceptional students overcome their 

learning challenges. (See the table earlier in this 

article for a list of recommended strategies.) 

All of us at Bridges Academy firmly believe that 

there are effective ways of maximizing the learning 

efficiency of a student’s processing speed, working 

memory, and production while reducing student 

anxiety. They are: 

• Positive teacher/student relationships 

• Intellectually stimulating curriculum that em-

beds authentic language of the content area or 

discipline into conversation  

• Strength-based choices for accessing  

information  

• Communicating ideas and understandings 

through strength-based options.  

Reference 

Baum, S., Shader, R., & Owen, S. (2017). To be 

gifted and learning disabled: Strength-based 

strategies for helping twice exceptional stu-

dents with LD, ADHD, ASD and more (3rd ed.). 

Waco, TX: Prufrock Press. ◼ 

 

second article, one that’s quick and easy to read, 

and students finish it in minutes. The second arti-

cle is essentially internet news clickbait that re-

ports on the same scientific study they just read, 

only in far more simplistic and occasionally hyper-

bolic terms. The students immediately begin com-

paring the articles, touching on a range of critical 

issues, including the differences between scientific 

and journalistic writing, bias by omission, and bias 

for financial profit. The class concludes with stu-

dents taking some time to write in a shared Google 

document a reflection of what they learned as well 

as what questions they still have.   

On the surface, this appears to be a simple and 

smoothly running class, an effect achieved through 

many carefully curated elements along the way. 

The classroom environment sets the stage. Stu-

dents prone to high anxiety are relaxed by the fact 

that they know the expectations when they enter 

class each day. The daily reading and notetaking 

activities provide routine and structure. The low, 

natural light and soft sounds of water are calming, 

yet the science projects, animals, books and notes 

that fill the walls and spaces are stimulating to the 

creative and inquisitive minds of these young sci-

entists. The teacher is constantly reinforcing good 

questioning — where not knowing isn’t a bad thing, 

just an opportunity to discover something more.  

Students in this classroom, whether novice or 

expert, are validated for their participation in the 

process. Those who struggle with reading compre-

hension and processing speed receive the articles  

in advance to give them a head start on each day’s 

reading; or they get a video to watch instead. Stu-

dents who struggle with writing and work produc-

tion get credit for sharing their insights verbally, 

and they receive extra support to be sure they write 

their valuable thoughts down. In the spirit of scien-

tific collaboration, the Google document that they 

create as a group provides a valuable scaffold for 

students who struggle with memory. It also serves 

as a platform for students to express what they’ve 

learned in written form when they may be reluctant 

to speak up or engage socially in class. 
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Here the director of the 2e Center for Research and Professional Development, Susan Baum, pre-

sents what she feels is essential for creating a 2e-friendly environment in the classroom, one that 

addresses the learner’s intellectual, physical, and emotional needs. 

To optimize learning in today’s classrooms, we 

must first create learning communities that respect 

the intellectual, physical, and emotional needs of 

students. This is especially true for twice-exceptional 

students. Because of their constant struggle with 

the little things that others do easily, their sense of 

self is fragile and their academic self-efficacy is 

compromised. (Self-efficacy is belief in one’s own 

ability to successfully organize and carry out some 

behavior.)  

Over the years, I have found opportunities to cre-

ate positive learning environments that nurture the 

emotional and intellectual development of these 

special youngsters. In this brief article I will share 

the ten commandments that guide my efforts to 

create this vital learning community. For me, these 

are nonnegotiable in offering a comprehensive edu-

cational opportunity to twice-exceptional students. 

Intellectual Environment 

Twice-exceptional students need to learn at a rate 

commensurate with their ability. Many have ad-

vanced interests, talents in specific areas, or great 

capacity to think critically and creatively. To meet 

these needs, I do four things. 

I. Provide a challenging curriculum. These bright 

youngsters need a curriculum that engages their 

advanced-level interests and problem-solving 

abilities. Watering down the curriculum serves no 

purpose and, in fact, does harm to these stu-

dents’ fragile sense of academic self-efficacy. 

II. Allow access to the curriculum. Many twice-

exceptional students fail because they have diffi-

culty obtaining information through reading or 

listening. Offer them opportunities to access con-

tent by using recorded books, technology, web-

sites, video representations, experiential learn-

ing, demonstrations, etc. Offering all students in 

the class choices of how to achieve learning ob-

jectives has two advantages: it optimizes learn-

ing in general; and it allows the twice-exceptional 

student to accept accommodations without feel-

ing different or inferior.  

III. Provide ways for twice-exceptional students to 

communicate effectively. Putting ideas in writing 

is often problematic to these youngsters. Hand-

writing and spelling challenges are obstacles to 

recording ideas. Difficulty in organizing infor-

mation also taxes short-term memory, making it 

difficult for them to concentrate as they com-

plete writing assignments. These students 

should always have access to technology for put-

ting ideas on paper, taking notes, completing 

writing assignments, or making presentations. 

Use programs like Inspiration™ or Kidspiration™ 

for pre-writing opportunities and planning.  

IV. When assigning written research reports or es-

says, allow these students to first create a Pow-

erPoint presentation, and then have them talk 

from the slides. Turning the slides into a full re-

port or essay is much easier; the slide show be-

comes their outline.  

Use instructional strategies to enhance student 

engagement. Look for teaching and learning ac-

tivities that allow twice-exceptional students to 

2e: Twice-Exceptional Newsletter, August, 2005 

The Ten Commandments I Teach By:  
Optimizing Success for 2e Learners  

By Susan Baum, Ph.D.  
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write. They literally sketch out their ideas. Others 

build models to create meaning.  

VI. Create a reading corner. We have found that 

some students with reading or attention difficul-

ties are overwhelmed and debilitated by fluores-

cent lighting. Have a comfortable reading chair 

and a lamp with soft light available for students 

who suffer from light sensitivity.   

VII. Provide grouping arrangements. Twice-

exceptional students fare much better in classes 

with fewer students. For me, small class size is a 

major contributor to the success of these stu-

dents. Unfortunately, schools are not likely to 

have options in terms of class size. Thus, it be-

comes imperative that we keep whole-class 

teaching to a minimum. Use interest or talent 

grouping to allow these students to be with oth-

ers with whom they share ideas and skills. Pair-

share activities as well as small groups of stu-

dents at an interest center provide opportunities 

for more active participation by twice-exceptional 

youngsters; these arrangements enhance their 

ability to sustain attention. 

Emotional Environment 

For many twice-exceptional students, school be-

comes a matter of survival. These students, many of 

whom are overly sensitive about their differences, 

focus and sustain attention during the learning 

process. Helpful instructional strategies include 

using moral dilemmas, simulations, Socratic 

questioning, project-based learning, and crea-

tive problem solving, to name a few. An excel-

lent resource for engaging strategies is the book 

Models of Teaching (Joyce, Weil, with Calhoun). 

Physical Environment 

The physical environment of a classroom can 

contribute to or inhibit classroom success. Many 

twice-exceptional students have difficulties attend-

ing and focusing in highly stimulating environ-

ments. They need opportunities for quiet as well as 

opportunities to move about. The following accom-

modations work well in meeting these needs.  

V. Provide office space. Some students require 

quiet space where they can collect their 

thoughts and focus on the task at hand. Create 

a private office in a corner of the room where 

any child can sign up to work. In this space 

should be a an electronic keyboard, head-

phones, and music. (Yes, many students with 

ADHD focus better while listening to music.) 

Have sketch pads and building materials availa-

ble as well. Many of the more spatially gifted 

students − those with Asperger Syndrome, 

ADHD, or dyslexia − need to draw before they 
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students see that all of us have emotional is-

sues, strengths, and interests, they can better 

understand themselves and learn how to self-

advocate effectively.  

And the Final Commandment 

X. Empower these students through talent devel-

opment. If I could do only one thing to help 

twice-exceptional students on their journeys, it 

would be to identify and develop their talents. 

It is their talents that will provide them a path-

way to success in life. It is through the rigors of 

talent development that they will become self-

regulated and goal-directed. It is through talent 

development that they will develop positive 

identities and like-minded friends.  

Talent development opportunities can include ad-

vanced classes in their talent areas, opportunities  

to work on creative projects with other talented  

students, mentorships, and competitions. It is  

our responsibility to match the student with the  

opportunity.  

I hope these ideas will help you develop you own  

set of commandments to meet the unique needs of 

those students whose gifts and talents are com- 

promised by their academic, social, or emotional 

challenges.  

use their creativity and intellectual energy to navi-

gate the hostile waters of school. They need to feel 

valued and smart. I offer two ideas to support these 

students emotionally. 

VIII. Use differentiation and strength-based oppor-

tunities for all students in your classroom. No 

child likes to be different. Offering choice to all 

students for how to learn and for how to be 

assessed allows any student, including the 

twice-exceptional student, to feel smart and to 

take responsibility for learning. By showing 

that we value a three-dimensional model of the 

DNA molecule equally as much as a well-

written essay about the molecule, we empower 

students to learn. More about strength-based 

learning can be found in the book Multiple 

Intelligences in the Elementary Classroom: A 

Teacher’s Toolkit (Baum, Viens, & Slatin with 

Gardner). 

IX. Teach the skills of emotional intelligence. Hold 

class meetings where students talk about so-

cial and emotional issues. During these meet-

ings, teach strategies in time management, 

communication, and self-understanding.  

Cover learning styles, personality profiles,  

and individual talents. When twice-exceptional 

References 
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 Chapter 

3 

Strategies to Circumvent 
Learning Challenges in the  
2e-friendly Classroom  

The idea that strengths are associated with prevalent diagnoses, such as dyslexia or attention deficit 

disorders, is becoming popular and relevant (Eide & Eide, 2000; Armstrong, 2010). With this thinking 

comes the increased recognition that neurodiversity and cognitive diversity are assets to be nurtured, 

not disabilities to be “fixed,” and that individuals who have extraordinary gifts and talents along with 

cognitive and behavioral challenges have minds that are “wired differently.” These individuals are 

frequently described as being twice exceptional (2e).  

The focus of this article and the following two is on how individual patterns of strengths and challeng-

es within the unique population of 2e students offer information about how best to meet their needs. 

Specifically, the three articles look at gifted students with dyslexia, with autism spectrum disorder, 

and with ADHD. Through case studies, the authors examine each group of students’ strengths and 

weaknesses, and provide practical suggestions for meeting their needs. 

2e: Twice-Exceptional Newsletter, January, 2018   

Students with Unique Brain Wiring: Dyslexia  

By Susan Baum, Laura Bahr, Carmen Sevilla, Kim Vargas, Maria Kennedy, and Caroline Maxwell 

Individuals with dyslexia often display extraordi-

nary spatial and kinesthetic talents, predisposing 

them to success in certain kinds of professions. 

These predispositions may be seen as a “dyslexic 

advantage” (Eide & Eide, 2011). Fernette Eide ar-

gues that many dyslexics have the kinds of spatial 

“strengths that engineers and architects show when 

they imagine how they can best adapt a design to a 

landscape…or the strengths someone sailing a boat 

shows in factoring winds and waves and currents to 

chart a course...or the strengths a paleontologist 

shows in reconstructing an animal skeleton, or rec-

ognizing fossilized bones in a rock quary.” (retrieved 

November 16, 2017). 

In Steve, these traits show up as a love of the hu-

manities, an area of study in which he can pursue 

Steve’s Story  

 What does a tortoise have to do with dyslexia? 

For Steve, everything! Indeed, after several at-

tempts, he successfully negotiated the deal of a 

lifetime, the affordable purchase of tortoises for his 

school. His ability to see the big picture, to defend 

an argument, and to stay in the struggle helped him 

in his quest.  

Steve has not always been successful. He is se-

verely dyslexic. Reading and writing are so difficult 

for him that he often refuses to try. This behavior is 

not at all uncommon among people with dyslexia. 

On the other hand, Steve has many talents, also a 

common trait among dyslexics. [See the sidebar on 

the next page on challenges and strengths of dys-

lexic minds.] 
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er, Steve’s production in traditional kinds of learning 

is limited. Rather than trying to get him to learn like 

others, his teachers explore ways in which learning 

experiences can mirror the way Steve’s brain works. 

What’s important, as suggested by Fernette Eide 

(2017), is thinking of Steve as “spatially talented; 

not verbally challenged.”  

With that in mind, Steve’s teachers often work at 

engaging him in learning and producing by leverag-

ing his strengths for skill development and incorpo-

rating his talents and interests in his learning experi-

ences. [See the table on the following page.] For 

instance, the humanities curriculum in the middle 

school at Bridges Academy is delivered from a varie-

ty of perspectives, allowing students to select the 

way they would like to engage in the curriculum. 

Steve chose the section of the course that uses arts 

and architecture as an entry point to explore a peri-

od of history. The methods used in this section 

would enable Steve to apply his building talents to 

create projects that demonstrate his understanding. 

Additionally, course content, delivered visually 

through art history and lecture, would make it easier 

for Steve to access information.  

With such spatially-oriented experiences serving 

as entry points for Steve, reading from the text for 

additional content was much easier. The learning 

experiences also provided him with background 

his interests in building, architecture, and art. At 

home, he has a professional workshop with all his 

tools arranged by frequency of use. Steve spends 

hours alone, building furniture and sets for plays 

put on by his family.  

Steve is also strong in Gardner’s naturalist intelli-

gence, enjoying the outdoors, camping, and taking 

care of animals. His enrichment activities of choice 

in school often 

include horticul-

ture and animals. 

In fact, he has 

become the ex-

pert on the chick-

ens that reside on 

the Bridges cam-

pus. Among his 

accomplishments 

are organizing a 

chicken leader-

ship group, writ-

ing a handbook 

on chicken care, 

and crafting a 

proposal to purchase more chickens.  

Dyslexia in the Classroom  

Like many students with dyslexic brains, howev-

Challenges and Strengths of the Dyslexic Mind 

Challenges Dyslexics Face Strengths Dyslexics Display 

Trouble decoding written language  

 
• Can be metaphorical thinkers 

• Can see things others miss due to their ability  

to make connections between and among  

disciplines 

Poor spelling and handwriting • Often find it easy to see 3D spatial perspectives 

• May think like architects, engineers, or builders 

Difficulty with remembering details and rote  

memorization of facts 
• Have excellent narrative reasoning skills (e.g., 

recalling stories, episodes, and concepts) 

• Profit from experiential learning 
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ent studies and special projects outside of the core 

curriculum. Currently, Steve is taking an independ-

ent study course in technical drawing. The middle 

school director designed this course for Steve with 

her knowledge of and experience in engineering and 

architectural studies. She felt this opportunity would 

not only engage him in challenging and complex 

learning in a strength area, but also support growth 

in areas of challenge.  

Success in the technical drawing class required 

Steve to demonstrate the skills shown in the table 

above. The right-hand column lists learning experi-

ences the middle school director devised for Steve 

to be able to demonstrate skill mastery. 

In the ways of demonstrating mastery, note how 

talent development encompasses Steve’s dual sets 

of needs, from his gifts and talents to his learning 

difference. The design of the independent study 

class not only appealed to Steve’s interests and 

talents but also enabled him to do the following: 

knowledge helpful in putting his ideas in writing. 

Additional support came when Steve’s humanities 

teacher initiated writing assignments with oral ac-

tivities. For instance, she would put students into 

opinion groups where they could talk with others 

who shared their perspective on an issue. As a re-

sult, students were better able to develop sound 

arguments to use later in a persuasive writing assignment.  

Another example of how Steve’s abilities were 

valued and talents incorporated into the curriculum 

occurred in physical science. In a unit on bridge 

design, his science teacher, acknowledging Steve’s 

advanced skills in design and carpentry, excused 

him from building the simple dry-spaghetti-and-glue 

bridge assigned to the other students. Instead, the 

teacher allowed him to create his own scaled mod-

el of a stadium out of balsa wood.  

Talent Development 

A critical part of Steve’s program was talent de-

velopment, which can take the form of independ-

Success in Steve’s Technical Drawing Class 

Skills to Demonstrate    Ways of Demonstrating Mastery 

Mentally shift from one task to 

another 
Being able to manage more than one assignment at a time 

Executive functioning skills  • Following directions 

• Persevering through challenging tasks 

Reading fluency and  

comprehension 
• Reading a book orally with the director and discussing it (507 Me-

chanical Movements, which explains the transmission of motion and 

power)  

• Exploring how and when to apply each mechanical movement using 

a website that has the movements animated 

• Practice note-taking skills while reading the Basic Technical Drawing 

Textbook and outlining chapters using the software Inspiration 

Problem-solving and  

critical-thinking skills 

Building models and creating designs 

Using computer-aided design 

software with proficiency 
Using 3D modeling software to enhance Steve’s design skills and help 

him find patterns and details within the program to apply to his various 

projects  
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manager, providing written information about the 

school and the worth of the project to its students. 

Steve’s impressive presentation resulted in his be-

ing referred to a different manager, then another, 

up the company’s chain of command. Finally, he 

ended up negotiating an almost 50% discount on 

the tortoises and additional discounts on habitat 

materials. Through Steve’s research and efforts, it 

looked like he would save the school hundreds of 

dollars.  

However, when it was time to pick up the tortois-

es, the store refused to honor the discount that Ste-

ve had negotiated. He was devastated and ready to 

give up entirely. Using what she knew about his 

learning profile, the division director helped him turn 

this defeat into a successful learning opportunity. 

“Where else can we get tortoises?” she asked 

him. Helping Steve see that he could look for other 

options transformed his frustration into a willing-

ness to continue. It was back to research, back to 

synthesis, and back to planning. Steve found a 

breeder with whom he negotiated a reasonable 

price for two tortoises. “Wow, I did it!” he exclaimed. 

“He could barely contain his excitement when the 

tortoises were delivered,” the division director said. 

“He ran into my office screaming with joy when they 

arrived.” 

Conclusion 

When schools can both accommodate for 

strengths and interests within the regular curriculum 

and provide other opportunities for more authentic, 

purposeful learning, students who learn differently 

can demonstrate mastery of skills and academic 

growth. Aligning instruction to how their brains are 

wired is a key to success. As argued by Duranovic, 

Dedeic, & Gavrić (2014): 

Connecting dyslexia to talent leads us in a 

more optimistic direction than only associat-

ing dyslexia with a deficit....The revelation of 

talent in individuals with dyslexia opens a 

door to more effective educational strategies 

and for choosing professions in which individ-

uals with dyslexia can be successful. 

• Use the language of the discipline of technical 

drawing 

• Identify specific functions of technical drawing 

• Become familiar with the tools and materials 

used in technical drawing 

• Demonstrate freehand sketching skills  

• Use proper scale  

• Describe the process for problem solving during 

design. 

In addition to learning and applying essential 

skills, Steve was also able to experience the joy of 

staying in the struggle and completing challenging 

tasks — all confidence builders!  

Getting Back to the Tortoises 

Because Bridges Academy prides itself on looking 

first at what students can do, administrators and 

faculty are well aware of students’ strengths, tal-

ents, and interests. Therefore, from time to time, 

school personnel have asked Steve for help in crea-

tive projects. For instance, the division director of 

the elementary program often chatted with Steve 

about their common interests. Through one of these 

conversations, they discovered their mutual love of 

tortoises. Steve even suggested that purchasing 

tortoises would benefit the students in the elemen-

tary program and offered to lead the project. An ex-

citing way to direct his learning evolved! 

The first step was for Steve to find out what was 

needed for this project. He researched different 

types of tortoises as well as their habitats. His lead-

ership role in the project, and his passion for it, 

overcame Steve’s reluctance to read and synthesize 

information into a written format. Next, in order to 

get permission to go ahead with the project, he 

pitched his idea to the head of school in a formal 

presentation. Steve was able to compellingly dis-

cuss sustainability and cost, and to justify the im-

portance of the tortoise as an educational asset. 

The project was approved, and Steve moved for-

ward with creating the habitat. Accompanied by the 

division director, Steve went to a local outlet of a 

nationwide pet supplies company to meet with the 
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Strategies for Success for Dyslexic 2e Students   

Apparent in Steve’s story is how motivation and a sense of purpose undergird his willingness to  

tackle tasks difficult for him. With this in mind, we offer the following strategies.  
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Strategy  How it Applied to Steve 

Appeal to dyslexic 2e students’ high need for visual/

spatial activities and conceptual thinking. 
Steve embraced the humanities curriculum, in 

which visual entry points and building models 

played integral parts. 

Give assignments that are in an area of interest 

and/or strength and are purposeful. 
Steve displayed willingness to write when it was for 

a real-world purpose. 

Offer multiple ways to access information other 

than reading (e.g., video clips, websites, speakers 

who use visual representations, field trips, pod-

casts, audio books, visual representations such as 

works of art and photographic essays). 

For Steve, this included interviewing experts and 

consulting websites. 

  

Provide students with a wide range of options for 

demonstrating understanding (e.g., 3D models, mu-

rals, caricatures, political cartoons, charts, graphs, 

photographs, podcasts). 

Steve was able to build a complex model to show 

his understanding of principles of physics and build 

a model of the Colosseum to explain the role of 

athletics in ancient Rome. 

Use prewriting activities (e.g., building or drawing 

the setting of a story, using storyboarding) to help 

big-picture spatial thinkers unleash ideas and or-

ganize them in a linear fashion.  

Steve often sketched out ideas to help him plan 

and produce. He would then create a storyboard 

much like a filmmaker does when beginning a new 

project. 

Use resources with highly sophisticated visual con-

tent or limited words on a page. (Picture books of 

poetry, graphic novels, and TED Talks are examples 

that respect both the intelligence of the learner and 

provide a scaffold for reading and comprehending.) 

For Steve, learning from websites and illustrations 

during his independent study not only kept him 

focused but allowed him to comprehend the ad-

vanced material. 
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to verbalize his thoughts and feelings. Any attempt 

to push him further to answer questions or even to 

explain why he was upset would usually be met with 

shrieks and panicked breathing. Then he would run 

out of the room. 

A particular aspect of Mark’s personality, beyond 

his ASD, was that he was extremely uncomfortable 

with any topic of conversation or class content that 

could be emotionally stirring or provocative. For 

most high school students, this is the bread and 

butter of their humanities curriculum and social 

lives in general; yet for Mark, it elicited a willful dis-

engagement from the conversation as well as from 

the larger social setting of the class. 

These patterns of behavior made it very difficult 

for Mark to succeed in school, where many de-

mands are made of students to verbalize their 

thoughts in both speech and writing; to be socially 

engaged with their peers; and to handle a good deal 

of sensory stimulation on a regular basis. Due to his 

extreme sensitivities, Mark experienced far more 

discomfort and anxiety than the average student at 

this neurologically diverse 2e school. Nevertheless, 

his teachers were able to acknowledge his tremen-

dous intellectual gifts and work to make adjust-

ments. They took the time to recognize Mark’s 

needs, they harnessed his strengths, and they tried 

to minimize the factors that caused him stress.  

Learning to Avoid Sensory Overload   

The level of sensory input we are exposed to in 

our current world can make it challenging to deter-

mine what is important and what is not — what to 

focus on and what to ignore. Add to that the level of 

stress and anxiety that permeate our culture, and 

one can see how monitoring the information we 

take in and modulating our sensitivity to it can seem 

like insurmountable tasks.  

One of the first steps in helping Mark modulate 

“Say I’m old-fashioned: that’s enough,” says the 

lead character of The Age of Innocence to his son, 

as he refuses to take the lift up to see a lost love. 

At Bridges, Mark is a brilliant student on the au-

tism spectrum. The irony of his choosing to discuss 

the themes of the Edith Wharton novel, The Age of 

Innocence, was not lost on his humanities teachers. 

He was a student who refused to be in the room 

when injustice or “man’s brutality to man” was the 

topic of discussion. Yet, during a study of the Pro-

gressive Era, this high school sophomore chose to 

read this book, one that many students struggled to 

“get into.” Then, once Mark had read it, he refused 

to take part in discussing it. When directly prompted 

in a group setting, he would immediately leave the 

room. Obviously, this behavior was not conducive to 

the Socratic-style seminar that was the class mode. 

Mark’s Story 

Mark is a very gifted mathematical thinker, able to 

make conceptual connections and do higher-order 

sequential thinking far beyond common textbook 

knowledge. He is also a skillful cartoonist who uses 

art to create and re-create many of the cartoon and 

video game characters he loves. In addition, Mark is 

able to understand literature and write in a deep 

and sophisticated way. However, his challenges can 

limit his ability to exercise those gifts. 

 Mark’s autism spectrum disorder (ASD) manifest-

ed in many complicated ways. One of the most con-

sistent issues for him was a high sensitivity to sen-

sory stimuli: noise, light, motion, and touch in partic-

ular. This went beyond the obvious difficulty of being 

in a big classroom full of loud noises. Just carrying 

on a conversation was difficult for Mark. If a student 

bumped into him over the course of the conversa-

tion, or if the topic of conversation was something 

challenging to his comfort level, Mark would shut 

down. At that point, he became completely unable 

2e: Twice-Exceptional Newsletter, March, 2018   

Students with Unique Brain Wiring: ASD  

By Caroline Maxwell and Laura Bahr 
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Many people with ASD respond best to clear, con-

crete information and facts; yet, in the classroom, a 

lot of discussion can be nuanced and roundabout, 

ranging from opinions, to questions, to suggestions 

and other tangential commentary. If students like 

Mark can have the essential questions and goals 

expressed clearly in writing and the time to respond 

through a means of their own choosing — writing, 

drawing, or speaking — they can be quite successful 

in the end. 

Using a Reward-based System 

Helping Mark to be successful in demonstrating 

his understanding of the themes of The Age of Inno-

cence took a number of interventions, strategies, 

and team meetings. Most important was taking the 

time to establish meaningful connections and com-

munication with Mark in a way that let him know his 

input was getting him a pair of noise-cancelling 

headphones. He was also given permission to take 

breaks or leave the classroom if the stimulation be-

came too much for him to handle. Most importantly, 

he was given words to use when he needed to ex-

press how he was feeling in over-stimulating situa-

tions. Mark rehearsed phrases to use with his teach-

ers like “I need to take a break” and “Just give me a 

minute.” These would buy him valuable time to pro-

cess a situation, to formulate a response, and to 

finally contribute something once the stress of the 

moment was alleviated.  

Mark’s teachers learned the value of giving him 

questions or requests in writing rather than asking 

him directly. That way, Mark could think and reply in 

his own time, minus the sensory stressors involved 

in a verbal conversation.  

Challenges and Strengths of Students with ASD 

Challenges of Individuals with ASD   Strengths of Individuals with ASD   

Difficulty with open-ended projects Strong with sequential information 

May find verbal communication challenging, espe-

cially if it demands immediate responses 

Good with rules, steps, clear guidelines 

 

Can become anxious in social situations, especially 

if the student has not been able to rehearse them 

ahead of time and the situations are unexpected 

• Benefit from concrete goals and positive re-

wards 

• Will be honest and truthful about their feelings 

and behaviors when given a way to express 

themselves 

Nuanced or interpretable information can be con-

fusing and can cause anxiety 

Prefer dealing with factual information 

Content outside their sphere of interest can cause 

difficulty in getting students engaged in learning. 

Delve deeply into details and love logical systems of 

information: comprehensive lists, charts, codifica-

tions, and classifications 

Often highly sensitive to physical stimuli: sound, 

light, touch, taste, etc. 

Are often very passionate about very specific topics 

Can struggle to see the big picture beyond specific 

details 
• Can provide very different points of view 

• Often notice details and make connections that 

are not obvious to others  
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cause, for Mark, drawing was a key point of connec-

tion and communication with his teachers. He would 

draw detailed cartoon panels and characters that he 

would bashfully share with them. When a teacher 

“got” his comics, his delight and sense of trust grew. 

Sometimes Mark’s cartoons and characters would 

even be directly related to — and cleverly comment-

ing on — the topic of class study, revealing that Mark 

had been aware of and actually quite engaged with 

what was going on in class. He just needed a differ-

ent way to express his thoughts. 

Overall, it was important that Mark’s contract was 

structured as a system of earning rewards rather 

than as something punitive. Mark needed to have a 

clear understanding of what was expected of him. 

Furthermore, this system appealed to his love of 

games by working through achievement-based goals 

and positive expectations. 

Back to The Age of Innocence 

In Mark’s humanities class, he was given a clear 

plan for how he would participate in a book- 

club-type setting. He 

worked with his teachers to 

select a small peer group 

with whom he would dis-

cuss the novel’s themes 

and meanings. His role, he 

understood, would be to 

shape the dialogue and 

guide the discussion.  

Mark was able to draw  

on his strengths not only  

to engage in the discussion, but to successfully lead 

it. Using his conceptual/sequential-order thinking, 

Mark was able to outline topics he wished to ad-

dress and demonstrate how they could lead to a 

strong thesis. Employing his cartooning skills, he 

created illustrated panels of the characters that 

sparked a dialogue demonstrating important 

themes of the book and highlighting salient quotes. 

Mark amazed his lab facilitators with the depth of 

his understanding of the themes, his perception of  

thoughts and expressions were valued. We did this 

by adjusting to how Mark could demonstrate his 

learning and how we could differentiate instruction 

for him. Through meetings with parents, teachers, 

and support staff, we devised a reward-based sys-

tem for him. 

The computer was an effective tool for Mark. It 

helped him to self-soothe, allowing him to enter a 

world where he felt comfortable. Plus it enabled him 

to type and submit homework as well as send mes-

sages to teachers and parents about what work was 

due or where he was struggling.  

However, the computer also became a crutch. 

Mark tended to use it to pursue his own interests 

and entertainment and to avoid engaging in discus-

sion. In particular, Mark was enthralled with an ar-

ray of children’s video game characters, and he 

loved exploring details, lists, and statistics involving 

those characters. This pastime could occupy hours 

of his time.  

We created a contract for Mark with a specific 

behavioral and academic plan that enabled him to 

earn the use of his computer. The plan allowed for 

breaks from class, gave him words to say when he 

needed more time to respond or process infor-

mation, and outlined specific strategies for dialogue 

with teachers and peers. The plan also allowed him 

to spend time on favorite pastimes, like drawing 

video game characters or cartoons, when he need-

ed a break from prescribed classroom activities.  

This last contract provision was essential be-



27 

Strategies for Success for 2e Students with ASD  

Here are some strategies teachers can use to help students with ASD brain wiring to be successful in 

school. 

Strategy  How it Applied to Mark  

Present clear expectations about what is  

expected including timelines. 

A contract spelled out expectations in detail.  

Provide thinking time for student to prepare  

verbal responses. 

Mark was told what would be discussed ahead of 

time so that he could prepare his ideas. 

Provide a means for these students to use their 

linear-sequential thinking in producing work. 

Teachers encouraged Mark to use outlining as a 

means to generate and organize ideas. 

Integrate interests and talents as a means to  

engage these students in the topic at hand. 

Mark was encouraged to use his sense of humor 

and cartoons to communicate ideas and promote 

positive relationships with his teachers. 

Create a physical environment responsive to  

sensory issues. 

Wearing noise-cancelling headphones was a way  

to block out auditory stimulation. 

Provide space for centering, or regrouping,  

that aligns with the student’s natural “go to”  

strategies.  

Mark was allowed to take breaks when necessary 

and to use the computer to help calm and soothe 

himself. 

typical student. In reality, they are often capable of 

incredible levels of comprehension — sometimes far 

deeper than what we might expect — and their po-

tential to make new connections, and to translate 

ideas between different modalities like drawing, 

music, and writing, can be downright innovative. As 

teachers, the most valuable things we can offer 

these students are the time, patience, and creativity 

to build these connections. ◼ 

subtle characterizations, and his ability to make 

sophisticated connections between the relation-

ships of the characters and the larger themes of the 

humanities course.  

Conclusion 

In working with students with an ASD diagnosis, it 

can seem on the surface that they are unable to 

communicate or understand on the same level as a 
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collaborative spirit and a drive to work with anyone, 

which makes her well-liked by other students.  

These seemingly paradoxical behaviors are pre-

sent in many people with ADHD; and, unfortunately, 

more attention is often paid to what’s wrong with 

these individuals instead of what’s right. The table 

below, based on recent research (Archer, 2015), 

shows the strengths as well as the challenges that 

individuals with ADHD may display. Gifted students 

with ADHD live this paradox every day, and Riley is 

no different.  

Riley’s Story: In Her Own Words 

I got diagnosed with ADHD when I was eight years 

old, unlike my older brother who was diagnosed at 

the age of three. My dad also has ADHD, so my 

mom keeps us organized. 

Before attending Bridges, the word school was 

like death! Teachers would tell me to just focus; 

that’s like telling someone with asthma to just 

breathe.  

When I arrived at Bridges, I had low self-esteem. I 

had bad grades and couldn’t do anything about it. I 

despised my teachers at my other school. They had 

so many rules, it was really aggravating. I had a lot 

of friends in the Honors Program there, but they 

Most students want to be successful at school; 

and Riley, a gifted student with ADHD, is no excep-

tion. Finding a way to ensure her success and that 

of all students in the classroom is the goal of our 

education system — not an easy task with such 

great diversity in the classroom. However, with care-

ful planning and the desire by educators to ensure 

student success, it’s a goal that can be achieved. 

Meet Riley 

Riley is a friendly, energetic eighth-grade girl who 

exhibits many of the qualities of a student with 

ADHD. For example: 

• She’s highly disorganized and has had difficulty 

completing tasks.  

• When required to sit still in class for an extended 

period of time, she can become talkative and 

disruptive.  

• Her tendency to miss details and failure to follow 

directions can result in struggles with math pro-

cedures, calculations, and spelling.  

On the other hand, Riley has extraordinary abili-

ties. She’s a visual-spatial thinker with superior abil-

ity to recognize patterns and see innovative solu-

tions to problems. She’s also talented in both writ-

ing and acting, and her performances consistently 

demonstrate a creative flare. In addition, she has a 

2e: Twice-Exceptional Newsletter, July, 2018   

Students with Unique Brain Wiring: ADHD  

By Maria Kennedy, Carmen Sevilla, and Kim Vargas 

Challenges and Strengths of Students with ADHD 

Challenges of Individuals with ADHD   Strengths of Individuals with ADHD 

• Are easily distracted and inattentive 

• Have difficulty completing a task  

• Are often hyperactive and in need of stimulation 

and movement  

• Are impulsive and disorganized 

• Have perception differences  

• Often are creative, intuitive thinkers with a flair 

for innovation and out-of-the-box thinking 

• Can have high energy and enthusiasm 

• May be adventurous spirits who take risks, 

• Have a need for novelty and show curiosity   
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4. Help students become self-aware  

5. Engage students in talent development.  

Let’s see how teachers can meet these additional 

requirements. 

1. Providing a Psychologically Safe Environment 

According to Maslow (1951), a psychologically 

safe environment is one in which students experi-

ence a sense of belonging. A sense of belonging 

results from teachers making a concerted effort to 

get to know their students — their hopes and 

dreams, what puts the light in their eyes, and what 

challenges make it hard for them to shine. 

Riley has a strong and trusting relationship with 

her teachers. Her work is differentiated by caring 

teachers who read the personalized strengths pro-

file developed for all Bridges students. In the profile 

is cognitive ability information along with specific 

interests and talents. Riley’s profile shows that she 

is an intellectually curious problem solver, writer, 

actress, and director. Her teachers can see that she 

is someone who enjoys being in front of a crowd and 

making people laugh with her sarcastic wit. With 

these characteristics and with her strong verbal and 

superior visual-spatial ability, Riley’s love for the 

performing arts is no surprise.  

2. Offering Strength-based Choices   

Bridges teachers use student profile information 

to differentiate and personalize the core class learn-

ing experience. They think about and act upon the 

strengths and interests of each student by offering 

strength- and interest-based options within the cur-

riculum to engage students and help them strength-

en areas of weakness.  

The school’s core curriculum is differentiated by 

curricular choice, allowing for students to feel em-

powered in their educational journey. Riley’s thirst 

for novel information and her intellectually curious 

nature led her to choose a humanities class that 

focused on mysteries that changed history. This 

class was a match for her interests, giving her the 

chance to imagine herself as an FBI agent research-

ing a death. Her acceptance of the unknown, and 

were treated differently than I was — like they were 

really special because they could get their home-

work done. I never thought it would be possible to 

want to go to school again.  

When I visited Bridges, I knew I could be success-

ful there and knew this was the right place for me 

because it was such a small class. My visit day was 

good. I remember thinking the kids were nice. Now 

that I’m at Bridges, I’m happy because I have teach-

ers who are my friends. They really get me.  

I don’t doze off or look into space anymore be-

cause I like my classes. I never thought I was good 

at math, but now I can actually help my classmates 

in math class! And THANK GOD FOR GOOGLE 

CLASSROOM, where my assignments are always 

available! That helps me stay organized. Plus, I can 

do my work in advisory so I don’t have homework.  

Now I hate long weekends. I just want to get back 

to school. Those words had never come out of my 

mouth before!  

What Brought About this Change  

The key to Riley’s educational transformation has 

been Bridges’ strength-based, talent-focused ap-

proach to learning. An important part of adopting a 

talent focus is talent development — encouraging 

and supporting identified talents and abilities that 

are nurtured in their own right, not as an opening  

for remediation or as a reward or motivator for 

achievement.  

Two factors serve as the foundation of Bridges’ 

strength-based, talent-focused approach are: 

• Teachers use their knowledge of students’ learn-

ing profiles to scaffold (provide necessary sup-

port in) skill development  

• Teachers give careful consideration to creating a 

positive classroom environment.  

This approach also requires teachers to do the  

following:  

1. Provide a psychologically safe environment 

2. Offer strength-based choices 

3. Connect the curriculum to the real world 
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communicate her needs when Riley finds herself in 

a state of dysregulation and previously successful 

strategies are not working. The discussion ended 

with the director reassuring Riley that she will re-

ceive support as she continues to practice learning 

to recognize the need to use self-regulation strate-

gies and then applying them autonomously. 

5. Engaging Students in Talent Development 

Educational programs make available numerous 

electives to facilitate exploration and development 

of talents. The electives provide high-level group 

and/or individual experiences in special talent areas 

in school and beyond. 

At Bridges, the middle school provides project-

based week-long experiences in which students, 

with the support and guidance of their teacher, can 

collaborate to solve problems and become engaged 

in creative productivity. During these opportunities, 

students elect a cause of importance to them and 

are able to explore how they might make a differ-

ence in this area.  

The cause Riley chose was education. Working 

within a group, she wrote, acted in, and directed a 

performance about a dystopian society that her 

group presented. It was a powerful piece and mem-

orable to the audience.  

This experience provided an opportunity for Ri-

ley’s love of writing, creating, and being in charge to 

flourish. It also gave her practice in receiving feed-

back from her peers and teacher. Riley showed that 

she was able to absorb their critiques and update 

her vision. 

During this experience, Riley enjoyed the creative 

freedom to explore ideas and parameters for her 

script. She was also able to incorporate her 

strengths: her social/emotional appeal; her talents 

as a writer, director, and actress; and, most im-

portantly, her collaborative skills with her peers and 

teacher.  

Conclusion 

Riley is in many ways a typical gifted student  

with ADHD. Her sometime lack of self-regulation, 

the plethora of possibilities that result from the  

unknown, keep her interested and engaged in the 

diverse curricular topics. The motivators for her are 

caring teachers and peers with similar cognitive 

abilities, plus the opportunity to think at the complex 

level she craves.  

3. Making Real-world Connections 

The teachers help their students understand their 

own identity by making real-world connections with 

successful role models. For Riley, this led to her 

choosing to research a famous person with whom 

she could identify. Riley strives to be successful as a 

comedienne, a forward thinker, and a female role-

model in her career goal of performing. Because of 

this interest, she selected to study Lucille Ball and 

found similarities in personality and spirit with the 

actress. Riley enthusiastically mentioned how Ball 

was one of the first women in the television indus-

try, the first public figure in a biracial relationship 

both on and off screen, and the first to openly show 

a pregnancy on TV in her show, I Love Lucy! This 

research led to many conversations about girls with 

ADHD, how Riley herself can make a difference, and 

her choice to openly share her story for this article.  

4. Helping Students Become Self-aware   

Teachers help students develop emotional intelli-

gence to become aware of gifts, strengths, and chal-

lenges. They show students how to use their emo-

tional intelligence to become productive and effec-

tive architects of their own lives. 

As with any typical middle school student, Riley 

has had her challenges with self-regulation of her 

actions and movements. She can become hyperac-

tive and will ask for a break only to realize that the 

break from the classroom is not helping as she 

hoped. On one occasion, the middle school director 

asked her if maybe running some laps would help to 

get her energy out; and she said, “Yes!!!” Riley pro-

ceeded to run the fastest three laps around the 

lawn that anyone at the school had ever seen.  

Upon returning, Riley and the director talked 

about physical body breaks as opposed to mental 

academic breaks. The discussion included how to 



31 

dents. Bridges’ strength-based, talent-focused ap-

proach, described in this article, worked for her; and 

it can produce effective instruction for many, if not 

all, 2e students with ADHD. 

combined with her love of the performing arts, her 

passion for making others happy, and her drive to 

make a difference in the world, illustrate both the 

challenges and strengths of twice-exceptional stu-

Strategies for Success for 2e Students with ADHD 

Here are some strategies teachers can use to help students with ADHD be successful in school. 

Strategy  How it Applied to Riley 

Incorporate movement to help 

students stay focused. 
Riley was allowed to run laps to burn off energy and refocus when 

needed.  

Present stimulating content to 

sustain attention. 
Teachers did the following: 

• Allowed Riley to choose the humanities class that aligned to her 

intellectual curiosity and use Lucille Ball as her topic 

• Empowered her to self-regulate. 

Offer strength-based options to 

encourage the student to  

persevere. 

Riley was given these opportunities: 

• Collaborate with peers 

• Write, direct, and produce a script in drama and humanities classes 

• Engage in areas of talent. 

Create an organizational system: 

• Assignments online for easy 

access 

• Graphic organizers for or-

ganization of thoughts. 

Riley was able to use Google Classroom to access her assignments. 

Provide positive prompting. Teachers and the administrative support team did the following: 

• Used the rapport they had developed with Riley to help her identify 

successful learning strategies and ways to advocate for them 

• Did frequent teacher check-ins with Riley, using humor and non-

verbal cues. 

Recognize academic gifts and 

gaps. 
Based on Riley’s areas of strength and challenge, the school did the 

following: 

• Accelerated her in performing arts class 

• Provided support with missing math skills. 
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4 Resources  

Books 

• Academic Advocacy for Gifted Children: A Parent's Complete Guide, by Barbara Jackson Gilman 

(Great Potential Press, revised edition, 2008) 

• Boost: 12 Effective Ways to Lift Up Our Twice-Exceptional Children, by Kelly Hirt (GHF Press, 

2018) 

• Creative Home Schooling: A Resource Guide for Smart Families, by Lisa Rivero (Great Potential 

Press, 2002) 

• Different Minds: Gifted Children With AD/HD, Asperger Syndrome, and other Learning Deficits, 

by Deirdre Lovecky (Jessica Kingsley Publishers, 2004) 

• Differently Wired: Raising an Exceptional Child in a Conventional World, by Deborah Reber 

(Workman Publishing Company, 2018) 

• From Emotions to Advocacy: The Special Education Survival Guide, by Pam and Pete Wright 

(Harbor House Law Press, 2006) 

• How to Reach and Teach Children with ADD/ADHD: Practical Techniques, Strategies, and Inter-

ventions, by Sandra Rief (Jossey-Bass, 2005) 

• The Highly Sensitive Person and The Highly Sensitive Child, by Elaine Aron, (Broadway, 1997 

and Broadway, 2002) 

• If This is a Gift, Can I Send It Back? Surviving in the Land of the Gifted and Twice Exceptional, 

by Jen Merrill (GHF Press, 2012) 

• Late, Lost, and Unprepared: A Parent’s Guide to Helping Children with Executive Functioning, 

by Joyce Cooper-Kahn and Laurie Dietzel (Woodbine House, 2008) 

• “Mellow Out,” They Say. If I Only Could: Intensities and Sensitivities of the Young and Bright, by 

Michael M. Piechowski (Royal Fireworks Press, 2nd edition, 2014) 

• The Misdiagnosis and Dual Diagnoses of Gifted Children and Adults: ADHD, Bipolar, OCD, As-

perger's, Depression, and Other Disorders, by James Webb, Edward Amend, Nadia Webb, Jean 

Goerss, Paul Beljan, and Richard Olenchak (Great Potential Press, 2nd edition, 2016) 

• The Mislabeled Child, by Brock and Fernette Eide (Hyperion, 2006) 

• The Myth of Laziness, by Mel Levine (Simon & Schuster, 2002) 

• Neurodiversity: Discovering the Extraordinary Gifts of Autism, ADHD, Dyslexia, and Other Brain 

Differences, by Thomas Armstrong (Da Capo Press, 2010) 

• The Organized Student, by Donna Goldberg with Jennifer Zwiebel (Fireside, 2005)  

http://www.amazon.com/exec/obidos/ASIN/0615648789/thehoagiesgifted/
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• School Success for Kids with High-functioning Autism, by Stephan M. Silverman, Lau-

ren Kenworthy, and Rich Weinfeld (Prufrock Press, revised edition, 2014) 

• Sensational Kids: Hope and Help for Children with Sensory Processing Disorder, by Lucy Jane 

Miller (Penguin Group US, revised edition, 2014) 

• Smart Kids with Learning Difficulties: Overcoming Obstacles and Realizing Potential, by Rich-

ard Weinfeld, Sue Jeweler, Linda Barnes-Robinson, and Betty Shevitz (Prufrock Press, 2nd edi-

tion, 2013) 

• Teaching Gifted Kids in Today's Classroom: Strategies and Techniques Every Teacher Can Use, 

by Susan Winebrenner with Dina Brulles (Free Spirit Publishing, 3rd edition, 2012) 

• Teaching Kids with Learning Difficulties in Today's Classroom: How Every Teacher Can Help 

Struggling Students Succeed, by Susan Winebrenner and Lisa M. Kiss (Free Spirit Publishing, 

3rd edition, 2014) 

• Teaching Students with Dyslexia and Dysgraphia: Lessons from Teaching and Science, by Vir-

ginia W. Berninger and Beverly Wolf (Paul H Brookes Publishing, 2009) 

• Teaching Teens With ADD, ADHD & Executive Function Deficits: A Quick Reference Guide for 

Teachers and Parents, by Chris Zeigler Dendy (Woodbine House, 2nd revised edition, 2011) 

• To Be Gifted and Learning Disabled: Strength-Based Strategies for Helping Twice-Exceptional 

Students With LD, ADHD, ASD, and More, by Susan Baum, Robin Schader, and Steven Owen 

(Prufrock Press, 3rd edition, 2017) 

• Twice Exceptional: Supporting and Educating Bright and Creative Students with Learning Diffi-

culties, by Scott Barry Kaufman (Oxford University Press, 2018) 

• Twice-Exceptional Gifted Children: Understanding, Teaching, and Counseling Gifted Students, 

by Beverly Trail, (Prufrock Press, 2011) 

• Understanding Your Child’s Puzzling Behavior: A Guide for Parents of Children with Behavioral, 

Social, and Learning Challenges, by Steven E. Curtis (Lifespan Press, 2008) 

• Upside-Down Brilliance, by Linda Silverman (DeLeon Publishing, Inc., 2002) 

• When the Brain Can’t Hear: Unraveling the Mystery of Auditory Processing Disorder, by Teri 

James Bellis (Atria, 2002) 

• When the Labels Don’t Fit: A New Approach to Raising a Challenging Child, by Barbara Probst 

(Three Rivers Press, 2008) 

Articles 

• “Asperger's Syndrome Guide For Teachers,” by the parents of OASIS Asperger Syndrome Fo-

rum, www.spiritlakeconsulting.com/SLC/sharedfiles/downloadfiles/AspergerGuide.pdf 

• “Building the Bond between Fathers and Kids with Learning Difficulties,” by Melinda Sacks,  

https://www.greatschools.org/gk/articles/fathering-kids-learning-difficulties 

• “Enabling Our Children,” by Deborah Thorpe, www.hoagiesgifted.org/enabling.htm 

• “Executive Function Weaknesses in 2e Learners,” by Dr. Devon MacEachron, 12/18/2018, 

https://bit.ly/2Dz9q0n 

• “Fighting Guilt,” by Charlotte Riggle, http://uniquelygifted.org/guilt.htm 

http://www.worldcat.org/title/school-success-for-kids-with-high-functioning-autism/oclc/858964585&referer=brief_results
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• “Gifted Children with Asperger's Syndrome,” by Maureen Neihart, www.davidsongifted.org/

db/Articles_id_10167.aspx 

• “The Process of Discovery: Finding Out Why Your Child is Struggling,” by Karen J. Foli, 

www.ldonline.org/article/5728 

• “Strategies for Teaching Twice-Exceptional Students,” by Susan Winebrenner, 2e: Twice-

Exceptional Newsletter (October, 2003) 

• “The Ten Commandments I Teach By: Optimizing Success for 2e Learners,” by Susan Baum, 2e: 

Twice-Exceptional Newsletter (August, 2005) 

• “University-Based Gifted Centers,” www.hoagiesgifted.org/eric/fact/gt-univ.html  

• “What Now? Advocating For Your Twice Exceptional (2e) Child,” by Melanie Hayes, https://

medium.com/@bigmindsunschool/what-now-3ec1fbe96ee4  

Blogs 

• Bobbie and Linda's Blog (thoughts on giftedness and twice-exceptionality from Bobbie Gil-

man and Linda Silverman of the Gifted Development Center), www.gifteddevelopment.com/

blogs/bobbie-and-lindas-blog 

• Dr. Devon's Blog (articles on twice-exceptional and gifted learners by psychologist Devon 

MacEachron), https://drdevon.com/category/blog 

• Gifted Challenges (perspectives about giftedness from clinical psychologist Gail Post), 

https://giftedchallenges.blogspot.com/p/best-of-gifted-challenges.html 

• Laughing @ Chaos (gifted family advocate Jen Merrill’s take on raising gifted and 2e kids), 

www.laughingatchaos.com 

• Research & Training Blog (information on LD research and professional development from 

the Landmark College Institute for Research & Training), www.landmark.edu/research-

training/blog/is-dyscalculia-real 

• The 2e Resource (news and information from the founders of 2e: Twice-Exceptional Newslet-

ter), https://2eresource.com/home-2/blog 

Podcasts 

• Mind Matters (discussions with leaders in fields such as psychology and education, with an 

emphasis on giftedness and twice-exceptionality), www.mindmatters-podcast.com 

• TiLT Parenting (a podcast plus website and social media community for parents raising 

“differently wired” kids), www.tiltparenting.com  

Videos/Films 

• 2e: Twice Exceptional and 2e2: Teaching the Twice Exceptional (documentary films by Thom-

as Ropelewski), http://2emovie.com 

• Walking the Path to Success with Twice Exceptional Learners, www.youtube.com/watch?

v=N0jISzJEcC4 

• Your2eTV (a YouTube channel from the founders of  2e: Twice-Exceptional Newsletter), 

www.youtube.com/user/Your2eTV 

http://2emovie.com/
http://2emovie.com/
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Organizations 

• CEC (Council for Exceptional Children), www.cec.sped.org 

• NAGC (National Association for Gifted Children), www.nagc.org 

• SENG (Supporting Emotional Needs of the Gifted), www.sengifted.org 

Online Discussion Forums 

• Educators Guild (a Davidson Institute forum where gifted and talented teachers and administra-

tors can share ideas and seek information and advice), www.educatorsguild.org 

• Gifted Homeschoolers Forum (GHF Learners) Discussion Group (for families of gifted and 2e 

children), www.facebook.com/groups/ghfdiscuss 

• Gifted Issues Discussion Forum–Twice Exceptional (a Davidson Institute forum on twice-

exceptionality), http://giftedissues.davidsongifted.org/BB/ubbthreads.php/forums/3/1/

Twice_Exceptional.html 

• Gifted-Teachers (a Belin-Blank Institute forum for teachers of the gifted, administrators, 

counselors, and parents), https://belinblank.education.uiowa.edu/educators/Listserv 

• GT-Spec-Home (for families homeschooling gifted/special needs children), http://gtworld.org/

gtspechome.htm  

• GT-Special (for families with twice-exceptional children), https://gtworld.org/gtspeclist.html 

• Hoagies Gifted listing of e-mail discussion lists, www.hoagiesgifted.org/on-line_support.htm 

• LD Online's discussion boards (multiple parent and teacher forums on learning disabilities, AD/

HD, sensory integration, social skills, and other issues), www.ldonline.org/xarbb/?catid=769 

Websites 

• 2enews (the successor to 2e: Twice-Exceptional Newsletter) from Bridges 2eMedia, 

www.2enews.com 

• A Nation Deceived (where the 2004 Templeton National Report on Acceleration is  

available for download), www.nationdeceived.org (See Vol. 2, Chapter 11 on twice-

exceptional children.) 

• ASPEN (Asperger Syndrome Education Network), https://aspennj.org 

• Child Mind Institute (information on children’s mental health and learning disorders), 

www.childmind.org 

• Davidson Institute Gifted Database (a collection of articles on a range of gifted and 2e-

related topics), www.davidsongifted.org/db 

• Dyslexic Advantage (from Drs. Fernette and Brock Eide), www.dyslexicadvantage.org 

• Gifted Homeschoolers Forum (GHF), https://giftedhomeschooler.org  

• Hoagies Gifted: twice exceptional, www.hoagiesgifted.org/twice_exceptional.htm  

• LD Online’s articles on gifted/LD, www.ldonline.org/article/c670 

• Mind Matters Podcast, https://www.mindmatterspodcast.com/  

https://www.facebook.com/groups/ghfdiscuss/?ref=pages_groups_card&source_id=1995244737207668
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• Misunderstood Minds, www.pbs.org/wgbh/misunderstoodminds/about.html 

• National Center for Learning Disabilities, www.ncld.org 

• The 2e Resource (news and information from the founders of 2e: Twice-Exceptional Newslet-

ter), https://2eresource.com 

• The Out-of-Sync Child (information on sensory processing issues), www.out-of-sync-child.com  

• The SPD (Sensory Processing Disorder) Foundation, www.spdfoundation.net 

• Tilt Parenting, www.tiltparenting.com  

• Twice Exceptional Children’s Advocacy (TECA), www.teca2e.org 

• Understood (information on learning and attention issues), www.understood.org  

• With Understanding Comes Calm (articles and podcasts on gifted and 2e-related topics), 

https://withunderstandingcomescalm.com 

• Wrightslaw: twice exceptional (information on advocacy and special education law), 

www.wrightslaw.com/info/2e.index.htm 

Social Media 

• Parents of Gifted and Twice-Exceptional Kids, www.facebook.com/groups/

parentsofgiftedand2ekids 

• The 2e Resource, from the founders of 2e: Twice-Exceptional Newsletter, 

www.facebook.com/The2eResource 

• Twice Exceptional/2E Network International, www.facebook.com/groups/2E.Network.LA 

Free Downloads 

• A Guidebook for Twice-Exceptional Students: Supporting the Achievement of Gifted Students 

with Special Needs, http://wrightslaw.com/info/2e.guidebook.pdf 

• Gifted and Learning Disabled: A Handbook, www.vsb.bc.ca/sites/default/files/school-files/

Programs/GiftedLDHandbook.pdf 

• The Twice-Exceptional Dilemma, www.nea.org/assets/docs/twiceexceptional.pdf 

• Twice-Exceptional Students, Gifted Students with Disabilities: An Introductory Resource Book, 

www.cde.state.co.us/sites/default/files/documents/gt/download/pdf/twiceexceptional-

resourcehandbook.pdf 

• Twice-Exceptional: Students with Both Gifts and Challenges or Disabilities, https://

sde.idaho.gov/academic/gifted-talented/files/manuals/Twice-Exceptional-Students-Both-

Gifts-Challenges-or-Disabilities.pdf 

• Twice-Exceptionality: A Resource Guide for Parents, https://bit.ly/2K3LuGK   

◆  ◆  ◆  ◆ 



Spotlight on 2e Series 

This series of publications is intended to help parents, educators, advocates, and 

other professionals better meet the needs of gifted children with learning difficulties. 

Each provides easy-to-understand information on how to recognize and address the 

combination of giftedness and learning deficits or disorders in children. Included are 

articles, checklists, charts, and resource listings. 

Other booklets in this series include:  

• Parenting Your Twice-exceptional Child 

• Understanding Your Twice-exceptional Student 

• Understanding the Gifted Child with Attention Deficit 

• The Twice-exceptional Child with Asperger Syndrome  

• The Twice-exceptional Child with Dyslexia  

• What 2e Students Need: Setting up 2e Learners for Success  

• Caring for the Mental Health of the Twice-exceptional Child  

• The Mythology of Learning: Understanding Common Myths about  

2e Learners 

• Writing and the 2e Learner: Issues and Strategies 

• The 2e Reading Guide: Essential Books for Understanding the  

Twice-exceptional Child  

• Guiding the Twice-exceptional Child: A Collection of Columns by  

Meredith Warshaw 

• Bob Seney on Books for 2e Readers: A Collection of Columns 

◆  ◆  ◆  ◆ 

From The 2e Resource. . . 

 Part of Glen Ellyn Media, former publisher of 2e: Twice-Exceptional Newsletter 

 For more information on these and other offerings, visit us at:  

https://2eResource.com 
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