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Introduction 

On the outside, these students might seem distracted, uninter-
ested, disruptive, or lazy. It’s easy to think that they could improve 
just by “trying harder.” In most cases they can’t. Their learning chal-
lenges are often the result of the way their brain is “wired.” In these 
individuals, we can think of messages traveling from the senses to 
the brain as encountering “interference” of one sort or another along 
the way, making it hard for the brain to quickly and easily make 
sense of the signals it receives. As a result, twice-exceptional stu-
dents can be trying very hard but, despite their intelligence, not get-
ting the same results as the other students around them. 

The focus of this booklet is twice-exceptional children with 
dyslexia, the most common of all learning disabilities. The purpose 
of this publication is to help readers better understand and meet 
the challenge of raising and teaching children with this unique 
blend of abilities and limitations. 

What comes to mind when you hear the word gifted? The image 
that most people see is the superachiever who sits in the front row, who 
always has a hand raised, who always gets the A’s. Sometimes that’s 
true, but not always. 

Some gifted children have learning difficulties of one kind or anoth-
er. Estimates of how many vary greatly, anywhere from 2 to 5 percent 
to as high as 20 percent of gifted children. One term applied to these 
children is GT/LD – gifted and talented/learning disabled. Another com-
mon term – one that encompasses a broader range of learning prob-
lems – is twice-exceptional, or 2e for short. This term refers to the fact 
that some gifted children are exceptional both because of their high in-
tellectual abilities and because of their challenges such as learning dis-
abilities, attention deficit disorder, Asperger Syndrome, or other emo-
tional or behavior difficulties – any of which can cause problems both 
academically and in social or family settings. 

Twice-exceptional children generally have little difficulty grasping 
concepts or generating ideas. Where they might falter is in getting their 
thoughts down on paper, writing legibly, doing calculations accurately, 
staying organized, or following instructions step by step. 
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 Chapter 

1 
A Blend of Giftedness  
and Dyslexia  

Introduction 

Raising or teaching children who have two 
sets of traits that sometimes overlap and some-
times conflict with one another can be quite a 
challenge. Understanding and meeting the needs 
of a twice-exceptional child with a learning chal-
lenge such as dyslexia takes knowledge not only 
of giftedness and dyslexia, but also of how the 
two can combine in a single individual, all topics 
covered in this chapter. 

Gifted Children 

Discussions of giftedness are often controver-
sial because there is little agreement on what gift-
edness is and who qualifies as gifted. We don’t 
even know how many gifted children there are.  
By some estimates they make up 10 to 15 per-
cent of the population, although it’s possible to 
find numbers as low as 1 percent and as high as 
20 percent.  

Furthermore, children are gifted in different 
ways and at different levels. A small number of 
children are gifted “across the board,” showing 
outstanding ability in multiple areas. The majority 
display their giftedness in particular areas, excel-
ling perhaps in science and mathematics  
but not in language arts.  

The results of intelligence testing place some 
children at the lower levels of giftedness, ranking 
them as moderately or highly gifted, while placing 
others at the exceptionally and profoundly gifted 
levels. The differences between levels are not 
clearly defined; but it is probably safe to say that 
the higher a child’s level of giftedness, the faster 
and more in-depth the child’s learning must be to 
satisfy his or her intellectual needs.  

 A Definition of Giftedness 

There is no one definition of giftedness, and 
not all children labeled as gifted have the same 
characteristics. To many people, gifted means 
smart and high achieving; and, in the past, defini-
tions of giftedness focused on these traits. More 
recently, however, our view of giftedness has 
broadened.  

In 1991 a group of individuals who worked 
with, studied, and raised gifted children came  
up with a definition of giftedness that goes be-
yond intelligence and achievement. It takes into 
account the inner complexity and unique needs  
of high-ability children. The members of this 
group, known as the Columbus Group, issued 
this definition: 

Giftedness is “asynchronous development” 
in which advanced cognitive abilities and 
heightened intensity combine to create in-
ner experiences and awareness that are 
qualitatively different from the norm. This 
asynchrony increases with higher intellec-
tual capacity. The uniqueness of the gifted 
renders them particularly vulnerable and 
requires modifications in parenting, teach-
ing, and counseling in order for them to 
develop optimally. 

The term asynchronous development used in 
the definition refers to the uneven way in which 
these children mature. Their mental and physical 
growth proceed at different rates, leaving them 
“out of synch,” both within themselves and in rela-
tion to what others expect of them.  

The Columbus Group definition also refers to 
heightened intensity, the emotional side of gifted-
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Traits of Gifted Children 

Given their heightened intensity and the une-
venness of their mental and physical develop-
ment, gifted children are likely to think in different 
ways from average children and to experience 
the world differently. Often, they display many of 
the following characteristics.  

Dabrowski’s Overexciteabilities 
(Adapted from Piechowski, 2006) 

 Psychomotor: a surplus of energy that might 

appear as rapid speech, impulsive actions, 

nervous habits, or competitiveness 

 Sensual: sensory and aesthetic pleasure 

gained through seeing, smelling, tasting, 

touching, hearing, appreciation of beautiful 

objects, writing, etc. 

 Intellectual: learning and problem solving typi-

cally displayed through curiosity, concentra-

tion, analytical thinking, introspection, and 

moral thinking  

 Imaginational: spontaneous imagery that re-

sults in a facility for invention and fantasy, 

poetic and dramatic perception, elaborate 

dreams, fears of the unknown 

 Emotional: an intensity of feeling that produc-

es complex emotions, identification with the 

feelings of others, extremes of emotion, and 

difficulty adjusting to change 

Typical Characteristics of Gifted Children 

 Highly developed curiosity  

 Precocious development and use of language  

 Active imagination 

 A tendency toward divergent (creative and  

unusual) thinking  

 Keen observation skills 

 The ability, from an early age, to remember 

large amounts of information  

 An unusual sense of humor  

 Advanced moral reasoning about issues  

related to fairness and justice  

 High-level reasoning powers and problem-  

solving abilities 

ness. Polish psychiatrist and psychologist Kazim-
ierz Dabrowski (1902-1980) studied this intensity 
in gifted individuals, and he developed the Theo-
ry of Positive Disintegration as a way to under-
stand it. According to this theory, the intensity 
that gifted individuals exhibit is actually overexcit-
ability in each of the five areas shown below. 

 

Some people include leadership ability and 
motivation in the list of gifted characteristics,  
while others do not. The same is true for  
perfectionism.  

Dyslexia  

Dyslexia is referred to as a learning disability, 
one that affects language skills, especially read-
ing. In addition, it can make writing, spelling, lis-
tening, and even speaking difficult. While the un-
derlying cause of dyslexia is unknown, research 
suggests that it is an inherited condition related to 
the way in which an individual’s brain develops 
and functions. Brain imaging shows that when 
people with dyslexia read, the areas of the brain 
involved in that activity are different from those of 
a person who does not have dyslexia.  

Dyslexia occurs in people of all levels of intel-
ligence, although most dyslexics have average or 
above-average intelligence. According to the In-
ternational Dyslexia Association, 15 to 20 percent 
of the population has a reading disability. Of 
those, 85 percent have dyslexia. Among children 
in school, it’s common for more boys to be identi-
fied as having dyslexia than girls – up to five 
times as many!  
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However, researcher Sally Shaywitz, author of 
Overcoming Dyslexia, found that the numbers of 
boys and girls are about equal when all children 
in a population are tested (p. 32). 

Signs of Dyslexia 

People are born with dyslexia, but it takes 
time for the signs to become apparent. A child 
with dyslexia is likely to have problems with ac-
quiring and using language. Parents might notice 
their child having difficulty with some or many of 
the following: 
 Learning to speak 

 Rhyming words 

 Naming letters and numbers 

 Associating letters with sounds 

 Learning to read  

 Learning to write 

 Memorizing math facts 

 Spelling  

 Performing math operations correctly. 

In addition, parents of a child with dyslexia 
might notice some of these traits: 
 Confusion with directional words, such as 

right and left or up and down 

 Disorganization 

 A poor concept of time 

 A high incidence of autoimmune disease in 
the child's family, such as asthma, allergies, 
migraines, or thyroid and skin conditions 

 Enjoyment of being read to but avoidance of 
reading. 

Dyslexia may be diagnosed between the  
ages of 4 and 6, a time when many children typi-
cally begin learning to read. However, young chil-
dren may rely on their memories to compensate 
for their reading problems; and their ability to 
memorize makes it look as though they are learn-
ing to read.  

 When the demands of school begin to in-
crease, often around third grade, their memories 
can become overtaxed. Dyslexic children might 
then begin to have difficulty with reading as well 
as with other language-related tasks, such as 
spelling, writing, and pronouncing the words they 
read. In the dyslexic child’s schoolwork, parents 
and teachers might find: 
 Many errors in oral reading, including confus-

ing small words, and repeating words, 
phrases, or lines of text 

 Frequent spelling errors, even when copying 
words  

 Reversals, omissions, additions, and substitu-
tions of letters when spelling words  

 Poor handwriting and messy work 

 Difficulty learning a foreign language.  

For some children, especially high-ability chil-
dren, the challenges they face only become ap-
parent later, as they are asked to learn grammar, 
to do longer and more complex reading assign-
ments, and to produce more in-depth writing. 
Problems with speaking and understanding 
speech can also present difficulties, as dyslexic 
children find it hard to organize their thoughts in 
conversation or find the right words when they 
need them. They might also have problems cor-
rectly interpreting what others are saying to them, 
especially when the conversation involves ab-
stract thoughts, jokes, and idiomatic expressions. 

As coping with these problems becomes 
more difficult, children can appear stressed, frus-
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trated, and lacking in motivation. They may 
demonstrate negative behaviors and a dislike for 
school. In addition, their self-esteem often suffers. 

It’s important to remember that not all stu-
dents who experience these types of difficulties 
have dyslexia. Formal testing is the only way to 
confirm this diagnosis. 

Identification 

A school that operates under the Response 
to Intervention (RTI) model may first try individu-
alized supplemental reading instruction to bring a 
struggling student up to the desired level of per-
formance. In many schools the goal is to get the 
child reading at grade level. For children who are 
not learning disabled, this supplemental instruc-
tion may be all they need to improve their skills. 
Others will need to undergo an evaluation to iden-
tify the cause of their struggles and determine 
whether they qualify for special education. 

Under the law (the Individuals with Disabilities 
Education Act, IDEA), parents are entitled to have 
their child evaluated by the public schools. How-
ever, they can also choose to have a private as-
sessment. Those who perform this testing need 
to be knowledgeable in psychology and education 
as well as in reading and language. For testing 
twice-exceptional children, they should also have 
experience with giftedness. 

This type of evaluation, referred to as a com-
prehensive assessment, will include examination 
of the child’s medical, family, and academic his-
tory. It should also include an assessment of the 
child’s intellectual and academic functioning that 
is likely to focus on these areas: 

 Word recognition 
 Word attack (ability to sound out words) 
 Spelling 
 Reading comprehension 
 Written expression 
 Oral language skills. 

In addition, the assessment should include 
tests to determine whether the child’s difficulties 
are the result of other disorders such as ADHD, 

vision or hearing problems, mood disorders like 
anxiety or depression, developmental disorders, 
or other problems. Making this determination will 
likely involve these types of tests: 
 Vision and hearing tests 
 A neurological evaluation 
 A psychological assessment.   

Treatment 

While there is no cure for dyslexia, there are 
effective ways to treat it, especially if treatment 
begins early, if the treatment method is designed 
to address a child’s specific areas of challenge, 
and the child receives home and school support.  

Effective treatment methods take a step-by-
step, multi-sensory approach to teaching the spe-
cific reading and writing skills the child needs to 
learn. These structured teaching methods make 
use of sight, sound, and touch to enhance 
memory and learning.  

The Orton-Gillingham approach was the first 
such method to be developed. Many variations 
have since appeared, including the Lindamood-
Bell Learning Processes and Wilson Reading 
System. Unfortunately, few school personnel are 
trained in interventions for dyslexia; and, as a 
result, parents must often seek the appropriate 
interventions outside of school.  

Conditions that May Coexist  
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with Dyslexia 

Many dyslexic children also have problems 
with auditory processing. Drs. Fernette and Brock 
Eide have found that “mis-hearing” occurs in 80 
to 90 percent of dyslexics (Eide, n.d.). In addition, 
they have noted that visual problems are 
“common, though not universal,” in children who 
struggle to read, problems that can benefit from 
visual therapy (Eide, 2009). 

In addition, research shows that it’s relatively 
common for individuals with dyslexia to also  
have attention deficit disorder. The number may 
be as high as 30 percent. Pediatric neuro-
psychologist Paul Beljian observed that, “A large 
part of language is located in the Broca area of 
the left frontal lobe. Many aspects of ADHD and 
executive function deficit are also in the frontal 
lobes, so the proximity of the two disorders would 
suggest they often co-occur” (2e: Twice-
Exceptional Newsletter, 2005). 

Gifted Children with Dyslexia 

According to researcher Rita R. Culross, few 
studies have been done on gifted dyslexics. What 
researchers have observed is that individuals with 
dyslexia seem to be more likely than normal read-
ers to be gifted, and many individuals with dyslex-
ia appear to have strong nonverbal talents and 

skills (2e: Twice-Exceptional Newsletter, 2007). 

The talents and skills of people with dyslexia 
have been the focus of increasing attention in 
recent years. Research has shown that the struc-
ture of the dyslexic brain and the way it process-
es information is unique, which may predispose 
many people with dyslexia to showing strength in 
the areas of creativity and problem solving. (For 
more information on the strengths associated with 
dyslexia, see the review of the book The Dyslexic 
Advantage, on the following page.)  

Nevertheless, gifted children with dyslexia are 
far less likely to be the ones nominated to their 
school's gifted program because, according to 
researchers Sandee Manning and Kevin Besnoy, 
they are “not the perfect child in the front row al-
ways taking notes, and not the children with the 
perfect scores.” They also noted that “dyslexia 
can mask a child’s giftedness, just as the gifted-
ness can mask the child’s dyslexia” (2e: Twice-
Exceptional Newsletter, 2006).  
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Further Readings from  

2e: Twice-Exceptional Newsletter 

It might be easy for people reading the title of this 

book to dismiss it as one of those that tell you what 

a gift it is to have a learning challenge, like ADHD for 

example. Those of us who have struggled with one 

of these learning challenges ourselves or who have 

children who do think, “Gift? Really? That’s not how 

I would describe it!” But that’s not at all the category 

in which this book belongs. The authors describe 

the book this way in the preface:  

This book isn’t about dyslexia, but about 

the kinds of individuals who are diag-

nosed with dyslexia. It’s about the kinds of 

minds they have, the ways they process 

information, and the things they do espe-

cially well. 

The authors, known to many readers of 2e Newslet-

ter, are both physicians who specialize in neuro-

learning, a relatively new field that examines how 

our brains learn and process information. In writing 

this book, they state that they did not want to make 

it yet another one that focuses on how dyslexics 

struggle with reading, writing, and other academic 

skills. Instead, they wanted to focus on how dyslex-

ics succeed in life. They state: 

Trying to understand what dyslexia is all 

about while overlooking the talents that 

mature individuals with dyslexia character-

istically display is like trying to understand 

what it’s like to be a caterpillar while ignor-

ing the fact that caterpillars grow up to be 

butterflies. 

The book begins with an introduction to the view  

of dyslexia that the Eides have formulated by study-

ing the lives of dyslexic people, and through their 

review of the literature and their clinical work. Also 

in these early sections is an explanation of what 

dyslexia actually is — how the dyslexic brain differs 

from the non-dyslexic brain in how it works and how 

it’s structured.  

The next four sections make up the heart of the 

book. Their focus is what the Eides have identified 

as the four MIND strengths, or “strength patterns” 

the authors have found to be common among indi-

viduals with dyslexia: 
 Material reasoning — three-dimensional spatial 

reasoning and mechanical ability 

 Interconnected reasoning — the ability to make 

connections and see relationships  

 Narrative reasoning — the ability to interact with 

the world through stories 

 Dynamic reasoning — the ability to make sense 

of constantly changing situations and predict 

future outcomes.  

The authors are not saying that all dyslexics demon-

strate all four of these strength patterns, nor are 

they saying that these patterns are found only in 

dyslexics. Instead, they explain that there is a link 

between each of these strength patterns and brain 

characteristics common in people with dyslexia. 

They are also saying that these strength patterns 

reflect what they describe as “an entirely different 

pattern of brain organization and information  

2e: Twice-Exceptional Newsletter, November, 2013 

Book Review – The Dyslexic Advantage:  
Unlocking the Hidden Potential of the Dyslexic Brain  

By Brock L. Eide, M.D., M.A., and Fernette F. Eide, M.D. 

Hudson Street Press, 2011 

Reviewed by Linda C. Neumann 

http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?ie=UTF8&field-author=Brock+L.+Eide+M.D.++M.A.&search-alias=books&text=Brock+L.+Eide+M.D.++M.A.&sort=relevancerank
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processing — one that predisposes a person to  

important abilities along with the well-known  

challenges.” 

The final section of the book is titled “Putting the 

Dyslexic Advantage to Use.” Here the authors dis-

cuss how people with dyslexia can address their 

challenges by building on their strengths. They offer 

strategies and recommendations for addressing 

reading and writing challenges and for achieving 

success at different levels of school and in the work-

place. 

At the back of the book, readers will find appendices 

that include listings of accommodations and re-

sources, and careers that tend to be a good fit for 

people with dyslexia. In addition, there are pages of 

endnotes and a detailed index. 

As with their previous book, The Mislabeled Child, 

the Eides offer well-thought-out and well-

documented information in The Dyslexic Advantage. 

Their books are not light reads. Be prepared to do 

some work but to also gain considerable insight into 

the complexity of the human brain and an apprecia-

tion for the power of making a shift in perspective  

that is, coming to understand, as the Eides put it, 

that “the weaknesses are simply the flip side of the 

strengths.”  

2e: Twice-Exceptional Newsletter, October, 2005 

Stealth Dyslexia 

By Brock L. Eide, M.D., M.A., and  

Fernette F. Eide, M.D.  

When you read the word dyslexia, what’s the first 

thing that pops into your head? Probably you think 

of a reading disorder. That response is understanda-

ble, considering the way dyslexia is spoken or writ-

ten of by many experts. For example, in 2003 the 

International Dyslexia Association defined dyslexia 

as “a specific learning disability...characterized by 

difficulties with accurate and/or fluent word recogni-

tion and by poor spelling and decoding abilities…, 

problems in reading comprehension, and reduced 

reading experience....”   

Yet reading difficulties are just one of the many neu-

rologically-based manifestations of dyslexia. (See 

 

the sidebar above.) In fact, in our practice we often 

see children who are struggling academically due to 

difficulties that are clearly dyslexia-related, yet who 

show age-appropriate — and in many cases even 

superior — reading skills. Because of their  

apparently strong reading skills, most of these chil-

dren have never been identified as dyslexic, or given 

the help they needed to overcome their academic 

difficulties.  

This problem is especially common, we have found, 

among intellectually gifted children. The reason is 

that these children are able to use strong higher-

order language skills to compensate for the low-

level deficits in auditory and visual processing that 

cause the reading problems in dyslexia. As a result, 

they are able to read with relatively good compre-

hension. In fact, this situation is so common in our 

clinic that we have given it its own name: stealth 

dyslexia.  

What children with stealth dyslexia have in common 

are:   

 Characteristic dyslexic difficulties with word 

processing and written output 

More than Just Reading Problems 

Dyslexia can involve more than just reading prob-

lems. Often, it’s associated with difficulties in 

these areas as well: 

 Handwriting 

 Oral language 

 Math 

 Motor planning and coordination 

 Organization 

 Sequencing 

 Orientation to time 

 Focus and attention 

 Right-left orientation 

 Spatial perception 

 Auditory and visual processing 

 Eye movement control 

 Memory. 

— BE and FE 
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handwriting, even for children who are trying to copy 

directly from examples of printed words. Often, 

these children experience the extreme frustration of 

knowing what words they want to write, while being 

unable to get their fingers to make the proper  

motions.  

Finally, dyslexic children often have visual pro-

cessing difficulties. These problems can contribute 

to poor hand-eye coordination, or difficulty using 

visual feedback to guide their writing.  

The severe handwriting impairment associated with 

these deficits produces one of stealth dyslexia’s 

most noticeable manifestations: the characteristi-

cally enormous gap between oral and written ex-

pression. Even extremely precocious adolescents 

with outstanding oral language skills, remarkable 

knowledge bases, and extremely lively minds can 

produce written documents of such brevity and sim-

plicity that they look as if they’d been written by a 

struggling third grader. The psychic trauma that can 

result from this gap between aptitude and output is 

impossible to exaggerate.  

Another tip-off to the presence of stealth dyslexia is 

spelling errors in children’s written output that are 

far out of character with their general language, 

working memory, or attention skills. While they are 

sometimes able to score within age norms on multi-

ple-choice tests of spelling recognition, or even on 

weekly tests of spelling words that they study care-

fully for, these children essentially always show sig-

nificant and surprising deficits when they try to spell 

words from memory. 

The dyslexic deficits in handwriting and spelling 

tend to be more persistent and resistant to treat-

ment than the reading deficits. It’s important that 

children with dyslexic dysgraphia be identified as 

early as possible so that they can be given appropri-

ate handwriting interventions, and so that they can 

begin as early as possible to develop proficiency in 

keyboarding. Keyboarding should become their pri-

mary means of written expression for as much 

schoolwork as possible — in many cases for math as 

well as language output. 

In addition to difficulties with written expression and 

spelling, children with stealth dyslexia often show 

persistent, though subtle, difficulties with reading. 

 Findings on neurological and neuropsychologi-

cal testing consistent with the auditory, visual, 

language, and motor processing deficits charac-

teristic of dyslexia 

 Reading skills that appear to fall within the nor-

mal or even superior range for children their 

age, at least on silent reading comprehension.  

In addition, many of these children have a family 

history of dyslexia and/or a history of early reading 

difficulties greater than would be expected for a 

child with their obvious strengths in oral language. 

Let's look at the problems experienced by children 

with stealth dyslexia in a bit more detail.  

The most academically disabling difficulty affecting 

children with stealth dyslexia is almost always dys-

graphia, or difficulty writing by hand. Several factors 

often contribute to their difficulties with written out-

put. First, they typically have the characteristic dys-

lexic difficulty: turning words in their heads into sig-

nals that cause the motor system to form the letters 

needed to make words. Some reasons for their diffi-

culty can be: 

 They lack the kinds of visual templates that can 

be used to form words. 

 They are unable to translate auditory word im-

ages into the kinds of signals the motor system 

needs to form letters.  

Second, they may have spatial or sequential pro-

cessing difficulties that make it difficult for them to 

do the following: 

 Remember how to form individual letters 

(resulting in oddly formed letters, reversals, in-

versions, and irregular spacing) 

 Remember the sequence of letters or even 

sounds in a word.  

These children are often especially hard for parents 

and teachers to understand because they may have 

verbal IQs in the highly or profoundly gifted range 

and show every sign of verbal precocity. Yet, these 

same children might be unable to write the alphabet 

— even as teenagers.  

Third, dyslexic children may have difficulties with 

sensory-motor dyspraxia, or motor coordination 

problems. These problems, common in dyslexia, 

may cause difficulties with the manual aspects of 
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Although these mistakes typically result in underper-

formance, 2e children with stealth dyslexia may be 

able to compensate well enough to avoid actual 

failure, especially during the early elementary years. 

As a result, they may not be correctly identified as 

having dyslexia or any other learning challenge, and 

may not receive the appropriate interventions.  

This frustrating pattern is all too familiar to anyone 

familiar with 2e children. They have impairments 

severe enough to significantly impair learning and 

school performance, but not severe enough to be 

recognized or to qualify for appropriate services or 

accommodations. Like many 2e children, gifted 

stealth dyslexics often “fall between the cracks,” so 

that the nature of their problem goes unrecognized. 

Typically, the children we see with stealth dyslexia 

struggle through elementary school, performing well 

below their potential and often making superhuman 

efforts just to keep up. When they meet the heavier 

writing demands (as well as more complicated read-

ing assignments) in middle and high school, they 

frequently find themselves unable to keep up. A 

downward spiral of failure and despair is often the 

result. This outcome is completely unnecessary. 

With early identification and appropriate interven-

tions, these children can be equipped to gain all the 

knowledge and success of which their powerful 

minds make them capable. 

Brock and Fernette Eide are physicians from Ed-

monds, WA. They serve on the Professional Advisory 

Committee for SENG (Supporting Emotional Needs 

of the Gifted) and are the authors of the books The 

Mislabeled Child and The 

Dyslexic Advantage. In addi-

tion, they are the founders  

of the online dyslexia com-

munity Dyslexic Advantage 

(http://dyslexicadvantage. 

com), aimed at increasing 

awareness, providing educa-

tion with free webinars, and sharing research into 

the strengths and talents of dyslexic people.  

 

Despite the appearance of age-appropriate reading 

comprehension on routine classroom assignments 

or even standardized tests, careful examination of 

oral reading skills almost always reveals persistent 

difficulties with word-for-word reading. These defi-

cits usually result in subtle word substitutions or 

word skips; and they can result in significant func-

tional problems, especially on tests. We frequently 

see children who consistently show good compre-

hension reading lengthy passages or even long 

books, yet who significantly under-perform or even 

fail written tests of reading comprehension because 

they have difficulty reading short test questions or 

multiple-choice answers.  

This seemingly paradoxical difficulty reading short 

passages can be better understood by considering 

the nature of the reading difficulties children with 

stealth dyslexia usually have. As mentioned earlier, 

these children typically show difficulties with word-

by-word reading, skipping words occasionally and 

making word substitutions. When reading longer 

passages, they can often use their excellent higher-

order language skills to fill in or correct errors in 

word reading, drawing on the redundancy and con-

textual cues that are usually available in longer pas-

sages. However, short passages contain fewer con-

textual cues. They have less redundant content, and 

they often have more condensed syntax, providing 

fewer means of correcting individual word errors. 

Therefore, the likelihood of errors increases as pas-

sages decrease in length.  

Unfortunately, there are few types of writing that are 

more brief, non-contextual, low-redundancy, and 

condensed than test questions or multiple-choice 

answers. On such passages, a single missed word — 

especially conditionals like not or except, or compar-

atives like before or since — can yield catastrophic 

results; and there will be few cues available to show 

that an error has been made. As a result, children 

with stealth dyslexia often make “silly mistakes,” 

giving answers quite different from those they would 

have given if they had correctly interpreted the 

question or answer choices. The same kinds of  

problems often occur in math work, as well. 
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 Chapter 

2 

The Challenges of Twice-exceptional 

Children 

As the parent of a twice-exceptional child, 
you find yourself with a foot in each of two worlds: 
giftedness and special needs. Straddling these 
two worlds is what makes the experience of rais-
ing a 2e child so unique, and it’s often what 
leaves parents feeling so uncertain.  

Having this combined gifted/special needs 
perspective affects many aspects of parenting, 
including what to ask for and expect of a child’s 
relatives, peers, teachers, coaches, and other 
professionals who work with the child. It often 
makes parents of 2e kids feel that they need to 
explain their child’s differences to others as well 
as protect their son or daughter from the opinions 
and judgments of those who can’t see what’s hid-
den, be it the child’s gifts or disabilities. 

A major challenge that parents of 2e children 
face is trying to make sense of what they’re see-
ing – the uneven performance at school, the low 
self-esteem, the difficult behavior. These children 
are easy to label and pigeonhole. People do it all 
the time with statements like these: they’re just 
lazy; they’re just troublemakers; they’re disabled 
and we can’t expect too much from them. Once 
parents have a diagnosis, it becomes easier for 
them to understand why 2e children act as they 
do. However, the children’s behavior may still be 
puzzling to others around them. 

Finding the right diagnosis can be a daunting 
task for parents. They can spend plenty of time 
and money searching for professionals with the 
skills, experience, and insight needed to accu-
rately assess and diagnose these children and 

then give them the help they need. Often, the 
search goes on through elementary school, high 
school, and even into college. 

Another of the challenges parents face is 
coming to terms with their child’s twice exception-
ality. It’s often a matter of letting go of the child 
you thought you had and learning to celebrate the 
child you do have. For instance, parents may see 
from early on that their child is very bright and 
creative. They might imagine what the school 
years will bring – the outstanding report cards, 
the honors and awards, the full scholarship. How-
ever, few 2e kids match that stereotypical image 
of a gifted child; and for parents, it may be hard to 
give up that traditional view of success.   

It may be even harder to continually answer 
the question that puzzled relatives and others in 
the children’s lives often ask, “If that child is so 
smart, then why…?” – the type of question that 
most parents of 2e kids probably ask themselves 
from time to time. There can be difficult emotions 
for parents to deal with as well - grief from know-
ing that their child has a disability and guilt that 
comes from not seeing it sooner or, on the other 
hand, from not recognizing the child’s gifts soon-
er. Guilt can also result when parents feel respon-
sible for passing on to their children the traits or 
disabilities with which the parents or other rela-
tives have struggled. 

A third challenge for parents is finding  
the right learning environment for their children. 
According to the book To Be Gifted and Learning 
Disabled (Baum & Owen, 2004), this environment 
is one that provides “educational experiences that 
assure appropriate challenge, while offering in-

Raising the 2e Child  
with Dyslexia 
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struction, accommodations, and compensation 
strategies that minimize the effects of the learning 
disability.” 

Some parents may be fortunate to live in  
public school districts with programs that meet 
this description, specifically designed for twice-
exceptional students. Most parents are not that 
fortunate. For those in the latter group, finding  
the right learning environment can be an elusive 
dream. Some years the mix of teachers, adminis-
trators, classmates, curriculum, and services 
works better for their child than other years. For 
some children, it never works at all. When the 
blend is right, the child is happy, the parents are 
grateful, and the year goes well. When it  
isn’t, grades can plummet along with the child’s 
self-esteem, and stress can plague the family. 

Guidelines for Parents 

Unfortunately, there is no handbook on the 
market titled Successfully Raising Your Twice-
exceptional Child. However, following some gen-
eral guidelines can help parents meet the chal-
lenges they face. 
1. Follow your instincts. You know your child 

better than anyone, as the old saying goes. 
Be skeptical of those who are quick to label 
him or her lazy. Use your own knowledge of 
your child to question what might underlie 
problematic behavior. Keep in mind, however, 
that seeking the opinions and advice of pro-
fessionals is often necessary; and listening  
to what they say with an open mind is  
essential. 

2. Be willing to deviate from the accepted 
path. What’s right for many gifted children 
may not work for your twice-exceptional child. 
Consider alternatives, despite the raised eye-
brows or doubtful comments that others might 
offer. For example, you may find that you 
need to follow some of the options in the fol-
lowing list. 

Possible Options for 

Twice-exceptional Children 

 Consider leaving the public school system for a 

private school if your child’s learning or emo-

tional needs are not being met. 

 Find ways for your non-athletic child to compete 

and excel such as the arts, science and math 

competitions, or chess tournaments. 

 Abandon the pressures of structured schedules 

and homework for the more relaxed pace of 

homeschooling. 

 Seek out alternative means of learning — virtual 

(online) schools, tutoring, mentorships, Talent 

Search classes, and specialty summer camps. 

 Forget about traditional school timelines. Your 

child may need to take longer to finish high 

school or college; or, on the other hand, your 

child may benefit from acceleration, given the 

proper support and accommodations.     

3. Educate yourself. One way to make difficult 
or unorthodox decisions concerning your 
child and feel comfortable about them is to 
learn as much as you can about who your 
child is, what he or she needs, who can help, 
and what options are available. Armed with a 
solid understanding of these factors, you’ll be 
better equipped to take the necessary steps. 

Building this store of knowledge takes time 
and effort, and it requires a three-pronged 
approach. One is learning how their gifts  
and talents shape these children. Another is 
coming to understand their limitations — lack 
of social skills, attention difficulties, or other 
types of learning challenges. The third, and 
perhaps most important, is learning how 
these two sets of characteristics come to-
gether —  the blending of the child’s  
strengths and deficits. Important sources of 
this information are your own observations  
of your child, the research you do, and the 
professional evaluations done of your child. 
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order to receive the type of reading intervention 
that has been shown to be effective in teaching 
students with dyslexia to read; this can be a chal-
lenge financially, as well as logistically, as it can 
be difficult to find a reading specialist who under-
stands dyslexia (rather than a regular ‘tutor’).” 

By reading specialist Blakeman was referring 
to a professional trained in one or more of the 
structured, multi-sensory approaches to teaching 
reading, such as those mentioned in Chapter 1. 
Blakeman stated that once parents find effective 
reading instruction for their child, “It is…
imperative [to] follow through with [it] by making 
sure their child attends all appointments and 
practices the skills taught throughout the 
week.” (Tips for parenting a child with dyslexia, 

2011).  

Equally important for parents, however, is 
ensuring that the learning environment they 
choose for their child, whether in school or out-
side of school, is a good fit. Drs. Fernette and 
Brock Eide stress how important it is for parents 

4. Find support. Sharing with other parents is 
perhaps the most important thing you can do 
for yourself and your child. Just as 2e chil-
dren benefit from having true peers, so do 
their parents. Groups that focus just on the 
gifted or just on learning disabilities probably 
won’t provide the best support. Parents of 2e 
children are likely to feel isolated in such 
groups because the gifted parents don’t want 
to talk about accommodations, for instance, 
and the LD parents aren’t concerned with 
issues like acceleration.  

Parent support groups and online discussion 
groups exist that focus directly on the needs 
of 2e children. (See Chapter 4 for sugges-
tions.) Joining them can open up possibilities 
for your child that you never considered be-
fore. When you connect with others who’ve 
veered off the traditional path of educating 
their children — and found success —you may 
feel less fear about doing the same. 

Strategies for Parenting a 2e Child  

with Dyslexia 

As the parent of a gifted child with dyslexia, 
you have a dual responsibility to help your child 
develop strengths and talents while providing or 
finding the support your child needs to compen-
sate for deficits. With dyslexia, as with other 
learning issues, a common tendency is to focus 
on the deficits and forget that there are strengths. 
Following this path, however, can take a toll on 
your child’s self-esteem. Being a gifted dyslexic 
student means constantly confronting what you 
cannot do well — a recipe for frustration, anger, 
anxiety, and depression. Some important ways 
that parents can help to counteract this negative 
barrage are shown in the next column.  

With regard to the last point in that list, your 
advocacy at school will likely focus in part on 
making sure your child is receiving the proper 
reading instruction. In an interview, psychologist 
Rebecca S. Blakeman explained that “not all 
school systems properly recognize and under-
stand dyslexia.” As a result, she stated, parents 
“must often obtain private reading instruction in 

Ways to Support Your  

Gifted Dyslexic Child  

 Help your child understand dyslexia, both its 

strengths and challenges. 

 Share your own experiences and insights if you, 

too, are dyslexic. 

 Provide positive role models by sharing stories 

of dyslexic individuals who have found success. 

 Help your child experience success by encour-

aging activities outside of school that the child 

finds rewarding. 

 Focus praise on your child’s efforts rather than 

on results. 

 Guard your relationship with your child; don’t let 

conflicts over school achievement and home-

work harm it. 

 Become knowledgeable about special educa-
tion laws so that you can advocate for your 
child at school and teach your child over time 
to be a self-advocate.  
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to “pay attention to the response of a child with 
dyslexia to his or her learning environment.” They 
point out that a child who is “showing resistance 
or acting out in response to a particular lesson, 
curriculum, or classroom...[may be demonstrat-
ing]…a form of defense that they’re using to avoid 
failure when they feel that success is impossible.”  

They state that the right learning environment 
is likely to be the one that does the following: 

 Provides challenges that are doable 

 Increases challenge incrementally as pro-
gress allows 

 Balances remediation with interesting, engag-
ing work in the child’s areas of strength (p. 
215-216).  
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Further Readings from  

2e: Twice-Exceptional Newsletter 

2e: Twice-Exceptional Newsletter, November, 2013 

The 2e Journey from a Parent’s  

Point of View 

By Dan Peters, Ph.D. 

I am sitting at my oldest child’s pre-school, attend-

ing the last teacher conference. Her kind and veter-

an teacher is telling my wife and me that our daugh-

ter is not picking up her numbers and letters as she 

should for kindergarten readiness. The teacher sug-

gests we have her evaluated for a learning disorder. 

Although I evaluate kids for that exact issue, I tell 

my wife that our daughter is young, her teacher is 

over-reacting, and she will be fine. After all, our 

daughter is creative, imaginative, and says things 

and asks questions that are beyond her years. 

I am now sitting at my daughter’s kindergarten con-

ference, and her teacher is showing us her numbers 

— out of order, some backwards — and the letters 

she is able to recognize consistently — not many. I 

have a sick feeling in the pit of my stomach. Was 

her pre-school teacher right? Could she really have 

a learning disorder? She is smart and artistic. How 

could this be? 

I am sitting at our kitchen table. My close friend 

and colleague has come over to give us feedback on 

the testing she conducted on our daughter. She 

starts with the spiel I usually give about what testing 

measures, how this is only a snapshot in time, and 

that our daughter is young and development is on 

our side. She begins to show us the data.  

Our daughter’s visual memory is beyond the 99.9th 

percentile. She remembers shapes and designs and 

can reproduce them from memory at a level of 

someone several years older. But…she has so many 

low scores. Her processing speed is very low. So is 

her letter recognition. So is her number recognition. 

Her reasoning scores are “average,” but she had 

trouble sustaining attention to numbers and letters, 

she had challenges with her “executive functioning,” 

and she has auditory processing challenges as well. 

Our daughter is cognitively advanced and has learn-

ing and processing deficits — she is twice-

exceptional (2e). 

I am confused. I have a sick feeling in the pit of my 

stomach. I feel the tears welling up in my eyes. I see 

the tears in my wife’s eyes. My friend tells us that 

our daughter has dyslexia and may also have ADD — 

the inattentive type. How can that be? What does 

this mean? I feel a tremendous loss that I cannot 

explain. It doesn’t make sense. 

I am sitting at our first IEP meeting, a meeting to 

develop an Individual Education Program for our 2e 

daughter. The team is reviewing the testing results 

we gave them and reviewing her classroom perfor-

mance. We hear “slow to learn,” “inconsistent per-

formance,” “trouble paying attention”; and we hear 

“She is young and will be fine.”  

Even though I am a psychologist and have sat 

through hundreds of these meetings advocating for 

families, they are talking to me as if I don’t know 

anything. Actually, they aren’t talking to me, they are 

talking at me. They are telling me and my wife what 

they are going to do, but it doesn’t fully make sense. 

They don’t really know my daughter. They don’t 

know what she is good at or how she learns. I have 

these thoughts, but I can’t find the words to express 

them. My daughter is smart, creative, and imagina-

tive, isn’t she? I feel helpless and have a sick feeling 

in the pit of my stomach. 

And so the journey begins. Tutors, occupational 

therapy, and vision therapy become the regular  

after-school activities. Although I am a professional 

in the area of child development, neuropsychologi-

cal evaluation, and educational intervention and 

planning, I feel as if I am learning things for the first 

time. I now know what it is like to be my clients — 

trying to understand their children’s learning profile 

and challenges, trying to get the school to under-

stand who their children are, trying to set up all the 

out-of-school intervention needed, trying to figure  
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out a way to pay for it all, and trying not to worry 

about their children’s future.  

It has been nine years since that first preschool 

meeting, and our two other children have since 

been diagnosed with dyslexia. Two of our three chil-

dren have IEPs. What have I learned since I started 

this journey? 

Schools 

Schools are complex systems filled with inconsisten-

cies. While federal, state, and local laws and regula-

tions govern what goes on in schools, there is a lot 

of interpretation about who gets qualified for what 

and what services a child receives. Having an under-

standing of the laws that govern your child’s educa-

tion is essential, especial with regard to: 

 A child’s right to FAPE, a free and appropriate 

education 

 Parents’ rights, such as the right to call a meet-

ing about their child, the right to request a com-

prehensive evaluation, and the right to stay in-

volved with their child’s academic development. 

Meetings  

Parents of twice-exceptional kids often find them-

selves at IEP meetings or at Student Success Team 

(SST) meetings. These kinds of meetings often take 

on a life of their own. Administrators generally follow 

a set process that typically involves discussing a list 

of topics that include strengths, weaknesses, areas 

of concern, current academic performance, behav-

ior, and action plan. These meetings can be surreal 

experiences, as if you are watching yourself in a 

movie where you have no speaking lines.  

It is critical for parents to realize that they have a 

voice in these meetings and to take the opportunity 

to assert their concerns and their goals. Based on 

my experience, that often means taking deep 

breaths and repeating your goals and concerns over 

and over until they are heard. It can also mean 

bringing an advocate to the meetings — maybe your 

child’s counselor or psychologist, an educational 

advocate, or even a family friend — someone who 

can provide support or just serve as another set of 

ears. 

Comprehensive Assessment  

A common goal among parents of twice-exceptional 

kids is to get a comprehensive assessment for their 

child, a detailed evaluation to determine whether 

the child qualifies for special education. 2e children 

are highly complex. Many have subtle learning disor-

ders that go undetected because of 2e kids’ ability 

to compensate for weaknesses with their advanced 

abilities. Through compensation, twice-exceptional 

students are often able to perform at grade level, 

and their learning and processing challenges go 

unnoticed.  

Many times, parents and teachers can tell that a 

child is “not performing to his or her potential” with-

out a comprehensive assessment. However, having 

a child undergo this evaluation process produces a 

detailed profile of a child’s strengths and weakness-

es, making it possible to identify learning issues and 

address them through appropriate interventions. 

Comprehensive assessments can be conducted by 

school psychologists and resource teachers in the 

school setting, as well as by private clinical and edu-

cational psychologists. 

Dyslexia 

Dyslexia is a complex pattern of weaknesses that 

includes challenges with identifying letters and num-

bers, hearing letter sounds (phonemes), spelling, 

writing, expressive language (finding your words), 

auditory processing, and executive functioning. 2e 

kids with dyslexia can often read at an average level 

or slightly above, but they do so slowly. They get the 

gist of what they read but may change words while 

reading, skip words, or leave off parts of words.  

On the other hand, dyslexics also have an identifia-

ble set of strengths. They are often highly creative. 
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These individuals tend to exhibit advanced visual-

spatial and 3D reasoning abilities, experience life 

through stories, be highly intuitive, and demonstrate 

the ability to integrate complex and varying con-

cepts into useful, novel ideas.  

Intervention  

Intervention, especially early intervention, is key. 

Because dyslexia is complex and each dyslexic’s 

profile unique, intervention should be based on the 

individual’s presenting weaknesses. For example, a 

child who has trouble hearing sounds of letters 

should receive help improving phonemic awareness. 

A child struggling to sound out words needs the help 

of a research-based instructional approach to dys-

lexia remediation, such as the multi-sensory Orton-

Gillingham approaches. A child who finds it hard to 

track words on the page needs an evaluation from a 

developmental optometrist (also called a behavioral 

optometrist) and possible vision therapy.  

Interventions are only successful when they target 

the child’s areas of challenge and when the pro-

gram addressing this challenge is designed specifi-

cally for dyslexic individuals. Unfortunately, most 

school personnel are not trained in interventions for 

dyslexia; and, as a result, parents must often seek 

the appropriate interventions outside of school. 

Advocacy 

Always remember that, as a parent, you are an ex-

pert on your child. Trust your instincts and take a 

long-term view. Advocating for your 2e child at 

school does not end (or at least does not seem to). 

Even when you can get an IEP or 504 Plan 

(classroom accommodations), you must make sure 

your child’s teachers, who multiply in number from 

middle school on, know about and follow the plan. 

After teachers are aware of the plan, you will still 

need to remind them that your child is given extra 

time for tests, allowed to take tests in a quiet room, 

needs copies of extensive notes, should not be 

called on in class to read out loud without pre-

warning, etc. An equally important part of our job as 

parents is to train our 2e children to advocate for 

themselves, learning to tell teachers what they need 

without shame.  

Growing Healthy Kids  

Ultimately, what I’ve learned through my journey is 

how important it is for parents to keep their eye on 

the ball — in other words to keep always in mind 

that our job is to raise healthy children who find val-

ue in themselves and accept their strengths and 

weaknesses. That is the ultimate goal. 

Achieving that goal means helping our 2e children 

to learn how to “survive” school and then figure out 

ways to thrive — not just in school, but in life. We 

can help by guiding them in discovering their abili-

ties, talents, and purpose. We can normalize their 

“differences” by teaching them about other twice-

exceptional individuals with dyslexia who have 

grown up to be successful adults. We can encour-

age them to accept themselves and find their place 

in the world. We can do these things by always, al-

ways highlighting and leading with their strengths. 

  

Dan Peters is a licensed psychologist in California. 

He is the co-founder and executive director of the 

Summit Center (http://summitcenter.us), which  

specializes in the assess-

ment and treatment of  

children, adolescents, and 

families, with special  

emphasis on gifted, twice-

exceptional (2e), and  

creative individuals. In addi-

tion, he is the co-director of 

Camp Summit for the Gifted, 

Talented, and Creative, a 

summer day camp in the San Francisco area 

(www.campsummitforthegifted.com). He is also the 

co-author, with Susan Daniels, of Raising Creative 

Kids (Great Potential Press, 2013), and the author 

of Make Your Worrier a Warrior: A Guide to Conquer-

ing Your Child’s Fears and From Worrier to Warrior: 

A Guide to Conquering Your Fears (Great Potential 

Press, 2013).  
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 Chapter 

3 
Educating the 2e Child  
with Dyslexia 

The Twice-exceptional Student 

For the most part, what gifted children with 
dyslexia need to be successful learners is what 
2e students in general need. However, there is no 
single effective approach to teaching these chil-
dren because they differ so much from one an-
other in both of their exceptionalities – in how 
they are gifted and in the types of learning chal-
lenges they face.  

A teacher will find that it takes creativity and 
flexibility to meet the learning needs of twice-
exceptional students, and he or she may have to 
experiment with various teaching strategies in 
order to find out what works best for a given child. 
Nevertheless, evidence has shown that 2e stu-
dents can thrive when certain conditions are in 
place in the learning environment. Among these 
are the following.  

With regard to the last point, it’s important to 
recognize that twice-exceptional students also 
thrive when their giftedness is recognized first, 
not their disability. Despite the difficulties they 
may have in reading, writing, or attending to the 
task at hand, these children must be allowed to 
engage in work that challenges them. They have 
the creativity and problem-solving abilities of oth-
er gifted children, and they are equally capable of 
high-level abstract thinking. Offering learning ex-
periences that draw on these characteristics and 
abilities are likely to engage 2e students and give 
them opportunities for success.  

Mixing Challenge with Support  

Caution is essential when setting the level  
of challenge for 2e students. It needs to be  
appropriate – high enough so that they must 
stretch to meet the challenge, but not so high that 
they will fail. Here’s where support comes into 
play.  

Twice-exceptional students need plenty of 
support. A generous amount of encouragement 
goes a long way in helping these children con-
front their challenges and work to overcome 
them. But encouragement alone is not enough. It 
takes support in the form of specific strategies 
and skills to help minimize the effects of their dis-
abilities or deficits and move these children to-
ward independence. Here are some ways  

 

 Flexibility in how students receive instruction 

and produce output 

 Intellectually challenging work 

What Leads to Success in 

Teaching Twice-exceptional Children 

 Teamwork between gifted and special educa-

tion teachers 

 Provisions made for someone to serve in the 

role of advocate for 2e students, coordinating 

services and ensuring that everyone involved in 

their education is aware of the nature and 

needs of twice-exceptional learners 

 Instruction that builds on students’ strengths 

and interests 

 Use of the arts to provide outlets for students’ 

creative abilities 

 Hands-on instruction 
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Ways to Support Twice-exceptional Students  
(Adapted from Trail, 2003) 

 Provide extra time to complete work and tests. 

 Encourage effort. Help them develop a “can do” 

attitude. 

 Emphasize that mistakes are part of learning. 

 Promote use of tools/techniques to help 2e 

students, and other students, be successful 

(i.e., electronic keyboards, graphic organizers). 

 Teach them the skills and strategies they need 

to succeed: problem-solving and study skills; 

test-taking, learning, and coping strategies. 

 Help students learn how to plan and how to set 

realistic goals. 

 Give them the structure they need to be suc-

cessful, but make it a “flexible structure.” 

 Help them accept responsibility and seek sup-

port (e.g. self-advocate). 

dio recording to play.)   

 Being graded on the content of an assign-
ment separately from the mechanics of  
writing. 

Considering a Different Approach  

to Accommodations 

Educator and author Susan Baum has long 
questioned the usual role that accommodations 
play in meeting the learning needs of twice-
exceptional students. In an article she wrote with 
other staff members of Bridges Academy, a 
school for 2e students, the authors described the 
unintended effects that accommodations can 
have:  

Although most of the energy in school 
meetings centers on providing accommo-
dations, practice reveals that accommoda-
tions focus mainly on meeting grade-level 
objectives while ignoring gifted potential. 
Furthermore, the manner in which accom-
modations are carried out is often insensi-
tive to the fragility of 2e students, causing 
social and emotional consequences. 

…[T]he emotional overlay of being gifted 
while encountering academic challenge 
prevents many…middle school and high 
school students from seeking out or using 
the accommodations recommended for 
them. Our 2e students reveal that, before 
coming to Bridges, they often refused ac-
commodations, explaining their dislike of 
being treated differently…[The students’]…
insecurity about what they were unable to 
do led to feelings of inferiority, especially 
when their areas of weakness were public-
ly noted. (Baum, Dann, Novak & Preuss,  
2009) 

Instead of providing specific accommodations 
for individual students, the authors recommend 
that teachers use what they call an integrated 
differentiated approach, described in the sidebar 
on the following page. This approach works, they 
explain, “because the learning needs of 2e stu-
dents are met in a proactive way. When all stu-
dents are afforded options in content, process, 

In addition to these supports, there are modi-
fications and accommodations that can help stu-
dents compensate for the challenges that dyslex-
ia presents. Modifications are changes in what is 
being taught to or expected from students. Exam-
ples are reducing the reading level of an assign-
ment or shortening the amount of reading or writ-
ing required. Accommodations are changes that 
help students overcome or work around their dis-
ability. Some examples of the many accommoda-
tions that may be offered to dyslexic students are: 
 Listening to recorded books or viewing videos 

instead of reading 

 Using software to facilitate the reading and 
writing processes (i.e., word prediction, text-
to-speech, and voice-recognition software) 

 Getting note-taking assistance such as a 
scribe or use of a digital smart pen. (This de-
vice simultaneously records audio while being 
used to take notes on special paper. Notes 
and audio are synchronized, and tapping the 
pen on the notes causes that part of the au-

for teachers as well as parents to support twice-
exceptional learners. 
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product, and environment, the need to be singled 
out with an accommodation becomes obsolete.” 

Meeting the Specific Needs of 2e  

Learners with Dyslexia 

On top of the learning needs already dis-
cussed in this chapter, twice-exceptional children 
with dyslexia have some specific learning needs. 
Primary among them is the need for multisensory, 
structured language (MSL) programs. Shown by 
research to be effective in helping dyslexic stu-
dents learn the skills they need, MSL programs 
offer instruction with these characteristics: 
 Multisensory, teaching that involves not only 

vision but also incorporates listening, touch-
ing, and doing 

 Structured, instruction that follows step-by-
step procedures for introducing, reviewing, 
and practicing concepts 

 Explicit, direct teaching of reading, spelling, 
and writing skills  

 Systematic and cumulative, instruction that 
introduces concepts in a definite, logical se-
quence 
(“Working with Dyslexia,” n.d.).  

Some examples of MSL programs mentioned 
previously are the Orton-Gillingham approach,  
Lindamood-Bell Learning Processes, and the Wil-
son Reading System.   

It takes specially trained teachers to provide 
this type of instruction; and unfortunately, in the 
course of normal teacher preparation, very few 
teachers receive this training. According to one 
source, “fewer than 14 percent of teachers are 
confident that they could recognize a dyslexic 
child; and fewer than 9 percent feel confident that 
they could teach a dyslexic student to read”   
(“Dyslexia Guidance and Requirements,” n.d.).   

An Integrated Differentiated Approach 

(Excerpt from “Differentiate or Accommodate? Exposing the Myth,”  

by Susan Baum, Marcy Dann, Cynthia Novak, and Lesli Preuss  

2e: Twice-Exceptional Newsletter, May, 2009) 

At Bridges, we take the students’ learning needs seriously. Rather than providing specific accom-

modations for individual students, we prefer to address learning needs through the use of an  

integrated differentiated approach. In this model, all students are exposed to research-based prac-

tices while being offered choices to reach academic, social, and behavioral goals.  

Differentiation, as explained by Carol Ann Tomlinson…, provides options for all children in the fol-

lowing: 

 What they learn 

 How they learn it 

 How they demonstrate their learning  

 Where they learn best. 

Tomlinson refers to these dimensions as content, process, product, and environmental differentia-

tion. In other work, she further explains that students’ learning profiles, readiness levels, and inter-

ests inform the choices offered to them in a differentiated classroom. Because our students’ 

learning needs reflect both gifts and weaknesses, we provide a learning curriculum that is dually 

differentiated, as we modify content, process, product, and environment accordingly. 
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State and local policies can further compli-
cate the situation. Many parents think that a diag-
nosis of dyslexia qualifies a child for special edu-
cation services under federal law – which may or 
may not be true, depending on the state in which 
they live and perhaps even the district. In the 
state of Indiana, for example, dyslexia is not an 
eligibility category for special education. It comes 
under the category of specific learning disability, 
a category for which schools can determine what 
interventions students need on a case-by-case 
basis (Moxley, Sept. 27, 2012). 

As a result of such policies, families can find 
themselves experiencing the situation that Shel-
ley Ball-Dannenberg, a dyslexia testing specialist, 
describes here: 

Many schools avoid using the term  
“dyslexia”… because doing so requires 

them to provide methodology specific to 
that learning disability. They often have no 
one on staff trained to implement [an IEP 
for a dyslexic student] and no funds to train 
anyone to do so. Most children who [do] 
get diagnosed with dyslexia do so through 
an independent educational evaluation…
not through the school psychologist.  

As a result, Ball-Dannenberg explains, many 
dyslexic students are offered accommodations 
through a 504 Plan in lieu of an IEP. The accom-
modations generally cost the school nothing to 
put in place, she states, and the remediation, 
“then falls on the parents to implement privately 
through tutoring” (“Translating the 504 Plan,” 
2013). 

 

Some Ways in Which 504 Plans and IEPs Differ 

  
504 Plan 

  

IEP  
(Individualized Education Program) 

Provided under  
Federal Law  

Section 504 of the Americans with  
Disabilities Act 

Individuals with Disabilities Education Act 

Eligibility  
Requirements 

A physical or mental impairment that 
“substantially limits” one or more "major 
life activities" (including learning) 

A disability that fits one of 13 established cat-
egories and that has an adverse effect on the 
student’s “educational performance” 

Main  
Focus 

Equity between students with and with-
out disabilities 

Meeting the unique educational needs of an 
individual student with a disability 

Purpose To eliminate barriers that exclude indi-
viduals with disabilities 

To provide eligible students access to special 
education and/or related services 

What the Student  
Receives 

Accommodations and/or services pro-
vided in the least restrictive environ-
ment, usually in regular education  
classes 

An educational program designed to meet his/
her unique needs and which must be re-
viewed at least annually 

http://www.dtisinfo.com/index.html
http://www.dtisinfo.com/index.html
https://www.learningally.org/dyslexia-translating-the-504-plan-into-effective-action/


22 

 

While some families will be fortunate to find a 
public school that can provide the type of special-
ized instruction their dyslexic 2e child needs, oth-
ers, as Ball-Dannenberg notes, will have to 
search for it elsewhere. Aside from private tutor-
ing, other options parents might consider are a 
private day or boarding school that specializes in 

educating children with language-based learning 
disabilities or homeschooling. Homeschooling 
parents will need to do some research to find an 
appropriate remediation approach and curricu-
lum. (See Chapter 4 for some homeschooling 
resources.)  
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Further Readings from  

2e: Twice-Exceptional Newsletter 

2e: Twice-Exceptional Newsletter, November, 2013 

Gifted and Dyslexic: How the  

Talent-centered Model Works 

By Susan Baum, Ph.D. 

(Adapted from an article in Inspire: The Gifted Education 

Magazine for Educators, The Hong Kong Academy for  

Gifted Education, www.hkage.org.hk.) 

Feeling alone, rejected, and depressed, nine-year-

old Debra had terrible difficulty making and keeping 

friends. She was knowledgeable about a wide varie-

ty of topics and beyond her years in understanding 

the injustices of society. World hunger, child abuse, 

and war occupied her thoughts and discussions, 

especially with adults. Her dramatic flair and high 

conceptual level of understanding made these con-

versations compelling. So no one, especially her 

peers, could understand why Debra was unable to 

read or write.  

Debra’s self-esteem was precariously low (at the 

third percentile on a widely used measure). Her 

teacher described her as defiant, distrustful, and 

easily hurt. The child lacked confidence, concentra-

tion, and independence in approaching school 

tasks. Despite her full-scale IQ score measuring in 

the superior range of intelligence on the Wechsler 

Scale of Intelligence (WISC-IV), her low subtest 

scores in the Working Memory and Processing 

Speed indexes pointed to a learning disability. Fur-

ther testing showed that Debra was dyslexic. 

The Two Sides of Dyslexia 

The cause of dyslexia, in part, is an inefficient pho-

nological processing system, which is responsible 

for sorting out, analyzing, and sequencing sounds 

heard in spoken language. Children with dyslexia 

are referred to as learning disabled; in fact, dyslexia 

accounts for approximately 80 percent of all diag-

nosed learning disabilities. Dyslexics have difficul-

ties in learning to read and spell; plus they may also 

have dysgraphia, an inability to write, or dyscalculia, 

an inability to understand mathematics. Additional 

difficulties that dyslexics may have can include: 

 Recalling specific words and word sequences 

(days of the week, months of the year, etc.) 

 Organizing thoughts 

 Memorizing information 

 Understanding intended (rather than literal) 

meaning  

 Reversing letters and numbers.  

On the other hand, there are some interesting 

strengths associated with dyslexia such as: 

 Superior reasoning and problem-solving skills 

 Spatial abilities 

 Talents in the fine arts, performing arts, athlet-

ics, engineering, and science (West, 1997). 

Indeed, Debra’s ability to reason, empathy for world 

problems, and demonstrated talent in drama exem-

plify this strange mix of gifts and challenges. 

Despite their superior potential, many gifted dyslexic 

students like Debra also have unique social and 

emotional problems stemming from the discrepancy 

between what they can and cannot do. Chief among 

them is a low sense of academic self-efficacy (the 

belief in one’s own ability to successfully organize 

and carry out particular tasks). These children often 

feel like failures and have low self-esteem.  

It’s common for gifted dyslexics to use their creative 

thinking abilities to avoid tasks and compensate for 

deficit areas. For instance, these students can be 

very fluent in generating excuses for why they can-

not do their homework; and they have no difficulty 

inventing original ways to do an assignment, espe-

cially when they have lost the directions. We have 

also found that gifted students with learning disabili-

ties are anxious and depressed, and often lose hope 

of ever succeeding (Baum, Schader, & Hébert, 

2013). Moreover, when typical remedial approaches 

don’t help them to catch up quickly, these young-

sters often stop trying (Baum & Owen, 2004). 

In short, gifted students with dyslexia are bright and 

talented, on the one hand, but at the same time are 

http://www.hkage.org.hk/
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often anxious and depressed. Their heads are 

filled with complex ideas. Their curiosity about the 

ways of the world feeds their desire to learn. How-

ever, limited skills in reading, spelling, and writing 

continuously prevent and impede them from 

achieving at a level commensurate with their  

potential.  

Early on, gifted dyslexic students may become 

discouraged; and some lose belief in their abilities 

altogether. As a result, school becomes a hostile 

environment. They may try to hide their feelings  

of inadequacy by becoming behavior problems 

and underachievers in the classroom. Traditional 

behavioral approaches often fail. What these 

bright but underachieving students ultimately 

need is an approach that focuses on their  

unique gifts and talents in addition to offering 

appropriate skill development and compensation 

strategies. 

Meeting Their Needs: A Talent-centered Model 

The Talent-centered Model for Twice-exceptional 

Students (Baum, 2008) was purposefully de-

signed to meet the complex needs of gifted stu-

dents with learning and attention issues. Under-

standing the traits of gifted students with learning 

disabilities, especially dyslexia, gives credence to 

the idea that an appropriate model for these stu-

dents would build on their strengths rather than 

simply remediate weaknesses through appropri-

ate reading and writing programs. In this  

approach, curriculum and instruction 

would be strength-based, reflecting the 

strengths, interests, and talents of the 

students. Additionally, the program  

would be talent-centered, providing op-

portunities for these students to  

develop their special gifts in their own 

right.  

Programs designed to support  

gifted students with learning  

disabilities must be multifaceted if we 

are to meet all their needs. The  

Talent-centered Model offers talent-  

development opportunities purposefully 

designed to allow students to explore 

and nurture their gifts and interests. 

These  components comprise the model: 

 Intellectually challenging curriculum 

 Differentiated instruction 

 Social and emotional support 

 Appropriate physical environment and  

resources 

 Targeted remediation.  

Some might suggest that with gifted dyslexic stu-

dents the top priority should be remediating weak-

nesses, not developing strengths. However, if we 

neglect talent development, we may actually be do-

ing harm. The challenge we face is that most atten-

tion is paid to what the student cannot do, frequent-

ly leaving talent development unattended. However, 

deficit-driven models are proving to be ineffective. 

As Seligman and Csikszentmihalyi (2000) argue, 

“Treatment is not just fixing what is broken; it is nur-

turing what is best” (p. 7). In fact, positive psycholo-

gy suggests focusing on deficits does harm and rec-

ommends instead a strength-based, talent-focused 

approach (Eide & Eide, 2011).  

It is through talent development that gifted learning-

disabled students thrive and develop a positive 

sense of self. It is by feeling smart and accom-

plished that they can find the stamina to overcome 

their challenges. A visual representation of the Tal-

ent-centered Model for Twice-exceptional students 

is shown here. 
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Let’s see the Talent-centered Model at work in the 

classroom. The following description shows how the 

elements in the model were used to provide a com-

prehensive program for one dyslexic youngster, 

Debra. 

More About Debra 

Ever since first grade, Debra received remedial sup-

port in school. Although her basic skills improved 

somewhat, her emotional well-being in school with-

ered away each year as more reading and writing 

were required. Because of her poor grades, Debra 

did not qualify for the gifted program. Neither was 

she exposed to advanced levels of learning, the re-

sult of having reading scores considerably below 

grade level.  

Luckily, Debra’s special education teacher nominat-

ed her to participate in a special enrichment pro-

gram designed for gifted students with reading and 

writing difficulties. In this program students explored 

their strengths, interests, and talents, and never 

had to read or write (Baum & Owen, 2004).  

Intellectually Challenging Curriculum 

Debra had a strong interest in historical research. 

On a class field trip to the Noah Webster house in 

her town, she became intrigued when learning that 

Noah Webster had a younger sister, Jerusha. She 

asked the curator numerous questions. Seeing her 

excitement, the curator asked Debra if she would 

like to create an exhibit at the Noah Webster House 

that would allow others to know more about Jeru-

sha. Without hesitation, Debra agreed. Her efforts 

proved a success. The results of her historical re-

search project were on display at the Noah Webster 

house for years. 

This opportunity proved to be a turning point for 

Debra. “I never thought I’d be able to create my own 

program. I can’t believe that it is really going to be 

shown at the museum!” she exclaimed. Her eyes 

sparkled as she recounted her role as a director, 

writer, and actress in her historical research study 

entitled “A Day in the Life of Jerusha Webster.”  

Through the course of this 10-week-long project, 

Debra learned how to manage complex tasks, how 

to find resources and information, how to organize 

and sequence information, and how to create a mul-

timedia project where her talents could shine. She 

also began to recognize the kind of learning environ-

ment she needed to be able to work and how to rely 

on herself instead of always asking adults to help. 

This talent-development opportunity got Debra start-

ed on the road to becoming a self-regulated learner. 

Debra’s success in the enrichment program showed 

her teachers the kind of curriculum in which Debra 

could excel. They used this information to design a 

program for her incorporating the features of the 

talent-centered model. The professionals working 

with Debra saw that she tried harder when the con-

tent was commensurate with her high conceptual 

ability. They acknowledged her need for advanced-

level content that piqued her curiosity and fulfilled 

her desire for conceptually rich ideas.  

Differentiation of Instruction 

Differentiating how material is taught and how it is 

assessed offers more possibilities to meet the 

needs of gifted students with reading and writing 

difficulties. The knowledge we have of students’ 

strengths should inform lesson design and choices 

for all students. One type of differentiation to con-

sider using is product differentiation, inviting stu-

dents to choose how they will represent what they 

have learned.  

It is important to keep in mind that writing is only 

one way to tell a story, to explain a scientific princi-

ple, or to describe historical events. In Debra’s case, 

the teacher decided to use drama to teach concepts 

and assess understanding in a variety of content 

areas. Instead of having the class write sentences 

for their vocabulary list, for instance, Debra’s teach-

er gave students a choice. Debra and some others 

chose to perform a skit that incorporated all of the 

vocabulary. Other students depicted the meanings 

of the words through drawing; while still others used 

a free online service called Voki, which helped them 

design characters and develop a script 

(www.voki.com). 

An interest center (like the one described on page 

28) is a good way to offer students product choices. 

In the interest center students can find multiple 

task cards like the examples on the next page. The 

tasks described on these cards all relate to the vari-

ous strengths of the students in the class and to the 

learning outcomes of the current unit. The teacher 

might ask students to go through the cards and 
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each choose three to complete over the course of 

the unit.  

Finally, we must allow students who have difficulty 

with memory, writing, and organization to use tech-

nology at all times. Many of the problems gifted dys-

lexic students face can be diminished by using voice

-recognition and text-to-speech programs, word pro-

cessing software, recorded books, and other forms 

of assistive technology.  

When we differentiate curriculum and instruction in 

ways that align with all students’ strengths, we allow 

them to learn and create with no social stigmas. On 

those occasions, when all students are given the 

opportunity to choose how they want to learn and 

communicate understanding, students like Debra 

can find success. For her, opportunities for all to see 

her at her personal best made Debra feel valued 

and smart. As her anxiety and depression de-

creased, Debra became more available for learning.  

Social and Emotional Support 

Because of the discrepancy between what gifted 

dyslexic students can and cannot do, they often 

experience higher levels of sensitivity and anxiety 

than their classmates. For these students, counsel-

ing often helps them accept who they are. Also, 

meeting together with others who share the same 

issues lets these students know that they are not 

alone in their struggle. Group study of a film or book 

focusing on gifted individuals who are dyslexic is a 

helpful strategy.  

For Debra, the special enrichment program de-

signed for gifted students with reading and writing 

difficulties provided a safe haven. Through her par-

ticipation, Debra became aware that others shared 

her unique mix of gifts and disabilities. It was the 

perfect setting for group members to discover and 

accept who they are.  

Physical Environment and Resources 

For gifted students with dyslexia, the physical envi-

ronment of the classroom can affect learning. The 

physical environment involves more than just the 

furniture and the seating arrangement. It also in-

cludes factors such as the lighting and the sound 

level. Some things to consider about lighting are:  

 Glare. Sometimes the glare from fluorescent 

lights detracts from a student’s ability to read. 

Lamplight often provides better illumination. 

 Color of the page and print in reading materials. 

One young man could only read when the page 

background was white and the letters black. 

Consulting a vision therapist for help with these 

types of issues can be beneficial.  

The sound level in the classroom was an issue for 

Debra. Because she could not concentrate when the 

room was too noisy, her teacher gave Debra sound-

blocking headphones to use. Sometimes, teachers 

provide offices or quiet zones in their classrooms 

where a screen blocks noise and distractions. Then, 

whenever any student feels the need for being in 

the quiet zone, he or she can sign up for a time slot, 

making it more appealing for students who don’t 

want to be different from their non-dyslexic peers. 

Targeted Remediation 

In addition to talent development and accommoda-

tions, gifted students with dyslexia need special 

instruction to help them master reading and writing 
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skills. They require specialists in the field of dyslexia 

who have the knowledge and skills needed to teach 

these youngsters to read and write. Here are some 

structured language/reading programs, described 

below, that have enjoyed success: 

 The Orton-Gillingham approach 

 WILSON Reading System 

 Lindamood-Bell Learning Processes.  

In Debra’s case, the special education teacher 

worked with her daily, using the Orton-Gillingham 

approach to help Debra improve her reading and 

writing. A lack of progress made Debra’s teacher 

ready to discard the approach when some changes 

took place. Debra entered the enrichment program, 

her teacher began to use a differentiated approach 

in the classroom, and Debra’s attitude underwent a 

change. Her special education teacher saw that in-

stead of giving up when she didn’t recognize a word, 

Debra actually began to apply the word-attack strat-

egies she’d been learning. By the end of fourth 

grade, Debra was nearly reading at grade level.  

Final Word 

Gifted students with dyslexia and other learning 

disabilities have great potential. Indeed, a list of 

creative achievers across disciplines talk about their 

difficulties in school and their struggle to find them-

selves; but they all agree that the struggle made 

them stronger and helped them find their unique 

niche in the world. In fact, more and more research-

ers are claiming that dyslexics have unique sets of 

talents that make them great at what they do. Our 

role is to help these students develop their gifts and 

talents; help them discover strategies to compen-

sate for or overcome problematic weaknesses; and 

finally support them to learn how to accept the dual-

ity of who they are — gifted and dyslexic. 
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Some Reading Programs for Dyslexic Students 

 Lindamood-Bell Learning Processes – developed by Charles and Patricia Lindamood 

and Nanci Bell, authors of research-validated instructional programs that teach children and 

adults to read, spell, comprehend, think critically, and express language 

 The Orton-Gillingham approach – a structured language-based approach to reading that is 

multisensory, sequential, cumulative, cognitive, and flexible; teaches the basics of word for-

mation before associating words’ whole meanings; uses strategies that encompass visual, 

auditory, and kinesthetic teaching/learning styles; offers direct instruction of sorting, recogniz-

ing, and organizing concepts dealing with language development 

 Wilson Reading System – highly-structured remedial program based on Orton-Gillingham prin-

ciples; directly teaches language structure to students and adults unable to learn with other 

teaching strategies or who may require multisensory language instruction 

– SB 
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More from Susan Baum: Ideas for 

Applying the Talent-centered Model 

in Classrooms 

The teachers of Debra, from the previous article, 

realized that they would need to find ways for her to 

access high levels of content without relying on 

reading. Using a multimedia approach proved to be 

the answer.  

The media-rich library established in Debra’s class-

room served to enrich the curriculum not only for 

her, but for all the students. In this library were 

DVDs, film clips, podcast interviews, picture books, 

websites, and artifacts with primary sources. The 

teachers agreed that allowing everyone to choose 

the way they wished to acquire information would 

encourage self-directed learning.  

One way to collect and organize resources like those 

made available in Debra’s classroom is to create an 

interest center, like the one shown here, to accom-

pany a curricular unit. Below is an example of one 

such “classroom museum.” Teacher Yodit Hizekiel 

of the Addis Community International School creat-

ed it for a third-grade classroom to enrich a unit on 

the human body.  

The center fea-

tures a wide vari-

ety of resources 

and artifacts, 

including DVDs 

from the National 

Geographic  

Society and the 

Discovery Chan-

nel. These re-

sources offer 

stimulating narra-

tives and visual 

representations 

from basic to 

complex. Several 

picture books, including a pop-up book on human 

anatomy, proved to be class favorites.  

In Debra’s case, using poetry was another way to 

add complexity to the curriculum. Her teacher used 

a variety of resources to allow the students to ex-

plore the world and works of Emily Dickinson. Stu-

dents could choose to listen to recordings of Dickin-

son’s poems or watch a DVD of the stage production 

The Belle of Amherst, depicting Dickinson’s life and 

poetry.  

Picture books with award-winning illustrations were 

also available. Debra’s favorite was a picture book 

of Emily Dickinson’s poetry entitled I’m Nobody, 

Who are you? The illustrations provided an entry 

point into the poems’ meanings. Debra pored over 

each and every page, amazed that she could actual-

ly read many of them, given Dickinson’s style of ex-

pressing complex ideas in simple language. For ex-

ample: 
A word is dead / When it is said / Some say. 
I say, / It just begins to live that day. 

Perceptually easy to read, this poem uses first-grade 

words to describe complex thoughts — a respectful 

way to accommodate both for a student’s high intel-

lectual ability and poor reading skills. Approaches 

like these allow gifted students with dyslexia access 

to advanced content and in-depth discovery.  
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Teaching Students with Dyslexia  

to Read 

(Based on two articles written by Margaret Boudreau, 

Ed.D., “Neurological Studies of Dyslexia: Science Informs 

the Art of Teaching” (unpublished) and “Neuroscience 

and Dyslexia” (AEGUS Newsletter, Spring 2005).) 

Many of the students that educator Margie Bou-

dreau works with have reading problems. She 

knows that learning to read is a struggle, not only 

for dyslexic students, but also for the teachers who 

try to help them. She’s discovered a way to ease 

that struggle — by taking advantage of the findings 

coming out of the field of neuroscience. 

The Brain Gets Examined 

 In her writings, Boudreau explains that 

“neuroscience research has provided clear findings 

with direct applications on the identification, caus-

es, manifestations, and remediation of dyslexia.” 

What has spurred the growth of knowledge about 

dyslexia is the ability to observe the brain in action. 

Neuroscientists conduct studies using brain-imaging 

technology called functional magnetic resonance 

imaging (fMRI). This technology allows researchers 

to measure changes in the brain’s metabolic activity 

during processing and identify ways that dyslexic 

brains differ from typical brains during reading.  

For example, Boudreau states, neuroscientists have 

observed that people with dyslexia have a de-

creased flow of oxygenated blood to the centers of 

the brain normally associated with reading. In some 

severe cases, the researchers could find no activity 

at all. Imaging studies have revealed some addition-

al brain irregularities that may contribute to reading 

dysfunction in individuals with dyslexia, including: 

 The size of the planum temporale. This part of 

the brain is related to language function and is 

likely to be involved in the first stages of the 

auditory processing of language. In most peo-

ple, this part of the brain is larger on the left 

side. In people with dyslexia, this difference in 

size is absent.  

 The size of neurons that deal with visual pro-

cessing. Located on the left side of typical 

brains, these neurons are usually larger. In dys-

lexics, however, these neurons are usually no 

different in size (Jenner, Rosen & Galaburda, 

1993). 

 Activation in the area of the brain that specializ-

es in the perception of movement. There is 

none in people with dyslexia, indicating their 

inability to process visual information properly 

(Burr, et al., 1996). 

 The side of the brain where the processing of 

printed words occurs. Individuals with dyslexia 

tend to process printed words in the right rather 

than the left hemisphere of the brain (Mather, 

2001).  

In trying to explain these differences in the brain, 

some researchers have hypothesized that during 

prenatal development, some neuronal cells may 

migrate improperly and then fail to mature. These 

cells, called ectopias, have been found during post-

mortem examinations in the brains of individuals 

who have been diagnosed with dyslexia (Burns, 

2000). 

What has inspired Boudreau is evidence from fMRI 

studies showing that these brain differences can 

actually be altered. “Proper instruction,” she writes, 

“can bring about changes in the brains of dyslexic 

students that make them operate more like the 

brains of able readers” (Shaywitz, 2003, Simos, et 

al., 2002). 

Proper Instruction 

Just what constitutes “proper” instruction? Bou-

dreau states that it includes these two components: 

 The use of a phonics-based program that 

stresses the multi-sensory teaching of sound/

symbol relationships. Students with dyslexia do 

best when they receive direct small-group in-

struction in phonemic awareness (Lane, et al., 

2002). Phonemic awareness refers to a read-

er's ability to identify phonemes, the individual 

sound segments that make up a word. This abil-

ity is critical if reading is to become automatic 

and fluent (Rooney, 1995). 

2. Word decoding strategies (Lovett, et.al, 

2000). These strategies involve teaching spe-

cific skills, such as the spelling rules of the 

English language, syllable types, and how to 

divide words into syllables.  

According to Boudreau, some programs for dyslexic 

students that meet these criteria are:  
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 The Orton-Gilligham Approach 

 The Wilson Reading System 

 The Lindamood-Bell Learning Processes. 

Other Issues  

Boudreau notes some other important issues to 

address in teaching dyslexic students: 

 Poor spelling. Phonetic and spelling information 

are not well synchronized in dyslexic children. 

These students have a hard time recognizing 

word patterns or similarities among word fami-

lies. They might be able to decode the word 

pan, for example, but fail to notice that those 

same sounds are in the word span. These stu-

dents tend to rely too heavily on the specifics of 

each individual word, instead of matching a new 

word to a word pattern studied in the past

(Compton, 2002). 

 Difficulties with the rapid naming of objects. 

Students with dyslexia often rely on all-purpose 

words like thing because of their word-finding 

problems. They may be able to explain the use 

of an object, but unable to name the object. If 

they hear the correct term, however, they’ll 

know that it’s correct.  

 Non-word reading problems. Some students 

with dyslexia have spatial problems that contrib-

ute to their reading issues. Children who are 

confused by left and right may struggle with the 

directionality of words or the sequence of let-

ters in a word.  For example, the letters P, T, S, 

and O make many different words, depending 

on the sequence of the letters: stop, post, pots, 

tops, or opts. 

 The need for additional processing time. Read-

ing is a complex activity that can tax the 

memory system and contribute to reading fail-

ure. Also, the English language makes more 

processing demands on readers than do many 

other languages. English words are often made 

up of letters that can have multiple sounds. 

Because the symbols of our language do not 

correspond well with the sounds they make, 

students with dyslexia must spend more time 

and energy learning to read in English (Spencer, 

2001). 

Intervene Early 

Boudreau recommends that students with dyslexia 

receive intervention early. All students can benefit 

from early reading programs that highlight sound/

symbol relationships. Those with difficulty learning 

the basics of reading should receive intensive multi-

modal reading instruction that addresses their indi-

vidual needs. Waiting for a child to fail in the third or 

fourth grade, she believes, is inappropriate.   

There’s been an explosion of information from the 

fields of neurology and the cognitive sciences. Mar-

gie Boudreau believes that educational programs 

that link teaching practice with this promising new 

research offer real possibilities for improving teach-

ing and learning for students with dyslexia. 
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 Chapter 

4 Resources  

Books for Adults 

 Academic Advocacy for Gifted Children: A Parent's Complete Guide , by Barbara Jackson Gilman 

(Great Potential Press, revised edition, 2008) 

 Creative Home Schooling: A Resource Guide for Smart Families, by Lisa Rivero (Great Potential Press, 

2002) 

 Crossover Children: A Sourcebook for Helping Children Who Are Gifted and Learning Disabled, by Mar-

lene Bireley (Council for Exceptional Children, 1995) 

 The Dyslexic Advantage: Unlocking the Hidden Potential of the Dyslexic Brain, by Brock L. and Fernette F. 

Eide (Hudson Street Press, 2011) 

 The Dyslexia Empowerment Plan: A Blueprint for Renewing Your Child’s Confidence and Love of Learn-

ing, by Ben Foss (Ballantine Books, 2013)  

 From Emotions to Advocacy: The Special Education Survival Guide, by Pam and Pete Wright (Harbor 

House Law Press, 2006) 

 The Gift of Dyslexia: Why Some of the Smartest People Can't Read...and How They Can Learn, by Ronald 

D. Davis and Eldon M. Braun (Perigee Trade Reprint edition, 2010)  

 The Highly Sensitive Person and The Highly Sensitive Child, by Elaine Aron (Broadway, 1997 and 2002) 

 Homeschooling Your Struggling Learner, by Kathy Kuhl, (Learn Differently, 2009) 

 In the Mind's Eye: Creative Visual Thinkers, Gifted Dyslexics, and the Rise of Visual Technologies, by 

Thomas G. West (Prometheus Books; 2nd revised edition, 2009)  

 Late, Lost, and Unprepared: A Parent’s Guide to Helping Children with Executive Functioning, by Joyce 

Cooper-Kahn and Laurie Dietzel (Woodbine House, 2008) 

 The Misdiagnosis and Dual Diagnoses of Gifted Children and Adults: ADHD, Bipolar, OCD, Asperger's, 

Depression, and Other Disorders, by James Webb, Edward Amend, Nadia Webb, Jean Goerss, Paul  

Beljan, and Richard Olenchak (Great Potential Press, 2005) 

 The Mislabeled Child, by Brock and Fernette Eide (Hyperion, 2006) 

 The Myth of Laziness, by Mel Levine (Simon & Schuster, 2002) 

 Neurodiversity: Discovering the Extraordinary Gifts of Autism, ADHD, Dyslexia, and Other Brain Differ-

ences, by Thomas Armstrong ( Da Capo Press, 2010) 

 The Organized Student, by Donna Goldberg with Jennifer Zwiebel (Fireside, 2005)  

 Overcoming Dyslexia: A New and Complete Science-Based Program for Reading Problems at Any Level, 

by Sally Shaywitz (Knopf/Random House, 2003)  

http://www.amazon.com/s/ref=ntt_athr_dp_sr_1?ie=UTF8&field-author=Brock+L.+Eide+M.D.++M.A.&search-alias=books&text=Brock+L.+Eide+M.D.++M.A.&sort=relevancerank
http://www.amazon.com/s/ref=ntt_athr_dp_sr_2?ie=UTF8&field-author=Fernette+F.+Eide+M.D.&search-alias=books&text=Fernette+F.+Eide+M.D.&sort=relevancerank
http://www.amazon.com/s/ref=ntt_athr_dp_sr_2?ie=UTF8&field-author=Fernette+F.+Eide+M.D.&search-alias=books&text=Fernette+F.+Eide+M.D.&sort=relevancerank
http://www.amazon.com/exec/obidos/search-handle-url/index=books&field-author-exact=Ronald%20D.%20Davis&rank=-relevance%2C%2Bavailability%2C-daterank/002-9117863-7530420
http://www.amazon.com/exec/obidos/search-handle-url/index=books&field-author-exact=Ronald%20D.%20Davis&rank=-relevance%2C%2Bavailability%2C-daterank/002-9117863-7530420
http://www.amazon.com/exec/obidos/search-handle-url/index=books&field-author-exact=Eldon%20M.%20Braun&rank=-relevance%2C%2Bavailability%2C-daterank/002-9117863-7530420
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 School Success for Kids with Dyslexia & Other Reading Difficulties, by Walter E. Dunson (Prufrock Press, 

2013) 

 Smart Kids with Learning Difficulties: Overcoming Obstacles and Realizing Potential, by Rich-

ard Weinfeld, Sue Jeweler, Linda Barnes-Robinson, and Betty Shevitz (Prufrock Press, 2nd edition, 2013) 

 Smart Kids with School Problems: Things to Know and Ways to Help, by Priscilla Vail (Plume, 1989) 

 Teaching Gifted Kids in the Regular Classroom and Teaching Kids with Learning Difficulties in the Regu-

lar Classroom, by Susan Winebrenner (Free Spirit Publishing, 2000 and 1996) 

 To Be Gifted & Learning Disabled: Strategies for Helping Bright Students with LD, ADHD, and More, by 

Susan Baum and Steven Owen (Creative Learning Press, 2004) 

 Twice-Exceptional Gifted Children: Understanding, Teaching, and Counseling Gifted Students, by Beverly 

Trail (Prufrock Press, 2010) 

 Understanding Your Child’s Puzzling Behavior, by Steven E. Curtis (Lifespan Press, 2008) 

 Upside-Down Brilliance, by Linda Silverman (DeLeon Publishing, Inc., 2002) 

 When the Labels Don’t Fit: A New Approach to Raising a Challenging Child, by Barbara Probst (Three Riv-

ers Press, 2008) 

Books and Series for Children and Teens 

 The Adventures of Everyday Geniuses series, by Barbara Esham 

 Brilliant Idiot: An Autobiography of a Dyslexic, by Abraham Schmitt  

 The Hank Zipzer series, by Henry Winkler and Lin Oliver  

 How Many Days Until Tomorrow, by Caroline Janover  

 It’s Called Dyslexia, by Jennifer Moore-Mallinos 

 The Junkyard Wonders, by Patricia Polacco   

 Learning Outside the Lines, by Jonathan Mooney and David Cole 

 My Name Is Brain Brian, by Jeanne Betancourt  

 My Thirteenth Winter: A Memoir, by Samantha Abeel 

 Percy Jackson and the Olympians series, by Rick Riordan 
 Thank You, Mr. Falker, by Patricia Polacco 

Publications  

 2e: Twice-Exceptional Newsletter, www.2eNewsletter.com 

 Spotlight on 2e series from the publishers of 2e: Twice-Exceptional Newsletter 

Documentary Films  

 The Big Picture: Rethinking Dyslexia, http://thebigpicturemovie.com 

 Embracing Dyslexia, www.embracingdyslexia.com 

Articles 

 “37 Common Characteristics of Dyslexia,” www.dyslexia.com/library/symptoms.htm 

 “Andrew's Journal: Growing Up with Dyslexia and AD/HD,” www.greatschools.org/special-education/LD-

http://www.goodreads.com/author/show/84212.Abraham_Schmitt
http://www.amazon.com/Jeanne-Betancourt/e/B001IODIMY/ref=ntt_athr_dp_pel_1
http://www.dyslexia.com/library/symptoms.htm
http://www.greatschools.org/special-education/LD-ADHD/800-andrews-story-dyslexia-ADHD.gs?page=all
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ADHD/800-andrews-story-dyslexia-ADHD.gs?page=all  

 “Apps to Help Students With Dyslexia and Reading Difficulties,” by Darla Hatton and Kaila Hatton, 

www.ncld.org/students-disabilities/assistive-technology-education/apps-students-ld-dyslexia-reading-

difficulties 

 “Assistive Technology for Kids with Learning Disabilities: An Overview,” by Kristin Stanberry and Marshall 

H. Raskind, www.readingrockets.org/article/33074 

 “Clinical Studies of Multisensory Structured Language Education for Students with Dyslexia and Related 

Disorders,” www.ldonline.org/article/6332 

 “Components of Effective Reading Instruction,” www.greatschools.org/students/academic-skills/747-

effective-reading-instruction.gs 

 “No One Said It was Easy – Challenges of Parenting Twice-Exceptional Children,” by Linda C. Neumann, 

Gifted Education Communicator (Fall/Winter 2005)  

 “Teaching Foreign Languages to At-Risk Learners,” www.cal.org/resources/digest/schnei01.html  

Organizations 

 CEC (Council for Exceptional Children), www.cec.sped.org 

 IDA (The International Dyslexia Association), www.interdys.org 

 NAGC (National Association for Gifted Children), www.nagc.org 

 SENG (Supporting Emotional Needs of the Gifted), www.sengifted.org 

E-mail Discussion Lists 

 Gifted but Learning Disabled: e-mail discussion list for families with twice-exceptional children, 

groups.yahoo.com/group/gifted_but_learning_disabled 

 GT-Spec-Home: e-mail discussion list for families homeschooling gifted/special needs children,  

gtworld.org/gtspechome.htm  

 GT-Special: e-mail discussion list for families with twice-exceptional children, www. gtworld.org/

gtspeclist.html  

 LDonline's discussion boards: multiple parent and teacher forums on learning disabilities, AD/HD,  

sensory integration, social skills, and other issues, www.ldonline.org/xarbb/?catid=769 

Online Resources 

 2e: Twice-Exceptional Newsletter, www.2eNewsletter.com 

 “10 Sites To Download Free Audio Books,” Dyslexic Kids, dyslexic-kids.tumblr.com/

post/34754008086/10-sites-to-download-free-audio-books-if-youre  

 A Nation Deceived (where the 2004 Templeton National Report on Acceleration is available for down-

load), www.accelerationinstitute.org/nation_deceived (See Vol. 2, Chapter 11 on twice-exceptional  

children.) 

 Assistive Technology Training Online Project (ATTO), atto.buffalo.edu 

 Barrington Stoke (publisher that specializes in high-interest, easy-to-read books for dyslexic readers),       

www.barringtonstoke.co.uk  

 The Davidson Institute’s Gifted Database, www.davidsongifted.org/db 

 Dyslexic Advantage, http://dyslexicadvantage.com 

http://www.greatschools.org/special-education/LD-ADHD/800-andrews-story-dyslexia-ADHD.gs?page=all
http://www.readingrockets.org/article/33074/
http://www.2eNewsletter.com
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Online Resources, continued 

 Dyslexia Help, http://dyslexiahelp.umich.edu 

 Early Reader Books with Dyslexic-Friendly Formats, www.acpl.lib.in.us/children/dyslexic-friendly.html  

 “Gifted and Dyslexic: Identifying and Instructing the Twice Exceptional Student” (a fact sheet from  

the International Dyslexia Association), www.interdys.org/ewebeditpro5/  
uploadGiftedAndDyslexicFebruary2013(1).pdf   

 Gifted Homeschoolers Forum, http://giftedhomeschoolers.org 

 Headstrong Nation (a non-profit organization aimed at helping the dyslexic community), http://

headstrongnation.org 

 Hoagies’ Gifted/Dyslexia, www.hoagiesgifted.org/dyslexia.htm  

 Hoagies’ Gifted/Twice exceptional, www.hoagiesgifted.org/twice_exceptional.htm  

 Homeschool Diner, www.homeschooldiner.com/specials/special_needs/dyslexia_vision.html (Note: 

This website has an extensive list of dyslexia resources including information on the gifted dyslexic 

child.) 

 International Dyslexia Association, www.interdys.org 

 LD Online, www.ldonline.org  

 Learning Abled Kids/Reading programs for homeschooling, http://learningabledkids.com/reading/

inexpensive_reading_programs.htm 

 Misunderstood Minds, www.pbs.org/wgbh/misunderstoodminds/about.html 

 National Center for Learning Disabilities/Dyslexia, www.ncld.org/types-learning-disabilities/dyslexia 

 National Center for Learning Disabilities/Assistive Technology, www.ncld.org/students-disabilities/

assistive-technology-education 

 Wrightslaw/Twice exceptional, www.wrightslaw.com/info/2e.index.htm 

 The Yale Center for Dyslexia and Creativity/Teaching dyslexic students, http://dyslexia.yale.edu/

teachers.html 

 Your2eTV, www.youtube.com/user/Your2eTV 

Free Downloads 

 A Guidebook for Twice-Exceptional Students: Supporting the Achievement of Gifted Students with Special 

Needs, http://wrightslaw.com/info/2e.guidebook.pdf 

 Gifted and Learning Disabled Guide, www.vsb.bc.ca/sites/default/files/school-files/Programs/

GiftedLDHandbook.pdf 

 The Twice-Exceptional Dilemma, www.nea.org/assets/docs/twiceexceptional.pdf 

 Twice-Exceptional Students, Gifted Students with Disabilities: An Introductory Resource Book, 

www.cde.state.co.us/gt/download/pdf/TwiceExceptionalResourceHandbook.pdf 

 Twice-Exceptional: Students with Both Gifts and Challenges or Disabilities, www.sde.idaho.gov/site/

gifted_talented/twice-exceptional



Spotlight on 2e Series 
This series of publications is intended to help parents, educators, advocates, and other 
professionals better meet the needs of gifted children with learning difficulties. Each pro-
vides easy-to-understand information on how to recognize and address the combination 
of giftedness and learning deficits or disorders in children. Included are articles, check-
lists, charts, and resource listings. 

Other booklets in this series include:  

 Parenting Your Twice-exceptional Child 

 Understanding Your Twice-exceptional Student 

 Understanding  the Gifted Child with Attention Deficit 

 The Twice-exceptional Child with Asperger Syndrome  

 Caring for the Mental Health of the Twice-exceptional Child  

 The Mythology of Learning: Understanding Common Myths about  

2e Learners  

 Writing and the 2e Learner: Issues and Strategies 

 The 2e Reading Guide: Essential Books for Understanding the  

Twice-exceptional Child  

 Guiding the Twice-exceptional Child: A Collection of Columns by  

Meredith Warshaw 

 Bob Seney on Books for 2e Readers: A Collection of Columns 

 

From The 2e Resource. . . 

 Part of Glen Ellyn Media, former publisher of 2e: Twice-Exceptional Newsletter 

 For more information on these and other offerings, visit us at:  
https://2eResource.com 
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