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Introduction 

 On the outside, these students might seem distracted, unin-

terested, disruptive, or lazy. It’s easy to think that they could im-

prove just by “trying harder.” In most cases they  can’t. Their 

learning challenges are often the result of the way their brain  

is “wired.” In these individuals, messages traveling from the 

senses to the brain encounter “interference” of one sort or anoth-

er along the way, making it hard for the brain to quickly and easi-

ly make sense of the signals it receives. As a result, twice-

exceptional students can be trying very hard but, despite their 

intelligence, not getting the same results as the other students 

around them. 

A child with this profile can be a challenge to teach. In this 

booklet, you’ll find information to help you better understand the 

twice-exceptional students in your classroom and to help you iden-

tify and meet their learning needs.  

What comes to mind when you hear the word gifted? The image 

that most people see is the superachiever who sits in the front row,  

who always has a hand raised, who always gets the A’s. Sometimes 

that’s true, but not always. 

Some gifted children have learning difficulties of one kind or an-

other. Estimates of how many vary greatly, anywhere from 2 to 5  

percent to as high as 20 percent of gifted children. One term applied  

to these children is GT/LD – gifted and talented/learning disabled.  

Another common term – one that encompasses a broader range of 

learning problems – is twice-exceptional, or 2e for short. This term 

refers to the fact that some gifted children are exceptional both be-

cause of their intellectual giftedness and because of special needs 

such as learning disabilities, attention deficit disorder, or emotional 

or behavior difficulties – any of which can cause problems both  

academically and in social or family settings. 

Twice-exceptional children generally have little difficulty grasping concepts or generating ideas. 

Where they might falter is in getting their thoughts down on paper, writing legibly, doing calculations 

accurately, staying organized, or following instructions step by step. 
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 Chapter 

1 

Recognizing the 2e Student  

Would You Know One if You Saw One? 

Perhaps not. It’s easy for these learners to go 

unidentified or to be misidentified. You may have 

2e students in your classroom and not recognize 

them for what they are.  

Because the nature and causes of twice-

exceptionality are so varied, there’s no single pro-

file of a twice-exceptional child. A 2e child may be 

one who is diagnosed with one or more learning 

disabilities such as dyslexia, visual or auditory 

processing disorder, obsessive/compulsive disor-

der, sensory processing disorder, Asperger Syn-

drome, or Tourette Syndrome. The child might 

have a diagnosis of attention deficit disorder, with 

or without hyperactivity, or a diagnosis of anxiety 

or depression, to name a few. Some 2e children, 

on the other hand, have no formal diagnosis, but 

do have learning differences of other kinds, such 

as in learning style or preference, that make it 

hard to function in a traditional classroom. 

Some twice-exceptional learners are obvious-

ly gifted; but despite their intelligence, they never 

seem to work up to their potential. They might 

seem disengaged in the classroom or, at the oth-

er extreme, they might be the class clown. Many 

times these students are seen as lazy or just not 

trying. Their failure to achieve can appear to be 

deliberate, not the result of conditions beyond 

their control. 

Other 2e students are identified as having 

learning disabilities or other types of learning 

challenges such as processing information more 

slowly than do other children. These students  

are recognized for what they cannot do, and they 

often have an IEP (Individual Learning Program) 

or a 504 Plan that focuses on the remediation or 

accommodations they require. Their gifts and tal-

ents, however, go unnoticed.   

A third group of 2e students – the hardest to 

identify – seems to be average. Neither their 

strengths nor their areas of deficit stand out be-

cause each masks the other. While the classroom 

performance of these students appears to be ac-

ceptable, it’s actually well below what they are 

capable of doing. However, because these learn-

ers are performing at grade level, no one sees 

them as needing special attention – neither  

gifted programming nor special education ser-

vices. What often gives them away is a decline  

in performance when academic demands in-

crease to the point where they can no longer rely 

on their giftedness to compensate for their areas 

of weakness. 

What all of the children in these three groups 

have in common is a unique profile – the result of 

two sets of conflicting traits, one related to their 

high capabilities, the other to their limitations. 

Meeting their needs depends on understanding 

this blending of opposite traits. 
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How Deficits Can Affect   

Twice-exceptional Children 

 Interfere with their ability to make sense of 

visual or auditory information 

 Make it hard to correctly interpret social cues, 

like facial expressions and tone of voice 

 Limit the functioning of short-term memory 

 Take the form of language-based disorders 

that make reading, writing, mathematics, or 

verbal expression difficult 

 Appear as a mood disorder, leaving a child 

anxious or depressed, or an attention deficit 

that makes it hard to sit still and focus 

 Hamper fine or gross motor skills 

 Interfere with the brain’s ability to organize 

and interpret information taken in through the 

sensory experiences of touch, taste, smell, 

sight, and sound, as well as body placement 

and movement (With deficits in the ability to 

process sensory input, a child reacts to the 

world quite differently from others. Classroom 

lights, sounds, and smells may seem painfully 

intense, making concentration on lessons 

difficult.) 

Because of deficits like these, twice-

exceptional students may display behaviors and 

characteristics that can be baffling, annoying, or 

even infuriating to the adults around them. The 

combination of strengths and limitations that 

these learners display give them an atypical, and 

often quirky, profile.    

When Gifts Meet Deficits 

Unlike other gifted children, those who are 

twice exceptional find themselves hampered by 

deficits that interfere with their ability to perform 

the tasks that classroom learning requires. The 

deficits, often invisible to others, can affect these 

students in a variety of ways, such as those 

shown below. (It’s important to keep in mind  

that no one child is likely to display all of these 

characteristics.) 

Characteristics of 2e Students 

Frequently, parents are unaware that they 

have a 2e child. At home, these children often 

seem bright, with varied interests and advanced 

vocabularies. It’s at school that their problems 

tend to show up. As work demands increase, 

grades begin to drop. Teachers start sending 

home notices about homework that’s late or lost 

and output that’s meager and sloppy. It’s com-

mon for twice-exceptional children to go unidenti-

fied until later in their schooling, sometimes as 

late as  high school or college. 

Like other intellectually gifted children, those 

who are twice-exceptional are likely to think and 

experience the world differently from average 

children. Often, they display many of the charac-

teristics typical of gifted children, such as those 

shown below. 

Some people include leadership ability and moti-

vation in the list of gifted characteristics, while 

others do not. The same is true for perfectionism. 

Typical Characteristics of Gifted Children 

 Intensity and sensitivity  

 Greater asynchrony than average children 

(e.g., a bigger gap between mental and physi-

cal age) 

 Highly developed curiosity  

 Precocious development and use of language  

 Active imagination 

 A tendency toward divergent (creative and  

unusual) thinking  

 Keen observation skills 

 The ability, from an early age, to remember 

large amounts of information  

 An unusual sense of humor  

 Advanced moral reasoning about issues  

related to fairness and justice  

 High-level reasoning powers and problem-  

solving abilities 
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Some Typical Behaviors and Characteristics  

of Twice-exceptional Children 

 Are disorganized and lose track of belongings 

 Have an uneven academic pattern, with ex-

treme areas of both strength and weakness  

 Have trouble remembering to do or follow 

through with tasks and sticking to a schedule  

 Have a poor sense of time and difficulty esti-

mating the time needed to complete tasks  

 Have difficulty with multi-step instructions and 

performing tasks sequentially  

 Take longer to process language and respond 

than might be expected, based on their  

intelligence 

 Find it hard to take a systematic approach to 

problem solving  

 Have difficulty with writing, including organiz-

ing thoughts, writing legibly, and spelling 

 Fear embarrassment and tend to avoid taking 

risks in the classroom 

 May have narrowly focused interests 

 Can pay attention in their areas of interest 

 Thrive when they have opportunities to inter-

act with twice-exceptional peers 

Many twice-exceptional children have a hard 

time finding peers. As a result, they may have a 

small number of friends or no friends at all. Cop-

ing with their deficits can take a toll on their stami-

na, leaving these children exhausted from the 

strain after a day at school. Furthermore, having 

to confront their deficits day in and day out in the 

classroom can be damaging to a 2e child’s self-

esteem. 

Following are examples of the types of be-

haviors and characteristics seen in 2e students. 

(It’s important to remember, however, that twice-

exceptional students are a diverse group.)  
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Further Readings from  

2e: Twice-Exceptional Newsletter 

2e: Twice-Exceptional Newsletter, March, 2010 

Twice-exceptional Students: Part 1, 

Who Are They? 

By Micaela Bracamonte 

Who Are 2e Students?  

Studies as early as the 1970s indicated that stu-

dents from special populations could also be gifted. 

In 1981, a colloquium held at Johns Hopkins Univer-

sity convened experts from the fields of both learn-

ing disabilities and giftedness to consider this issue. 

At the time, interest in meeting the needs of gifted 

and talented students, as well as students with 

learning disabilities, was evident on many levels; but 

students who exhibited the characteristics of both 

exceptionalities, twice-exceptional (2e) students, 

had received little attention. The participants at the 

Johns Hopkins gathering concluded that 2e stu-

dents do, in fact, exist but are often overlooked 

when assessed for either giftedness or learning dis-

abilities (LDs). The colloquium did much toward es-

tablishing criteria for identifying 2e students as a 

population with special characteristics and needs 

(Fox, Brody, & Tobin, 1983).  

In the intervening years, the concept of the 2e stu-

dent has become commonly accepted among edu-

cation researchers. Many books have been written 

on the subject, articles appear regularly in journals, 

and national education conferences focusing on 

either LDs or giftedness consistently include at least 

one session on the 2e student. Research has pro-

duced a generally accepted definition of the 2e stu-

dent and the realization that 2e students require a 

unique combination of educational programs, en-

richment, and counseling support. 

How Many 2e Students Are There? 

Since 2e students were first identified as a distinct 

group in 1977 with the publication of the book 

Providing Programs for the Gifted Handicapped 

(Maker, 1977), their education has been of growing 

concern to an increasing number of researchers 

within both the realm of gifted/talented education 

and the field of special education. At the turn of the 

millennium, the U.S. Department of Education, Of-

fice of Civil Rights, began to collect data on the 

number of K-12 students identified as gifted/

talented and receiving services for an LD. In the 

Individuals with Disabilities Educational Act (IDEA), 

these students are defined as having:  

“A disorder in one or more of the basic 

psychological processes involved in  

understanding or in using language, spo-

ken or written, which may manifest itself 

in an imperfect ability to listen, speak, 

read, write, spell, or to do mathematical 

calculations.”  

 

In 2006, the most recent year for which these statis-

tics are available, the number of K-12 students 

identified as 2e reached nearly 70,000 among 

school districts that voluntarily tracked and reported 

this data. This number represents a percentage con-

sistent with estimates that two to five percent of the 

gifted population have LDs and two to five percent 

of students with LDs are gifted. This number will 

continue to grow as more school districts become 

aware of twice-exceptionality and as more districts 

participate in reporting this data.  

However, despite a growing awareness of twice-

exceptionality, 2e students are falling through the 

cracks of our educational system. With few excep-

tions, neither public nor private schools have kept 

pace with the research on who 2e students are and 

what they need to succeed. Furthermore, identifying 

students for gifted programs and identifying them 

for special education programs continue to be mutu-

ally exclusive activities (Boodoo et al., 1989). 

2e Students in Profile 

Who are 2e students? What are they like? 

Julien: Typically 2e  

At his third birthday party, Julien either ignored his 

guests or  using his vocabulary of 12 words – told 

them what to do. He ran around nonstop, touching 



6 

everything and everybody, but made only fleeting 

eye contact with anyone. He also spent an hour by 

himself building an elaborate bridge system using 

Duplo® blocks. Earlier that year, during a state-

mandated IQ test, he largely ignored the tester and 

was determined to have an IQ of 84. But later that 

year, Julien learned to speak and read almost in 

tandem. A visit to one renowned psychiatrist yielded 

an Asperger Syndrome diagnosis; a psychologist 

cited AD/HD “tendencies”; and a neuropsychologist 

suggested Julien’s hearing be tested. His pediatri-

cian insisted Julien was a brilliant child on his own 

trajectory who just needed speech therapy.   

Between the ages of three and nine, Julien attended 

four special education and three general education 

schools, none a good fit. He didn’t score well on a 

kindergarten screening test for gifted programming 

because he couldn’t stay in his seat during the test. 

He was removed from two general education kinder-

garten classrooms for calling out answers and ask-

ing off-topic questions, not sitting during circle time, 

and other “disruptive,” “noncompliant” behaviors.  

Many teachers complained that Julien wasn’t trying 

hard enough, didn’t pay attention during group les-

sons (though he remembered everything that was 

said), refused to do worksheets in school, and would 

have a tantrum when asked to write. Julien com-

plained that school was too hard and too easy. Be-

cause the special education schools he attended 

were so focused on controlling his classroom behav-

ior, remediating his writing challenges and finding 

productive outlets for his talents were neglected.  

Julien, now 10, is both “gifted”  with a full-scale IQ 

of 136  and “learning disa-

bled,” with diagnoses of AD/

HD (combined type), general-

ized anxiety disorder, and a 

disorder of written expression. 

He writes like a 2nd grader, 

but works on 9th-grade math, 

with college-level concepts 

thrown in “for fun.” With his 

jigsaw collection of talents and 

relative deficits, Julien is a “typical” twice-

exceptional child.  

Simon: Why Don’t I Fit In? 

The first sign Simon was out-of-sync with his age 

peers was when, at the age of two, he was kicked 

out of playgroup. Parents complained that, though 

not aggressive, Simon was too 

physical with their children (e.g., 

grabbing and hugging too hard). 

Precociously verbal, he seemed 

to be trying to get and sustain 

his playmates’ attention in a 

way he thought they’d under-

stand.   

In a Montessori preschool, Si-

mon thrived at first; but as he 

sped ahead of classmates in reading, he became 

bored with the learning materials and increasingly 

disrupted the classroom routine. He narrowly 

missed score cutoffs for gifted kindergarten pro-

grams and was rejected by numerous private 

schools for being disrespectful at interviews and 

disobedient during group activities.  

His public school kindergarten teacher tried engag-

ing Simon by giving him extra homework; but Simon 

had trouble with everything from transitions, to 

standing in line, to the curriculum itself, which was 

several grades below his abilities. He got into trou-

ble so that he’d be “punished” by having to sit out-

side the principal’s office all day reading. On the 

playground, he was reprimanded for telling other 

kids he was a monster. Simon later told his mother, 

“I wasn’t pretending. I am a monster. I’m a freak.”  

First grade in a private school was similar  except 

that Simon had no problems whatsoever during his 

twice-weekly one-on-one periods with the school’s 

learning specialist. He was asked to leave halfway 

during the school year.  

Unfortunately, Simon’s mixed bag of strengths   

high creativity, precocious general knowledge, col-

lege-level reading skills  and his (relative) weak-

nesses  average processing, visual/spatial reason-

ing, and math skills, plus low frustration tolerance   

make it hard to assess his abilities via formal test-

ing. He frequently refuses to answer questions or 

complete tasks that are too repetitive, too simple, or 

too difficult. Also, despite his early advantage of 

being identified at the age of three both as gifted 

and as having AD/HD (inattentive type), the ab-

sence of a school that could support both his excep-

tionalities has meant that, at the age of eight, he 

has four years’ worth of negative school experiences 

under his belt. Simon fears that no school teacher 

will ever accept him for who he is. 
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Cameron: Passing as Average 

Ten-year-old Cameron is a classic example of the 

child who falls through the cracks in school because 

his gifts and learning disabilities mask each other. 

Because he performs at or above grade level across 

the board and causes no disruptions in the class-

room, Cameron’s teachers see him as a model stu-

dent. He’s also very popular with his classmates. 

But Cameron dreads school and has been placed in 

five different schools in only four years.  

In kindergarten, Cameron started begging his moth-

er not to make 

him go to school. 

By second grade, 

he was getting 

sick to his stom-

ach as he ap-

proached the 

school building. 

Cameron’s undi-

agnosed dys-

graphia made certain fine motor tasks laboriously 

difficult, causing him to work much harder than his 

classmates just to complete worksheets and writing 

assignments. His teachers suggested that he just 

wasn’t trying hard enough. Though he wanted very 

much to please them, Cameron’s ADHD (hyperactive 

type) made it extremely difficult for him to sit still at 

a desk all day.  

Despite his challenges, Cameron’s superior intelli-

gence, knack for higher-level science and abstract 

thinking, and high math aptitude helped him keep 

up and, at times, even exceed grade-level expecta-

tions. But because he was using all his mental and 

physical energy just to survive the school day, his 

gifts went unnoticed and unencouraged. When Cam-

eron got home from school, he would fall apart, tell 

himself he was stupid, fear leaving home again, and 

cry himself to sleep. Although an enthusiastic learn-

er, he became completely school avoidant at the 

age of eight. His parents have home-schooled him 

for the last two years for lack of a better alternative.    

Alex: A Gifted Dilemma  

Alex has always been precocious as well as stub-

born. At 18 months, he could name the colors of 

passing cars; and, if he didn’t get what he wanted, 

he would cry until he threw up. He was reading by 

three; by eight, diagnosed with diabetes; and by ten, 

enrolled in his third school in three years.  

Alex has a superior-range IQ but is struggling to 

hang on in his gifted public education fourth-grade 

classroom, the last stop before his parents consider 

special education. His executive functioning chal-

lenges make it hard to organize his thoughts and 

work; and his diabetes makes him feel doubly differ-

ent, physically and socially. What’s hard for Alex 

academically is translating his ideas into something 

others can recognize and assess; so he struggles to 

write even a three-sentence essay (though he reads 

500-page books voraciously) or to show his work on 

a multi-step math problem he understands intuitively.  

When faced with a task that comes easily to him, 

Alex doesn’t read the directions; he rushes ahead 

and makes careless errors. When faced with a chal-

lenge, he either gives up quickly or refuses to try at 

all. Because of the vigilance and control his chronic 

illness requires, his parents feel Alex has a hard 

time accepting direction and control from authority 

figures in school. Because he’s so empathetic and 

socially adept, he’s well-liked among classmates; 

but because he’s so bright, perfectionistic, and self-

directed, his teachers regard him as arrogant. Ulti-

mately, Alex’s anxiety is his undoing, causing him to 

disengage from the education process altogether. 

He refuses to do his schoolwork, or he simply refus-

es to go to school at all.    

Tying Together the Differences 

As these profiles show, there are many expressions 

of twice-exceptionality, even among children with 

identical diagnoses. It also merits mention that 2e 

girls, according to experts in the field, tend not to 

call attention to themselves with “disruptive behav-

ior” until late middle school or high school, when 

their challenges start to exceed their ability to hide 

them. What binds these children together are their 

exceptional general intelligence, their asynchronous 

(unevenly developed) skills, their highly discrepant 

challenges, and the anxiety their differences cause 

socially and academically in typical classrooms. The 

challenges parents of 2e children face in finding 

appropriate, nurturing, and enriching environments 

are more than daunting. Specialized schools, public 

and private, usually cater to children with learning 

disabilities or with gifts and talents, but not both.  

How to Identify 2e Students 

While 2e students have characteristics of both gift-

ed and learning disabled students, they also have 

their own unique characteristics. Therefore, they 
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need to be treated as a separate population. Unfor-

tunately, although education researchers have 

known about 2e students for decades, most teach-

ers and administrators are still largely unaware of 

these children, leaving them overlooked and under-

served. An ongoing survey of school districts nation-

wide started in 2000 by Johns Hopkins University 

has indicated that the majority of school districts 

have no procedures in place for identifying or meet-

ing the education needs of 2e children. At the same 

time, many of these same districts have indicated 

an interest in improving in this area.  

By analyzing the records of students currently in 2e 

programs, researchers have developed a profile of 

twice-exceptionality. 2e students typically perform at 

very high levels on some, but not all, of the gifted 

screening tests used by public schools. On the other 

hand, they tend to simultaneously perform very 

poorly on one or more of the local, state, or national 

standardized assessments used to measure individ-

ual student progress. One of the hallmarks of twice-

exceptionality, then, is inconsistency in performance 

and, in particular, in test results.  

Because 2e children are inconsistent performers 

with uneven skills and asynchronous development, 

it’s critical to separate out their test scores on IQ 

tests, education experts suggest. The commonly 

used Wechsler Intelligence Scales for Children 

(WISC) includes a series of subtests, and a review of 

these subtest IQ scores can help identify 2e stu-

dents (Bannatyne, 1974; Baum et al., 1991; Cole-

man, 1997; Kaufman, 2002).  

Most 2e students tend to do well on the WISC’s spa-

tial, pattern recognition, verbal comprehension, and 

abstract conceptualization measures; there’s a 

strong tendency for these children to be creative 

problem solvers. On the other hand, most 2e stu-

dents tend to do less well on measures of pro-

cessing details and rote memorization (Baum 2004).  

Researchers have worked to shed light on the pat-

tern of abilities and relative deficits displayed by 2e 

students in order to simplify their identification by 

teachers and administrators. These students are a 

diverse group, however, embracing a wide variety of 

gifts and talents in combination with multifarious 

learning challenges that often resist categorization. 

There is, in fact, no single defining pattern of char-

acteristics or test scores. Nevertheless, it can be 

safely said that hallmarks include:  

 Evidence of a discrepancy between expected  

and actual achievement 

 Evidence of an outstanding talent or ability 

 Coincident evidence of a processing deficit (with 

processing defined broadly as the ability to inter-

pret higher-order perceptions, as in auditory pro-

cessing). 

A multi-dimensional approach to identifying twice-

exceptionality should include not only written as-

sessments such as the WISC, but behavioral check-

lists completed by parents, teachers, and students 

alike, as well as portfolio reviews and interviews 

(Krochak & Ryan, 2007). Only through a combina-

tion of formal and informal assessments can a full 

picture of an individual 2e student emerge.  
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Finding the Right Strategies 

It takes creativity and flexibility to meet the 

learning needs of 2e students. A teacher may 

need to experiment with various teaching strate-

gies in order to find out what works best for a giv-

en child. The strategies should play to the child’s 

strengths and interests, while providing support in 

the areas where the child has limitations. 

The chart on the following page shows some 

suggestions for classroom teachers to try out. 

 Chapter 

2 

Strategies for Teaching the 
2e Student 

Meeting their Learning Needs 

There is no simple formula for meeting the 

learning needs of twice-exceptional students. The 

ways in which children are gifted and the types of 

learning problems they can have vary widely. 

Other important factors are the availability of gift-

ed or 2e programs within the school or district, 

and the preferences of students’ parents. Never-

theless, successful approaches to meeting the 

learning needs of these students often have the 

following characteristics in common. 

Successful Approaches to Teaching 

Twice-exceptional Children: 

 Involve teamwork between gifted and special 

education teachers 

 Build on students’ strengths and interests 

 Challenge the students’ intellectual abilities 

 Include hands-on instruction 

 Incorporate the arts to provide outlets for 

students’ creative abilities 

 Provide support for students’ areas of weak-

ness in the form of accommodations and 

compensation strategies 

 Are flexible in the ways they allow students 

to receive instruction and produce output  

 Make provisions for someone to serve in the 

role of advocate for 2e students, coordinat-

ing services and ensuring that everyone in-

volved in their education is aware of the na-

ture and needs of twice-exceptional learners 
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Suggested Strategies for. . .* 

Addressing Academic  

Problems 
Developing Compensatory Skills Addressing Affective Needs 

 Present material in a variety 

of ways (visually, orally, kin-

esthetically). 

 Give students opportunities 

to demonstrate their 

knowledge in different ways 

(recorded reports, oral quiz-

zes or tests, class demon-

strations). 

 Provide alternative learning 

experiences not dependent 

on reading or writing (i.e., 

math manipulatives, puz-

zles, tangrams, logic 

games). 

 Use learning contracts. 

 Place the child where the 

board and teacher are easy 

to see. 

 Give realistic deadlines for 

completing assignments 

(often longer than for other 

students). 

 Teach organization and prob-

lem-solving strategies using 

cognitive behavior-

modification techniques. 

 Encourage the use of technol-

ogy (i.e., calculators, audio 

recorders, electronic key-

boards, and spell checkers). 

 Teach keyboarding and com-

puter literacy. 

 

 Reduce academic pressures as a 

way to lessen frustration and lack 

of motivation. 

 Discuss what it’s like to be gifted 

and learning disabled, and work 

toward having the 2e student learn 

to value her/himself as a strong, 

intelligent human being. 

 Bring successful 2e adults into the 

classroom to serve as role models. 

 Use values clarification and role-

playing activities. 

 Use games such as The Ungame  

to encourage students to talk, and 

hold class meetings to discuss 

feelings and problems. 

*Adapted from the article, “Giftedness and Learning Disabilities,” by C. June Maker and Anne Jo Udall (ERIC EC Digest 

#E42) 

Combining Challenge and Support   

Twice-exceptional students thrive in a learn-

ing environment where their giftedness is recog-

nized first, not their disability. Despite the difficul-

ties they may have in reading, writing, or attend-

ing to the task at hand, these children must be 

allowed to engage in work that challenges them.  

To get 2e students to accept academic chal-

lenge, however, instruction must play to their 

strengths. These students are far more likely to 

be motivated to work for a teacher who gives 

them options based on their interests, talents, 

and learning style. In the book Creative Home 

Schooling (Great Potential Press, 2002) author 

Lisa Rivero explains the role that learning style 

plays in this way: 

Visual learners prefer to use their eyes to 

learn and auditory learners their ears. Kin-

esthetic learners prefer to use their bodies 

to learn [through movement], while tactile 

learners prefer to use their sense of touch. 

Allowing students to use their preferred 

learning style results in deeper, more 

meaningful learning. Being prohibited from 

using it often leads to frustration, de-

creased learning, underachievement, and 

lowered self-concept.  
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2e students have the creativity and problem-

solving abilities of other gifted children. They are 

equally capable of high-level abstract thinking. 

Offering learning opportunities that draw on these 

characteristics and abilities is likely to engage 2e 

students and give them opportunities for success.  

However, caution is essential when setting 

the level of challenge for these students. It needs 

to be appropriate – high enough so that they must 

stretch to meet the challenge, but not so high that 

they will fail. Here’s where support comes into 

play.  

Twice-exceptional students need plenty of 

support. Along with generous amounts of encour-

agement, they benefit from receiving accommo-

dations and learning compensation strategies. In 

combination, these help minimize the effects of 

the children’s disabilities or deficits and move 

them toward independence.  

Here are some ways for teachers to support 

twice-exceptional learners. The items on this list 

comprise what many consider to be “good teach-

ing.” All students, not just those who are twice-

exceptional, can benefit from this support. 

Support from Federal Laws  

Often, 2e children require more formalized 

support to be successful students. Two federal 

laws are designed to ensure that children with 

disabilities receive the help they need in school. 

The laws are commonly known as Section 504 (of 

the Vocational Rehabilitation Act) and IDEA (the 

Individuals with Disabilities Education Act).  

The goal of these laws is to provide FAPE, a 

free and appropriate public education for students 

within the least restrictive environment. Each law 

provides for creating a plan to address the needs 

of students who meet the law’s requirements: a 

504 Plan under Section 504, and an IEP (Indivi-

dualized Education Program) under IDEA.  

Understanding how these programs are im-

plemented in their school is important for teach-

ers because states and school districts may vary 

in their execution of 504 Plans and IEPs. Teach-

ers benefit from speaking with school leadership 

about the fundamentals of these laws and how 

the laws are implemented in their schools so that 

they can best help their students, properly inform 

parents, and comply with the laws in the class-

room (Rachel, 2016). The chart on the following 

pages summarizes the distinctions between the 

two federal laws.  

Ways to Support Twice-exceptional Students  
(Adapted from Trail, 2003) 

 Provide extra time to complete work and tests. 

 Encourage effort. Help them develop a “can  

do” attitude. 

 Emphasize that mistakes are part of learning. 

 Promote use of tools/techniques to help 2e 

students, and other students, be successful 

(i.e., electronic keyboards, graphic organizers). 

 Teach them the skills and strategies they need 

to succeed: problem-solving and study skills; 

test-taking, learning, and coping strategies. 

 Help students learn how to plan and how to  

set realistic goals. 

 Give them the structure they need to be suc-

cessful, but make it a “flexible structure.” 

 Help them accept responsibility and seek sup-

port (e.g. self-advocate). 
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Section 504 IDEA 

Descrip-

tion 

A civil rights law that: 

 Prohibits discrimination against children 

with disabilities in programs that receive 

federal funds 

 Requires school districts to make accom-

modations for, or provide services to,    

students with physical or mental impair-

ment under certain circumstances 

(Services may be provided under special or 

regular education.) 

An education and funding law which mandates 

that: 

 Eligible students receive access to special 

education and/or related services 

 The services are designed to meet a child's 

unique educational needs 

 

Main  

Focus 

 Equity between students with and without 

disabilities 

 Meeting the unique educational needs of 

an individual student with a disability 

Purpose  To “level the playing field" by eliminating 

barriers that exclude individuals with disa-

bilities 

 To provide FAPE (a free and appropriate 

public education  one that is comparable 

to the education provided to students who 

are not disabled)  

 To make available to students with disabili-

ties services and protections that may not 

be available to those without disabilities 

 To provide FAPE – one that addresses the 

unique educational needs of an eligible 

student 

Eligibility  

Require-

ments 

 Are much broader than under IDEA (All 

IDEA students are covered by Section 

504.) 

 Apply to all individuals regardless of age 

 Consist of a physical or mental impairment 

that “substantially limits” one or more 

"major life activities" (Learning qualifies a 

major life activity under this law.) 

 Are more restrictive than under Section 

504 (Not all Section 504 students are pro-

tected under IDEA.) 

 Apply to individuals from birth through age 

21 

 Consist of: a disability that fits one of 13 

established categories and that has an 

adverse effect on the student’s 

“educational performance” 

What the 

Student 

Receives 

 A 504 Plan, a written plan which docu-

ments the student’s disability and de-

scribes the accommodations and/or ser-

vices that will be implemented (No provi-

sions are made for periodic reviews of the 

plan.) 

 Accommodations and/or services provided 

in the least restrictive environment, usually 

in regular education classes 

 In some cases, special education (specially 

designed instruction) 

 An IEP (Individualized Education Program), 

a written plan which must be reviewed at 

least annually and which documents the 

student’s disability along with the educa-

tional program designed  to meet his/her 

unique needs; includes measurable annual 

goals  

 Services provided in regular education 

classes, in special education classes, or in 

a combination of the two 

 

Continued... 
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Section 504 IDEA 

Procedures 

and  

Safeguards 

 Fewer requirements for parental notifica-

tion and consent than with IDEA 

 Parental right to request mediation or a 

due process hearing if disagreement aris-

es between parent and school over identi-

fication, evaluation, or placement of the 

student 

 Written parental consent needed for 

child’s initial evaluation and placement 

 Parent’s right to request mediation or a 

due process hearing if disagreement aris-

es between parent and school over identi-

fication, evaluation, or placement of the 

student 

Other  

Differences 

 Offers a less specifically defined approach 

to meeting a student’s needs 

 Often preferred by schools because it  

offers more flexibility and requires fewer 

administrative procedures 

 Does not include funding for services   

provided 

 Offers a well-defined approach to meeting 

a student’s needs with delineated proce-

dures and timeframes 

 Often preferred by parents because it  

offers a wider range of options 

 Requires more from a school than Section 

504, but provides funding 

 

The preceding table is based on information from the following sources: 

 “ADHD: Special Education,” Mary Fowler: www.familyeducation.com/article/0,1120,23-288,00.html 

 “Comparison of IDEA and Section 504 Plan,” The ADD Clinic: www.the-add-clinic.com/addinfo.htm#14 

 “Federal Laws Pertaining to ADHD Diagnosed Children,” Frontline: www.pbs.org/wgbh/pages/frontline/

shows/medicating/schools/feds.html 

 “Frequently Asked Questions,” National Resource Center on ADHD: www.help4adhd.org/faqs.cfm 

 “Legal Rights For ADHD Teens,” The ADD Clinic: www.the-add-clinic.com/addinfo.htm#14 

 “Section 504 and IDEA: Basic Similarities and Differences,” S. James Rosenfeld, Esq.: www.ldonline.org/

ld_indepth/legal_legislative/edlaw504.html  
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Further Readings from  

2e: Twice-Exceptional Newsletter 

2e: Twice-Exceptional Newsletter, March, 2010 

Twice-exceptional Students: Part 2, 

What Do They Need? 

By Micaela Bracamonte 

What Works (and What Doesn’t) for 2e Students 

The goal of education is to provide opportunities for 

students to build knowledge, skills, and attitudes so 

that they can become successful, contributing mem-

bers of a global society. 2e students need not be ex-

cluded from this vision. In fact, according to Thomas 

West in his 1997 book, In the Mind’s Eye, these very 

individuals have made and will make some of the  

most extraordinary contributions to our world.   

The needs of 2e students can be met through appro-

priate identification and an individualized approach to 

education. However, the classroom teacher must have 

support from both gifted educators and special educa-

tors to implement effective strategies. The best results 

are achieved where there is collaboration between the 

classroom teacher, gifted educator, special educator, 

parents, and the student.   

Programming for 2e students must include strategies 

to:  

 Nurture the student’s strengths and interests  

 Foster their social/emotional development  

 Enhance their capacity to cope with mixed abilities  

 Identify learning gaps and provide explicit, reme-

diative instruction   

 Support the development of compensatory strat-

egies 

(Reis & McCoach, 2000; Smutny, 2001). 

Clearly, 2e students have needs that differ consider-

ably from those of gifted students without LDs, stu-

dents without exceptional abilities who have LDs, 

and average students whose abilities are more 

evenly distributed. Individualized instruction is, of 

course, optimal for all students, so that pace, level, 

and content can be geared to ability, interests and 

learning style. However, it is essential for students 

whose abilities are clearly discrepant. Ideally, a con-

tinuum of placement options should be available so 

that teachers can develop a plan that builds heavily 

on students’ strengths but also provides academic 

and cognitive remediation as well as support for 

social and emotional needs. 

A study of 2e students found that those receiving 

either a combination of both gifted and LD services 

or only gifted programming reported higher self-

concept than did those students receiving intensive 

or exclusive LD services (Nielsen & Morton-Albert, 

1989). Thus, there may be positive social and emo-

tional effects, as well as positive academic effects, 

of making accelerated or enriched academic experi-

ences available to those identified as 2e. Given the 

strong concern among educators that 2e students 

be challenged in their areas of strength, placement 

in a gifted program for at least part of the day is 

advisable.  

There are a number of helpful classroom strategies 

for 2e students on which education researchers 

agree. They include the following five strategies. 

Strategy 1: Playing to their Strengths 

An encouraging and exciting learning environment 

for 2e students is one in which their giftedness is 

recognized first, not their disability. Despite their 

difficulties in reading, writing, math, or attending to 

the task at 

hand, these 

learners must 

be allowed to 

engage in a 

challenging 

curriculum tai-

lored to their 

strengths 

(Baum, 2004). 

Strength-based instruction is one  

of the most effective strategies for 2e students,  

emphasizing talent development over remediation 
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of deficiencies. In “playing to strengths,” the teacher 

provides opportunities for high-level abstract think-

ing, creativity, and problem solving. Strength-based 

interventions are often more successful because 

they engage students’ interests and abilities, en-

hancing motivation and increasing frustration  

tolerance.  

2e students are most likely to accept academic 

challenge when instruction plays to their strengths. 

In creating individualized learning programs, teach-

ers will find their 2e students far more motivated to 

work when given options based on their interests 

and talents, as well as on their learning style. For 

example, as gifted education author Lisa Rivero ex-

plains: “Visual learners prefer to use their eyes to 

learn and auditory learners their ears. Kinesthetic 

learners prefer to use their bodies to learn [through 

movement], while tactile learners prefer to use their 

sense of touch. Allowing students to use their pre-

ferred learning style results in deeper, more mean-

ingful learning. Being prohibited from using it often 

leads to frustration, decreased learning, underachieve-

ment, and lowered self-concept” (Rivero, 2002, as 

cited in Understanding Your Twice-exceptional Stu-

dent, 2007).  

Research shows that 2e children are quite capable 

of high-level abstract thinking, demonstrate signifi-

cant creativity, and are able to take unique problem-

solving approaches to tasks (Trail, 2000, as cited in 

Understanding Your Twice-exceptional Student, 2007). 

Offering learning opportunities that draw on these 

abilities is likely to engage these students and give 

them opportunities for success. At the same time, 

caution is essential when setting the level of chal-

lenge for 2e students. It needs to be appropriate  

high enough so that they must stretch to meet the 

challenge, but not so high that they will fail. Here is 

where supports in the learning environment come 

into play. (Understanding Your Twice-exceptional Stu-

dent, 2007). 

Strategy 2: Addressing Social/Emotional Needs 

2e students need a nurturing environment that sup-

ports the development of their potential. An encour-

aging approach is recommended over implementing 

measures from a punitive perspective (Strop & Gold-

man, 2002).  Teachers provide a nurturing environ-

ment when:  

 They value individual differences and learning 

styles.  

 Student readiness, 

interests, and learning 

profile shape instruc-

tion. 

 Instruction includes 

activities for multiple 

intelligences. 

 Flexible grouping is used for instruction.  

 Development of student potential is encouraged.  

 Students are assessed in accordance with their 

abilities. 

 Excellence is defined by individual growth. 

Strategy 3: Incorporating Counseling Support 

The drive to achieve perfection, common in many 

gifted children, generates much psychological con-

flict in academically talented children who have diffi-

culty achieving (Olenchak, 1994). One survey of 

gifted students with LDs found them to be emotion-

ally upset and generally unhappy because of their 

frustrations; in particular, “virtually all had some 

idea that they could not make their brain, body, or 

both do what they wanted” (Schiff et al., 1981). Fur-

thermore, 2e students can be very self-critical, 

which can lead to a particularly dysfunctional form 

of perfectionism. Counseling is recommended to 

address their unique needs and should be available 

on an as-needed basis.  

The importance of providing counseling for these 

students has been noted in many studies from the 

time 2e children were first identified (Brown-Mizuno, 

1990; Hishinuma, 1993; Mendaglio, 1993; 

Olenchak, 1994; Suter & Wolf, 1987). The benefits 

of both group and individual counseling have been 

identified by numerous researchers (Baum, 1994; 

Mendaglio, 1993; Olenchak, 1994). Group counsel-

ing can, for example, help students see that others’ 

experiences are similar to their own. Learning in a 

classroom with other 2e students, in itself, can go a 

long way towards providing this support. The coun-

seling role can sometimes be undertaken by teach-

ers who understand well the needs of 2e students 

(Baum et al., 1991; Daniels, 1983; Hishinuma, 

1993). However, some students may require individ-

ual counseling. Parents also need information and, 

in cases, counseling to help them understand the 

characteristics and needs of their gifted children 
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with learning challenges (Bricklin, 1983; Brown-

Mizuno, 1990; Daniels, 1983). 

Strategy 4: Providing Organizational Guidance  

and One-on-one Tutoring Opportunities 

A lack of organizational, time management, and 

study skills can have a negative impact on both the 

emotional wellbeing and school performance of 

twice-exceptional students. Many in the 2e research 

community agree that it is critical that students re-

ceive explicit instruction and support to develop this 

battery of skills.  

These students also need prescriptive, individual-

ized intervention services related to their areas of 

academic challenge, such as reading, writing, or 

math. This focus on relative weaknesses should, as 

much as possible, be woven into projects in areas of 

student strengths, with accommodations and adapta-

tions in place as long as students need them (and no 

longer). Long-term, project-based learning affords am-

ple opportunities for teachers to naturalistically scaf-

fold acquisition of these skills in both group learning 

and one-on-one mentored situations. 

Strategy 5: Integrating Technology 

Accommodations, particularly the use of assistive 

technology, are highly recommended to help these 

academically talented students compensate for 

their learning challenges (Baum et al., 1991; How-

ard, 1994; Suter & Wolf, 1987; Torgesen, 1986). 

Such techniques may be helpful to many LD stu-

dents, but they are especially beneficial to those 

who are also gifted and in need of moving ahead in 

their areas of strength.  

For example, students who are capable of a high 

level of mathematical problem solving, but who have 

difficulty with simple computations, could be given a 

calculator so that they won’t be held back. A laptop 

computer loaded with voice-recognition software, 

word prediction, brainstorming/planning software, 

and a spell checker can be enormously helpful to a 

student whose problems lie in writing and/or 

spelling, but whose ideas are complex and sophisti-

cated. Students who have difficulty taking notes in 

class can be allowed to record lectures. Recorded 

books and other information sources not depend-

ent on reading (such as films) might also help stu-

dents who have reading challenges but strong audi-

tory processing skills.  

What’s Needed 

The ideal classroom environment for the twice-

exceptional student is very far from what exists. No 

Child Left Behind legislation has failed to provide 

services for 2e students, much less offer a frame-

work for identifying them on a large scale. With a 

handful of exceptions, highly promising, creative 

students with learning differences continue to be 

systematically denied what they need in school  a 

flexible combination of acceleration, remediation, 

and social/emotional supports  whether the con-

text is general, gifted or special education. 

To meet the needs of these children, there must be 

a paradigm shift from a remediation or deficit mod-

el to a strength-based model of education. This is 

particularly true as a growing body of research 

demonstrates that learning disabilities also appear 

to afford and coexist with unique learning 

strengths. These children need programs and 

schools that transform the research on twice-

exceptionality into a daily commitment to combine 

academic rigor with individualized accommodations 

and adaptations.  

One million 

of our na-

tion’s most 

promising, 

most innova-

tive thinkers 

 bright chil-

dren who 

learn differ-

ently, not “deficiently”  constitute a neglected na-

tional resource. Twice-exceptional children need an 

education that fits, and it’s in all of our interests to 

give it to them.  
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The Ten Commandments I Teach By: 

Optimizing Success for 2e Learners 

By Susan Baum, Ph.D.  

To optimize learning in today’s classrooms, we must 

first create learning communities that respect the 

intellectual, physical, and emotional needs of stu-

dents. This is especially true for twice-exceptional 

students. Because of their constant struggle with 

the little things that others do easily, their sense of 

self is fragile and their academic self-efficacy is 

compromised. (Self-efficacy is belief in one’s own 

ability to successfully organize and carry out some 

behavior.)  

Over the years, I have found opportunities to create 

positive learning environments that nurture the 

emotional and intellectual development of these 

special youngsters. In this brief article I will share 

the ten commandments that guide my efforts to 

create this vital learning community. For me, these 

are nonnegotiable in offering a comprehensive edu-

cational opportunity to twice-exceptional students. 
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Intellectual Environment 

Twice-exceptional students need to learn at a rate 

commensurate with their ability. Many have ad-

vanced interests, talents in specific areas, or great 

capacity to think critically and creatively. To meet 

these needs, I do four things. 

I. Provide a challenging curriculum. These bright 

youngsters need a curriculum that engages their 

advanced-level interests and problem-solving 

abilities. Watering down the curriculum serves no 

purpose and, in fact, does harm to these stu-

dents’ fragile sense of academic self-efficacy. 

II. Allow access to the curriculum. Many twice-

exceptional students fail because they have diffi-

culty obtaining information through reading or 

listening. Offer them opportunities to access con-

tent by using recorded books, technology, web-

sites, video or DVD representations, experiential 

learning, demonstrations, etc. Offering all stu-

dents in the class choices of how to achieve 

learning objectives has two advantages: it opti-

mizes learning in general; and it allows the twice-

exceptional student to accept accommodations 

without feeling different or inferior.  

III. Provide ways for twice-exceptional students to 

communicate effectively. Putting ideas in writing 

is often problematic to these youngsters. Hand-

writing and spelling challenges are obstacles to 

recording ideas. Difficulty in organizing infor-

mation also taxes short-term memory, making it 

difficult for them to concentrate as they com-

plete writing assignments. These students 

should always have access to technology for put-

ting ideas on paper, taking notes, completing 

writing assignments, or making presentations. 

Use programs like Inspiration™ or Kidspiration™ 

for pre-writing opportunities and planning.  

IV. When assigning written research reports or es-

says, allow these students to first create a Pow-

erPoint presentation, and then have them talk 

from the slides. Turning the slides into a full re-

port or essay is much easier; the slide show be-

comes their outline.  

Use instructional strategies to enhance student 

engagement. Look for teaching and learning ac-

tivities that allow twice-exceptional students to 

focus and sustain attention during the learning 

process. Helpful instructional strategies include 

using moral dilemmas, simulations, Socratic 

questioning, project-based learning, and creative 

problem solving, to name a few. An excellent 

resource for engaging strategies is the book 

Models of Teaching (Joyce, Weil, with Calhoun). 

Physical Environment 

The physical environment of a classroom can con-

tribute to or inhibit classroom success. Many twice-

exceptional students have difficulties attending and 

focusing in highly stimulating environments. They 

need opportunities for quiet as well as opportunities 

to move about. The following accommodations work 

well in meeting these needs.  

V. Provide office space. Some students require qui-

et space where they can collect their thoughts 

and focus on the task at hand. Create a private 

office in a corner of the room where any child 

can sign up to work. In this space should be a an 

electronic keyboard, headphones, and music. 

(Yes, many students with ADHD focus better 

while listening to music.) Have sketch pads and 

building materials available as well. Many of the 

more spatially gifted students  those with Asper-

ger Syndrome, ADHD, or dyslexia  need to draw 

before they write. They literally sketch out their 

ideas. Others build models to create meaning.  

VI. Create a reading corner. We have found that 

some students with reading or attention difficul-

ties are overwhelmed and debilitated by fluores-

cent lighting. Have a comfortable reading chair 

and a lamp with soft light available for students 
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who suffer from light sensitivity.   

VII. Provide grouping arrangements. Twice-

exceptional students fare much better in classes 

with fewer students. For me, small class size is a 

major contributor to the success of these stu-

dents. Unfortunately, schools are not likely to 

have options in terms of class size. Thus, it be-

comes imperative that we keep whole-class 

teaching to a minimum. Use interest or talent 

grouping to allow these students to be with oth-

ers with whom they share ideas and skills. Pair-

share activities as well as small groups of stu-

dents at an interest center provide opportunities 

for more active participation by twice-exceptional 

youngsters; these arrangements enhance their 

ability to sustain attention. 

Emotional Environment 

For many twice-exceptional students, school be-

comes a matter of survival. These students, many of 

whom are overly sensitive about their differences, 

use their creativity and intellectual energy to navi-

gate the hostile waters of school. They need to feel 

valued and smart. I offer two ideas to support these 

students emotionally. 

VIII.Use differentiation and strength-based opportu-

nities for all students in your classroom. No child 

likes to be different. Offering choice to all stu-

dents for how to learn and for how to be as-

sessed allows any student, including the twice-

exceptional student, to feel smart and to take 

responsibility for learning. By showing that we 

value a three-dimensional model of the DNA mol-

ecule equally as much as a well-written essay 

about the molecule, we empower students to 

learn. More about strength-based learning can 

be found in the book Multiple Intelligences in the 

Elementary Classroom:  A Teacher’s Toolkit 

(Baum, Viens, & Slatin with Gardner). 

IX. Teach the skills of emotional intelligence. Hold 

class meetings where students talk about social 

and emotional issues. During these meetings, 

teach strategies in time management, communi-

cation, and self-understanding. Cover learning 

styles, personality profiles, and individual talents. 

When twice-exceptional students see that all of 

us have emotional issues, strengths, and inter-

ests, they can better understand themselves  

and learn how to self-advocate effectively.  

And the Final Commandment 

X. Empower these students through talent develop-

ment. If I could do only one thing to help twice-

exceptional students on their journeys, it would 

be to identify and develop their talents. It is their 

talents that will provide them a pathway to suc-

cess in life. It is through the rigors of talent devel-

opment that they will become self-regulated and 

goal-directed. It is through talent development 

that they will develop positive identities and like-

minded friends.  

Talent development opportunities can include ad-

vanced classes in their talent areas, opportunities  

to work on creative projects with other talented  

students, mentorships, and competitions. It is  

our responsibility to match the student with the  

opportunity.  

I hope these ideas will help you develop you own  

set of commandments to meet the unique needs of 

those students whose gifts and talents are com- 

promised by their academic, social, or emotional 

challenges.  
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Helping Twice-exceptional Learners 
Start a New Year:  Personal Insights/
Personal Suggestions 

By M. Elizabeth Nielsen, Ph.D. and  

L. Dennis Higgins, Ed.D. 

A small semicircle of boys sits in a dimly-lit 

room in the middle of Bellehaven Elemen-

tary, discussing space and the moons of 

Saturn.  

        “If I remember correctly, Europa is 

the closest moon of Saturn,” 11-year-old 

Corbin Cordova said.  

        Corbin proceeds to rattle off other 

facts about the moon and is soon joined 

by classmates with their encyclopedic as-

sessment of planetary science.  

        Fast forward 30 minutes to lunch, 

and the group is unsettled and in need of 

an almost kindergarten level of guidance.  

        “Are you ready for the directions?” 

teacher Heather Alexander asks. “Wait 

until I say go. Walk in a straight line.” 

 —Albuquerque Journal,  

March 15, 2011 

 

This is an example of the behaviors that make it 

nearly impossible for any of these 2e boys to be 

successful in a larger, traditional classroom. Without 

the use of routines, structure, and cognitive stimula-

tion, these students would be out of control in a 

nanosecond. 

Overview 

Across the nation, school has once again started 

and buildings are coming alive. Students like those 

just described  identified as “twice-exceptional” —  

are nervously gathering outside the classroom 

doors. They anxiously await the new school year. 

Like their teachers, they are asking, “Now what?” 

The stress level on student and teacher alike can be 

particularly high at this time of the school year. 

Education of the twice-exceptional child has a di-

verse and interesting history. It dates back to the 

early 1970s, when definitions of both gifted and 

special education broadened (Trail, 2011). Today, 

unique services for twice-exceptional children are 

provided in many states and have been written into 

numerous “Best Practices” documents at the dis-

trict, regional, and state levels, including those  

for Maryland, New Mexico, Colorado, Texas, and 

Nebraska.  

From 1989 until their retirements in 2012, the au-

thors of this article directly worked with hundreds of 

twice-exceptional students in a large public school 

district in the Southwestern part of the United 

States, with the use of two federally funded Jacob 

Javits Grants (Nielsen, 1989, and Nielsen, 1993). 

Over this time period, as the term twice-exceptional 

went viral, a range of specialized classrooms  rang-

ing from part-time to self-contained — were created 

to serve those 2e students who were most in need.  

Unfortunately, not all districts have the capacity to 

provide self-contained programs for this unique pop-

ulation. Nevertheless, teachers can adapt many of 

the research-based practices used in self-contained 

2e programs to their own classroom settings, trans-

lating these practices into effective strategies for 

the twice-exceptional students they teach. We’ll fo-

cus here on some strategies that are vital for 2e 

educators to know as they begin their school year.  

Strategy 1: Consider the Unique Needs of the  

Population. 

Meeting the needs of students identified as twice-

exceptional can be a challenge for school districts in 

general and for teachers in particular. Most 2e stu-

dents require modifications throughout the school 

day in order to successfully meet the required 

standards, with some students needing significantly 

more modifications than others. Implementing 

these modifications can be complex, challenging, 

and political in nature. Options for service include: 

What It Takes to Be an Effective 

Teacher of 2e Kids 

Four essential qualities are necessary in order 

for an educator to become an effective teacher 

of twice-exceptional students:  

 Passion 

 Commitment 

 Enthusiasm 

 Professional training in general education, 

gifted education, and special education.  

— EN & DH 
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 Specialized help in the general classroom setting 

 A part-time program designed to work with small 

groups of twice-exceptional students on a limited 

basis each week 

 A specialized full-day program designed to meet 

the cognitive needs and the specific challenge 

areas of each individual 2e student.  

Teachers must address the needs of the individual 

student from a variety of perspectives: academic, 

social, cognitive, and emotional. All hold individual 

importance; none can be skipped. It is the sponsor-

ing teacher, the one who has accepted this huge 

responsibility, who must balance these perspectives 

and make sure each is addressed appropriately.  

Sometimes a twice-exceptional student has an Indi-

vidualized Education Program (IEP), which will de-

fine the path for that student. Many times, the path 

is not defined at all. Regardless, the task remains 

the same  responding to the complex needs of the 

individual 2e child. There is very little room for error, 

but plenty of room for opportunity. Taking time early 

on to think deeply and broadly about group and indi-

vidual needs is essential to having a successful year.  

Strategy 2: Narrow Your Focus toward Targeted 

Modifications. 

The literature concerning twice-exceptional learners 

is filled with articles that discuss curricular modifica-

tions for 2e learners. [See the sidebar “Where to 

Learn More” for a sampling.] One of these articles, 

“Guiding Principles: Curriculum for Twice-

Exceptional Learners,” written by the authors and 

recently published by the California Association for 

the Gifted, presents and addresses numerous modi-

fications. Examples of the guiding principles dis-

cussed in the article include:  

 Ensuring that twice-exceptional students have 

ample time to spend with one another  

 Pursuing strategies that target inquiry and dis-

covery skills 

 Making a wide range of ancillary services, such 

as counseling and occupational therapy, availa-

ble to twice-exceptional students. 

An essential part of starting a new teaching year is 

taking time to review the various recommendations 

for curricular modifications. Developing a list of 

these curriculum components is the first step to-

ward developing what can serve as a powerful direc-

tional document. Also included in this document 

should be the following: 

 Which students will receive the modification 

 Who will be responsible 

 What resources will be necessary  

 When the modification will be available. 

In addition to offering curricular modifications, 

teachers of 2e students must also offer environ-

mental modifications, both physical and emotional 

in nature. For example, designing the classroom to 

have both hard areas (e.g., tables and desks) and 

soft areas (e.g., sofas and beanbag chairs) will en-

hance learning. Soft music, plants, and non-

fluorescent lighting are other valuable ways to  

physically change the environment.  

Identifying a variety of social/emotional activities to 

be used throughout the school year is an additional 

task for 2e teachers at the start of the year. A varie-

ty of articles and texts, such as the book Autono-

mous Learner Model (Betts & Kercher, 1980), offer 

ideas for specific social and emotional activities.  

Strategy 3: Plan Ways to Integrate Gifted Educa-

tion and Special Education. 

Finally, as the school year begins, teachers need to 

select teaching modifications and accommodations 

from both gifted education and special education 

for all or some of the twice-exceptional students in 

the class. Rather than using isolated gifted educa-

tion and special education strategies, 2e teachers 

need to blend the strategies into an integrated ap-

proach. Just as each twice-exceptional student is a 

compilation of giftedness and disability, 2e learning 

must be more than the sum of its individual parts 

(Collins, 2012; Higgins, 2012; & Nielsen, 2002).  

An example of such integration is the use of Social 

Grammar (Nielsen & Higgins, 2011), which we de-

fine as “reinforcing activities derived from scientific 

concepts and applied to social skills.” Social Gram-

mar successfully blends advanced science concepts 

with these social components from special and gift-

ed education:   

 Interaction with peers 

 Acquisition of empathy and compassion 

 Perspective taking 

 Development of self-awareness 

 Building positive relationships 
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 Identification of emotions 

 Understanding social expectations.  

Strategy 4: Give 2e Students a Sense of Belonging. 

The school setting has a powerful influence on per-

sonality and performance. These students must know 

they belong. Isolation can be devastating to them.  

Belonging is part of the human condition, and it’s a 

high-level rung on Maslow’s Hierarchy (Maslow, 

1962). Because it is a defined need, 2e students 

must know and feel that they belong. They must know 

they are part of the larger community  the school, 

the classrooms they attend, the student body, and the 

friendships found within the setting in which they 

spend a majority of their time. They must have suc-

cessful contact with a variety of students throughout 

the school day, but also with other twice-exceptional 

students in the school setting on a daily basis. 

Through these daily interactions, twice-exceptional 

students not only learn about themselves but also 

grasp the broader scope of how they think and how 

their brains work. It is a game changer for many of 

these students, and this will influence their success in 

the school setting and in later life. 

More Tips for Serving 2e Students Throughout the Year 

Teachers of twice-exceptional learners must be the “holders of knowledge” regarding this amazing popu-

lation. Read the literature; take a class; attend a conference; watch videos on the Web; engage in every-

thing you can that will help you understand why and how to meet the needs of these students. Some rec-

ommended “tips” that have evolved from our years of working with 2e learners and their families are:  

 Emphasize inductive thinking (Taba, 1962), which ties conceptual and categorical thinking to con-

tent-based learning. 

 Provide a variety of “hands-on” activities.  

 Provide opportunities for students to follow their “passion areas.” 

 Individualize academic instruction. Modify what is assigned for each student but remain committed 

to high-level content. 

 Showcase student work to the class, the principal, the parents, other students, and other teachers. 

Share the abilities of these students with all you can. 

 Engage the class in problem-based learning activities designed to make learning relevant to each 

student. 

 “Kick start” the day with 2e students with a hands-on problem-solving activity. Let it carry the day if 

needed. 

 Study famous people who had challenges. Focus on their determination, failures, and successes. 

 Teach students the “art and practice of peace.” 

 Never forget how vulnerable these students are. 

 Talk to them about their passions — then help them develop those passions to the max. 

 Work with every teacher in your school to help them understand the twice-exceptional brain. 

 Allow for student input into their curriculum. 

 Help 2e students develop their talents, no matter how “odd” they seem. Remember that it’s all part 

of a larger puzzle. 

 When in doubt, use Bloom’s Taxonomy in your instruction — especially the higher levels. 

 Modify, modify, modify. 

 Provide an enriching environment. 

 Monitor your own social and emotional responses to these students. 

— EN & DH 



23 

References  

Albuquerque Journal: www.abqjournal.com/

education/15229482182education03-15-

11.htm#ixzz3AsdAah99 

Betts, G. and Kercher, J. (1980). The Autonomous Learner 

Model, Greeley, CO: ALPS Publishing. 

Collins, A. E. (2012). I am a twice-exceptional student. 

Education Week, 31(26), 26-27. 

Higgins, L.D., (2012, March), Reflections of a teacher of 

2e students, 2e: Twice-Exceptional Newsletter. 

Maslow, A. (1962). Toward a psychology of being. NY: Van 

Nostrand. 

Nielsen, E. & Higgins, L.D. (2011), Social Grammar: An 

intervention for twice-exceptional learners. Paper pre-

sented at NAGC’s annual conference, New Orleans, 

LA, 2011. 

Nielsen, M. E. (1989). The twice-exceptional child project 

(Javits Grant No. R206A90151). Washington DC: U.S. 

Department of Education. 

Nielsen, M. E. (1993). Project Reach: Addressing the 

needs of twice-exceptional learners (Javits Grant No. 

R206A30259). Washington DC: U.S. Department of 

Education. 

Taba, H. (1962). Curriculum development Theory and 

practice. NY: Harcourt Brace & World. 

Trail, B. (2011). Twice-exceptional gifted children. Waco, 

TX: Prufrock Press.  

M. Elizabeth Nielsen, retired Associate Professor of Special Education at the University of 

New Mexico, served as a UNM College of Education Assistant Dean for Research. She was 

the principal investigator for two university and public school district collaborative projects 

focused on gifted students with disabilities. A recipient of the Burlington Foundation Faculty 

Achievement Award for Excellence in Teaching, she has been a keynote speaker at national 

and international conferences and has published articles and textbook chapters regarding 

twice-exceptional students.  

L. Dennis Higgins, Ed.D., worked directly with students officially identified as twice-exceptional by the Albu-

querque Public School System from 1988 until his retirement in 2010. Author of articles and 

book chapters concerning twice-exceptional children and a keynote speaker at national and 

international conferences, he was a consultant to the NEA’s and NAGC’s dual publication The 

Twice-Exceptional Dilemma. In addition, he was a featured educator on the PBS special Read-

ing Rockets: A Chance to Read and a recipient of the New Mexico Golden Apple Award.  

Drs. Nielsen and Higgins are the 2014 recipients of the New Mexico Association for Gifted 

“Trailblazer Lifetime Achievement Award.”  

Where to Learn More About Curricular Modifications for 2e Learners 

 2e: Twice-Exceptional Newsletter (www.2eNewsletter.com) 

 Baum, S., M., Rizza, M. G., & Renzulli, S. (2006). Twice-exceptional adolescents: Who are they? What 

do they need? In S. M. Baum, M. G. Rizza, & Renzulli, S. (Eds.), The handbook of secondary gifted 

education (pp. 137-164). Waco, TX: Prufrock Press.  

 Foley-Nicpon, M., Allmon, A., Sieck, B., & Stinson, R. D. (2011). Empirical investigation of twice-

exceptionality: Where have we been and where are we going? Gifted Child Quarterly, 55, 3-17.  

 Nielsen, M. E. (2002). Gifted students with learning disabilities: Recommendations for identification 

and programming. Exceptionality. 10(2), 93-111.  

 Nielsen, M.E. & Higgins, L.D. (2012). Guiding principles: Curriculum for twice-exceptional learners. 

Gifted Education Communicator. 43(4), p. 30.  

 Reis, S. M., & McCoach, D. B. (2002). Underachievement in gifted and talented students with special 

needs. Exceptionality. 10, 113-125.  

 Schultz, S. (2012). Twice-exceptional students enrolled in advanced placement classes. Gifted Child 

Quarterly, 56, 119-133.  

— EN & DH 

http://www.abqjournal.com/education/15229482182education03-15-11.htm#ixzz3AsdAah99
http://www.abqjournal.com/education/15229482182education03-15-11.htm#ixzz3AsdAah99
http://www.abqjournal.com/education/15229482182education03-15-11.htm#ixzz3AsdAah99


24 

2e: Twice-Exceptional Newsletter, October, 2004 

Accommodating 2e Students  

By Linda C. Neumann 

Most twice-exceptional students have little difficulty 

grasping concepts or generating ideas. What trips 

them up might be writing their ideas legibly, or doing 

calculations accurately, or following all of the steps 

in the instructions. 

Here’s where two federal laws come into play: IDEA 

(Individuals with Disabilities Education Act) and the 

Rehabilitation Act of 1973 (Section 504). These 

laws make it possible for 2e kids in public schools 

to have the support they need to deal with their 

learning disabilities or differences in the regular 

classroom.  

Students protected under IDEA are required to have 

an IEP, an Individualized Education Program 

(sometimes referred to as an Individualized Educa-

tion Plan). Teachers, parents, and perhaps other 

team members come together to create and later 

update this written plan. It documents the student’s 

disability along with the educational program de-

signed to meet the student’s unique needs. Includ-

ed in the IEP are annual goals. 

Students protected under Section 504 can also 

have a written plan. The contents of 504 Plans tend 

to vary more than IEPs because there are no legal 

requirements for what the plan should contain or 

how often it should be updated. In general, a 504 

Plan documents the student’s disability and de-

scribes what will be done to accommodate it.  

What follows is a listing of common accommoda-

tions that can be helpful to 2e students. Use this list 

as a starting point in creating an IEP or a 504 Plan. 

Or use it to spark ideas for ways to accommodate 

students in the classroom who might be struggling, 

2e and non-2e alike. 

Please note that these are general accommoda-

tions. Specific learning disabilities or difficulties will 

require specialized accommodations. 

Issue Accommodation 

Keeping the Student     

Engaged 

 Minimize repetitive work. 

 Provide alternative challenging activities when the class is working on content 

the student has already mastered. 

 Use visual aids such as charts and graphs. 

 Offer hands-on activities whenever possible. 

 Offer alternate ways to demonstrate knowledge, express ideas, and create 

products (i.e., create a video instead of a written report). 

Test Anxiety or        

Difficulty 

 Provide training in how to take tests. 

 Make tests oral rather than written. 

 Allow extra time to complete tests. 

 Allow a distraction-free place for testing. 

 Reduce the length of tests (for example, by reducing the number of math  

problems that must be completed from 10 to 5). 

Continued... 
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Issue Accommodation 

Continued... 

Distraction  Seat the student near the teacher. 

 Seat the student away from the window or other distracting stimuli (i.e., air 

conditioner). 

 Seat the student near a positive role model. 

 Let the student choose the location of his/her seat. 

 Avoid seating the student near specified children. 

 Cue the student with a private signal to regain his/her attention. 

 Stand near the student when giving instructions or presenting lessons. 

 When the student is working independently, allow the use of a music system 

with headphones to help him/her focus. 

 Provide guided lecture notes or a note-taker to keep the student from getting 

distracted by taking notes.  

Incomplete, Sloppy 

Work 
 Provide clear and concise directions, verbally as well as in writing. 

 Allow the use of assistive technology and teach the skills needed to use it  

(i.e., electronic keyboard and word processing skills). 

 Have the student verbalize instructions before beginning an assignment. 

 Provide concrete examples for homework or project assignments and clearly 

state expectations. 

 Reduce the number and/or length of assignments. 

 Have peer helpers read directions to the student and check understanding. 

 Avoid penalizing the student for poor handwriting. 

Unwillingness to Ask 

for Help 
 Set up a private way for the student to indicate the need for help without hav-

ing to raise his/her hand. 

 Meet with the student weekly to track progress and identify problem areas. 

Difficulty Staying on 

Task 
 Seat the student close to the teacher. 

 Establish the relevancy and purpose of the task. 

 Use physical proximity and/or touch to help the student refocus. 

 Use praise or immediate feedback to provide direct reinforcement of desired 

behaviors. 

 Check frequently for signs of progress on assigned work. 

 Use a timer to facilitate task completion. 
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Continued... 

Issue Accommodation 

Disorganization and  

Late or Missing  

Assignments 

 Let the student use technology to keep track of assignments (i.e., smartphone 

or computer). 

 Have parents and teachers review and sign the planner to ensure that assign-

ments have been entered and work completed. 

 Give frequent reminders of due dates. 

 Provide or help the student develop checklists. 

 Assign the student a volunteer “homework buddy.” 

 Provide peer assistance with organizational skills. 

 Allow the student to have an extra set of books at home. 

 Send parents frequent progress reports. 

 Implement a reward system for completing schoolwork and homework. 

 Assign homework for a week at a time and provide that information to parents. 

 Make use of e-mail to send assignments home and to allow the student to sub-

mit completed work. 

 Allow extra time for completing homework without penalty. 

 Reduce the number and/or length of homework assignments. 

 Provide a mentor (teacher, counselor, etc.) to spend time at the end of each 

day to help organize papers and assignments. 

 Allow time during class for desk organizing. 

 Provide training in time management. 

 Provide training in study skills. 

Trouble Getting 

Started 
 Divide a large assignment into smaller units. 

 Give the student a checklist of tasks to be completed. 

 Work with the student to develop time estimates for each task. 

 Make sure the student has the necessary materials. 

 Verify that the student understands the instructions. 

 Give the student a private signal to get to work. 

 Check on progress often in the first few minutes of work. 

 Provide regular reinforcement and feedback. 
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Issue Accommodation 

Inappropriate  

Behavior 
 Set clear expectations and consequences and adhere to them consistently. 

 Avoid power struggles and the use of confrontational techniques. 

 Offer the student alternatives. 

 Use praise generously. 

 Speak to the student in private about inappropriate behavior. 

 Ignore minor inappropriate behaviors when possible. 

 Monitor the student for signs of frustration. 

 Provide a place in the classroom where a student can go to regain control. 

 Allow the student time out of his/her seat to run errands, etc. 

 Assign activities that require movement. 

 Let the student stand if he/she chooses. 

 Maintain frequent communication with parents, including regular reports on 

behavioral issues. 

 Inform all personnel who work with the student of his/her disabilities and how 

they affect behavior. 

 Structure transitional and unstructured times, such as hallway passing time 

and recess. 

 Provide the student with formal social skills training.  

 Contract with the student and provide rewards for completing the contract.  
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 Chapter 

3 Resources for Teachers 

Books 

 101 School Success Tools for Students With ADHD, by Stephan M. Silverman, Jacqueline S. Iseman, and 

Sue Jeweler (Prufrock Press, 2010) 

 The Cluster Grouping Handbook: How to Challenge Gifted Students and Improve Achievement for All, by 

Dina Brulles and Susan Winebrenner (Free Spirit Publishing, 2008)  

 Different Minds: Gifted Children With AD/HD, Asperger Syndrome, and other Learning Deficits, by Deirdre 

Lovecky (Jessica Kingsley Publishers, 2004) 

 The Highly Sensitive Person and The Highly Sensitive Child, by Elaine Aron (Citadel, 2013 and Broadway, 

2002) 

 How to Reach And Teach Children with ADD/ADHD: Practical Techniques, Strategies, and Interventions, 

by Sandra Rief (Jossey-Bass, 2005) 

 Late, Lost, and Unprepared: A Parent’s Guide to Helping Children with Executive Functioning, by Joyce 

Cooper-Kahn and Laurie Dietzel (Woodbine House, 2008) 

 “Mellow Out,” They Say. If I Only Could: Intensities and Sensitivities of the Young and Bright, by Michael 

M. Piechowski (Royal Fireworks Press, 2nd edition, 2014) 

 The Misdiagnosis and Dual Diagnoses of Gifted Children and Adults: ADHD, Bipolar, OCD, Asperger's, 

Depression, and Other Disorders, by James Webb, Edward Amend, Nadia Webb, Jean Goerss, Paul Bel-

jan, and Richard Olenchak (Great Potential Press, 2nd edition, 2016) 

 The Mislabeled Child, by Brock and Fernette Eide (Hyperion, 2006) 

 The Myth of Laziness, by Mel Levine (Simon & Schuster, 2002) 

 Neurodiversity: Discovering the Extraordinary Gifts of Autism, ADHD, Dyslexia, and Other Brain Differ-

ences, by Thomas Armstrong (Da Capo Press, 2010) 

 The Organized Student, by Donna Goldberg with Jennifer Zwiebel (Fireside, 2005)  

 School Success for Kids With ADHD, by Stephan M. Silverman, Jacqueline S. Iseman, and Sue Jeweler 

(Prufrock Press, 2009) 

 School Success for Kids with high-functioning autism, by Stephan M. Silverman, Lauren Kenworthy, and 

Rich Weinfeld (Prufrock Press, revised edition, 2014) 

 Sensational Kids, by Lucy Jane Miller (Penguin Group US, revised edition, 2014) 

 Smart Kids with Learning Difficulties: Overcoming Obstacles and Realizing Potential, by Rich-

ard Weinfeld, Sue Jeweler, Linda Barnes-Robinson, and Betty Shevitz (Prufrock Press, 2nd edition, 2013) 

 Smart Kids with School Problems: Things to Know and Ways to Help, by Priscilla Vail (Plume, 1989) 

 Social/Emotional Issues, Underachievement, and Counseling of Gifted and Talented Students (Essential 

Readings in Gifted Education), by Sidney M. Moon and Sally M. Reis (Editors) (Corwin Press, 2004) 

http://www.worldcat.org/title/school-success-for-kids-with-high-functioning-autism/oclc/858964585&referer=brief_results
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 Teaching Gifted Kids in Today's Classroom: Strategies and Techniques Every Teacher Can Use, by Susan 

Winebrenner with Dina Brulles (Free Spirit Publishing, 3rd edition, 2012) 

 Teaching Gifted Students with Disabilities, by Susan K. Johnsen and James Kendrick (Editors),  (Prufrock 

Press, 2005) 

 Teaching Kids with Learning Difficulties in Today's Classroom: How Every Teacher Can Help Struggling 

Students Succeed, by Susan Winebrenner and Lisa M. Kiss (Free Spirit Publishing, 3rd edition, 2014) 

 Teaching Students with Dyslexia and Dysgraphia: Lessons from Teaching and Science, by Virginia W. 

Berninger and Beverly Wolf (Paul H Brookes Publishing, 2009) 

 Teaching Teens With ADD, ADHD & Executive Function Deficits: A Quick Reference Guide for Teachers 

and Parents, by Chris Zeigler Dendy (Woodbine House, 2nd revised edition, 2011) 

 To Be Gifted & Learning Disabled: Strategies for Helping Bright Students with LD, ADHD, and More, by 

Susan Baum and Steven Owen (Creative Learning Press, 2004) 

 Twice-Exceptional Gifted Children: Understanding, Teaching, and Counseling Gifted Students, by Beverly 

Trail, (Prufrock Press, 2010) 

 Upside-Down Brilliance, by Linda Silverman (DeLeon Publishing, Inc., 2002) 

Articles 

 “Asperger's Syndrome Guide For Teachers,” by the parents of OASIS Asperger Syndrome Forum, com-

piled and edited by Elly Tucker, www.aspergersyndrome.org/Articles/Asperger-s-Syndrome-Guide-For-

Teachers.aspx 

 “Gifted and Learning Disabled: Twice Exceptional Students,” by Dawn Beckley, www.gifted.uconn.edu/

nrcgt/newsletter/spring98/sprng984.html 

 “Imagine Teaching Robin Williams — Twice-Exceptional Children in Your School,” by Carolyn Cosmos, 

www.cec.sped.org/AM/Template.cfm?Section=Search&template=/CM/HTMLDisplay.cfm&ContentID 

=5823 

 “Road Tested / Ten Tips for Teaching the Twice-Exceptional Student,” by Daina Lieberman, 

www.ascd.org/publications/newsletters/education_update/nov13/vol55/num11/

Ten_Tips_for_Teaching_the_Twice-Exceptional_Student.aspx 

 “Strategies for Teaching Twice-Exceptional Students,” by Susan Winebrenner, 2e: Twice-Exceptional 

Newsletter (October, 2003) 

 “Teaching Strategies for Twice-Exceptional Students,” by Susan Winebrenner, www.hoagiesgifted.org/

eric/fact/teach-strat.pdf 

 “Twice Exceptional/Twice Successful: Back to School Strategies that Work,” by Linda Collins, http://

sengifted.org/archives/articles/twice-exceptionaltwice-successful-back-to-school-strategies-that-work 

 “Twice Exceptional Children - Considerations for Teachers, Other School Staff, and Principals,” by  

Suzan Mullane, http://archive.constantcontact.com/fs193/1103192011285/archive/ 

1112433565844.html 

 “Understanding Twice-exceptional Students,” by Jennifer Job, http://www.learnnc.org/lp/pages/6960 

 “What Can We Learn from a Tale of Two Cities?” by Linda C. Neumann, www.2eNewsletter.com 

 “What’s Wrong with Doug: The Academic Struggles of a Gifted Student with ADHD from Preschool to 

College,” and “What’s Right with Doug: the academic triumph of a Gifted Student with ADHD,” Gifted 

Child Today Magazine (Fall, 2002, and March, 2003) 

 “Which Is It? Asperger's Syndrome or Giftedness? Defining the Difference,” by Cindy Little, Gifted Child 

Today Magazine (Winter, 2002) 

http://www.learnnc.org/lp/people/1390
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Organizations 

 CEC – Council for Exceptional Children, www.cec.sped.org 

 IDL – Individual Differences in Learning Association, www.gifteddifferentlearners.org 

 NAGC – National Association for Gifted Children, www.nagc.org 

 SENG – Supporting Emotional Needs of the Gifted, www.sengifted.org 

Publications  

 2e: Twice-Exceptional Newsletter, www.2eNewsletter.com 

 Gifted Child Today (See Vol. 38, No.4, October, 2015: issue on twice-exceptional learners.) 

Online Forums 

 Educators Guild: a Davidson Institute forum where gifted and talented teachers and administrators 

can share ideas and seek information and advice, www.davidsongifted.org/Educators-Guild 

 Gifted-Teachers: an e-mail discussion list for teachers of the gifted, administrators, counselors, par-

ents, www2.education.uiowa.edu/belinblank/educators/Listserv.aspx 

 Hoagies Gifted: listing of gifted online communities, www.hoagiesgifted.org/on-line_support.htm 

 LD Online's discussion boards: multiple parent and teacher forums on learning disabilities, AD/HD,  

sensory integration, social skills, and other issues, www.ldonline.org/xarbb/?catid=769 

Websites 

 2e: Twice-Exceptional Newsletter, www.2eNewsletter.com 

 A Nation Deceived (where the 2004 Templeton National Report on Acceleration is available for down-

load), www.nationdeceived.org (See Vol. 2, Chapter 11 on twice-exceptional children.) 

 Assistive Technology Training Online Project (ATTO), http://atto.buffalo.edu 

 Child Mind Institute (information on children’s mental health and learning disorders), 

www.childmind.org 

 The Dana Foundation (information on the brain), www.dana.org 

 The Davidson Institute’s Gifted Database: www.davidsongifted.org/db 

 Dyslexic Advantage, www.dyslexicadvantage.org  

 Hoagies Gifted: recommendations for books on gifted topics, www.hoagiesgifted.org/

professional_books.htm 

 Hoagies Gifted: twice-exceptional, www.hoagiesgifted.org/twice_exceptional.htm  

 LD Online’s articles on gifted/LD, www.ldonline.org/article/c670 

 National Center for Learning Disabilities, www.ncld.org 

 The Out-of-Sync Child, www.out-of-sync-child.com  

 Smart Kids with Learning Disabilities, www.smartkidswithld.org 

 The SPD (Sensory Processing Disorder) Foundation, www.spdfoundation.net 

 Twice Exceptional Children’s Advocacy, Inc. (TECA), www.teca2e.org   

 Understood, (information on learning and attention issues) www.understood.org  

 Wrightslaw: twice-exceptional, www.wrightslaw.com/info/2e.index.htm 

http://www.dana.org/
http://www.dyslexicadvantage.org
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Free Downloads 
 A Guidebook for Twice-Exceptional Students: Supporting the Achievement of Gifted Students with Special 

Needs, http://wrightslaw.com/info/2e.guidebook.pdf 

 Gifted and Learning Disabled Guide, www.vsb.bc.ca/sites/default/files/school-files/Programs/
GiftedLDHandbook.pdf 

 Supporting the Identification and Achievement of the Twice-Exceptional Student: Frequently Asked Ques-
tions, www.doe.virginia.gov/instruction/gifted_ed/twice_exceptional.pdf 

 The Twice-Exceptional Dilemma, www.nea.org/assets/docs/twiceexceptional.pdf 

 Twice-Exceptional Students, Gifted Students with Disabilities: An Introductory Resource Book, 
www.cde.state.co.us/gt/download/pdf/TwiceExceptionalResourceHandbook.pdf 

 Twice-Exceptional: Students with Both Gifts and Challenges or Disabilities, www.sde.idaho.gov/site/
gifted_talented/twice-exceptional 

Film 
 2e: Twice Exceptional, a documentary film, by Thomas Ropelewski, http://2emovie.com 

 



Spotlight on 2e Series 
This series of publications is intended to help parents, educators, advocates, and other 
professionals better meet the needs of gifted children with learning difficulties. Each pro-
vides easy-to-understand information on how to recognize and address the combination 
of giftedness and learning deficits or disorders in children. Included are articles, check-
lists, charts, and resource listings. 

Other booklets in this series include:  

 Parenting Your Twice-exceptional Child 

 Understanding  the Gifted Child with Attention Deficit 

 The Twice-exceptional Child with Asperger Syndrome  

 The Twice-exceptional Child with Dyslexia  

 Caring for the Mental Health of the Twice-exceptional Child  

 The Mythology of Learning: Understanding Common Myths about  

2e Learners  

 Writing and the 2e Learner: Issues and Strategies 

 The 2e Reading Guide: Essential Books for Understanding the  

Twice-exceptional Child  

 Guiding the Twice-exceptional Child: A Collection of Columns by  

Meredith Warshaw 

 Bob Seney on Books for 2e Readers: A Collection of Columns 

 

From The 2e Resource. . . 

 Part of Glen Ellyn Media, former publisher of 2e: Twice-Exceptional Newsletter 

 For more information on these and other offerings, visit us at:  
https://2eResource.com 
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