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Introduction 
The 2e Reading Guide is a collection of 

book reviews that have appeared in the pub-
lication 2e: Twice-Exceptional Newsletter 
over a five-year period: 2003 through 2008. 
All of the reviews were written by newsletter 
editor Linda C. Neumann. 

We believe that the books included in this 
guide are must reading for understanding, 
raising, and educating the often misunder-
stood twice-exceptional child, a high-ability 
child who struggles in school because of LDs 
– whether they are learning difficulties, learn-
ing deficits, or learning disabilities. We hope 
that readers will use this guide to become 
familiar with who the leading experts in this 
area are and what they have to say; to help 
bring others up to speed on the topic of twice
-exceptional; and as the basis for building a 
personal 2e library.  

 

The books described here cover a wide range of topics that fit into these four categories: 

1. Determining whether there is a problem 

2. Distinguishing between learning differences and learning disabilities 

3. Understanding learning disabilities and disorders 

4. Addressing the needs of the twice-exceptional child. 

Also included in this guide are an introduction to what twice exceptional is all about and a list-
ing of additional books and resources related to this topic. 

– The Publishers of 2e: Twice-Exceptional Newsletter  
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 Chapter 

1 When Bright Children Struggle 

Introduction 

What comes to mind when you hear the 
word gifted? The image that most people see 
is the superachiever who sits in the front row, 
who always has a hand raised, who always 
gets the A’s. Sometimes that’s true, but not 
always. 

Some gifted children have learning diffi-
culties. Estimates of how many vary greatly, 
anywhere from 2 to 5 percent to as high as 
20 percent of gifted children. One term ap-
plied to these children is GT/LD, or gifted and 
talented/learning disabled. Another common 
term – one that encompasses a broader 
range of learning problems – is twice-
exceptional, or 2e. This term refers to the fact 
that some gifted children are exceptional 
both because of their strengths and because 
of their limitations. Coupled with high intelli-
gence, these children also have LDs, which 
may be one or more learning disabilities; at-
tention problems; or learning, emotional, or 
behavior difficulties of other kinds that may or 
may not be formally diagnosed, or even 
clearly identified.  

Twice-exceptional children generally 
have little difficulty grasping concepts or gen-
erating ideas. Where they might falter is in 
getting their thoughts down on paper, writing 
legibly, doing calculations accurately, staying 
organized, or following instructions. 

 On the outside, these students might 
seem distracted, uninterested, disruptive, or 
lazy. It’s easy to think that they could improve 

just by “trying harder.” In most cases they  
can’t. Their learning challenges are often the 
result of the way their brain is “wired.” In 
these individuals, messages traveling from 
the senses to the brain encounter “inter- 
ference” of one sort or another along the 
way, making it hard for the brain to quickly 
and easily make sense of the signals it re-
ceives. As a result, twice-exceptional stu-
dents can be trying very hard but, despite 
their intelligence, not getting the same results 
as the other students around them. 

Conflicting Traits 

Twice-exceptional children have two sets 
of conflicting traits, one related to their high 
capabilities, the other to their limitations. Like 
other intellectually gifted children, they are 
likely to think in different ways from average 
children and to experience the world differ-
ently. Often, they display many of the charac-
teristics typical of gifted children, such as 
those shown here. 
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Typical Characteristics of Gifted Children 

 Intensity and sensitivity  

 Greater asynchrony than average children (e.g.,  

a bigger gap between mental and physical age) 

 Highly developed curiosity  

 Precocious development and use of language  

 Active imagination 

 A tendency toward divergent (creative and  

unusual) thinking  

 Keen observation skills 

 The ability, from an early age, to remember 

large amounts of information  

 An unusual sense of humor  

 Advanced moral reasoning about issues  

related to fairness and justice  

 High-level reasoning powers and problem-  

solving abilities 

Because of deficits like these, 2e children 
may display behaviors and characteristics 
that can baffle, annoy, or even infuriate the 
adults around them. Some examples follow.  

Some people include leadership ability and 
motivation in the list of gifted characteristics, 
while others do not. The same is true for  
perfectionism.  

Unlike other gifted children, those who 
are twice exceptional find themselves ham-
pered by deficits that interfere with their abil-
ity to perform the tasks classroom learning 
requires. The deficits, often invisible to oth-
ers, can affect them in various ways, such as 
those shown below. (Of course, 2e children 
are a diverse group, and no one child is likely 
to display all of these characteristics.)  

 Take the form of language-based disorders that 

make reading, writing, mathematics, or verbal 

expression difficult 

 Appear as a mood disorder, leaving a child anx-

ious or depressed, or an attention deficit that 

makes it hard to sit still and focus 

 Hamper fine or gross motor skills 

 Interfere with the brain’s ability to organize and 

interpret information taken in through the sen-

sory experiences of touch, taste, smell, sight, 

and sound, as well as body placement and 

movement (With deficits in the ability to process 

sensory input, a child reacts to the world quite 

differently from others. Classroom lights, 

sounds, and smells may seem painfully intense, 

making concentration on lessons difficult.) 

How Deficits Can Affect   

Twice-exceptional Children 

 Interfere with their ability to make sense of visu-

al or auditory information 

 Make it hard to correctly interpret social cues, 

like facial expressions and tone of voice 

 Limit the functioning of short-term memory 

 Some Typical Behaviors and Characteristics  

of Twice-exceptional Children 

 Are disorganized and lose track of belongings 

 Have an uneven academic pattern with extreme 

areas of both strength and weakness  

 Have trouble remembering to do or follow 

through with tasks and sticking to a schedule  

 Have a poor sense of time and difficulty esti-

mating the time needed to complete tasks  

 Have difficulty with multi-step instructions and 

performing tasks sequentially  

 Take longer to process language and respond 

than might be expected, based on their intelli-

gence 

 Find it hard to take a systematic approach to 

problem solving  

 Have difficulty with writing, including organizing 

thoughts, writing legibly, and spelling 

 Fear embarrassment and tend to avoid taking 

risks in the classroom 

 May have narrowly focused interests 
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A combination of strengths and limita-
tions such as these can lead to a child with a 
unique, and often quirky, profile. Oftentimes, 
2e children have difficulty finding peers and, 
as a result, may have a small number of 
friends or no friends at all. Coping with their 
deficits can take a toll on their stamina, leav-
ing these children exhausted from the strain 
after a day at school. Furthermore, having to 
confront their deficits day in and day out in 
the classroom can take a toll on a 2e child’s 
self-esteem. As psychologist and author Lin-
da Silverman has stated, “It’s emotionally 
damaging to be unacceptable in the place 
you spend 6 hours of every day for 13 critical 
years.” 

The Need for Understanding 

 Twice-exceptional children need adult 
guidance in learning to understand them-

selves. They must learn about who they are 
– where they’re strong, where they’re weak, 
and how they learn best. 2e children must 
especially understand that there are other 
people just like them, many of whom have 
grown into successful adults. Furthermore,  
2e children and the adults in their lives need 
to understand that despite the challenges 
they face, 2e kids – in the words of educator 
Susan Baum – are not “broken” and in need 
of “fixing.” 

The books and other resources listed in 
this guide have been chosen to help adults 
find the information they need in order to 
help the 2e children in their lives gain this  
understanding.  
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 Chapter 

2 Is There a Problem? 

Perhaps the greatest challenge that parents and educators face with 2e children is trying to 
make sense of what they’re seeing. It might be uneven performance at school or low self-
esteem. It might be noisy, disruptive behavior; or it might be sullen withdrawal. The adults who 
observe them might find it easy to label these children as lazy or as troublemakers. Or they 
might diagnose them as having learning, emotional, or behavioral disorders. Getting an accu-
rate picture of what’s really going on with a 2e child can be a long, slow process that might not 
end until the child is in middle school, high school, or even college. 
 
The books reviewed in this section can be useful in deciding if a child’s behavior is cause for 
concern and, if so, what course of action to take. 

The subject of Priscilla Vail’s book is a group of chil-

dren she referred to as conundrum kids. They’re 

students who: 

…need recognition, understanding, and 

help from concerned adults because their 

bright promise is at risk, and because 

there are many of them.  

How many? Probably between 20 and 30 

percent of any school population. Among 

the obvious learning disabled there are 

those with high though hidden intellectual 

potential. Among the gifted there are those 

with subtle learning disabilities. Among the 

“average” students are those in whom 

giftedness and disability mask one anoth-

er…. 

Today we know these children by other names, 

among them twice-exceptional, or 2e kids. 

Vail begins the book with a look at gifted children’s 

characteristics and needs. Among them Vail identi-

fies the need for “coordinated support from both the 

professionals and nonprofessionals in their lives.” 

She sees this support taking the form of: 

 Teacher acceptance of “atypical learning styles” 

Smart Kids with School Problems:  
Things to Know and Ways to Help  

By Priscilla Vail 

New American Library (1989) 

Reviewed February, 2004  
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and a willingness to use a variety of materials 

and teaching techniques 

 An overseer, someone to “plan and oversee the 

total education program.” (See below for a de-

scription of the overseer’s role.) 

 Ongoing evaluation of the student’s master file, 

a collection of all relevant information about a 

student’s special needs and school performance. 

(See the sidebar on the following page to find 

out what a master file should contain.) 

 Anticipation of curriculum demands, looking 

ahead to see where a student is likely to have 

difficulties and staving off trouble by giving help 

early. According to Vail, school problems often 

arise from “a mismatch between [the child’s] 

learning style and the methods and materials 

used in the curriculum. When this happens, it is 

the student who is diagnosed as learning disa-

bled, instead of the material’s being labeled in-

appropriate.” 

 Accommodation of learning style, which involves: 

   Giving atypical students the flexibility to work 

at their own level and pace and to work in 

small groups where talents can combine 

   Providing remedial support 

   Employing alternative teaching strategies 

(which she offers throughout the book). 

Much of this book looks at what Vail calls the “five 

learning systems”: visual, auditory, motor, language, 

and arousal/attention/action. She provides a good 

overview of each, describes the strengths and weak-

nesses that children may have in the systems, and 

discusses each system’s role in learning. In addi-

tion, Vail describes how parents, educators, and 

others can help children deal with problems in the 

learning systems. 

Many readers will appreciate Vail’s chapter on 

“Testing Demystified.” Here she includes a glossary 

of testing terms (percentile, stanine, etc.) and de-

scribes the different types of tests that are used, 

such as standardized, achievement, and diagnostic. 

She also discusses the WISC-R (Wechsler Intelli-

gence Test for Children, Revised) and how to inter-

pret the results. 

When you open this book, you’ll find these words: 

Because failure is easy to see, unenlight-

ened adults may ignore the student’s tal-

ent,  fostering a negative self-concept by 

focusing on what he cannot do. Many kids 

with high potential face discouragement 

every time they walk in the school door. 

Smart kids with school problems need the 

advocacy of informed adults to help them 

acquire necessary skills and, equally im-

portant, to protect the talent, originality, 

and power they offer. 

My reaction to this passage was, “Finally, there’s 

someone who gets it!” After hearing from educators 

and mental health professionals alike about chil-

dren “choosing” not to achieve, here was someone 

who put into words what many parents sense but 

are unable to articulate, much less prove. What’s 

startling about this passage is how long ago these 

words were written – in the late 1980s. After so 

many years, I wondered, how can twice-exceptional 

children still be so misunderstood? 

If you find yourself wondering the same thing, I rec-

ommend you read this book and then encourage 

others to do the same. It presents a clear picture of 

who 2e children are and gives solid recommenda-

tions for dealing with their problems in school.  

From Smart Kids... 

Who is the Overseer? 

Someone within the school system (learning specialist, counselor, senior teacher, school psychologist, etc.) 

who serves as an advocate for a student, offering encouragement, making educational recommendations 

based on diagnosis and clinical observations, interpreting test results to the family and the school, and 

meeting with teachers, parents, and the student herself/himself.  
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What Makes Up a Master File? 

It should start with the first dated notes about concerns, questions, traits, indications of learning differ-

ences, etc., and should include report cards, test scores, and samples of work that show both the student’s 

strengths and weaknesses. An important part of the master file is a psychoeducational evaluation because 

“understanding the root of the problem is the basis for on-target remediation.” At least twice a year the 

adults in charge of the student’s schooling should consult the master file for review and planning.   

What Teachers and Parents Need to Understand 

Teachers need to understand that parents suffer vicarious pain when their children struggle. Pain brings 

fear and often fatigue. Confused and apprehensive parents may blame themselves, find fault with the 

school, or lose faith in the student. Teachers who make themselves available for conferences, and who 

sympathize with a student’s dilemma, can help parents grow as they increase their understanding of aca-

demic problems. 

Parents need to understand that teachers want their students to succeed and suffer self-doubt when they 

don’t. When personal uncertainty turns inward, it causes discouragement; turned outward, it causes defen-

siveness. Parental support of teacher efforts can bring out the best in the situation; blame worsens it.      

Quirky Kids:  
Understanding and Helping Your Child  

Who Doesn't Fit In – 

When to Worry and When Not to Worry 

By Perri Klass, M.D. and Eileen Costello, M.D.  

Ballantine Books (2003) 

Reviewed March, 2007  

Drs. Perri Klass and Eileen Costello are the pediatri-

cians we all wish we had for our children. In their 

book Quirky Kids, these two Harvard-trained doctors 

come across as warm, caring, and reassuring. They 

explain things in a very clear and understandable 

way, and they share their perspectives as both 

moms and physicians. 

The focus of their book is children they label quirky. 

A quirky child, they explain, is someone who, 30 or 

40 years ago, would have been considered “odd or 

eccentric, but…would not have had medical or psy-

chiatric assessments…[nor]…diagnoses.” 

Today, they state, these children are likely to be di-

agnosed as having a disorder on the autism spec-

trum, such as Asperger Syndrome, pervasive devel-

opmental delay, nonverbal learning disability, or 

semantic-pragmatic language disorder. Plus, these 

kids may also be identified as having sensory inte-

gration dysfunction, a social phobia, or AD/HD. 

Although the authors give this definition of quirky 

and explain these various disorders in the book, 

they are not overly focused on specific labels and 

diagnoses. After all, they explain, “Most of these 

diagnoses are relatively new….Although they…may 

represent our current best guess at what’s going on,

…many of them will probably evolve and change…” 

– hence the term quirky.  “We prefer this term for a 

reason,” the authors state. “It’s not pejorative….But 

it does suggest the unusual features – challenging 

yet often charming – shared by an increasing num-

ber of children in our society.” 

This four-part book begins with the chapter “My  

Kid is Different.” Here the authors address the  

nagging concerns that parents may feel when they 
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see behaviors and characteristics in a son or daugh-

ter that set the child apart from other kids. They 

discuss when it’s right for parents to worry about 

their child’s development and when they probably 

don’t need to. In addition, the authors offer some  

perspective: 

Even as you pursue your worries into the 

world of diagnosis and testing, don’t let 

yourself reduce your child to a symptom, a 

problem, a set of missed milestones. Look 

at the whole child, with all his strengths 

and weaknesses…and find as many ways 

as you can to cherish the days of his child-

hood….As you journey across these bor-

ders, consider how this fits into the lifelong 

story of you and your child. 

The rest of part one deals with arriving at and com-

ing to terms with a diagnosis. Topics the authors 

address include the pluses and minuses of labeling 

a child, and the types of specialists and facilities 

parents may turn to in getting a diagnosis. Also dis-

cussed is accepting the diagnosis and sharing it 

with others, including your child. They wisely state, 

“Your goal is not to protect your child from the 

knowledge that she is different but to help her inte-

grate that knowledge into a reasonably happy pic-

ture of who she is.” 

Part two of the book looks at growing up quirky. 

Here the authors discuss family life, education, and 

friends. They acknowledge that for parents raising 

these children life can be an “hour-by-hour strug-

gle.” The authors address the daily-living issues that 

arise, from eating to grooming to bedtime; and they 

look at family relationships not only between parent 

and child, but also with siblings and the extended 

family. 

Klass and Costello devote a considerable number of 

pages to choosing the right educational setting for 

the quirky child and to understanding and address-

ing the issues that can arise in school. The discus-

sion ranges from early intervention and preschool 

programs through elementary, middle, and high 

school. They look at the social, emotional, and aca-

demic issues that may present themselves at each 

stage of a child’s education; and they discuss public 

and private school options as well as homeschool-

ing. The authors take the same approach to the 

quirky child’s social life, discussing it from preschool 

years through high school, looking at gender differ-

ences and the various issues that may come up. 

Part three addresses the medical side of quirky 

kids. One chapter focuses on therapies that these 

kids might need, the professionals who administer 

them, and the settings where the therapies are of-

fered. Another chapter looks at medications – types 

often prescribed for these children, uses, and side 

effects. The third chapter in this section, perhaps 

the most interesting, offers a medical perspective 

on these kids. Included are discussions of how 

these children are physically different from others, 

what might account for the differences, and whether 

the number of quirky children is growing.  

Autism Spectrum Disorders (ASDs) 

You won’t find the term Autism Spectrum Disorders in the Diagnostic and Statistical Manual of Mental  

Disorders (the DSM). Instead, you’ll find these neurological disorders listed under their official name,  

Pervasive Developmental Disorders, or PDDs. They are a continuum of related neurological disorders that 

affect an individual’s ability to communicate with and relate socially to others. They also involve obsessions 

and repetitive behaviors.  

Among the disorders listed in the DSM are: 

 Autism: a cluster of conditions that appear in early childhood. They involve rigid, repetitive behaviors  

and severe impairments in communication, social interaction, and the ability to engage in imaginative 

thinking. 

 Asperger Syndrome (AS): often referred to as high-functioning autism. Individuals with AS have at least 

average intelligence and are often gifted. They have less difficulty in acquiring language than those     
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diagnosed with autism. 

 Pervasive Developmental Disorder Not Otherwise Specified (PDD-NOS): a diagnosis often given to individ-

uals who show characteristics of autism spectrum disorders but fail to meet the criteria for any one  

disorder. 

Over time, some additional disorders have come to be considered by many as part of the autism spectrum 

as well. Among these are:  

 Semantic-Pragmatic Language Disorder (SPLD), in which an individual has some mild autistic features 

that include difficulty using language in terms of understanding figures of speech and participating in 

conversations. 

 Nonverbal Learning Disabilities (NLD), a diagnosis similar to AS, in which it is difficult to make sense of 

the physical world due to visual-spatial weaknesses and problems interpreting and expressing social 

cues such as facial expressions and body language. Individuals may also have awkward body move-

ments and poor motor coordination. Problems tend to get worse as the child gets older. 

Many experts agree that there is considerable overlap among these diagnoses and that it can be diffi- 

cult to distinguish one from another.      

When the Labels Don’t Fit:  
A New Approach to Raising a Challenging Child 
By Barbara Probst, MSW, LCSW 

Three Rivers Press (2008) 

Reviewed September, 2008 

Many of our readers are familiar with the author of 

When the Labels Don’t Fit. Barbara Probst has writ-

ten several articles for 2e Newsletter. In all of her 

writing, Probst offers a practical and insightful view 

of gifted children with puzzling or challenging  

behaviors.  

In this book, Probst expresses concern about the 

effect on our children of the seemingly widespread 

belief that “every difficulty represents a problem to 

be fixed.” She states: 

To a generation raised to believe that peo-

ple can repair and re-create themselves…

the idea that “problems” can and should 

be eliminated has resonance and appeal. 

Certainly no child should be denied need-

ed help. At the same time, we have to be 

careful about giving unneeded help – fix-

ing what isn’t really broken, and describing 

children as abnormal or diseased just be-

cause their difference makes us  

uncomfortable.  

Probst offers an alternative to viewing differences 

as disorders. It’s based on developing an under-

standing of your child’s temperament, which Probst 

refers to as your child’s “essential nature.” To help 

parents gain this understanding and apply it, she 

describes a three-step process in the book: 

1. Identify core traits that lie behind the child’s 

behavior.  

2. Understand how these traits are expressed in 

different contexts. 

3. Address the specific elements your child needs, 

prefers, resists, and can’t tolerate. 

To complete the first step, Probst has included a 

detailed questionnaire for assessing a range of 
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traits and tendencies such as concentration, excita-

bility, intensity, perfectionism, decision-making style, 

and source of comfort. Identifying your child’s traits 

is important because it gives you a window into 

what’s happening “on the inside,” as Probst de-

scribes it. She explains that if you focus only on 

what’s happening on the outside – behavior such as 

angry outbursts, for example – “you might come to 

the wrong conclusion [about the cause of the behav-

ior] and try to help in a useless or even harmful way. 

You might actually make a situation worse by trying 

to fix the wrong thing.”  

Probst recommends that after assessing their child, 

parents then assess themselves and compare the 

results. Seeing the similarities and differences be-

tween parents and children, as well as between par-

ents, can help everyone understand where their 

temperaments clash and where they mesh – valua-

ble information when trying to improve family rela-

tionships and dynamics.  

Probst states that sometimes the whole “package” 

of traits works well together for an individual, but 

other times it doesn’t. She gives the example of a 

child who needs to be around people but who is also 

intense, inflexible, and socially insensitive. This 

child’s package of traits doesn’t work well, she ex-

plains, because some traits undermine others. 

When the child has difficulty fitting in socially at 

school, for example, parents who have a good un-

derstanding of this child’s essential nature will be 

better equipped to correctly assess the situation 

and use appropriate strategies to help the child nav-

igate through the situation. 

Probst explains that identifying your child’s traits 

gives just part of the picture because “traits, in 

themselves, don’t necessarily lead to problems. 

Problems develop when a trait has no legitimate 

means of expression, or a child feels that an essen-

tial part of his nature isn’t acceptable to the people 

he cares about.” The second step in this process, 

then, is identifying the contexts in which a child’s 

problem behavior occurs. An important goal here is 

to pinpoint any “dissonance,” or stressors that exist 

between your child’s essential nature and the envi-

ronment, the situations in which the child may find 

himself or herself. It’s these clashes between tem-

perament and environment that can lead to prob-

lem behaviors.  

For example, she describes Emma, a child whose 

favorite chore was sorting laundry. It was baffling 

and annoying to her parents that Emma was very 

good about putting dirty clothes where they be-

longed and sorting clean clothes into neat piles, but 

she never put away any of her toys. Why would a 

child put away things in one situation but not in an-

other? Over time the parents figured out the root 

cause of the problem. The system for handling laun-

dry was well defined, and Emma knew exactly where 

it went; but not so with her toys.  

The last step in the process is to take the infor-

mation and understanding gained about your child 

and apply it. In the book Probst provides many ex-

amples of situations in which kids display challeng-

ing behaviors and parents apply their understanding 

to help the kids resolve their problems. In Emma’s 

case, her parents used their understanding of Em-

ma’s need to have a system to come up with a solu-

tion. They bought her bins for storing toys and put 

pictures on the front of each to show what should go 

inside. Then Emma no longer left her things scat-

tered around. She was happy to have a clearly de-

fined system to follow. 
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Probst refers to this process as “deconstructing” a 

child’s behavior – getting to the root cause using 

the insight the parent has gained through discover-

ing the child’s essential nature. The purpose of de-

constructing behavior, she explains, is to find strate-

gies that can enable your child to “successfully be 

the way he is” in the world. (Elsewhere in the book, 

Probst describes this as being “successfully eccen-

tric.”) The author provides 10 principles for parents 

to follow in devising these strategies, including:  

 Be helpful (rather than controlling). 

 Modify the context to make it a better fit (by al-

lowing your child to make decisions about the 

environment whenever possible). 

 Put yourself in your child’s shoes. 

Probst includes some useful “how-to” chapters in 

the book for parents. In one, “Changing the Way You 

Think and Talk,” she teaches parents how to re-

frame a concept that typically has a negative conno-

tation. An example she offers is of the child who 

speaks his mind. Framed negatively the child can be 

called tactless. Framed positively, he could be seen 

as forthright. “Reframing,” says Probst, “can help 

you view your child differently.” Another chapter 

coaches parents on how to respond to their children 

with understanding and respect. Probst looks at 

how a parent’s own “baggage” (temperament, val-

ues, fears, past experiences, etc.) can produce reac-

tions that are more about the parent than the child. 

Probst also includes a chapter on the toll it takes on 

a parent to raise a challenging child. It offers infor-

mation on how parents can set boundaries, deal 

with stress, and better understand how their tem-

perament affects their parenting. In another chapter 

she acknowledges that sometimes the processes 

and strategies described in her book are not enough 

to handle the challenges that a difficult child may 

present. For these situations, she offers information 

on seeking professional help and considering spe-

cial programs or schools.  

When the Labels Don’t Fit is not the kind of book 

that you can keep on your shelf and refer to now 

and then for useful tidbits of information. It’s a book 

that requires more time and effort if readers are to 

get the full benefit. Probst has created a framework 

that readers must first come to understand and 

then implement in a step-by-step fashion. But this 

shouldn’t scare off readers because the book is 

written in a very clear and easy-to-understand style 

with plenty of examples. Those willing to put forth 

the effort are likely to come away with a better un-

derstanding of their children, of themselves, and of 

what it takes to cope with challenging behavior – all 

worthwhile rewards.  

Understanding Your Child’s Puzzling Behavior:  
A Guide for Parents of Children with Behavioral, Social,  

and Learning Challenges 
By Steven E. Curtis, Ph.D. 

Lifespan Press (2008) 

Reviewed May, 2008 

In his new book, Understanding Your Child’s Puz-

zling Behavior, licensed child clinical psychologist 

Steven Curtis issues this caution: Be wary of quick 

answers and quick fixes when looking for the cause 

of a child’s puzzling behavior. The book is a guide 

for parents to turn to when they want to know “Is my 

kid just being a kid, or is there a problem here that 

requires professional help?” 
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 Curtis wants readers to understand that “There are 

so many reasons for puzzling behavior that it is  

even difficult for seasoned professionals to figure 

children out and understand their behavior.” So 

what  can a parent do? According to Curtis, the an-

swer is to take a methodical approach both to un-

derstanding the child’s behavior and, if necessary, 

to dealing with it. 

In the first part of the book, Curtis defines what he 

means by “puzzling behavior.” This term, chosen 

carefully, uses the word puzzling instead of a more 

value-laden term like problem or abnormal to de-

scribe the behavior. According to Curtis, his chosen 

word “helps to postpone judgment about the pres-

ence, or lack of presence, of a disorder until more 

investigation is conducted.” 

Curtis explains that many types of behavior might be 

categorized as puzzling. For example, there are the 

behaviors that he says psychiatrists see most often: 

non-compliance with requests; overly excited behav-

ior; attention or learning difficulties at school; de-

layed socialization with others; and angry, disruptive 

behavior. In addition, there are the behaviors that, 

according to Curtis, “can also pertain to concerns of 

low self-esteem, anxiety, depression, or some type 

of sensory issue.” 

Parents confronted with these puzzling behaviors 

can feel confounded. The reasons for the behaviors 

and the needs they indicate are not always clear, 

the main reason why parents might turn to profes-

sionals. 

What happens when parents seek professional help 

is the subject of the second part of the book. Curtis 

presents a five-step method that parents, teachers, 

and others can use to view a child’s behavior more 

objectively: 

1. Clarify concerns. Observe the child’s behaviors 

to determine which are of greatest concern. 

2. Do a functional behavioral assessment. Identify 

where, when, and how often the behaviors of 

concern take place and formulate possible  

reasons. 

3. Investigate the causal factors. Rule out possible 

causes of the behavior such as medical or de-

velopmental issues or other contributing caus-

es. 

4. Profile development and planning. Develop a 

profile of the child’s strengths and weaknesses 

and develop a plan to address both. 

5. Plan implementation and evaluation. Put the 

plan into effect and evaluate the results. 

For each step, Curtis provides sample forms to use 

and activities to help readers complete the tasks 

that make up the step. He then provides a sample 

scenario in which all of the forms have been com-

pleted for a boy thought to have Asperger Syn-

drome. The scenario shows that, as a result of fol-

lowing this five-step process, other explanations for 

the boy’s behavior became apparent. 

The last section of the book discusses when to seek 

professional help and which professionals to see. 

Included is a chart showing “who to visit first.” It 

lists professionals by type, such as developmental 

pediatrician, neuropsychologist, and educational 

therapist; and it gives the education and training 

each has, what their focus is, and websites for relat-

ed professional associations. Readers will find a 

resource listing, a glossary, and an index. 

Faced with behavior in their children that they don’t 

understand, parents can easily become over-

whelmed. They often find themselves having to se-

lect and put their faith in professionals they know 

little about, make decisions based on information 

they don’t understand, and try to remain calm when 

they’re frightened about what might be wrong with 

their children. Armed with a tool, such as this guide 

that Steven Curtis has created, parents can gain a 

greater sense of control and play a more active role 

in uncovering the cause of the children’s puzzling 

behavior. Having this type of information can enable 

them to function as partners and make informed 

choices about their children’s future.   
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 Chapter 

3 Difference or Disability? 

What is “normal”? How does being gifted affect a child’s behavior? When does a learning dif-
ference cross the line to become a learning disability? These are among the questions that the 
authors in this section address. They offer readers different perspectives on and different ap-
proaches to interpreting and addressing the struggles that children may have in learning and 
the problem behaviors they might display. 

The Myth of Laziness  
By Mel Levine, MD 

Simon & Schuster (2003) 

Reviewed October, 2003 

“He’s lazy.” 

“She could do better if she tried.” 

“He’s just not meeting his potential.” 

If you’ve ever heard these words about a son 

or daughter, of if you’ve ever said these words 

about a child, The Myth of Laziness is for you. 

The author, Mel Levine, is a physician and pro-

fessor of pediatrics who specializes in learn-

ing differences. He has written this book for 

children and adults “unjustly” accused of be-

ing lazy – individuals who, according to Lev-

ine, “possess minds that learn and think bet-

ter than they work.” 

Output Failure 

Often, Levine explains, those labeled lazy are 

bright people who appear to have great prom-

ise. However, for reasons that baffle others as 

well as themselves, they are unable to fulfill 

that promise. They struggle with “output fail-

ure,” the inability to produce work at the level 

expected of them. 

How does output failure look to parents and 

teachers? It shows up as the three-page report 

that ends up only half a page long. It’s the 

homework that never gets turned in. It’s the 

uneven performance on math tests where the 

hardest problems are correct and the simple 

calculations are wrong. It’s the frustrating be-

havior that is so easy to call laziness but, ac-

cording to Levine, is often the result of “mind 

miswiring.” In a more formal description he 

explains  that the miswiring is actually neuro-

developmental dysfunctions. The most com-

mon, shown in the accompanying illustration, 

often go unidentified. 
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Mind Miswiring 

To illustrate how mind miswiring thwarts 

productivity, Levine tells the stories of 

eight individuals – children, teens, and 

adults – who suffer the effects of output 

failure. He describes the problems that 

brought each person to his office and ex-

plains the causes he uncovered – the 

dysfunctions and weaknesses as well as 

other factors that affect output. 

Some factors are external, such as stress, 

competition, role models, and family val-

ues. Others are internal, such as the level 

of optimism, flexibility, and adaptability  

the person displays. In each case, Levine provides a 

variety of strategies for boosting productivity, both in 

the classroom or workplace and in other areas of 

life.  

Wrestling with Writing 

For those concerned with 2e kids, the most valuable 

chapters may come at the end. One focuses on writ-

ing and will probably strike a chord with many 2e 

parents. In it, Levine describes several varieties of 

struggling writers, including: those who “acquire 

writing phobias…a paralyzing complication during 

the school years”; those for whom “writing con-

sumes way more than its share of time and drains 

more mental effort than they feel capable of gener-

ating”; and those whose writing is too brief,…barely 

legible, or haplessly disorganized.” 

Levine goes on to describe the “principal ingredi-

ents” of writing. He divides the process into its com-

ponent parts and identifies places where break-

downs commonly occur. He suggests using the Writ-

ing Troubleshooter, a useful form located at the 

back of the book, to help identify areas of weak-

ness. Levine offers strategies and techniques for 

helping deficient writers boost their productivity and 

has included two organizers designed to guide kids 

through the steps of writing a story or report. 

Boosting Output 

The final chapter addresses ways that parents and 

educators can “cultivate output.” It’s here that Lev-

ine addresses a question some skeptics are likely 

to raise: Is he suggesting that we relieve those with 

output failure of all responsibility for producing 

work? He emphatically says no and explains, “Once 

an individual understands the sources of her output 

failure, she can be held more accountable, not less 

so.” He states that once parents and teachers un-

derstand output failure, they can sympathize with 

the difficulty a child is having and then say, “Please 

tell me what you’re going to do about it. Also, let me 

know how I can help.” That’s a far cry from the old 

familiar phrase, “I know you can do better. You’re 

just being lazy.”  

Related Resources from Mel Levine 

Books for Parents and Teachers 

A Mind at a Time explores individual learning patterns and how children struggle when their learning 

patterns don’t fit the schools they are in. The book discusses ways for parents and teachers to encour-

age a child’s strengths and bypass the child’s weaknesses. 

Educational Care identifies the many phenomena that interfere with children’s learning experiences at 

different ages and offers specific suggestions for interventions that can be used at home and in school.   
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Books for Kids 

All Kinds of Minds, aimed at children from 7 to 11 years old, tells the story of a fictitious group of five 

friends: how they discover their own learning strengths and weaknesses and how they come to appreci-

ate all kinds of minds. 

Keeping A Head in School helps children 11 years and up understand and appreciate their own distinct 

learning profiles. It offers specific alternatives to approaching schoolwork and different ways to bypass 

or strengthen the children’s weaker functions.  

Websites 

All Kinds of Minds Institute (www.allkindsofminds.org), a non-profit institute founded by Dr. Mel Levine 

to help families, educators, and clinicians understand why children are struggling in school and to pro-

vide strategies for helping them become more successful learners 

Student Success Services (www.studentsuccessservices.com), a center in Chapel Hill, North Carolina, 

where learning specialists, psychologists, and pediatricians perform individualized assessments and 

develop learning plans that parents can share with teachers  

In The Mislabeled Child physicians Brock and 

Fernette Eide work hard to help parents, teachers, 

health care professionals, and others appreciate 

just how complex learning difficulties are. This ap-

proximately 500-page book is a product of the work 

they do in their Edmonds, Washington, practice. At 

the Eide Neurolearning Clinic this husband-and-wife 

team focuses on identifying and meeting the needs 

of children who face what they refer to as “learning 

challenges.” 

What may strike readers as they go through this 

book are the differences between the Drs. Eide and 

other medical professionals they may have encoun-

tered in the past. For example, readers might notice 

that instead of focusing solely on what’s wrong with 

a child, the Drs. Eide also probe to identify what’s 

right. The authors explain that an important part of 

their approach to dealing with learning challenges is 

to identify and build on a child’s individual 

strengths. [See the next page for an excerpt from 

this book.] 

Another difference that readers might note is the 

authors’ reluctance to let labels limit their under-

standing of a child. It’s not that they don’t use la-

bels. The authors explain that they do, and they un-

derstand the usefulness and necessity of having 

them. However, the Eides caution that labels “can 

cause us to take an overly sterile, detached, and 

clinical view of a child’s learning challenges and 

forget that these challenges occur in the context of 

a child’s unique and complex life.” 

Furthermore, they state, “Even the best and most 

accurate labels should always be used with caution.  

The Mislabeled Child:  
How Understanding Your Child's Unique Learning Style  

Can Open the Door to Success 

By Drs. Brock and Fernette Eide 

Hyperion (2006) 

Reviewed September, 2006  
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Labels only ever provide part of the picture; the part 

that describes a child’s current level of functioning, 

not some fixed and immutable future.” With the pro-

liferation of labels in recent years, the authors ex-

press the fear that “‘abnormality’ itself will soon 

become the new norm.” 

What also sets the Eides apart is their reliance on 

recent findings from the field of brain research. They 

base the work they do on research that shows that 

“…brain development is an ongoing process that 

can be shaped and accelerated through the use of 

‘targeted experience.’” In other words, with the right 

stimulation a child’s brain can learn to function 

more smoothly, to create new learning pathways 

that bypass problems areas. Therefore, the authors 

explain, “We shouldn’t see children with learning 

challenges as disabled, disordered, or deficient,” 

but instead as “needing new experiences that can 

help them…function better.” 

At the start of the book the authors discuss their 

view on labeling and mislabeling children, and they 

provide a brief primer on how the brain thinks and 

learns. Following are chapters that address five 

learning systems and the learning challenges chil-

dren can face with each: 

 Memory 

 Vision 

 Hearing 

 Language 

 Attention. 

Next are chapters on what the authors term “broad 

types of learning challenges.” These include: au-

tism; sensory processing disorder; and disorders of 

reading, handwriting, and math. Finally, the authors 

discuss giftedness and how it, as well, can cause 

learning challenges in children. 

In each of these chapters the authors begin with 

case vignettes. They then describe behaviors typical 

of the particular learning challenge they’re discuss-

ing. Next, they look at the brain-based processes 

that underlie the learning challenge. Then they dis-

cuss ways to evaluate a child for the particular 

learning challenge. At the end of the chapter, they 

offer ways to help children meet the learning chal-

lenge through remediation, compensation, or ac-

commodation. 

Readers of The Mislabeled Child need to be ready to 

work when they sit down to read this book. It’s not a 

quick how-to type of book. It’s a detailed examina-

tion of a broad range of learning problems, and it 

takes a careful reading to absorb it all and select 

what best meets an individual reader’s needs. Be 

assured, however, that those who approach the 

book this way will be rewarded.   

From The Mislabeled Child… 

….Our goal is not to prove that there are more “learning disabilities” than you ever dreamed possi-

ble but that there are more learning abilities than you ever dreamed possible, and that each and 

every child has abilities that can be better used to promote learning.  

The human brain is remarkably resourceful in the fullest sense of the word: full of resources. As a 

result of this incredible versatility, it can learn and perform most tasks in a variety of ways. Yet too 

often we try to teach children using only a narrow range of options. This narrow approach actually 

aggravates – and in some cases even causes – many of the learning difficulties children encoun-

ter. Frequently we see children who…could learn quite well in an appropriate setting but whose 

needs remain unmet in the standard classroom. To better teach these children, we must first rec-

ognize that they typically require educational experiences different from those that work for most 

children. What they need, in other words, is a form of education that is right for children who learn 

the way they do. 

Most children currently identified as “learning -disabled” are literally “wired” to learn differently 

than most other children….       
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Misdiagnosis and Dual Diagnoses of  

Gifted Children and Adults:  
ADHD, Bipolar, OCD, Asperger's, Depression,  

and Other Disorders 

By James T. Webb, Edward R. Amend, Nadia E. Webb, Jean Goerss,  

Paul Beljan, and F. Richard Olenchak   

Great Potential Press (2005) 

Reviewed April, 2005 

In this book, a distinguished group of professionals 

tackles one of the most perplexing questions that 

parents of twice-exceptional children face: Does my 

child have a disorder or are my child’s difficulties 

due to giftedness, to asynchrony, or to a combina-

tion of these factors? To answer the question, the 

authors – professionals with experience in the fields 

of psychology, neuropsychology, and medicine – 

begin by defining giftedness, examining the charac-

teristics of gifted children and adults, and discuss-

ing the effects that asynchronous (uneven) develop-

ment can have on personality and behavior.  

This basic understanding of giftedness, the authors 

feel, is vital for mental health professionals to have 

if they are to give accurate diagnoses and appropri-

ate treatment. Unfortunately, however, few have 

been exposed to it in the course of their training. 

According to the authors, “these professionals re-

ceive extremely little, if any, training about the intel-

lectual characteristics and diversity of gifted chil-

dren and adults, and even less about their typical 

social, emotional, and behavioral characteristics 

and needs. That lack of information is the largest 

single reason for the frequent misdiagnoses [made 

by professionals] – and the subsequent reason for 

this book.” 

The authors describe many of those being misdiag-

nosed as “gifted individuals who were in situations 

in which the people around them did not sufficiently 

understand or accept behaviors…inherent to people 

who are intellectually or creatively gifted.” And a 

misdiagnosis, they state, is a failure to take correc-

tive action. They explain that “diagnoses are intend-

ed to be roadmaps toward something rather than an 

end in themselves. If the end point is  

simply a label, then the diagnostic process is being 

misused.” 

Much of the rest of the book focuses on types of 

disorders, ranging from attention deficit disorder; to 

anger, anxiety, and mood disorders; to learning disa-

bilities. Sleep disorders and allergies are also dis-

cussed. These chapters describe the disorders and 

how they are diagnosed and treated. In addition,  

the authors look at how the characteristics of the 

disorder are similar to and different from those of 

giftedness.  

Toward the end of the book, the authors devote a 

chapter to differentiating gifted behaviors from 

pathological behaviors. In it, they emphasize that 

educating the child and the adults in the child’s life 

about giftedness can go a long way toward manag-

ing problem behaviors and alleviating anxiety for 

both child and parents. In fact, the authors state 

that educating all involved about giftedness is “the 

single most effective intervention available.” Howev-

er, the authors go on to explain, when problems do 

stem from a disorder, “the contribution of gifted-

ness to the diagnosis and treatment [of the disor-

der] should be considered and then integrated into 

the diagnoses and treatment recommendations.” 

Those who raise, teach, and treat twice-exceptional 

children will find this book packed with valuable 

information. But a word of caution may be in order 

here. The book is not for the casual reader. It takes 

a careful and thorough reading to clearly under-
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stand the authors’ main points. The casual reader 

might jump to the conclusion that the authors are 

saying that once we identify children as gifted and 

treat them as such, their problems will go away. 

That’s not the case. The careful reader will come 

away from the book with several main points,  

including: 

 Many gifted and talented individuals have been 

misdiagnosed due, in large part, to “widespread 

ignorance among health care professionals” 

about their characteristics and needs. 

 Certain gifted children and adults are at greater 

risk for some diagnoses. The authors cite  

Asperger’s and existential depression as two 

examples.  

 The characteristics and needs that accompany 

giftedness should be taken into account in the 

diagnosis and treatment processes.   

 Some individuals have “what appears to be an 

overlap between giftedness and a particular di-

agnostic category.” The authors refer to this situ-

ation as having a dual diagnosis, and they ex-

plain that it “has implications for [the] education 

and treatment for these persons.”  

At the end of the book readers will find listings of 

resources and readings along with an extensive list 

of references. They’ll also find the impressive biog-

raphies of each of the book’s six authors.   

Upside-Down Brilliance:  
The Visual-Spatial Learner  

By Linda Kreger Silverman, Ph.D. 

DeLeon Publishing (2002) 

Reviewed March, 2006  

More than 20 years ago a group of children caught 

the attention of Dr. Linda Silverman. In her work as 

a psychologist and head of the Gifted Development 

Center in Denver, she “just happened to discover a 

fascinating profile of strengths and weaknesses,”  

as she explains in the introduction to Upside-Down 

Brilliance.  What she saw was gifted children who 

failed to achieve. They were not earning top grades, 

and they were not receiving high scores on IQ tests; 

but talking with them and observing them revealed 

children of marked intelligence.  

These children shared a number of characteristics. 

They showed weakness in areas traditionally associ-

ated with academic success such as reading, 

spelling, writing, attention, memory, organization, 

and following directions. On the other hand, they 

showed strength in mathematics, art, music, and 

construction. They had the ability to quickly grasp 

the big picture, and they demonstrated a good 

sense of humor and a creative approach to problem 

solving. When their IQ subtest scores were exam-

ined, the highest scores were on tasks that required 

visual-spatial ability. 

Dr. Silverman gave a name to children with this pro-

file: visual-spatial learners (VSLs), and she began to 

write and speak about their characteristics and their 

needs. According to Silverman, the VSLs’ particular 

combination of strengths and weaknesses is often 

problematic because the “gifts in the visual-spatial 

domain …tend to be overlooked in school. Education 

often focuses on [these children’s] weaknesses ra-

ther than their strengths. And how we are treated in 

school leaves a lifelong imprint on our self-esteem.” 
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In writing Upside-Down Brilliance, Linda Silverman 

has brought together her observations, research, 

ponderings, and recommendations about this 

unique group of learners. Her message is that un-

derstanding these children is essential since, based 

on validation studies conducted at the GDC, approxi-

mately a third of all school-age children may have 

this learning style. From her research, Silverman 

sees that “more and more children are being born 

with visual-spatial strengths, and some of them 

have auditory-sequential weaknesses [i.e., difficulty 

processing spoken information and learning or per-

forming in a step-by-step manner]. Dyslexia 

(difficulty with reading), and its partner, dysgraphia 

(difficulty with handwriting), are both on the rise.” 

Her opinion is that “instead of putting all our ener-

gies into correcting these deficiencies, we need to 

be paying more attention to what dyslexic, dysgraph-

ic children do well They have abilities critically need-

ed in today’s society.” 

With these thoughts in mind, Silverman works to 

give the readers of her book insights into how these 

children think, learn, and react to the world around 

them. She discusses the difficulties they have in 

traditional classrooms, where most teaching is 

aimed at students with an auditory-sequential learn-

ing style – that is, students who are detail-oriented 

learners and who take in information best by listen-

ing. Silverman offers many recommendations for 

ways in which parents and teachers can build on the 

strengths that VSLs posses and accommodate or 

remediate their weaknesses.  

Along the way, Linda Silverman discusses many top-

ics of interest and concern to a broader audience 

than just those who raise or teach VSLs. For exam-

ple, the book includes chapters that deal with AD/

HD, learning disabilities, and underachievement. 

These were included because, as Silverman states, 

“I believe that many dyslexics, many with AD/HD, 

many who suffer from seizure disorders, … many 

who are underachieving…are hidden gifted learners 

with a visual-spatial learning style.” Parents and 

teachers will find plenty of useful information and 

recommendations in these chapters that apply to 2e 

students with and without the visual-spatial learning 

style. 

The same is true of the information on giftedness, 

included because “there are thousands of VSLs out 

there who were not successful in school, when actu-

ally they are among the most brilliant minds on the 

planet.” However, Silverman does not mean to imply 

that all VSLs are gifted. Although she believed that 

to be the case early in her study of this learning 

style, she came to realize that visual-spatial abilities 

are not limited to the gifted. 

Additional topics of interest to those concerned with 

VSLs as well as to others are: 

 Early ear infections and the role they might play 

in the development of visual thinking 

 Raising and teaching introverts  

 Allergies and the role that dietary intervention 

can play in bringing about behavioral changes. 

The chapters devoted to parenting VSLs and teach-

ing them both contain a wealth of practical recom-

mendations that can work well for many children, 

regardless of their label. 

Readers will find this nearly 400-page book to be 

very readable, written in a conversational style and 

illustrated with clever cartoons. When sitting down 

to read the book, make sure you have your highlight-

er and your sticky notes handy. You’ll find plenty to 

mark for later reference.  
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“Mellow Out,” They Say. If I Only Could:  
Intensities and Sensitivities of the Young and Bright 

By Michael M. Piechowski, Ph.D. 

Yunasa Books (2006) 

Reviewed January, 2007  

The book “Mellow Out,” They Say. If I Only Could 

provides a different look at gifted children from what 

many readers on this topic have come to expect. It’s 

not focused on what these children are in terms of 

measures or scores, of accomplishments, or of 

achievements. Instead, this book looks at who they 

are. It views this population from an emotional per-

spective, focusing on how it is to live life as a gifted 

individual.  

The author, Michael Piechowski, holds Ph.D.’s in 

both Molecular Biology and Counseling Psychology 

and works with Yunasa, a camp for highly gifted 

young people. In his book he views his subjects 

through the lens of Kazimierz Dabrowski’s overex-

citeabilities – the extreme sensitivity that Dabrowski 

observed in gifted individuals in these five areas: 

psychomotor, sensual, intellectual, imaginational, 

and emotional.  

Piechowski begins the book by stating its purpose: 

“to give voice to the emotional life of bright young 

people, to show how their intensities and sensitivi-

ties make them more alive, more creative, and more 

in love with the world and its wonders.” To accom-

plish his purpose, he draws upon research in which 

he took part during his training as a psychologist. 

The research involved submitting questionnaires to 

gifted high school students. Excerpts from their re-

sponses appear throughout the book, illustrating 

the pluses and minuses of living with each of the 

overexciteabilities. In addition, the quotes from 

these young people afford glimpses into the way 

gifted teens view themselves and their experiences 

in the world that parents rarely get from their own 

conversations with their offspring. 

In regard to the positive and negative aspects of 

each overexcitability, Piechowski offers these com-

ments: 

Psychomotor overexcitability carries a 

great amount of energy, but it also leads to 

restlessness. Intellectual overexcitability 

drives a person to seek solutions to prob-

lems, to ask questions, and to search for 

truth. But the search never ends. Excitabil-

ity of imagination is a boon when it springs 

colorful, interesting, and pleasing images. 

Alas, excitability turns into anxiety when 

anticipation of all the bad things that can 

happen produces frightening nightmares 

and fears. Emotional overexcitability brings 

joy and ecstasy but also heartache, self-

doubt, and despair. Sensual overexcitabil-

ity offers rich and varied delights, but also 

carries the risk of overindulgence. Further-

more, in cases of unusually high sensory 

sensitivity, a child may suffer from the pain 

of overstimulation. Directly related to this 

are difficulties of sensory integration. 

The value in viewing gifted individuals in terms of 

their overexciteabilities is that it makes more of 

their behaviors seem understandable and even 

within the range of normal. For example, Piechowski 

offers this explanation for underachievement among 

this population: 

The desire to be free of compulsion 

leads to a kind of resistance. Resistance 



21 

to compulsion is perhaps the most over-

looked motivating agent in procrastina-

tion, learning difficulties, refusal to work, 

and so on. These free spirits – children 

and adults – very much prefer unstruc-

tured time, freedom from deadlines and 

specific directions, and like to accom-

plish things according to their own 

schedule. They are usually filled with cre

ative, imaginative ideas. They like to dis-

cover things on their own, and do their 

own projects…. 

This book is the work of an erudite writer who com-

bines the perspectives of scientist and humanist. 

Therefore, it requires some work on the part of the 

reader; but that shouldn’t scare off anyone. It’s a 

very readable book, enlivened both by the many 

student quotes it contains and by the personal expe-

riences and observations that the author inserts.  

The reward for investing some time and effort in 

reading this book is gaining some insight into gifted 

teens and hearing them speak with a candor that 

parents rarely hear. Parents can use this book to 

answer two important questions: How does my child 

understand the world, and how can I use that infor-

mation to better parent him or her?  

The Work of Kazimierz Dabrowski  

Author Michael Piechowski was greatly influenced by and became active in the work of Kazimierz  

Dabrowski (1902 -1980). This Polish psychiatrist and psychologist worked with intellectually and artistically 

gifted adults and adolescents, developing a theory for understanding their emotional development. Accord-

ing to the Theory of Positive Disintegration, creatively and intellectually gifted individuals display an emo-

tional richness, but they also experience an inner turmoil. Instead of being a sign of mental illness, as it 

was frequently labeled by the medical profession, this internal conflict is part of a developmental process 

necessary for advanced personality development.  

Dabrowski also talked about the intensity of gifted individuals in the five areas of their lives listed in the 

accompanying book review. In English we refer to these intensities as overexcitabilities, although 

Piechowski states in his book that a better term, closer to the original Polish, might be “the capacity for 

becoming super-stimulated.” 

Piechowski further explains overexcitabilities in these passages from his book: 

“[Overexcitabilities] are the foundation, the ground of talent development, and of the way life is 

lived. Because this manner of experiencing is often viewed as over-reacting, it is often treated as 

something to be cured – ‘for the good’ of the child. Parents tend to worry about these intensities.”  

“Accepting and acknowledging that this way of experiencing is natural for an excitable child, reas-

sures the child….Because this is how the child’s nervous system reacts, it is critical to not demand 

that the child ‘get over it.’” 

“Many strategies can be offered to help the child and the parent to cope with these intensities in an 

understanding and accepting way…. The strongest support, without doubt, is each parent’s loving 

patience and acceptance.”   
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The Sensory-Sensitive Child:  
Practical Solutions for Out-of-Bounds Behavior 

By Karen A. Smith, Ph.D. and Karen R. Gouze, Ph.D.  

HarperResource (2004) 

Reviewed February, 2005 

This excellent book is the result of collaboration 

between two moms whose lives were alike in many 

ways. Both are named Karen, and both are profes-

sors of clinical psychology. Both have years of expe-

rience working with children’s behavior issues, and 

both gave birth to sons who turned their profession-

al and personal lives upside down.  

Karen Smith and Karen Gouze found themselves 

raising boys whose behavior defied explanation and 

understanding. Through their first-hand experiences 

as mothers, they became convinced that the 

“standard diagnostic labels” given to difficult chil-

dren “do not always capture the complexity and nu-

ance of their perplexing behavior.” The kind of be-

havior they were experiencing is the kind that often 

leads teachers, psychologists, and parents to 

“blame the problem on the child, labeling him as 

stubborn, hyperactive, or just downright ornery.” 

After much bewilderment and frustration, the au-

thors came to see their sons from a different per-

spective. They began to take a sensory approach to 

understanding the “out-of-bounds” behavior of their 

children and others like them. This new view was 

the result of discovering the work of the late Jean 

Ayres, an occupational therapist and educational 

psychologist. Ayers believed that a connection exists 

between the senses and behavior. Her theory, which 

has not yet been validated scientifically, states that 

“dysfunctional sensory processing can contribute to 

a wide range of behavioral, academic, and emotion-

al problems.”  

The authors divided this book into two parts. The 

first introduces sensory integration theory and dis-

cusses its relationship to a “range of problematic 

behaviors.” Part two of the book looks at specific 

issues related to living with a child with “inefficient 

sensory processing.”  

In introducing sensory integration, the authors de-

scribe the seven senses through which we experi-

ence the world. Most of us can easily name five: 

sight, hearing, smell, taste, and touch. The authors 

explain that the others are “hidden senses”: vestib-

ular and propriocentric. The vestibular system, locat-

ed in the inner ear, affects balance and movement. 

The propriocentric system sends information to the 

brain from muscles, joints, and bones concerning 

the positioning of the body.  

According to Smith and Gouze, sensory integration 

is the complex interaction between the brain and 

the information it receives from the senses. It can 

be broken down into three components:  

 Sensory modulation, “the brain’s automatic ad-

justment to the intensity with which sensory stim-

uli are experienced” 

 Sensory discrimination, “the ability to distinguish 

one sensory experience from another” 

 Motor planning, “the ability to translate sensory 

input into organized purposeful motor output,” or 

action. 

The authors describe what behaviors might result 

when each of the senses functions improperly in 

each of these three areas of sensory integration. For 

example, a child with auditory modulation difficul-
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ties might have a hard time filtering out noise in the 

classroom or might complain that others are 

screaming at her. A child with visual discrimination 

difficulties might find it hard to differentiate fore-

ground from background images. A child with motor 

planning difficulties may think that others are bump-

ing into him when, in fact, he’s bumping into others. 

In the second part of the book, the authors provide 

information to help parents, teachers, and the chil-

dren themselves to identify, understand, and deal 

with sensory integration issues. Perhaps the most 

useful chapter in this part of the book is the one 

entitled Helping Your Child to Help Himself. Here the 

authors list red flags that may indicate sensory pro-

cessing problems in children of different ages, from 

infants through teens. They also explain occupation-

al therapy and the role it can play in helping children 

with sensory processing problems. This therapy, 

they state, is a way to help a child develop the skills 

needed “for the job of living,” making the child a 

“better family member, student, and friend.” The 

authors also offer techniques that parents can use 

at home to, as the authors put it, “balance [their 

child’s] sensory diet.”  

Parents and teachers will also find plenty of useful 

information in the chapter on “surviving and thriv-

ing” in school. The authors provide insight into what 

the school environment is like for a child with senso-

ry processing difficulties. In addition, they offer sug-

gestions for ways to calm an overaroused child, 

stimulate an underaroused child, and make modifi-

cations for students in need of support. 

Readers of this book will not be disappointed. 

They’ll come away from it with a good understanding 

of sensory processing issues; knowledge of the help 

available for dealing with these issues; and, quite 

possibly, an explanation of what in the past was 

baffling behavior.  

From The Sensory-Sensitive Child… 

Perhaps the biggest hurdle that you face as a parent of a child with sensory processing problems is 

accepting the idea that his experience of daily life is fundamentally different from yours. He does 

not hear, smell, taste, or feel the world in the same way that you do. His relationship with gravity is 

not he same. He cannot move his body with the same confidence and security that you can. For 

him, everyday situations are full of obstacles, challenging and surprising.  
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 Chapter 

4 
Understanding Learning  
Disabilities and Disorders 

Readers who raise or work with these twice-

exceptional kids should expect to have many “aha!” 

moments as they read this book. They’re likely to 

find themselves thinking, “Now I know why they….” 

The author, clinical child psychologist Deirdre 

Lovecky, provides numerous insights into the behav-

iors of gifted children who have problems with atten-

tion and learning – such as why they fail to finish 

their work, why they have difficulty with written ex-

pression, and why they seem to be unable to learn 

from past mistakes. 

The book is the product of years of observing, as-

sessing, and counseling gifted children in her prac-

tice at the Gifted Resource Center of New England. 

It resulted from the frustration of parents who need-

ed help understanding their children – the gifted-

ness, the uneven development, and the learning 

difficulties. In response, Lovecky produced a book 

that “discusses not only the disorders, but also the 

issue of giftedness and how being gifted amplifies 

problems or ameliorates them.”  

Parents, teachers, and mental health professionals 

will find clear explanations and useful strategies and 

recommendations in the book’s 500-plus pages. 

Chapters start out with case examples taken from 

the hundreds of gifted and twice-exceptional chil-

dren that Lovecky has observed and tested. Chapter 

previews and summaries help guide readers 

through the extensive information provided in each 

chapter.  

The first three chapters give readers an excellent 

foundation in giftedness, attention deficit disorder, 

and Asperger Syndrome. Unlike many authors, 

Lovecky explores the strengths of gifted kids with 

these disorders as well as their weaknesses. She 

also looks at other disorders and learning deficits 

that might co-exist in these children. 

Sometimes a bright child’s struggle to learn is the result of a learning disability or other disorder 
that may require professional treatment. In the books featured in this section, authors provide 
information on identifying and addressing the following: Asperger Syndrome, attention deficit 
disorder, central auditory processing disorder, dyslexia, and sensory processing disorder. 

Different Minds:  
Gifted Children with AD/HD, Asperger Syndrome,  

and Other Learning Deficits 

By Deirdre V. Lovecky, Ph.D. 

Jessica Kingsley Publishers (2004) 

Reviewed June, 2005  
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The next five chapters look at different aspects of 

these children’s development: 

  How “those with a different mind think,” includ-

ing a description of executive functions and how 

they affect performance 

  Creativity 

  Emotional intelligence 

  Social interactions 

  Moral reasoning and compassion. 

Lovecky also includes a chapter for professionals 

who assess these children. She describes the as-

sessment process for gifted children, including  

tests that might be used, and addresses the issues 

that arise when the gifted child has attention prob-

lems. At the end of the book, Lovecky provides  

readers with a listing of resources and an extensive 

bibliography.  

Different Minds, a book dense with information, 

makes the reader work; but it’s well worth the effort. 

Whether you use the book as a reference or read it 

from cover to cover, you will come away with well-

researched facts to help you better understand gift-

ed children with attention and learning deficits and 

many practical strategies for nurturing and teaching 

them.   

Quotes from Different Minds... 

“Many gifted children are combined learners…easily able to integrate both auditory and visual as-

pects of experience…[S]ome gifted children are ‘wired’ for one style only, and can only learn in this 

style… Gifted children…who seem ‘wired’ only one way… are not oppositional… because they insist 

on one way of doing things. Indeed without special training, this is the only way they can func-

tion.” (pp158-159) 

“Children who have the largest gaps between ideas and ability to produce them may also be the 

most original. The more original the idea, and the less it is an extension of what else the child has 

already produced, the less well the child may be able to translate it to a project or prod-

uct….” (p.216) 

“Many gifted children are not original in their ideas because they are so programmed to think in 

certain ways by what they hear and see on television, from video games, movies, and 

peers.” (p.216) 

Overcoming Dyslexia:  
A New and Complete Science-Based Program  

for Reading Problems at Any Level 

By Sally Shaywitz, M.D.  

Knopf/Random House (2003) 

Reviewed October, 2005  

Dr. Sally Shaywitz created such a stir with this book 

that dyslexia made the cover of Time magazine in 

2003, when the book was published. What captured 

so much attention was the research on which the 

book is based.  

At Yale University Medical School, Shaywitz made 

use of special fMRI (functional magnetic resonance 

imaging) technology to reveal what takes place in 

the brain as people engage in reading tasks. A pio-

neer in this type of research, she was able to clearly 
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show that brain activity in people with dyslexia looks 

different from activity in those who do not have the 

disability. 

In an introductory note to the book Dr. Shaywitz 

states that “we have entered a new era in which 

there is now a science of reading. It is an era of 

enormous hope.” She explains this science of read-

ing in clear, straightforward language.  

The book is divided into four parts. The first, The 

Nature of Reading and Dyslexia, provides a founda-

tion in the topic, giving readers a history of dyslexia 

and a basic understanding of the mechanics of 

reading.  

In Part 2, Diagnosing Dyslexia, Shaywitz gives par-

ents clues to watch for in their children that might 

indicate dyslexia. Some of the earliest clues she 

describes are delayed speech, problems with pro-

nunciation, or difficulty telling if words rhyme. A 

helpful tool for parents and teachers is the checklist 

she provides of reading skills that children should 

demonstrate by age and grade. The goal, Shaywitz 

stresses, is early identification and treatment. She 

states, “I have yet to meet a family that feels they 

acted too soon.” 

The focus of Part 3 is helping your child become a 

reader. This part of the book contains plenty of how-

to information for parents and teachers. She offers 

what she calls an “evidence-based guide” to what 

works in teaching children to read. In addition to 

exercises and activities, she provides resources that 

include books, software, and instructional programs. 

Reading instruction in school is the focus of Part 4, 

Overcoming Dyslexia: Turning Struggling Readers 

into Proficient Readers. Here Shaywitz offers an 

effective model that schools can follow to teach 

dyslexic children to read. It relies on partnerships – 

between school and home; and between reading, 

resource room, and classroom teachers. In addition, 

Shaywitz describes the essentials of a successful 

reading intervention and discusses various  evi-

dence-based programs that are available for teach-

ing dyslexic students to read. 

Shaywitz also discusses choosing a school for a dys-

lexic child. She states that most parents believe 

public school is the best place for a child with dys-

lexia. She finds, however, that “the typical public 

school special education program does little to 

move a dyslexic child forward,” and that “public 

schools are generally slow to identify a reading prob-

lem, provide too little instruction, and, worst of all, 

often use unproven and incomplete programs 

taught by teachers who may know little about teach-

ing reading.” Sometimes, she explains, it’s “in the 

best interest of the child” to change schools; and 

she provides guidance on selecting a new school 

that will meet a child’s reading needs.  

The audience for this book extends beyond just  

parents and teachers. School administrators, psy-

chologists, tutors, adult dyslexics, and others will 

find the information they need here to better under-

stand and to help themselves or others overcome 

dyslexia.  
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When the Brain Can’t Hear:  
Unraveling the Mystery of Auditory Processing Disorder  

By Teri James Bellis, Ph.D. 

Atria  (2002) 

Reviewed November, 2006  

Teri James Bellis, author of When the Brain Can’t 

Hear, writes with great understanding about brain-

related auditory disorders. In part, it comes from 

working in the field of auditory neuroscience for  

over 15 years as a researcher, professor of audiolo-

gy, and audiology textbook author. It also comes 

from the first-hand knowledge gained by living  

with auditory processing disorder (APD) herself,  

the result of a head injury she suffered in an auto  

accident. 

Bellis wrote this book, she states, to address what 

she sees as a “general lack of awareness of how 

APD can manifest itself in various ways, methods of 

diagnosing APD, and methods of treating it.” She 

complains that much of the information available  

on these topics is “incomplete, grossly generalized, 

and sometimes even outright inaccurate.” Even 

worse, she states, is that some of it is “difficult to 

understand even for clinicians in my own field.” 

Readers of Bellis’ book won’t have trouble under-

standing what she has to say. Written in a clear, 

straightforward manner, the book includes many 

case studies that illustrate the various forms APD 

can take. In addition, the book explains the relation-

ships among language, learning, and auditory pro-

cessing; and it describes APD both in children and in 

adults. Additional chapters address the diagnosis 

(and misdiagnosis) and the treatment of the disor-

der along with ways of compensating for it. 

Throughout the book, Bellis emphasizes that  

“(w)hen dealing with APD, no two people are alike, 

and the impact of a deficit on one person’s life may 

be quite different from the impact of the same  

deficit on another’s. This heterogeneity leads to  

difficulties in defining, diagnosing, and treating 

these deficits.”  

Regarding diagnosis, the author discusses her great 

concern over “the present popularity of the APD la-

bel.” She believes it may be partly the result of par-

ents seeing APD as being “relatively nonthreatening 

and innocuous compared to other disorders that 

can manifest themselves similarly. Some of these 

disorders are rather intimidating, especially those 

that have negative connotations.” Among these dis-

orders, she states, are mental retardation, AD/HD, 

and autism. 

Bellis urges parents to become familiar with normal 

speech and language development and monitor 

their children for delays so that problems can be 

detected early. If problems are found, Bellis stress-

es the importance of empowerment for children – 

helping them gain a sense of “power over their envi-

ronment and their disorder.” Furthermore, she 

states,  

It is critical that children’s…performance 

today be compared to their own perfor-

mance yesterday or last week or last year, 

and not to the performance of others. And 

it is absolutely critical that they know that 

we will love them, respect them, and sup-

port them no matter what.     
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Sensational Kids:  
Hope and Help for Kids with Sensory Processing Disorder 

By Lucy Jane Miller, Ph.D., OTR 

G.P. Putnam’s Sons (2006) 

Reviewed July, 2007  

The name Lucy Jane Miller chose for her book, Sen-

sational Kids, refers to a group of children whose 

behavior can be puzzling, annoying, or even alarm-

ing to those around them. These are kids whose 

sensory abilities are impaired by a neurological dis-

order that affects at least one in twenty children. 

Sensory Processing Disorder, or SPD, is the name 

Miller uses for the disorder, although other names, 

such as sensory integration disorder or dysfunction 

of sensory integration, are also in use. 

Arriving at a diagnosis of SPD often isn’t easy, in 

part because the disorder can look different in dif-

ferent children. Furthermore, many professionals 

both in the medical/mental health fields and in  

education are unfamiliar with it or skeptical of its 

existence.  

For these reasons Miller, trained both as an occupa-

tional therapist and a research scientist, has written 

this book. She hopes to validate the concerns of 

those parents who feel that something is just not 

right with their children and to educate profession-

als who work with these kids. The book reflects her 

more than 30 years of helping and studying children 

with sensory processing issues. 

Among the strengths of this book is the easy-to-

understand style in which it’s written. Another is the 

many children’s profiles and parents’ accounts that 

the author has included, which provide a clear pic-

ture of the various types of sensory processing diffi-

culties that children can have. Miller details what a 

typical day in the life of several children with SPD is 

like, both for them and for their families. Incorpo-

rated into these accounts are Miller’s explanations 

of the children’s challenging behaviors. For in-

stance, in the following brief excerpt of one profile 

Miller describes LaTanya, a kindergartner who is 

“over-responsive”: 

In the next bedroom, seven-year-old Trey 

has slammed his door shut and is playing 

a lively drum roll on the back of it. The 

thumps bring LaTanya’s sleep to an abrupt 

end. Her eyes fly open and her hands jerk 

to cover her ears. A wail of terror follows. … 

LaTanya has a Sensory Modulation Disor-

der (SMD), which makes it hard for her to 

match the intensity of her response to the 

intensity of the sensations she feels…. 

LaTanya reacts dramatically because she 

is frightened….The trouble with LaTanya’s 

system is that it cannot filter sensations in 

a way that would allow her to come up 

with an appropriate response…. 

For this profile and for some others in the book, Mil-

ler provides a detailed chart that presents questions 

to ask in order to help identify what triggers the 

child’s extreme or undesirable reactions; goals to 

set to help modify the reactions; and strategies to 

follow at home, at school, and in the community in 

order to achieve those goals.  

The book is divided into three parts. The first covers 

the basics of SPD, including information on assess-

ment, diagnosis, and treatment.  

Part 2 consists of profiles describing life with 

“sensational kids.” This section ends with a chapter 

on what the future holds for these children. In it, 
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Miller asserts that “Sensational children can and do 

grow into sensationally happy and successful adults. 

With planning and support along the way, your child 

can be one of them.” 

In the third part of the book, Beyond the Basics, 

Miller discusses what brain research has to say 

about SPD, the causes and prevalence of the disor-

der, and therapy. In addition, she addresses the 

connection between SPD and attention deficit disor-

der, along with other disorders. The author also pro-

vides useful appendices that contain resources for 

parents as well as information on finding profession-

als to evaluate a child and provide therapy. She 

even includes a sample letter that parents can use 

to help others understand their “sensational” child. 

While Miller has addressed the book primarily to 

parents, it would also be an excellent source of  

authoritative information for others who work with 

and care for these children. Miller is considered by 

many to be the leading expert in the world today on 

SPD. She has worked with Dr. A. Jean Ayres, a pio-

neer in the study of how the brain processes senso-

ry information; she established the Sensory  

Processing Treatment and Research (STAR) Center 

at the Children’s Hospital of Denver; and she  

started and directs the KID Foundation, which  

provides support to children with SPD and their fam-

ilies.  



30 

 Chapter 

5 
Addressing the Needs of the  
Twice-exceptional Child 

Anyone borrowing my well-used copy of this book 

will find the pages streaked with yellow highlighter 

and overflowing with Post-It flags. Authors Susan 

Baum and Steven Owen pack a tremendous amount 

of information into it. Citing numerous studies and 

providing many case histories, the authors address 

three main questions:  

1. Who is the gifted learning disabled (GLD) child? 

2. What do we understand about the GLD child’s 

learning needs? 

3. What strategies can we use to meet this child’s 

learning needs as well as social and emotional 

needs? 

In answering the first question, Baum and Owen 

look back to see how educators, psychologists, and 

others have defined giftedness, intelligence, and 

learning disabilities. They describe the development 

of “more expansive” definitions of giftedness and 

intelligence which “opens the door for discovering 

all manner of gifts and talents in students with 

learning disabilities.”  

The authors divide GLD students into three  

categories: 

 Those identified as gifted by their high achieve-

ment but who, over time, begin to struggle due 

 to subtle learning disabilities 

 Those who appear average because “in an ongo-

ing tug-of-war, their intellectual ability hides the 

disability and the disability disguises the gift” 

 Those who are noticed for “what they cannot do,” 

Finding effective strategies to guide the twice-exceptional child can present a challenge to par-
ents, educators, and others, in large part because children can be gifted in various ways and 
because their deficits can take various forms. Teachers may need to try a range of strategies 
before discovering those that help a particular student learn. Parents, coaches, and other 
adults may need to try different approaches to motivating these children and supporting their 
efforts. The authors in this section identify the challenges that twice-exceptional children can 
present and recommend ways to address the challenges. 

To Be Gifted and Learning Disabled:  
Strategies for Helping Bright Students with LD,  

ADHD, and More 

By Susan Baum, Ph.D., and Steven Owen, Ph.D. 

Creative Learning Press (2004) 

Reviewed August, 2005  
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who are identified as learning disabled and given 

remediation at the expense of developing their 

gifts or talents. 

The children in all three categories, according to the 

authors, have “learning and motivational patterns 

different from those of their peers.” 

Part 2 of the book explores these patterns, focusing 

on how GLD children learn, why particular instruc-

tional strategies do or do not work with them, and 

how they are motivated. The authors explain that 

GLD students “are frequently quite interested in 

classroom topics, but their mental drumbeats get 

them marching out of step with the lesson.”  

Why is this? The authors offer an explanation based 

on the work of John Dixon. In 1989 Dixon theorized 

that GLD students are especially strong in one type 

of intelligence and have severe weaknesses in an-

other. Their strengths lie in integrative intelligence, 

“the capacity to understand and discover patterns 

and connections in broad expanses of information.” 

Baum and Owen explain that this type of intelli-

gence is “behind the ‘Aha!’ experience in problem 

solving.” 

They go on to explain the other type of intelligence, 

equally important in learning, where GLD students 

have severe weaknesses. Dixon’s term for it is dis-

persive intelligence, and the authors explain that it 

“allows us to remember and use isolated facts and 

associations that need not make sense in any big 

context.” This combination of strengths and weak-

nesses, state Baum and Owen, “explains why GLD 

students can be brilliant in creative endeavors while 

simultaneously failing the weekly spelling test.” 

In Part 3 the authors offer specific strategies for 

dealing with the extremes of strength and weakness 

that GLD students bring to the classroom. They con-

sider these strategies to be among the “essential 

components of comprehensive programming for 

GLD students.” (See the sidebar.)  

At the start of Part 3 is a chapter devoted to devel-

oping Individual Education Programs (IEPs) for GLD 

students. The authors explain that “when an…IEP 

addresses the full range of GLD students’ needs [all 

five of the components shown in the sidebar], the 

chances for success greatly increase.” 

Baum and Owen go on to provide plenty of “how-to” 

advice in chapters titled “Attending to the Gift” and 

“Effective Classroom Practices.” In the final chapter, 

“Community Support,” the authors look beyond the 

classroom for ways to meet the needs of GLD chil-

dren. This chapter discusses the role that parents, 

counselors, and community agencies and resources 

play. From the community, Baum and Owen see 

GLD children gaining the “social and emotional 

structure” vital to their development.  

The 2004 edition of To Be Gifted and Learning Disa-

bled is a revised and expanded version of the first 

edition, published in 1991. The authors are both 

Essential Components of  

Comprehensive Programming  

for Gifted students with Learning  

or Attention Difficulties 

From To Be Gifted and Learning Disabled 

 1.   An appropriate identification system 

 Identification of giftedness 

 Evidence and description of academic  

performance discrepancies 

 2.   Attention to the student’s gifts 

 3. Placement in, and assurance of, the least 

restrictive supportive environment(s) 

 Physical 

 Intellectual 

 Social and emotional 

 4. Classroom intervention strategies 

 Alternate approaches to curriculum and 

instruction 

 Accommodations and modifications 

 Self-regulation and compensation  

strategies 

 Remedial support 

5. Social and emotional support 

 From a counselor 

 From parents 

 From the GLD student, in the form of  

self-advocacy 
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educators and consultants. Dr. Susan Baum is a 

professor of education at the graduate school of the 

College of New Rochelle. In addition, she consults 

nationally and internationally and serves as a mem-

ber of the 2e Newsletter Editorial Advisory Board. 

Dr. Steven Owen is a professor in the School of 

Nursing at the University of Texas Medical Branch 

as well as a senior bio-statistician.    

Crossover Children:  
A Sourcebook for Helping Children Who Are  

Gifted and Learning Disabled  

By Marlene Bireley, Ph.D. 

Council for Exceptional Children (1995) 

Reviewed August, 2005  

Marlene Bireley has her own term for twice-

exceptional kids. She refers to them as crossover 

children because “their needs truly cross over be-

tween the categories known as gifted and learning 

disabled.” She explains, “If we try to fit them into 

either mold, to some extent we fail.” 

Bireley drew on the many years she spent as an 

elementary and special education teacher, school 

psychologist, and university professor to compile a 

book about these children. She calls it a “how-to-do-

it book.” In just under 100 pages she manages to 

clearly convey who these children are and what par-

ents and teachers can do to help them be success-

ful in school and beyond.  

Teachers and parents alike will find information on 

the 2e issues that are likely to cause them the most 

frustration. For instance, Bireley takes a look at the 

four “troublesome characteristics” that can make 

the parents and teachers of many 2e kids crazy: 

impulsivity, disorganization, distractibility, and poor 

memory. Then she addresses the issue of social 

skills deficit that may also be part of the 2e pack-

age. In the area of academics, Bireley offers strate-

gies for helping students “learn to learn or think” 

and for enriching the curriculum to help them devel-

op their gifts and talents. In addition, she discusses 

self-esteem and ways to help twice-exceptional chil-

dren develop a positive self-concept. 

At one point Birely explains how the brains of twice-

exceptional children “appear to function differently 

and less efficiently than [those of] non-disabled stu-

dents of similar ability. These differences may mani-

fest themselves in atypical visual or auditory func-

tioning or inefficient processing of higher level cog-

nitive tasks.” Therefore, Bireley explains, to achieve 

their full potential, these children need interven-

tions, which generally take the form of cognitive 

strategies, enriched curriculum, and remediation of 

skill deficits. Bireley devotes much of the book to 

discussing these kinds of interventions, providing 

readers with clear explanations and bulleted lists of 

steps to follow or points to consider. 

Perhaps the best advice Birely offers in this book 

comes in a chapter titled “Educational Planning  

and Programming.” She states, “…it should be the 

parent and teacher against the problem, not against 

each other or the child. Overcoming a frustration-

based adversarial position is a major need before 

adequate programming can be started.” She goes 

on to emphasize that “joint decision making involv-

ing parents and all of the program specialists is  

imperative.” 
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Bireley ends with the chapter “Crossover Children 

Grow Up.” Here she addresses the issues that arise 

as these children become adolescents and young 

adults. Foremost among these issues is making 

choices about college and career that take both 

their strengths and weaknesses into account. 

Some readers may be concerned that a book writ-

ten in the 1990s will seem outdated. The only place 

that may be true is in the resources listed in the 

appendices. Otherwise, this guide is as up-to-date 

and relevant as when it was written and deserving 

of a place on a parent’s or teacher’s bookshelf.    

Smart Kids with Learning Difficulties:  
Overcoming Obstacles and Realizing Potential 

By Richard Weinfeld, Sue Jeweler, Linda Barnes-Robinson,  

and Betty Shevitz 

Prufrock Press (2006) 

Reviewed March, 2006  

This team of authors has worked together and writ-

ten together before. They all come from Maryland’s 

Montgomery County Public Schools, where a pro-

gram for addressing the needs of twice-exceptional 

students has been in place since the late 1980’s. 

(See the article “A Profile: The Montgomery County 

Public School System,” in the June 2004 issue of 

2e: Twice-Exceptional Newsletter.) They have con-

ducted research, published articles, and presented 

conference sessions on their experiences in teach-

ing gifted students who have learning differences 

and learning disabilities. 

In their new book, Smart Kids with Learning Difficul-

ties, the foursome has created a guide to help par-

ents and educators “identify and plan for these 

bright, underachieving kids so that they will reach 

their true potential.” This straightforward and easy-

to-read book is divided into five chapters that an-

swer these five questions: 

1. Who are these kids? 

2. How do we find them? 

3. What needs to be done for them and who is 

responsible? 

4. What do good programs and services for these 

kids look like? 

5. What actions ensure that these students will 

overcome their learning difficulties? 

At the end of each chapter are tools, such as forms 

and checklists, that readers can reproduce. Along 

with these, the authors include tips to help parents, 

teachers, and students put the tools to good use. 

One of the most useful tools, described as a road 

map, is a flowchart that shows the path from notic-

ing that a bright child is struggling in school, through 

identification procedures, and eventually to an out-

come that can lead to success for the child. The 

chapters in the book support each of the stages in 

the flowchart. 

Readers will welcome the discussion of how the 

reauthorization of IDEA (the Individuals with Disabili-

ties Education Act) in 2004 affects 2e students. The 

authors explain that for the first time “IDEA acknowl-

edges the needs of twice-exceptional children. This 

opens the door for more attention and potentially 

more services to be provided for GT/LD [gifted and 

talented/learning disabled] students.” 

On this same topic, the authors also offer one of the 

many suggestions they have for parents on ways to 

advocate for their children. They state, “You will  
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want to encourage your local and state school dis-

tricts to be part of the research and staff develop-

ment that will be available.” They explain that 

“states, local school districts, and universities will 

now be eligible to receive federal money to study 

and promote promising practices for these [twice-

exceptional] students.” 

The changes to IDEA are likely to affect twice-

exceptional children in another way as well, the au-

thors point out. They state that when a child is strug-

gling, “schools are no longer required to take into 

consideration whether a child has a severe discrep-

ancy between achievement and intellectual ability.” 

In the past, a school examined test results to look 

for unevenness in scores that might indicate learn-

ing disabilities. The test results might come from 

assessments that the school performed or that were 

done privately. Now, the authors explain, the school 

can still consider discrepancies, but is not required 

to do so. Instead, the school can use a process 

known as RTI, or Response to Intervention. With RTI, 

the school can see how the student responds to 

“scientific, research-based interventions.” If the stu-

dent fails to respond, they explain, it will be up to 

the parents to “show that your student does qualify 

for the specific learning disability designation.” In 

addition, they emphasize that for parents “it will be 

crucial to document the interventions used…and the 

evidence of how your child is responding….” They 

advise parents to “ask for a specific timetable that 

describes when and how the effectiveness of the 

interventions will be measured….” 

In the chapter on what good programs and services 

for twice-exceptional students look like, the authors 

give a detailed description of the Montgomery Coun-

ty Public Schools GT/LD program. They offer it as a 

guide to parents and school systems that might 

want to develop a similar program. 

The authors make an important point concerning 

programming for 2e kids. They observe that what we 

do for these children is only part of the equation. 

How we do it is equally important. They state: In the 

right climate, where students know and feel they are 

respected and valued for their uniqueness, anything 

is possible.   

Teaching Gifted Students with Disabilities 
By Susan K. Johnsen, Ph.D., and James Kendrick, Ph.D.  

Prufrock Press (2005) 

Reviewed September, 2007 

Teaching Gifted Students with Disabilities is a col-

lection of articles that have appeared in Gifted Child 

Today, a quarterly journal on gifted education pub-

lished by Prufrock Press. The articles appeared in 

the magazine between 1995 and 2004. 

To start off the book, the editors have provided an 

overview summarizing the concepts presented by 

each of the authors. Following the overview are elev-

en articles grouped into four sections:  

1. Introduction to gifted students with disabilities 

2. Specific disabilities (AD/HD and Asperger Syn-

drome) 

3. Case studies of gifted students with disabilities 

4. Identification and instructional strategies. 

This collection of articles provides a good introduc-
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tion to twice exceptional for anyone – not only 

teachers – who might be new to the topic. It covers 

the basics such as who these children are, how they 

are identified, and what they need to be successful 

in the classroom. In addition, it provides a number 

of case studies that personalize and provide insight 

into the issues that arise when children have both 

pronounced strengths and weaknesses. Here, in an 

excerpt from “Patrick’s Story, A Gifted Learned-

Disabled Child,” by Colleen Thrailkill, a parent/

educator describes her son: 

…working with Patrick has taught me a 

valuable lesson as a teacher. Patrick was 

not a handicapped student. He was a child 

who happened to learn best in a fashion 

that was far from the norm in school. 

Teachers and schools, as they exist in the 

present time, are ill-equipped to meet the 

needs of the artistically inclined, the musi-

cally or mechanically talented, the in-

ventive, daydreaming individual. However, 

there is not just one Patrick, but many chil-

dren who share his trait of learning in an 

unconventional fashion.  

She concludes the article by describing what hap-

pened to Patrick after he graduated from college: 

He was immediately hired by a company 

that designs and manufactures office ma-

chinery. He is paid a considerable sum of 

money to daydream, brainstorm with inter-

esting people, and tinker to his heart’s 

content. 

Another case study is “What’s Wrong with Doug?” 

This fascinating article by Thomas Turk and Douglas 

Campbell combines the first-hand account of the 

school experiences of a gifted student with AD/HD 

with a teacher’s commentary. The article spans pre-

school through college. 

Readers can also find practical how-to information 

in a number of articles. Examples include: 

  A list of strategies for coping with school gath-

ered from interviews with twice-exceptional boys  

  A list of suggested behaviors for adults who work 

with gifted Asperger students  

  Lists of strategies for helping students with 

memorization, organization, and written  

expression 

 An eight-step process for teaching learning strat-

egies to 2e students. 

 

Teaching Gifted Students with Disabilities is one of 

a series of collections that Prufrock Press has pub-

lished under the name the Gifted Child Today Read-

ers series. Also in the series are books on teaching 

math, science, and language arts to gifted students 

as well as books on counseling gifted girls and 

teaching strategies for gifted students.   

From Emotions to Advocacy:  
The Special Education Survival Guide 

By Pam and Pete Wright 

Harbor House Law Press (2001, 2002) 

Reviewed June, 2004  

The Wrights lead the readers of this book on a jour-

ney from feeling overwhelmed to feeling confident 

and capable. In both the book and the companion 

website (www.fetaweb.com), they provide an abun-

dance of well organized and clearly presented  

information that teaches readers how to become 
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effective advocates for children with disabilities.  

Be sure to start with the introduction and follow the 

authors’ advice to first skim the book. Not everyone 

needs to read all of the material it contains, espe-

cially not at first.  

The first two sections of the book lay the foundation 

for becoming an advocate. They cover the planning 

and organizing that successful advocacy requires 

and describe the nature of parent/school conflict.  

Remaining sections provide the details of how to 

advocate. Here readers can learn how to organize a 

child’s file, interpret test scores, distinguish be-

tween a 504 and an IEP, write SMART IEP objec-

tives, and handle themselves in meetings.  

Among the strengths of this book are the many ex-

amples the authors provide, such as sample letters, 

meeting agendas, and forms. They include plenty of 

other useful information as well, such as listings of 

groups and organizations; sources of free infor-

mation; and glossaries of special education, legal, 

and assessment terms. 

The Wrights see this book as a tool to use at every 

step in the advocacy process, even in meetings with 

school personnel. But they don’t want to put educa-

tors on the defensive. Instead they offer to them this 

reassuring note:  

If emotions are under control on both 

sides, you will find it easier to work with 

parents who learn the law….When parents 

organize the file, document events and 

agreements, and help their teams stay on 

task, they want to build strong, working 

relationships with school personnel. Every-

one wins, especially the children.   

Creative Home Schooling:  
A Resource Guide for Smart Families 

By Lisa Rivero 

Great Potential Press (April, 2002) 

Reviewed January, 2006  

When I first read Creative Home Schooling back in 

2002, it had a different title. Then it was called Cre-

ative Home Schooling for Gifted Children: A Re-

source Guide. Since then, only the name has 

changed; the content is the same.  

Whatever the title (and however it’s spelled: home 

schooling or homeschooling), this book is a “must 

read” for anyone raising and teaching gifted kids, 

whether they are homeschooling or not. While the 

book does a fine job of fulfilling its role as a re-

source guide for homeschooling, it also serves as an 

excellent guide for understanding gifted and twice-

exceptional learners.  

Author Lisa Rivero begins this book by explaining 

what led her and her husband to decide to home-

school their very bright, intense, and sensitive son. 

However, she states that the book is not about her 

family’s journey through homeschooling. Instead, 

she explains, she wrote “the kind of homeschooling 

book I wish I’d had – one that is informed by the 

research and scholarship of gifted education and 

homeschooling advocates as well as by the wisdom 

of other families of homeschooled gifted learn-

ers….” 

Rivero combines the “scholarship and wisdom” into 

well structured chapters. Most start with a quote 
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that gives insight into the topic covered in the chap-

ter. The heart of each chapter is research-based 

discussion interspersed with quotes conveying the 

thoughts and experiences of homeschooling par-

ents. Wrapping up each chapter is a summary of 

main points followed by questions for reflection. 

These encourage parents to think about what they 

have just read in terms of how it relates to their  

own child. Next is a list of resources that range  

from books and other publications to organizations, 

websites, software, and media. Finally, chapters 

conclude with the words of homeschooled students 

themselves.  

The book is organized into three parts. The first, “At 

Home with Gifted Children,” provides readers with 

the background they need to understand giftedness. 

As the author explains, in Part 1 she wants to show 

the reader “how being gifted shapes a child’s per-

sonality, behavior, and education.” Two especially 

useful topics covered here are traits of giftedness 

and learning styles. Part 1 also helps parents under-

stand what it means to play two roles in their child’s 

life: parent and teacher, information essential in 

deciding whether to homeschool. 

In Part 2 of the book, “Creating Your Home School 

Approach,” Rivero explains how homeschooling can 

be very different from “school at home,” and she 

examines four common approaches to home-

schooling: 

 Unschooling and self-directed learning 

  Studying individual subjects 

  Classical home schooling 

  Unit studies. 

In these chapters Rivero discusses how to apply 

gifted education and creativity research to these 

different approaches. Again, much of the infor-

mation provided here has relevance beyond the 

homeschooling community. 

The title of Part 3 is "Your Creative Home School 

Toolbox." Here the author delves into the details of 

homeschooling, including selecting curriculum ma-

terials, keeping records, testing, and preparing for 

college. She also addresses special issues such as 

profoundly gifted children and learning differences. 

The last chapter of the book offers a wealth of 

homeschooling resources. 

Creative Home Schooling can give undecided par-

ents the confidence and guidance to give home-

schooling a try. It can provide those already teach-

ing their children at home plenty of useful infor-

mation and resources. And for the rest of us, it of-

fers well researched and well written discussions of 

topics relevant to raising and teaching exceptional 

children, like the following: 

An educational environment that re-

spects the complexity of children does 

not force a particular learning style or 

characteristic but will encourage chil-

dren to explore all facets of their per-

sonalities and will resist the temptation 

to limit children’s views of themselves. 

While understanding a child’s preferred 

modes of learning or dominant personal-

ity traits – such as a visual-spatial learn-

ing style – can be valuable for both par-

ents and children, a creative learning 

environment presumes that such “diag-

noses” are never ends in themselves, 

but rather jumping-off places for broader 

understanding and inclusivity, paving the 

way for the possibility of fuller integra-

tion of dimensions as the child grows to 

adulthood.   
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 Chapter 

6 
More Reading Recommen-
dations and Resources 

Books  

 Academic Advocacy for Gifted Children: A Parent's Complete Guide, by  Barbara Jackson Gilman (Great 

Potential Press, revised edition, 2008 ) 

 The Cluster Grouping Handbook: How to Challenge Gifted Students and Improve Achievement for All, by 

Dina Brulles and Susan Winebrenner (Free Spirit Publishing, 2008)  

 The Complete Guide to Asperger's Syndrome, by Tony Attwood (Jessica Kingsley, 2008) 

 Diverse Populations of Gifted Children: Meeting Their Needs in the Regular Classroom and  Beyond, by 

Starr Cline and Diane Schwartz (Prentice Hall, 1999) 

 Educational Care: A System for Understanding and Helping Children with Learning Problems at Home 

and in School, by Mel Levine (Educators Publishing Service, 1994) 

 The Highly Sensitive Person and The Highly Sensitive Child, by Elaine Aron (Broadway, 1997 and 2002) 

 Late, Lost, and Unprepared: A Parent’s Guide to Helping Children with Executive Functioning, by Joyce 

Cooper-Kahn and Laurie Dietzel (Woodbine House, 2008) 

 Neurodiversity: Discovering the Extraordinary Gifts of Autism, ADHD, Dyslexia, and Other Brain Differ-

ences, by Thomas Armstrong ( Da Capo Press, 2010) 

 The OASIS Guide to Asperger Syndrome, by Patricia Romanowski Bashe, Barbara L. Kirby, Simon Baron-

Cohen, and Tony Attwood (Crown, 2005) 

 The Organized Student, by Donna Goldberg with Jennifer Zwiebel (Fireside, 2005)  

 School Success for Kids with Asperger’s Syndrome, by Stephan M. Silverman and Rich Weinfeld 

(Prufrock Press, 2007) 

 Teaching Gifted Kids in the Regular Classroom and Teaching Kids with Learning Difficulties in the Regu-

lar Classroom, by Susan Winebrenner (Free Spirit Publishing, 2000 and 1996) 

 Teaching Teens with ADD and ADHD: A Quick Reference Guide for Teachers and Parents, by Chris A. Zei-

gler Dendy (Woodbine House, 2000)  

 Twice-Exceptional Gifted Children: Understanding, Teaching, and Counseling Gifted Students, by Beverly 

Trail, (Prufrock Press, 2010) 

Publications  

 2e: Twice-Exceptional Newsletter, www.2eNewsletter.com 

 Autism/Asperger’s Digest, www.autismdigest.com  

 Gifted Education Communicator (See Volume 34, No. 1, Spring 2003: Visual-Spatial Gifted Learners; Vol-



39 

ume 35, No. 4, Winter 2004: Reversing Underachievement; Volume 36, Nos. 3 & 4, Fall/Winter 2005: 

Twice-Exceptional Children.) 

 SI Focus, www.sifocus.com  

 Teaching Exceptional Children, www.cec.sped.org/Content/NavigationMenu/Publications2/

TEACHINGExceptionalChildren (See Vol. 38, No.1, Sept/Oct 2005: issue on twice-exceptional topics.) 

 Understanding our Gifted, www.our-gifted.com/welcome.htm (See Vol. 14-2 on 2e children.) 

Articles 

 “A Profile of Gifted Individuals with Autism: The Twice-Exceptional Learner,” by Abbey B. Cash, Roeper 

Review, 9/1/1999 

 “An Anomaly: Parenting a Twice Exceptional Girl,” by Kiesa Kay, www.hoagiesgifted.org/anomaly.htm 

 “Asperger's Syndrome Guide For Teachers,” www.aspergersyndrome.org/Articles/Asperger-s-

Syndrome-Guide-For-Teachers.aspx 

 “Asperger Syndrome in Your Classroom,” www.autism.org.uk/working-with/education/

educational-professionals-in-schools/lessons-and-breaktimes/asperger-syndrome-in-your-

classroom-information-for-classmates.aspx 

 “Building the Bond between Fathers and Kids with Learning Difficulties,” by Melinda Sacks,  

www.greatschools.net/cgi-bin/showarticle/2734 

 “Enabling Our Children,” by Deborah Thorpe, www.hoagiesgifted.org/enabling.htm 

 “Fighting Guilt,” by Charlotte Riggle, http://uniquelygifted.org/guilt.htm 

 “Gifted and Learning Disabled: Twice Exceptional Students,” by Dawn Beckley, www.gifted.uconn.edu/

nrcgt/newsletter/spring98/sprng984.html 

 “Gifted Children with Asperger's Syndrome,” by Maureen Neihart, www.gt-cybersource.org/

Record.aspx?NavID=2_0&rid=11381 

 “If Gifted = Asynchronous Development, then Gifted/Special Needs = Asynchrony Squared,” by Lee 

Singer, www.hoagiesgifted.org/asynchrony_squared.htm 

 “Imagine Teaching Robin Williams — Twice-Exceptional Children in Your School,” by Carolyn Cosmos, 

www.cec.sped.org/AM/Template.cfm?Section=Search&template=/CM/HTMLDisplay.cfm&  

ContentID=5823 

 “No One Said It was Easy — Challenges of Parenting Twice-Exceptional Children,” by Linda C. Neu-

mann, Gifted Education Communicator (Fall/Winter 2005)   

 “Preventing Parent Burn Out: Model for Teaching Effective Coping Strategies to Parents of Children 

with Learning Disabilities,” by Sherry R. Latson, www.ldaamerica.org/aboutld/parents/help/

preventing.asp 

 “The Process of Discovery: Finding Out Why Your Child is Struggling,” by Karen J. Foli, 

www.ldonline.org/article/5728 

 “Strategies for Teaching Twice-Exceptional Students,” by Susan Winebrenner, 2e: Twice-Exceptional 

Newsletter (October, 2003) 

 “The Ten Commandments I Teach By: Optimizing Success for 2e Learners,” by Susan Baum, 2e: Twice-

Exceptional Newsletter (August, 2005) 

 “Which Is It? Asperger's Syndrome or Giftedness? Defining the Difference,” by Cindy Little, Gifted Child 

Today Magazine (Winter, 2002) 
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E-mail Discussion Lists 

 ADD Consults Forums: multiple e-mail discussion lists on AD/HD for parents, teachers, teens, 

www.addconsults.com/forum/index.php 

 Gifted but Learning Disabled: a moderated e-mail discussion list for families with twice-exceptional 

children, http://groups.yahoo.com/group/gifted_but_learning_disabled 

 Gifted-Teachers: for teachers of the gifted, administrators, counselors, parents. Subscribe at: gifted-

teachers-request@list.uiowa.edu  

 GT-Spec-Home: an e-mail discussion list for families homeschooling gifted/special needs children,  

http://gtworld.org/gtspechome.htm  

 GT-Special: an e-mail discussion list for families with twice-exceptional children, www. gtworld.org/

gtspeclist.html  

 Hoagies Gifted: listing of e-mail discussion lists, www.hoagiesgifted.org/on-line_support.htm 

 LDonline's discussion boards: multiple parent and teacher forums on learning disabilities, AD/HD, 

sensory integration, social skills, and other issues, www.ldonline.org/xarbb/?catid=769 

Websites 

 A Nation Deceived (where the 2004 Templeton National Report on Acceleration is available for down-

load), www.nationdeceived.org (See Vol. 2, Chapter 11 of the report on twice-exceptional children.) 

 ASPEN (Asperger Syndrome Education Network), www.aspennj.org/index.asp 

 Assistive Technology Training Online Project (ATTO), http://atto.buffalo.edu 

 The Davidson Institute’s Gifted Database: www.davidsongifted.org/db 

 Gifted Homeschoolers Forum, http://giftedhomeschoolers.org 

 Hoagies Gifted: ERIC Clearinghouse on Disabilities and Gifted Education, www.hoagiesgifted.org/eric/

index.html 

 Hoagies Gifted: recommendations for books on gifted topics, www.hoagiesgifted.org/

professional_books.htm 

 Hoagies Gifted: twice-exceptional, www.hoagiesgifted.org/twice_exceptional.htm  

 LD Online’s articles on gifted/LD, www.ldonline.org/article/c670 

 The Mislabeled Child, http://mislabeledchild.com, and the Eide Neurolearning Blog, http://

eideneurolearningblog.blogspot.com 

 Misunderstood Minds www.pbs.org/wgbh/misunderstoodminds/about.html 

 O.A.S.I.S. (Online Asperger Syndrome Information and Support), www.udel.edu/bkirby/asperger 

 The SPD (Sensory Processing Disorder) Foundation, www.spdfoundation.net 

 Uniquely Gifted, www.uniquelygifted.org 

 The Visual-Spatial Resource, www.visualspatial.org 

 Wrightslaw: twice-exceptional, www.wrightslaw.com/info/2e.index.htm 

Organizations 

 AEGUS (Association for the Education of Gifted Underachieving Students), www.AEGUS1.org 



 Autism Speaks, www.AutismSpeaks.org  

 CEC (Council for Exceptional Children), www.cec.sped.org 

 Davidson Institute's Educators Guild, www.educatorsguild.org (includes an e-mail discussion list, 

newsletter, and access to free consulting services for educators) 

 Individual Differences in Learning Association (IDL), www.gifteddifferentlearners.org  

 NAGC (National Association for Gifted Children), www.nagc.org 

 SENG (Supporting Emotional Needs of the Gifted), www.sengifted.org 

Free Downloads 

 A Guidebook for Twice-Exceptional Students: Supporting the Achievement of Gifted Students with 

Special Needs, http://wrightslaw.com/info/2e.guidebook.pdf 

 Gifted and Learning Disabled Guide, www.vsb.bc.ca/sites/default/files/school-files/Programs/

GiftedLDHandbook.pdf 

 The Twice-Exceptional Dilemma, www.nea.org/assets/docs/twiceexceptional.pdf 

 Twice-Exceptional Students, Gifted Students with Disabilities: An Introductory Resource Book, 

www.cde.state.co.us/gt/download/pdf/TwiceExceptionalResourceHandbook.pdf 

 Twice-Exceptional: Students with Both Gifts and Challenges or Disabilities, www.sde.idaho.gov/site/
gifted_talented/twice-exceptional 



Spotlight on 2e Series 
This series of publications is intended to help parents, educators, advocates, and other 
professionals better meet the needs of gifted children with learning difficulties. Each pro-
vides easy-to-understand information on how to recognize and address the combination 
of giftedness and learning deficits or disorders in children. Included are articles, check-
lists, charts, and resource listings. 

Other booklets in this series include:  

 Parenting Your Twice-exceptional Child 

 Understanding Your Twice-exceptional Student 

 Understanding  the Gifted Child with Attention Deficit 

 The Twice-exceptional Child with Asperger Syndrome  

 The Twice-exceptional Child with Dyslexia  

 Caring for the Mental Health of the Twice-exceptional Child  

 The Mythology of Learning: Understanding Common Myths about  

2e Learners  

 Writing and the 2e Learner: Issues and Strategies 

 Guiding the Twice-exceptional Child: A Collection of Columns by  

Meredith Warshaw 

 Bob Seney on Books for 2e Readers: A Collection of Columns 

 

From The 2e Resource. . . 

 Part of Glen Ellyn Media, former publisher of 2e: Twice-Exceptional Newsletter 

 For more information on these and other offerings, visit us at:  
https://2eResource.com 
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