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Introduction 

The collection of articles presented here was developed by the 2e Center for Research and Professional 
Development, an institution dedicated to serving the special population of children known as twice excep- 
tional (2e). The 2e Center is a multi-disciplinary hub housed in Studio City, California, on the campus of  
Bridges Academy, an independent school serving bright children with learning differences in grades 4 
through 12. At the Center professionals, scholars, and practitioners work together to enhance understanding 
of bright students with learning challenges. 

The stated goals of the 2e Center are to create awareness, offer professional development, provide out-
reach, and generate projects that will improve services for 2e learners. To meet these goals, the Center en-
courages research studies, both internal and external, aimed at doing the following: 

 Building a base of best practices for twice-exceptional education 

 Assessing awareness levels and needs 

 Better understanding the 2e learner.    

The catalyst for the research into what 2e students need to be successful was the documentary film 2e: 
Twice Exceptional, produced and directed by Tom Ropelewski. The film provides insights into the academic, 
social, and emotional growth of young people with twice-exceptionalities. Viewers of the documentary raised 
many questions about this unique group of students that they often knew little about, especially wanting to 
know what helps 2e students to become successful learners.   

Factors Critical to 2e Students’ Success  

Through research conducted at Bridges Academy, the 2e Center uncovered six factors influential in estab-
lishing a strong foundation for success for 2e students. This research, which provided helpful insights into 
the academic, social, and emotional development of young people with twice-exceptionalities, highlighted the 
need for teachers and parents to do the following in order to help 2e learners — and all learners — achieve 
success: 

1. Understand asynchrony and its impact on the student. 

2. Provide a psychologically safe learning and home environment. 

3. Allow the 2e student enough time to develop emotionally and academically. 

4. Encourage positive relationships at school and at home. 

5. Provide various opportunities for talent development. 

6. Develop strength-based academic and behavioral strategies to compensate for the 2e student’s areas of 
weakness. 

What You’ll Find in this Publication 

Members of the Executive Board of the 2e Center wrote a series of articles on the findings of the success 
factor research and their implications for teachers and parents. The six articles, which first appeared in 2e: 
Twice-Exceptional Newsletter, comprise Chapter 2 of this publication. The authors of these articles are:  
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For more information on Bridges Academy and The 2e Center, visit the school’s website: 

www.bridges.edu.  

 

Preceding the articles in Chapter 2, readers will find an introduction to twice-exceptionality. Following the 
articles is a listing of resources that includes books, websites, and other information sources of interest and 
use to those who raise, teach, or work with twice-exceptional children. The goal of this booklet is to help 
readers better understand and meet the needs of children with this unique blend of abilities and challenges. 
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 Chapter 

1 What is Twice Exceptional? 
 

 
 

can cause problems both academically and in social 
or family settings. 

There is no single profile of a twice-exceptional 
child because the nature and causes of twice-
exceptionality are so varied. As children’s gifts can 
take many forms, so, too, can their deficits. Never-
theless, in 2014, a group called the 2e Community 
of Practice (COP), in collaboration with IDEA Partner-
ship, worked to develop the definition of twice-
exceptionality shown below. The 2e COP was a virtu-
al community representing 28 national, state, and 
local organizations. Members included  parents, 
teachers, psychologists, school psychologists, coun-
selors, consultants, medical professionals, re-
searchers, and teacher educators focused on the 
identification and needs of 2e individuals. Their goal 
was to craft a definition that would allow for accu-
rate identification of 2e students so that they could 
receive appropriate support and services. 

What comes to mind when you hear the word  
gifted? The image most people see is the super-
achiever who sits in the front row, who always has a 
hand raised, who always gets the A’s. Sometimes 
that’s true, but not always. 

Some gifted children have learning difficulties of 
one kind or another. Estimates of how many vary 
greatly, anywhere from 2 to 5 percent to as high as 
20 percent of gifted children.   

A term commonly applied to these children in the 
past was GT/LD  ̶  gifted and talented/learning disa-
bled. In more recent years another term has come 
into use, one that encompasses a broader range of 
learning problems. That term, twice-exceptional, or 
2e for short, refers to the fact that some gifted chil-
dren are exceptional both because of their intellec-
tual giftedness and because of special needs such 
as learning disabilities, attention deficit disorder, or 
emotional or behavior difficulties   ̶  any of  which 

A Definition of Twice-exceptionality 

Twice-exceptional (2e) individuals evidence exceptional ability and disability, which results in a 
unique set of circumstances. Their exceptional ability may dominate, hiding their disability; their 
disability may dominate, hiding their exceptional ability; each may mask the other so that neither 
is recognized or addressed. 

2e students, who may perform below, at, or above grade level, require the following: 

 Specialized methods of identification that consider the possible interaction of the  
exceptionalities  

 Enriched/advanced educational opportunities that develop the child's interests, gifts, and 
talents while also meeting the child's learning needs 

 Simultaneous supports that ensure the child's academic success and social-emotional well-
being, such as accommodations, therapeutic interventions, and specialized instruction. 

Working successfully with this unique population requires specialized academic training and on-
going professional development. 
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students perform at grade level, no one sees them 
as needing special attention — neither gifted pro-
gramming nor special education services or accom-
modations. What often gives these children away is 
a decline in performance when academic demands 
increase to the point where they can no longer rely 
on their giftedness to compensate for their deficits. 

As work demands increase and grades begin to 
drop, teachers may start sending home notices 
about homework that’s late or lost and output that’s 
meager and sloppy. Often, the real cause of this 
decline in output goes unidentified as twice-
exceptionality until later in a child’s schooling, 
sometimes as late as high school or college. 

It’s easy to think that twice-exceptional children 
could improve just by trying harder. In most cases, 
however, they can’t. Their learning challenges are 
often the result of the way their brain is “wired.” In 
many of these individuals, messages traveling from 
the senses to the brain encounter what we might 
think of as interference of one sort or another along 
the way, making it hard for the brain to quickly and 
easily make sense of the signals it receives. As a 
result, twice-exceptional students can be trying very 
hard but, despite their intelligence, not getting the 
same results as their classmates.  

A Unique Profile 
Frequently, parents are unaware that they have a 

2e child. At home, these children often seem bright, 
with varied interests and advanced vocabularies.  
It’s at school that problems tend to show up.  

Teachers, as well, can have 2e students in their 
classes but fail to recognize them. While some of 
these children are obviously gifted, they never seem 
to work up to their potential. They might seem disen-
gaged in the classroom or play the class clown. They 
might acquire labels like underachiever or lazy. 
Their failure to achieve may be seen as deliberate, 
not the result of conditions beyond their control. 

Then there are the 2e students who are easily 
identified as having learning disabilities or other 
types of learning difficulties. They often have trouble 
performing tasks that classroom work requires, 
such as reading, writing, or doing calculations. Or 
perhaps they are unable to sit still or pay attention. 
Whatever the reason, these students are recognized 
for what they cannot do and often have an IEP 
(individual learning program) or a 504 plan that fo-
cuses on the remediation they require. The gifts and 
talents of these students often go unnoticed. 

A third group of 2e students — the hardest to iden-
tify — seem to be average. Neither their gifts nor 
their deficits stand out because each masks the 
other. While the classroom performance of these 
students appears to be acceptable, it’s actually well 
below what they are capable of doing. Because the 
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Typical Characteristics of Gifted Children 

 Intensity and sensitivity  

 Greater asynchrony than average children 
(e.g., a bigger gap between mental and physi-
cal age) 

 Highly developed curiosity  

 Precocious development and use of language  

 Active imagination 

 A tendency toward divergent (creative and  
unusual) thinking  

 Keen observation skills 

 The ability, from an early age, to remember 
large amounts of information  

 An unusual sense of humor  

 Advanced moral reasoning about issues  
related to fairness and justice  

 High-level reasoning powers and problem-  
solving abilities 

Some people include leadership ability and moti-
vation in the list of gifted characteristics, while oth-
ers do not. The same is true for perfectionism. 

When Gifts Meet Deficits 
Unlike other gifted children, however, those who are 
twice exceptional may find themselves hampered by 
deficits that interfere with their ability to perform the 
tasks that classroom learning requires. The deficits, 
often invisible to others, can affect students in a 
variety of ways, like those shown in the following list.  

How Deficits Can Affect   
Twice-exceptional Children 

 Interfere with their ability to make sense of 
visual or auditory information 

 Make it hard to correctly interpret social cues, 
like facial expressions and tone of voice 

 Limit the functioning of short-term memory 

 Take the form of language-based disorders 
that make reading, writing, mathematics, or 
verbal expression difficult 

 Appear as a mood disorder, leaving a child 
anxious or depressed, or an attention deficit 
that makes it hard to sit still and focus 

 Hamper fine or gross motor skills 

 Interfere with the brain’s ability to organize 
and interpret information taken in through the 
sensory experiences of touch, taste, smell, 
sight, and sound, as well as body placement 
and movement (With deficits in the ability to 
process sensory input, a child can react to the 
world quite differently from others, making 
classroom lights, sounds, etc., intense and 
concentration on lessons difficult.) 

The combination of strengths and limitations in  
2e children can result in a unique  ̶  and often 
quirky  ̶  profile, with these children displaying be-
haviors and characteristics that can baffle, annoy, 
or even infuriate the adults around them. These kids  
may also have a hard time finding peers and, as a 
result, may have a small number of friends or no 
friends at all.  

On the next page are examples of the types of 
behaviors and characteristics seen in twice-
exceptional children.  When reading the lists on this 
page and the next, it’s important to remember that 
the children who make up this population comprise 
a diverse group. None is likely to display all of these 
characteristics. 

The Gifted Side of 2e  

Like other intellectually gifted children, those 
who are twice exceptional are likely to think and 
experience the world differently from average chil-
dren. Often, they display many of the characteris-
tics typical of gifted children, such as those shown 
below.  
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Coping with their deficits can take a toll on the 
stamina of twice-exceptional children, leaving these 
kids exhausted from the strain after a day at school. 
Furthermore, having to confront their deficits day in 
and day out in the classroom can damage a 2e 
child’s self-esteem. As psychologist and author  
Linda Silverman has stated, “It’s emotionally dam-
aging to be unacceptable in the place you spend 6 
hours of every day for 13 critical years.” 

The Need for Understanding 
 Twice-exceptional children need adult guidance 

in coming to understand themselves. They must 
learn about who they are — where they’re strong, 
where they’re weak — and how they learn best. 2e 
children must especially understand that there are 
other people just like them, many of whom have 
grown into successful adults.  

Additionally, these children and the adults in their 
lives need to understand that despite the challeng-
es they face, 2e kids, in the words of Susan Baum,   
are not “broken” and in need of “fixing.” The articles 
and resources included in this booklet are provided 
to help adults find the information they need in or-
der to help the 2e children in their lives gain this 

understanding.  

 Some Typical Behaviors and Characteristics  
of Twice-exceptional Children 

 Are disorganized and lose track of belongings 

 Have an uneven academic pattern, with ex-
treme areas of both strength and weakness  

 Have trouble remembering to do or follow 
through with tasks and sticking to a schedule  

 Have a poor sense of time and difficulty esti-
mating the time needed to complete tasks  

 Find it hard to follow multi-step instructions 
and perform tasks sequentially  

 Take longer to process language and re- 
spond than might be expected, based on  
their intelligence 

 Find it hard to take a systematic approach to 
problem solving  

 Have difficulty with writing, including organiz-
ing thoughts, writing legibly, and spelling 

 Fear embarrassment and tend to avoid taking 
risks in the classroom 

 May have narrowly focused interests 
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 Chapter 

2 Factors for Success 

Asynchrony is a term used to describe uneven devel-
opment across cognitive, psychosocial, and physical 
domains. It’s often a striking characteristic of many 
gifted students who may have high cognitive ability 
but tend to experience marked unevenness or de-
lays in the development of their social/emotional 
and motor skills. Socially and emotionally the devel-
opment of these children is usually more akin to 
that of younger students, while their bright young 
minds far outpace their motor abilities. To work suc-
cessfully with 2e students, it’s essential to under-
stand their developmental asynchrony.   

Uneven Development 
Twice-exceptional students typically experience 

uneven development in their growth pattern (Baum, 
Novak, Dann, & Preuss, 2010; Baum & Owen, 
2004; Eide & Eide, 2006; Singer, 2000; Webb et al., 
2005). This unevenness is frequently the cause of 
anxiety and unpredictable behaviors on the part of 
the students (Baum, Novak, Dann, & Preuss, 2010). 
As anyone who has seen Tom Ropelewski’s docu-
mentary [2e: Twice Exceptional] will remember, one 
2e student explained this dilemma: 

Mentally I’m probably 2 or 3 years ahead of 
most kids my age, but socially I’m probably 2 or 
3 years behind….I’m stuck in a weird time warp 
thing…. 

This was a youngster who was clearly advanced 

 What Parents Want  
To Know 

know my 6-year-old son has never really been 
like others of his age. I’m having trouble 
“defending” his inexplicable behavior to his 
teachers, my friends, and even my husband. 
While he’s like a human atlas, never forgetting 
a place we’ve been or how we got there, he 
needs constant reminders about common  
daily tasks. He speaks like a little professor 
with adults, yet isn’t comfortable on the play-
ground. What is going on? 

2e: Twice-Exceptional Newsletter, July 2015 

Factor #1: Tolerance for Asynchrony  
By Susan Baum, Ph.D. 

cognitively, with interests and knowledge more so-
phisticated than those of her age-mates. Yet, she 
also had immature social skills and displayed oppo-
sitional behaviors when asked to write or produce 
anything, especially during her middle school years.  

Uneven growth across areas of development 
causes these children to become easily frustrated 
while working on tasks beyond their readiness level, 
especially when it comes to production. This frustra-
tion can lead not only to anxiety, but also to aver-
sion in initiating work. These bright students find it 
impossible to produce at a level that adequately 
reflects their intellectual thinking. On the other 
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hand, if instruction is pared down to what the stu-
dent can actually produce, he or she may become 
bored and distracted and may feel disrespected by 
teachers. Because the emotional regulation these 
students display may be like that of a younger child, 
behaviors resulting from their frustrations are diffi-
cult to understand and to deal with. In short, asyn-
chronous development requires adults to alter ex-
pectations and to support the students at each of 
their disparate levels (Vygotsky, 1978). 

Dealing with Asynchrony at  
Bridges Academy 

Teachers at Bridges Academy are acutely aware 
of asynchronous issues. They use Vygotsky’s idea of 
the Zone of Proximal Development (ZPD), explained 
below, to meet students where they are at each 
stage of development.  

break? Do you need someone to walk with you? 
While these strategies are more often used with 
younger children, they are appropriate for students 
whose emotional development is lagging years  
behind.  

Another effective strategy is to provide talent de-
velopment opportunities. Doing so can offset feel-
ings of anxiety and frustration brought on by asyn-
chrony and also show respect for what the student 
can do well. During eighth grade, the young woman 
quoted earlier was experiencing difficulties, spend-
ing more time out of the classroom than in the 
classroom, especially during physical education. 
She was an artistically gifted student whose passion 
was painting. The psychologist and school head ex-
cused her from physical education for a few weeks 
to pursue an artistic project that, when finished, was 
visible to the entire school. It made all the differ-
ence for her well-being, allowing her to gain self-
confidence along with increased motivation to pro-
duce in her other classes.   

Tips for Parents and Teachers 
Here are some ideas that parents and teachers 

can use when dealing with an asynchronous 2e 
child. 

1. Give advanced opportunities in a student’s  
areas of strength, but make sure these opportu-
nities don’t tax the student’s underdeveloped 
motor skills. For instance, if a student has ad-
vanced abilities in science, allow that student to 
engage in experimentation and discussion, but 
don’t require that the student write out lab re-
ports at grade level. 

2. Use technology and scaffolded assignments, 
especially for writing tasks. Scaffolding builds 
on what learners already know and helps them 
accomplish what they would otherwise be una-
ble to do. To be most effective, adults who pro-
vide scaffolding should have a keen under-
standing of asynchronous development (Baum, 
Novak, Dann, & Preuss, 2010).  

 Many software programs or apps are available 
that help students organize ideas and put their 
ideas in writing without taxing their fine motor 

According to developmental psychologist Lev 

Vygotsky, the Zone of Proximal Development 

iden fies the difference between what children 

have already mastered and what they can 

achieve with adult guidance. 2e students need 

academic challenge, while receiving scaffolding 

(support) to help the learners through the ZPD 

(Baum, Novak, Dann, & Preuss, 2010). 

 

 

For example, if a highly verbal and knowledgeable 
student  frustrated by a writing assignment melts 
down, teachers understand that the student needs 
to regroup. They allow time and space for the stu-
dent to calm down, asking questions like: Would you 
like to wash your face? Do you need to take a 
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skills. For instance, have students prepare a 
PowerPoint presentation or an illustrated mind 
map instead of the more typical assignment like 
producing a five-paragraph essay. Both the Pow-
erPoint presentation and the visual mind map 
can be a bridge, or scaffold, for the production 
of the essay when a student is ready. 

3. Coach students contextually in social skills 
when they are working with others. Instead of 
enrolling students in social skills classes, it 
might be easier for them to learn and apply so-
cial skills if they are taught in a context in which 
the skill is important.  

For instance, if students were to learn about 
active listening and looking others in the eye, it 
might be best taught and applied in a drama 
class or as part of preparing a  student for an 
upcoming interview with a guest speaker. 

4. Provide appropriate physical education opportu-
nities at a student’s own developmental level, 
allowing the student to compete against his/her 
own personal best in sports such as track, 
swimming, or golf.  

5. Be patient and understand that it takes time for 
discrepancies among emotional, physical, and 
cognitive areas of development to become 
more aligned. Focus on growth over time and 
recognize how far a student has come. 

 
For more information on asynchrony in twice-
exceptional students, see this booklet from the 
Spotlight on 2e series: The Mythology of Learning: 
Understanding Common Myths about 2e Learners, 
pp. 8-12. 
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Harvard-trained child and adult psychiatrist, Dr.  
Shimi Kang, noted that the warmth of one’s relation-
ships has a major effect on health, happiness, and 
success, no matter if the relationships are with 
friends, family, peers, teachers, coaches, or men-
tors.  Students are much more likely to do well in 
school when they feel they belong; however, the 
socially appropriate behaviors that are the basis  
for positive relationships frequently do not come 
naturally or easily to twice-exceptional students.  
Too often, students who appear “different” are sub-
jected to bullying and ridicule, either because of 
their intense interests and focus or because of 
learning differences that set them apart from their 
age-mates.   

Teachers, frustrated by the extraordinary needs of 
these students, can find it difficult to enjoy them in 
the classroom. Parents, who see their child come 
home troubled and with few or no friends, may be-
come fiercely protective and thus demanding or 
adversarial with the school. Instead of positive part-
nering between families and schools, the relation-
ship can become strained and difficult. Many stu-
dents and families entering Bridges Academy report 
these problems. 

In our research (Baum, Schader, Hébert, 2014), 
we found the theme of relationships recurring 
throughout interviews with Bridges Academy stu-
dents, faculty, and parents. New students comment-
ed on their concerns about fitting in — discussing 
themselves in terms of their disabilities and differ-
ences (having tics, being shy, being unable to do 
expected work, losing their tempers, etc.). Over 
time, these students began to notice that each of 
their classmates had particular abilities. Finally, they 
realized that everyone at the school had unique 
combinations of abilities and challenges. At this 
stage, they opened the door for relationships with 

What Parents Want  
To Know 

My daughter is extremely sensitive and easily 
hurt. She has always had problems making 
friends. Now, in her highly competitive middle 
school, she’s not only a loner, but she’s also 
dealing with teasing and is clearly suffering. 
Are there any strategies that might help? 

2e: Twice-Exceptional Newsletter, September 2015 

Factor #2: Positive Relationships 
By Robin Schader, Ph.D. 

one another and the broader school community. As 
one student commented, being at this school 
“makes you feel like you belong.” Students also ex-
perienced being with teachers who embraced their 
roles as mentors. In an interview, one young artist 
described how her art teacher’s encouragement, 
instruction, and understanding were paramount in 
her development.   

Each of us builds social competence through  
positive relationships with different types of people 
and in a variety of situations. When we are in a  
community of others with whom we identify, we can 
relax and be ourselves. But how do we find and  
nurture that community for 2e students? Here are 
ideas for home and school that can encourage posi-
tive relationships. 
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1. Find “interest peers.” Because 2e students 
can be socially out of step with their class-
mates, it’s important to search thoughtfully for 
others who share a student’s interests. These 
youngsters may or may not be the student’s age 
peers, but they are individuals with whom the 
student can share activities related to interests, 
collections, strengths, or passions. Engaging in 
these activities will, over time, allow 2e stu-
dents to share their knowledge, be valued for 
what they bring to the situation, find common 
goals, and experience success by contributing 
to the accomplishment of goals.  

Some examples of activities that can serve as 
the foundation for building new relationships 
are astronomy, bird watching, model building, 
robotics, chess, and history. (Note: Several of 
these activities may be one-on-one, which often 

allows a wonderfully safe environment for hon-
ing social skills that can then be extended to 
group pursuits.) 

2. Provide cognitive coaching while students pur-
sue their interests. With the help of cognitive 
coaching, students can learn social skills con-
textually. For example, they can practice listen-
ing, taking turns, managing anger, cooperating, 
being assertive, and so forth. Small group activi-
ties such as theater, improv, debate, or music 
ensembles provide excellent possibilities. 

3. Find mentors who genuinely like the qualities of 
2e students. After building trust, these adults 
can serve not only as role models, coaches, and 
advocates, but also as invaluable partners for 
practicing relationship skills. 

4. Model relationship skills. Parents provide role 
models for relationship skills such as showing 

Consider the Hidden Curriculum  
In his book It’s So Much Work to be Your Friend, author and consultant Richard Lavoie talks about the 
Hidden Curriculum. He recommends helping children uncover the unwritten, unspoken rules at school 
and in their community. He states: 

Students with learning problems often lack the observational and conceptual skills to compre-
hend the Hidden Curriculum of their school. They may have few friends who can coach and 
counsel them about the school’s culture. As a result, they unknowingly violate [it] and that re-
sults in rejection, isolation, embarrassment, and humiliation. It is critically important that we 
teach the Hidden Curriculum with the same commitment and planning that we present the 
standard curriculum. 

Lavoie goes on to describe what it takes to In uncover unwritten and unspoken rules. “Identifying and 
analyzing a school’s culture,” he states, “requires an exploration similar to an anthropologist’s examina-
tion.” Lavoie gives examples of cultural phenomena on which to focus:  

 The physical plant (e.g., Does the child know the layout and shortcuts?)  

 The schedule (e.g., Is the child comfortable navigating each day’s schedule?) 

 The social scene (e.g., What are the sign-up procedures for extracurricular activities; what’s “in” and 
what’s “out”; etc.). 

[For more information, see coverage of a conference session that Lavoie did on this topic from the July, 
2007, issue of 2e: Twice- Exceptional Newsletter.]  

Reference 
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biographies of people who have had a positive 
impact on our world. Many were loners and 
many were painfully shy. Without discussing a 
child’s social issues directly or pointedly, aim for 
uplifting conversations and connections that 
focus on the range of ways people have found 
to make a difference. 

A dependable, positive relationship — just one — 
provides a safety net. It can reenergize and refresh 
one’s spirit when a day has been rough. As Franklin 
D. Roosevelt said, “If civilization is to survive, we 
must cultivate the science of human relationships — 
the ability of all peoples, of all kinds, to live together, 
in the same world at peace.”  

patience in turn-taking, being willing to enter-
tain alternate perspectives, etc. In addition, 
they also are important helpmates in setting the 
stage for building positive relationships. 

5. Encourage teachers to contact parents when 
they notice positive behaviors. Families need to 
know that teachers see the good in these stu-
dents, not just the problems. Parents are then 
more likely to collaborate with educators in sup-
porting work in the child’s challenging areas. 

6. Provide inspiration through examples of others 
who have survived difficulties in social settings. 
The website achievement.org is a “museum of 
living history,” with searchable interviews and 

Resources 
These books provide a good starting point in learning how to help children forge positive relationships: 

 The Dolphin Way: A Parent’s Guide to Raising Healthy, Happy, and Motivated Kids — Without Turning 
into a Tiger, by  S. K. Kang, Penguin Group, 2014  

 It’s So Much Work to Be Your Friend: Helping the Child with Learning Disabilities Find Social Success, 

by Richard Lavoie, Simon and Schuster, 2005.   
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What does a psychologically safe environment look 
like for a child? One way to describe it is “a space 
where a child feels respected, valued, and comforta-
ble, free to develop intellectually, socially and emo-
tionally” (Hébert, 2011). Another definition is:  

“an environment in which a child is encouraged 
both to ask and to answer complex questions…
an environment in which individual differences 
are honored, and no one is ostracized…an envi-
ronment in which the child can expect to learn 
new things every day — and to enjoy learn-
ing” (Kennedy, 1995). 

For teachers, working successfully with twice-
exceptional students means understanding how to 
establish a psychologically safe classroom. Tomlin-
son (2008) calls attention to the educator’s role and 
explains, “A great teacher continues to ask the 
question, ‘What can I do to make certain that each 
student in this classroom feels safe, valued, accept-
ed, and challenged’?” 

The work of William Purkey provides the theoreti-
cal basis for designing a psychologically safe class-
room environment. He proposed that good teaching 
involves the process of inviting young people to see 
themselves as able, valuable, and self-directing and 
then encouraging them to act according to their self-
perceptions. Purkey believed that a teacher’s most 
important role is to view students in positive ways 
and to invite them to take responsibility for their 
lives and to make appropriate decisions regarding 
their learning. This approach, referred to as Invita-
tional Learning, is centered on four assumptions 
regarding the nature of people and their potential: 

 Respect. People are able, valuable, and respon-
sible and should be treated accordingly. 

 Trust. Education should be a collaborative, coop-

What Teachers Want  
To Know 

I just learned that I’ll be having a twice-
exceptional youngster join my fourth-grade 
classroom. She’s extremely bright; but she has 
severe attention deficits and writing difficul-
ties, and does not enjoy coming to school. I 
pride myself in making my students feel com-
fortable and supporting their learning. What 
can I do to help this special student be suc-
cessful and happy in my classroom? 

2e: Twice-Exceptional Newsletter, November 2015 

Factor #3: Providing a Psychologically Safe  
Environment  
By Thomas P. Hébert, Ph.D.  

erative activity where process is as important as 
product.  

 Optimism. People possess untapped potential in 
all areas of human endeavor. 

 Intentionality. Human potential can be best real-
ized in schools designed to invite development 
and led by people who are intentionally inviting 
with themselves and others. 
(Purkey & Novak, 2008) 

Unfortunately, twice-exceptional students rarely 
experience Purkey’s assumptions and frequently 
feel they are less-than-valued members of a learn-
ing community. More often, they are noticed by what 
they cannot do and how they don’t fit. Humiliated by 
their failure to achieve and hampered by their asyn-
chronous development (as described in the two pre-
vious articles in this series), 2e youngsters may find 
it difficult to make friends and fit in socially. Many 
report being bullied and ostracized by peers.  

 Maslow (1943) argues that learning can only 
happen when students feel safe, harbor a sense of 
belonging, and feel respected by those in their  
environment. In short, a prerequisite to academic 
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“Getting to Know You” days, where students explore 
a diversity of activities and complete assessments 
such as these: 

 My Learning Print™ (Schader & Zhou, 2017)  

 Quick Personality Inventory™  (Baum & Nicols, 
2017) 

 Assessment: Find Your Strengths (www.literacynet. 
org/mi/assessment/cgi-bin/results.cgi). 

The students and advisors debrief their experienc-
es and discuss assessment results as a means to 
helping the students develop personal talent plans 
and setting goals related to their strengths, inter-
ests, and talents. During these first days of school, 
the faculty and staff do all they can to ensure that 
Bridges students feel valued for what they can do 
and ask them to identify ways their personal 
strengths, interests, and talents can contribute to 
the Bridges learning community. 

Additional Activities for Establishing a 
Psychologically Safe Environment 

Not only Bridges teachers take time to get to 
know their students. Many teachers find that time 
and effort expended on implementing activities 
aimed at learning about their students help the 
teachers create a psychologically safe environment 
for learners. Following are three examples of  effec-
tive strategies to try.* 

success is learning in a psychologically safe  
environment. 

Bridges Academy: Offering a  
Psychologically Safe Environment  

Collectively, teachers, administrators, and staff at 
Bridges Academy work together to consistently 
maintain a psychologically safe school environment. 
One faculty member highlighted the importance of 
creating a welcoming environment where students 
can find self-acceptance: 

Children come here with baggage and you need 
to give them the opportunity to look at their is-
sues. At Bridges we find out what the students 
need and then deliver it. It’s about consistency 
and making sure the students know that we 
want them here (Baum, Schader & Hébert, 
2014, p. 320).  

A primary goal at Bridges Academy, then, is to 
establish an environment where twice-exceptional 
students feel safe. One student, Andrew, described 
Bridges as “a friendly place to socialize and grow 
with other people. It lets you blossom into what you 
can be” (Baum, Schader & Hébert, 2014).  

One of the ways Bridges creates this environment 
is to take time to assess students’ strengths, inter-
ests, and talents. Each school year begins with 

*The three strategies described in this article are featured in Hébert’s (2011) work. For additional strategies, 
see Understanding the Social and Emotional Lives of Gifted Students (Prufrock Press, 2010). 

Consider the Hidden Curriculum  
In a paper, Willian Purkey described Invitational Education, the educational theory of practice he co-
founded with Betty Siegel, this way: 

Invitational education is a theory of practice designed to create a total school environment that 
intentionally summons people in schools to realize their relatively boundless potential. It ad-
dresses the global nature of schools, the entire gestalt. Its purpose is to make schooling a more 
exciting, satisfying and enriching experience for everyone involved in the educative process. Its 
method is to offer a guiding theory, a common language of improvement, and a practical means 
to accomplish its stated purpose….Invitational education is finding its way into health care facil-
ities, management work places, and parenting. Wherever it goes, it carries a basic message 
that human potential, not always evident, is always there, waiting to be discovered and invited 
forth. Equally important, invitational education offers a concrete, practical, and successful way 
to accomplish its purposes.  

— Purkey, W. W. (1991). What Is Invitational Education and How Does It Work? 
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Introductions through Poetry 

On the first day of school, teachers pair students 
and provide them the time to get to know each  
other in quiet conversation. Once a pair has spent 
time gathering information about each other’s lives 
beyond the classroom, they are asked to write a 
poem describing their new classmate. Each line of 
the poem is limited to two words. The students intro-
duce their new partner to the class and share their 
poems, such as:  

Jimmy Kirkwood 
Skateboard dude 
Rugged muscles 
Curly hair 
Army brat 
Soccer player 
Yankee’s fan 
Neat guy 

By Roderick Johnson (Hébert, 2011) 

With the poems, students also proudly display art-
work or personal snapshots in the classroom.   

Interest Inventories 

Another strategy designed to have students come 
to know each other and their teacher is conducting 
interest inventories. These serve to help teachers 
provide 2e students with meaningful educational 
experiences that develop interests, nurture 

strengths, and challenge learning potential. Educa-
tors enjoy getting together and brainstorming ques-
tions to include in the interest inventories that will 
uncover the authentic interests of their students. 
Examples of the types of questions posed are:   

 Teenagers in your community have been asked 
to prepare individual time capsules for future 
generations. You are allowed to include 10 per-
sonal possessions representative of you. What 
will you include?  

 What is the background picture on your comput-
er or on your cell phone? Why? 

Celebrating Friendships 

Teachers find it helpful to incorporate activities 
that highlight the importance of friendships forming 
amongst students. A good basis for these activities 
is children’s literature that revolves around friend-
ships. A teacher shares a children’s picture book 
with students and then facilitates an artistic activity 
related to the book. Teachers have also found that 
group discussion of the book is another valuable 
activity that promotes a culture of respect among 
students and appreciation for one another. 

We encourage teachers of twice-exceptional stu-
dents to consider the approaches presented here 
and to experiment with them in their classrooms. 
Moreover, teachers may want to apply their own 
personal creativity and design their own.  
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According to 2e Center research, respect for time is 
critical in the development of twice-exceptional stu-
dents. Experts in the special education field explain 
how executive function deficits (often part of the 2e 
profile) affect a student’s sense of time (Barkley & 
Brown, 2012; Eide & Eide, 2006; McClosky, Perkins, 
& Van Divner, 2009). As a result, these students 
often have difficulty judging the passage of time 
accurately and are unable to estimate how much 
time it will take to complete a task. Consequently, 
they may fail to allow enough time to complete 
work. Schools sensitive to the needs of twice-
exceptional learners may provide accommodations 
to help these students manage by allowing them 
more time to complete assignments and take tests. 

Seeing Time as a Friend 
2e students fortunate enough to find themselves 

in learning environments that allow for growth to 
take place without rushing or demanding that they 
perform at grade level find themselves better able 
to come to terms with the extreme anxieties and 
asynchronous (uneven) development that many may 
experience. As one Bridges Academy student who 
participated in the 2e Center research study re-
marked, “The main thing about [this school], is that 
“it gives you time to grow socially and learn how to 
control your whatevers,” (Baum, Schader, & Hébert, 
2014, p. 320). 

When considering the asynchronous rate of 
development of 2e students, as discussed in the 
first article in this series, both educators and par-
ents need to regard time as a friend. The artificial 
developmental time constraints imposed by institu-
tions can contribute to inappropriate expectations 
and, therefore, may be detrimental to the emotional 
health of 2e learners. It’s important to keep in mind 
that grade- and age-level norms do not always apply 

to this population of students.  

Coping with a Poor Sense of Time 
Along with developmental issues, 2e students 

often have a poor sense of time and lack executive 
functioning skills to manage time both in the class-
room and at home. The lack of timely performance 
on the part of these students often frustrates both 
parents and teachers, as well as the students  
themselves.  

As a parent of a former Bridges Academy student, 
I witnessed the profound benefit that the gift of time 
had on my son. From early on, he had difficulty 
structuring time on his own. My son could not transi-
tion easily; and he had poor self-regulation in terms 
of putting himself to sleep, waking up independent-
ly, and completing work in a timely manner. His per-
fectionism and obsessive-compulsive tendencies 
interfered with his ability to function consistently 
within a daily routine and to meet deadlines. By the 
time he entered high school, his internal clock was 
opposite to that of the family and school; conse-
quently, he often missed school and failed to meet 
assignment deadlines.  

2e: Twice-Exceptional Newsletter, January 2016 

Factor #4: Respect for Time  
By Kim Vargas, M.S.  

What Parents Want  
To Know 

My child has never been able to gauge time. 
He can’t estimate how long it will take to com-
plete his homework assignments or how much 
time he needs to be ready to leave the house. 
It doesn’t matter if the activity is something 
that interests him or not. His school work is 
suffering because he can’t manage his home-
work or finish his assignments on time. Is 
there any strategy that helps these kids? 
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The situation escalated to a critical point during 
his senior year. He was unable to finish all required 
assignments for graduation by the end of the aca-
demic year. His advisors knew it was important for 
him emotionally to be allowed to participate in the 
graduation ceremony with his class. They explained 
to him that he could take all the time he needed to 
finish (without pressure), and they also empowered 
him with their trust and confidence that he was ca-
pable of finishing.  

What should have taken a neuro-typical high 
school senior a few weeks to complete, took my son 
an entire year; and during that year, it was very hard 
for me not to push him. On advice from the school, I 
resisted pressuring him and he slowly worked 
through the remaining assignments.  

Directed by his own motivation rather than arbi-
trary deadlines, he actively pursued his passion in 
computer programming. He audited online courses 
offered by MIT and taught himself several computer 
languages. He found a computer club to participate 
in at a university close to home. He achieved his 
goal at his own pace. This “gap year” gave him room 
to breathe.  

Now, I’m happy to report that, in his 20’s, my son is 
a completely self-sufficient young adult, living inde-
pendently; and his skills are constantly in demand. 

Interestingly, the positions he has held allow him to 
set his own work schedule that aligns more closely 
to his internal clock and working style. Once he left 
school, time became a factor he could control. 

Bridges Academy is committed to looking at 
time holistically, in terms of the impact it has on 
every aspect of a child’s educational journey. With a 
strong belief that students should be served by time 
rather than be its prisoner, transitions are longer, 
deadlines provide sufficient time for students to 
complete work, and students are offered a gap year 
if they are not developmentally ready for college.  
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Time Tips for Teachers Time Tips for Parents 

 Allow more time to transition from one subject 
to another during the school day. 

 Offer flexible deadlines so that students can  
be successful. 

 Provide guidelines for managing long-term 
projects. 

 Remind yourself that 2e students need more 
time to get tasks done than their neuro-typical 
peers and provide it.  

1. Understand when your 2e child works best 
(morning, after dinner, etc.) rather than forcing 
adherence to the family schedule. 

2. Provide enough time for transitions like getting 
ready for school, getting ready for bed, or 
packing for a trip. 

3. Remind yourself that your 2e child may need 
more time to get tasks done than your non-2e 

children and provide it.   
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How can we develop the talents of twice-exceptional 
(2e) students? While their academic abilities may be 
evident to teachers and other adults in their lives, 
these students sometimes allow their talents to be 
overshadowed by learning challenges, which may 
have a negative effect on their personal and aca-
demic growth.  

Nurturing academic environments promote tal-
ents and provide the necessary leverage for experi-
encing academic success. In this article we will look 
at an approach to talent development based on the 
Enrichment Triad Model (ETM), developed by educa-
tor Joseph Renzulli. 

The Enrichment Triad Model  
Too many times Renzulli witnessed bright stu-

dents engaged in activities and projects that were 
not meaningful, purposeful, nor challenging to them. 
In response, in 1977 he developed the Enrichment 
Triad Model (ETM), a theoretical, research-based, 
yet practical model that would ensure that gifted 
and talented students experience the challenge of 
solving real-world problems. 

The ETM consists of the types of activities shown 
in the table on the following page.  Type I, II, and III 
activities are both independent and interdependent. 
They may occur in any order and within varying 
timeframes. The following scenario serves as an 
example. 

A student attends a Type I presentation by a 
famous author and begins to wonder what it is 
like to “think, feel, and act” like a practicing 
professional (albeit at a junior level). As a result, 
the student is inspired to write a story to share 
with others. This inspiration serves as an initial 
idea for a Type III product.  

As the student explores this initial product idea 
further, Type II skills come into play. They be-
come the supportive tools for perfecting the 
written, oral, and visual communication skills 

2e: Twice-Exceptional Newsletter, March 2016 

Factor #5: Talent Development  
By E. Jean Gubbins, Ph.D.  

What Teachers Want  
To Know   

I am a novice teacher looking for information 
on using talent development with 2e students. 
My major is high school English, and my first-
year experiences definitely prepared me for 
diagnosing students’ academic needs and 
creating learning plans to remediate skills. My 
colleague suggested I learn about the im-
portance of talent development in working with 
twice-exceptional students, especially one stu-
dent in particular. 

Despite being a high school junior with excel-
lent writing skills, she does not focus on her 
talents, only on her challenges with quantita-
tive subjects. How can I incorporate talent de-
velopment into my work with her? What do I 
need to know about it? 
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the student needs to create the product. The 
actual creation of the product, during the Type 
III Investigation phase of this process, will re-
quire extended time periods within and outside 
of school hours as well as support and guidance 
from a mentor. 

Type III Investigations as Talent  
Development Opportunities 

Type III projects are dynamic because they result 
not only from topics of study in classrooms, but also 
from issues and problems that go beyond the learn-
ing environment. There may be direct or indirect 
connections to current courses of study; but there 
are always clear connections to skills and abilities 
students need to complete their research, prepare 
an action plan, and develop the types of products 
that practicing professionals create for audiences in 
the “real world.” 

The emphasis on working with real problems is an 
important factor in Type III Investigations for two 
reasons: 

 It promotes personal investment on the part of 
students.  

 It motivates students to seek potential solutions 
with the support of teachers, administrators, 
professionals in the field, and community mem-
bers who can broker the resources needed to 
address the problem.  

What constitutes a real problem? According to 
Renzulli (1982), calling something a problem does 
not necessarily make it a real problem for a person 
or group. He states that a problem is real when it 
meets these criteria:  

1. It has a personal frame of reference because it 
involves an emotional or affective commitment 
as well as an intellectual one. 

2. It does not have an existing or unique solution. 

3. The purpose of pursuing it is to bring about 
some form of change and/or contribute some-
thing new to the sciences, arts, or humanities.  

These characteristics are reminiscent of a com-
ment by Strong, Silver, and Robinson (1995), who 
said: “Students who are engaged in their work are 
energized by four goals — success, curiosity, origi-
nality, and satisfying relationships” (p. 8).  

Description Includes activities that… 

Type I:  
General Exploratory  
Activities 

 Provoke students’ interests through access to human, material, and  
technological resources 

Type II:  
Group Process Activities 

 Serve as the toolbox for experimenting with and mastering these skills: 
̶ Creative thinking   
̶ Critical thinking 
̶ Problem solving 
̶ Decision making 
̶ Researching 

 Address these integral skills that bridge the development of topics and 
creation of products: 

̶ Affective skills 
̶ Learning-how-to-learn skills 
̶ Written, oral, and visual communication skills 

Type III:  
Individual and Small-
group Investigations of 
Real Problems 

 Provide opportunities for students to: 
̶ Brainstorm personal or community-based problems 
̶ Use appropriate methods of inquiry to seek solutions 
̶ Create products documenting their solutions 
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Involvement in Type III investigations promotes 
student engagement academically, behaviorally, 
cognitively, and psychologically (Wolfe, Steinberg, & 
Hoffman, 2013). The students do the following: 

 Spend extended periods of time on interest-
based tasks, pose questions, and seek solutions 
related to their topics 

 Establish “action plans,” or steps needed to com-
plete their product, and they connect with others 
with similar interests 

 Determine the formats in which they will develop 
and present the results of their inquiry, including 
visual, oral, written, performance, and artistic 
expressions 

 Interact with mentors, experts, or peers in their 
selected topic of inquiry to get the support, guid-
ance, and advice they need 

 Experiment with different approaches to creating 
products, extending and enhancing their talents, 
and developing a “sense of belonging” (Good, 
2012).   

Helping Students Design a  
Type III Investigation 

To promote student involvement in designing a 
Type III investigation, teachers can pose questions 
such as the following: 

 What do you want to know about an issue or 
problem? 

 Why do you want to learn more about it? 

 How do you want to learn about it? 

 What human and material resources will be most 
useful to you? 

 What types of products would practicing profes-
sionals develop on this issue or problem? 

 What are potential audiences for your  
investigation? 

 What types of learning environments will support 
your work? (For example, would the student ben-
efit from having a writing corner, library space, or 
a technology lab where he or she could work in-
dependently or with support from a mentor and 
peers?) 

Following is an example of a Type III Investigation 
that one student, Brianna, designed using questions 
such as these as a guide.  

Brianna’s Investigation 
During her walk to school each day, Brianna no-

ticed a young girl standing outside a local store with 
a woman. At first, she wondered if the girl was the 
storeowner’s child. Eventually, Brianna spotted an 
old van at the far end of the parking lot, and she 
watched as the girl and the woman, her mother, 
entered. Brianna realized then that the van was 
serving as their “home.”  

From this experience, Brianna developed the  
elements of a Type III Investigation with guidance 
from her mentor, who was her high school English 
teacher and a published author. The elements of 
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the investigation include the research question, the 
research product, and the audience for the product. 

Research Question: How can I, as a 16-year-old  
high school student, provide support for homeless 
families? 

Product: A research-based article on homelessness 
in Brianna’s town submitted to the Partnership for 
Strong Communities Organization. The article would 
be based on knowledge and skills learned from mul-
tiple data-gathering techniques, including blogging; 
developing a public service announcement; and 
writing a newspaper article, brochure, and public 
presentation. 

Brianna felt that her peers and community mem-
bers needed to know more about the homeless fam-
ilies in their midst and what steps could be taken to 
help them. As she worked with her high school men-
tor, Brianna realized that she needed to gather data 
about the needs of these families. With help from 
the Local Commission on Housing, Brianna conduct-
ed several interviews focusing on available re-
sources. It became apparent to Brianna that infor-
mation about resources was not reaching people in 
crisis because they had lost their homes and no 
longer had a fixed address. She decided to do the 
following: 

1. Connect with her peers to start a blog highlight-
ing issues surrounding homelessness in their 
neighborhood  

2. Contact the local radio station and develop a 
public service announcement highlighting key 
resources 

3. Summarize her data and prepare an article for 
the local newspaper’s community opinion page 

4. Create a brochure highlighting community re-
sources and place copies in local stores, librar-
ies, and service organizations  

5. Arrange a presentation at a public meeting with 
the Local Commission on Housing. 

Audience: Members included the school and com-
munity, community organizations, businesses, the 
Local Commission on Housing, and the Partnership 
for Strong Communities Organization. 

By creating multiple written, visual, and oral prod-

ucts over the course of six months, Brianna was 
able to raise the level of awareness about home-
lessness in her community and communicate with 
people who most needed access to local infor-
mation and resources. The blog, radio station public 
service announcement, newspaper article, bro-
chure, presentation, and research-based article en-
sured that information was available in many for-
mats and in multiple places. 

Brianna not only became invested in the issue of 
homelessness, she found ways to capitalize on her 
strengths as a 2e student. According to researchers 
Higgins and Nielsen (2000), these include:  

 Advanced vocabulary 

 Sophisticated creative and critical thinking skills 

 High levels of curiosity, imagination, and ques-
tioning abilities. 

Brianna’s combination of abilities and disabilities 
had to be managed with the help of her mentor and 
friends who believed in her goal. When she needed 
help with writing, designing, or presenting, her men-
tor and friends were there for her.  

When students like Brianna are motivated by their 
own interests and have a teacher serving as a guide 
to help them design and carry out their plan, these 
students thrive. They can choose the resources that 
suit how they learn and develop products reflective 
of their strengths, interests, and talents. 

Talent Development at Bridges Academy 

At Bridges, we invest highly in providing talent 
development to our students for many reasons. 
Among them is that twice-exceptional students do 
best when engaged in areas of talent and interests; 
and it is here that we see the best in our students 
and experience a vision of what they can become.  

Furthermore, research shows that engagement in 
talent-development activities results in dramatic 
growth in 2e students’ self-regulation, perceptions 
of ability, and academic achievement (Assouline & 
Whiteman, 2011; Baum & Owen, 2004; Baum, Ren-
zulli, & Hébert, 1995; Baum, Renzulli, & Rizza, 
2014; Baum, Schader, & Hébert, 2014; Baum, 
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Schader, & Owen, 2017). Talent development also 
allows these students to find their individual niches 
so that they can have a productive and rich life. Doc-
umentation of students’ extraordinary accomplish-
ments in a talent area provides evidence of achieve-
ment necessary to the continuance of education at 
the appropriate institutions of higher learning. Final-
ly, recent research suggests that the happiest peo-
ple make life and career decisions that align with 

their individual strengths, interests, and passions 
(Baum et al., 2014; Baum et al., 2017; Gardner, 
1999; Grandin & Panek, 2013).  

These opportunities make up a vital part of Bridg-
es Academy students’ educational program, and in 
no way are they considered extra-curricular. We 
strongly believe that these opportunities are critical 
in helping our students make optimal growth.  
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What Do We Mean by Strength-based 
Strategies? 

Essential to student success is the ability to devel-
op, evaluate, and generalize effective learning and 
behavioral strategies. Starting with the student’s 
strengths to develop a strategy — or, as I often refer 
to it, using the way in which the student’s brain is 
“wired” — is far more meaningful to the student 
than having a parent or teacher impose a “must-do” 
strategy or idea on the learner. 

Only after a year or two of working with 2e stu-
dents did I discover that the student’s own strate-
gies were far more effective and successful than the 
many strategies I had suggested or the study skills 
classes required. In fact, while working with Mela-
nie, my first 2e student, more than twenty years 
ago, I proudly suggested seven or eight different 
systems for her to use to organize her notebook, all 
of which failed! Why? Because each suggested 
strategy was the “Rose Blucher Method” for organi-
zation. It was not the way Melanie thought about 
organizing her tasks and materials. Needless to say, 
on the ninth try Melanie stumbled upon a way to 
organize her papers and assignments — by simply 
using an accordion file container instead of the 
dreaded three-ring notebook! 

How to Determine Student Strengths  
Every teacher and parent has many opportunities 

to observe a child’s strengths, interests, and pas-
sions through various activities on the playground, 
in the classroom, during organized sports, in music 
or art classes, and during family time and alone 
time. But often, those moments are forgotten when 
it’s time to help the struggling learner get through a 
difficult assignment, project, or challenging emotion-
al time. Instead, the teacher or parent resorts to 
suggesting the way he or she would approach the 
task. Therefore, it’s wise to employ a more system-
atic approach to identifying strengths, one that en-
gages the student in reporting his or her own 
strengths or learning style. A teacher can keep the  

2e: Twice-Exceptional Newsletter, May 2016 

Factor #6: Strength-based Strategies  
By Rose R. Blucher, M.Ed.  

What Parents Want  
To Know 

Each day after school, my child rushes through 
the door to add more buildings, landscapes, 
and people to a 3-by-5-foot Lego city that he 
has been working on for 6 months in our base-
ment. He spends countless hours creating 
unique buildings and interactive scenes, yet he 
is so resistant to focusing on written home-
work assignments that appear to require less 
than half an hour to complete. His avoidance 
and manipulative behaviors are not only im-
pacting his grades, but also affecting our fami-
ly interactions.  

How can we, as parents, and his teachers pro-
vide more activities and tasks based on the 
strengths my child exhibits at home instead of 
solely addressing his areas of weakness 
through continuous written assignments?  
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 information gathered from these student self-
reports in a file to use during those times when the 
student is unable to initiate or complete a task, or 
when planning short- and long-term lessons. 

A variety of learning-style or strength-based inven-
tories are available to purchase or to access on the 
Internet. Among them are: 

 David Lazear’s self-report scales for elementary, 
middle, and high school students. These tools 
are based on Howard Gardner’s eight multiple 
intelligences (Gardner, 2011). Lazear used these 
multiple intelligence areas as the basis for both 
his book 8 Ways of Learning (2000) and the self-
report scales. 

 My Learning Print™.(Schader & Zhou, 2017), a 
process that incorporates assessment tools to 
help students identify interests, strengths, and 
learning-style preferences. At the start of each 
school year at Bridges Academy, students partici-
pate in “Getting to Know You” days, during which 
they complete the assessment and use the  
results in activities designed to tap their 
strengths, interests, and talents. This introduc- 
tory unit at the beginning of each year provides 
teachers and students with recent information 
about individual students’ learning profiles. The 
information gained from these activities aids in 
developing strength-based curriculum and  
strategies. 

 Process for Strategy Development 
Think back to the beginning of the article and 

Melanie’s difficulties with a system for organizing a 
notebook. Melanie’s strengths were visual-spatial, 
according to Howard Gardner’s paradigm. There-
fore, she thought more globally and in “chunks,” 
while also relying on color coding to help her re-
member where to put things in her accordion folder. 
Each slot in her folder had a color and a symbol that 
she associated with each of her subjects. For exam-
ple, her biology slot was color coded green with a 
symbol of a plant; so all she had to do was make 
sure each biology paper went into that particular 
slot. Her English class slot was red (for danger) with 
an unhappy face as its symbol. (I think you get the 
idea!)  

How did Melanie discover this successful  
strategy? She was given the opportunity to work 
through a strategy-development system that includ-
ed a strategy log and a process chart (Blucher, 
1999). She had to describe her problematic situa-
tion, come up with a strategy based on her 
strengths (visual-spatial), monitor the efficacy of the 
individual strategy, and finally evaluate the effec-
tiveness of her unique idea for organization.  

Melanie eventually realized that she could  
generalize and use the color-coding strategy for oth-
er academic tasks, such as writing a three-
paragraph essay. First, she dictated all of her ideas 
using the voice-to-text program Dragon Naturally 

Speaking to get her thoughts down on paper. Next, 
she assigned a different colored text to the introduc-
tory paragraph, body paragraph, and concluding 
paragraph. As she reviewed her ideas, she decided 
which sentences or phrases fit best in each of the 
three paragraphs, and cut and pasted them into the 
appropriate spot. Eventually, she had a finished 
product by simply using a strategy she had learned 
before based on her learning strength!  

Finally, returning to the parent’s question about 
the young boy who would rather build with Legos 
than do his written homework assignments, it’s 
clear that he’s excited about producing scenes in  
3-D form. So why not let him build first and then 
dictate (or write if he chooses) what the characters 
in the story are doing or saying? The last step would 
be finalizing the written paragraph, perhaps through 
peer editing or by using the editing tools of a word 
processing program.  

 When 2e students are asked to produce in their 
area of strength, they begin to excel, their parents 
are less frustrated, and their teachers have a 
unique instructional toolkit from which to draw. With 
the help of strength-based strategies, teachers are 
better able to develop lessons that meet the needs 
not only of their 2e students, but of all students. By 
simply shifting the paradigm from a “deficit model” 
to a strength-based one, all students can begin to 
perform at their optimum levels of academic and 
behavioral achievement!   
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Tips for Parents and Teachers 

Here are some ideas that parents and teachers 
can use as they work with their 2e learners to de-
velop strength-based academic and behavioral 
strategies. 

1. Allow the student to choose a strength inven-
tory that best meets his or her individual 
needs. 

2. Use a systematic process for developing and 
tracking strength-based strategies. Track 
successful strategies by recording them in a 
journal or on different-colored index cards, 
using an assigned color for specific academ-
ic and behavioral tasks. 

3. Have learners evaluate the efficacy of 
strength-based strategies and under which 
circumstances each can be used. For young-
er children, a thumbs up or thumbs down 
can be noted next to the strategy. For older 
children, a 1-to-5 scale can be used with an 
explanation of why it received that score. 
Have students analyze how closely each 

4. Ask students to think of the silliest or most 
creative strategy they have ever used to com-
plete a task. Next, have them use a strategy 
not necessarily in their area of strength. Work 
with the students to compare the two strate-
gies and determine which was the easier and 
more effective strategy. This process helps 
students engage in an evaluative system of 
their own.  

5. Refrain from imposing “your way” of doing a 
task and, instead, take on the role of a facili-
tator by asking the child questions such as:  

 What are your strengths? 

 How do you know?  

 What are your passions, and how do you use 
your strengths when working in your area of 
passion?  

 How might you apply those same skills,  
techniques, or strengths to a new learning 
situation?  

The questions are endless!   

References 

Blucher, R. (1999). Strategy development process. Retrieved from www.blucheredservices.com/#!teacher-s-
corner/jwal5.    

Gardner, H. (2011). Frames of the mind: The theory of multiple intelligences (Third Edition). New York: Basic 
Books. 

Lazear, D. (2000). Pathways of learning. Tucson, AZ: Zephyr Press. 

Schader, R. M., & Zhou, W. (2017). My Learning Print™. San Francisco, CA: Robin Schader.   



26 

 Chapter 

3 Resources  

Books 

 Academic Advocacy for Gifted Children: A Parent's Complete Guide, by Barbara Jackson Gilman 
(Great Potential Press, revised edition, 2008) 

 Boost: 12 Effective Ways to Lift Up Our Twice-Exceptional Children, by Kelly Hirt (GHF Press, 
2018) 

 Creative Home Schooling: A Resource Guide for Smart Families, by Lisa Rivero (Great Potential 
Press, 2002) 

 Different Minds: Gifted Children With AD/HD, Asperger Syndrome, and other Learning Deficits, 
by Deirdre Lovecky (Jessica Kingsley Publishers, 2004) 

 Differently Wired: Raising an Exceptional Child in a Conventional World, by Deborah Reber 
(Workman Publishing Company, 2018) 

 From Emotions to Advocacy: The Special Education Survival Guide, by Pam and Pete Wright 
(Harbor House Law Press, 2006) 

 How to Reach and Teach Children with ADD/ADHD: Practical Techniques, Strategies, and Inter-
ventions, by Sandra Rief (Jossey-Bass, 2005) 

 The Highly Sensitive Person and The Highly Sensitive Child, by Elaine Aron, (Broadway, 1997 
and Broadway, 2002) 

 If This is a Gift, Can I Send It Back? Surviving in the Land of the Gifted and Twice Exceptional, 
by Jen Merrill (GHF Press, 2012) 

 Late, Lost, and Unprepared: A Parent’s Guide to Helping Children with Executive Functioning, 
by Joyce Cooper-Kahn and Laurie Dietzel (Woodbine House, 2008) 

 “Mellow Out,” They Say. If I Only Could: Intensities and Sensitivities of the Young and Bright, by 
Michael M. Piechowski (Royal Fireworks Press, 2nd edition, 2014) 

 The Misdiagnosis and Dual Diagnoses of Gifted Children and Adults: ADHD, Bipolar, OCD, As-
perger's, Depression, and Other Disorders, by James Webb, Edward Amend, Nadia Webb, Jean 
Goerss, Paul Beljan, and Richard Olenchak (Great Potential Press, 2nd edition, 2016) 

 The Mislabeled Child, by Brock and Fernette Eide (Hyperion, 2006) 

 The Myth of Laziness, by Mel Levine (Simon & Schuster, 2002) 

 Neurodiversity: Discovering the Extraordinary Gifts of Autism, ADHD, Dyslexia, and Other Brain 
Differences, by Thomas Armstrong (Da Capo Press, 2010) 

 The Organized Student, by Donna Goldberg with Jennifer Zwiebel (Fireside, 2005)  
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 School Success for Kids with High-functioning Autism, by Stephan M. Silverman, Lau-
ren Kenworthy, and Rich Weinfeld (Prufrock Press, revised edition, 2014) 

 Sensational Kids: Hope and Help for Children with Sensory Processing Disorder, by Lucy Jane 
Miller (Penguin Group US, revised edition, 2014) 

 Smart Kids with Learning Difficulties: Overcoming Obstacles and Realizing Potential, by Rich-
ard Weinfeld, Sue Jeweler, Linda Barnes-Robinson, and Betty Shevitz (Prufrock Press, 2nd edi-
tion, 2013) 

 Teaching Gifted Kids in Today's Classroom: Strategies and Techniques Every Teacher Can Use, 
by Susan Winebrenner with Dina Brulles (Free Spirit Publishing, 3rd edition, 2012) 

 Teaching Kids with Learning Difficulties in Today's Classroom: How Every Teacher Can Help 
Struggling Students Succeed, by Susan Winebrenner and Lisa M. Kiss (Free Spirit Publishing, 
3rd edition, 2014) 

 Teaching Students with Dyslexia and Dysgraphia: Lessons from Teaching and Science, by Vir-
ginia W. Berninger and Beverly Wolf (Paul H Brookes Publishing, 2009) 

 Teaching Teens With ADD, ADHD & Executive Function Deficits: A Quick Reference Guide for 
Teachers and Parents, by Chris Zeigler Dendy (Woodbine House, 2nd revised edition, 2011) 

 To Be Gifted and Learning Disabled: Strength-Based Strategies for Helping Twice-Exceptional 
Students With LD, ADHD, ASD, and More, by Susan Baum, Robin Schader, and Steven Owen 
(Prufrock Press, 3rd edition, 2017) 

 Twice Exceptional: Supporting and Educating Bright and Creative Students with Learning Diffi-
culties, by Scott Barry Kaufman (Oxford University Press, 2018) 

 Twice-Exceptional Gifted Children: Understanding, Teaching, and Counseling Gifted Students, 
by Beverly Trail, (Prufrock Press, 2011) 

 Understanding Your Child’s Puzzling Behavior: A Guide for Parents of Children with Behavioral, 
Social, and Learning Challenges, by Steven E. Curtis (Lifespan Press, 2008) 

 Upside-Down Brilliance, by Linda Silverman (DeLeon Publishing, Inc., 2002) 

 When the Brain Can’t Hear: Unraveling the Mystery of Auditory Processing Disorder, by Teri 
James Bellis (Atria, 2002) 

 When the Labels Don’t Fit: A New Approach to Raising a Challenging Child, by Barbara Probst 
(Three Rivers Press, 2008) 

Articles 

 “Asperger's Syndrome Guide For Teachers,” by the parents of OASIS Asperger Syndrome Fo-
rum, www.spiritlakeconsulting.com/SLC/sharedfiles/downloadfiles/AspergerGuide.pdf 

 “Building the Bond between Fathers and Kids with Learning Difficulties,” by Melinda Sacks,  
https://www.greatschools.org/gk/articles/fathering-kids-learning-difficulties 

 “Enabling Our Children,” by Deborah Thorpe, www.hoagiesgifted.org/enabling.htm 

 “Executive Function Weaknesses in 2e Learners,” by Dr. Devon MacEachron, 12/18/2018, 
https://bit.ly/2Dz9q0n 

 “Fighting Guilt,” by Charlotte Riggle, http://uniquelygifted.org/guilt.htm 
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 “Gifted Children with Asperger's Syndrome,” by Maureen Neihart, www.davidsongifted.org/
db/Articles_id_10167.aspx 

 “The Process of Discovery: Finding Out Why Your Child is Struggling,” by Karen J. Foli, 
www.ldonline.org/article/5728 

 “Strategies for Teaching Twice-Exceptional Students,” by Susan Winebrenner, 2e: Twice-
Exceptional Newsletter (October, 2003) 

 “The Ten Commandments I Teach By: Optimizing Success for 2e Learners,” by Susan Baum, 2e: 
Twice-Exceptional Newsletter (August, 2005) 

 “University-Based Gifted Centers,” www.hoagiesgifted.org/eric/fact/gt-univ.html  

 “What Now? Advocating For Your Twice Exceptional (2e) Child,” by Melanie Hayes, https://
medium.com/@bigmindsunschool/what-now-3ec1fbe96ee4  

Blogs 

 Bobbie and Linda's Blog (thoughts on giftedness and twice-exceptionality from Bobbie Gil-
man and Linda Silverman of the Gifted Development Center), www.gifteddevelopment.com/
blogs/bobbie-and-lindas-blog 

 Dr. Devon's Blog (articles on twice-exceptional and gifted learners by psychologist Devon 
MacEachron), https://drdevon.com/category/blog 

 Gifted Challenges (perspectives about giftedness from clinical psychologist Gail Post), 
https://giftedchallenges.blogspot.com/p/best-of-gifted-challenges.html 

 Laughing @ Chaos (gifted family advocate Jen Merrill’s take on raising gifted and 2e kids), 
www.laughingatchaos.com 

 Research & Training Blog (information on LD research and professional development from 
the Landmark College Institute for Research & Training), www.landmark.edu/research-
training/blog/is-dyscalculia-real 

 The 2e Resource (news and information from the founders of 2e: Twice-Exceptional Newslet-
ter), https://2eresource.com/home-2/blog 

Podcasts 

 Mind Matters (discussions with leaders in fields such as psychology and education, with an 
emphasis on giftedness and twice-exceptionality), www.mindmatters-podcast.com 

 TiLT Parenting (a podcast plus website and social media community for parents raising 
“differently wired” kids), www.tiltparenting.com  

Videos/Films 

 2e: Twice Exceptional and 2e2: Teaching the Twice Exceptional (documentary films by Thom-
as Ropelewski), http://2emovie.com 

 Walking the Path to Success with Twice Exceptional Learners, www.youtube.com/watch?
v=N0jISzJEcC4 

 Your2eTV (a YouTube channel from the founders of  2e: Twice-Exceptional Newsletter), 
www.youtube.com/user/Your2eTV 
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Organizations 

 CEC (Council for Exceptional Children), www.cec.sped.org 

 NAGC (National Association for Gifted Children), www.nagc.org 

 SENG (Supporting Emotional Needs of the Gifted), www.sengifted.org 

Online Discussion Forums 

 Educators Guild (a Davidson Institute forum where gifted and talented teachers and administra-
tors can share ideas and seek information and advice), www.educatorsguild.org 

 Gifted Homeschoolers Forum (GHF Learners) Discussion Group (for families of gifted and 2e 
children), www.facebook.com/groups/ghfdiscuss 

 Gifted Issues Discussion Forum–Twice Exceptional (a Davidson Institute forum on twice-
exceptionality), http://giftedissues.davidsongifted.org/BB/ubbthreads.php/forums/3/1/
Twice_Exceptional.html 

 Gifted-Teachers (a Belin-Blank Institute forum for teachers of the gifted, administrators, 
counselors, and parents), https://belinblank.education.uiowa.edu/educators/Listserv 

 GT-Spec-Home (for families homeschooling gifted/special needs children), http://gtworld.org/
gtspechome.htm  

 GT-Special (for families with twice-exceptional children), https://gtworld.org/gtspeclist.html 

 Hoagies Gifted listing of e-mail discussion lists, www.hoagiesgifted.org/on-line_support.htm 

 LD Online's discussion boards (multiple parent and teacher forums on learning disabilities, AD/
HD, sensory integration, social skills, and other issues), www.ldonline.org/xarbb/?catid=769 

Websites 

 2enews (the successor to 2e: Twice-Exceptional Newsletter) from Bridges 2eMedia, 
www.2enews.com 

 A Nation Deceived (where the 2004 Templeton National Report on Acceleration is  
available for download), www.nationdeceived.org (See Vol. 2, Chapter 11 on twice-
exceptional children.) 

 ASPEN (Asperger Syndrome Education Network), https://aspennj.org 

 Child Mind Institute (information on children’s mental health and learning disorders), 
www.childmind.org 

 Davidson Institute Gifted Database (a collection of articles on a range of gifted and 2e-
related topics), www.davidsongifted.org/db 

 Dyslexic Advantage (from Drs. Fernette and Brock Eide), www.dyslexicadvantage.org 

 Gifted Homeschoolers Forum (GHF), https://giftedhomeschooler.org  

 Hoagies Gifted: twice exceptional, www.hoagiesgifted.org/twice_exceptional.htm  

 LD Online’s articles on gifted/LD, www.ldonline.org/article/c670 

 Misunderstood Minds, www.pbs.org/wgbh/misunderstoodminds/about.html 
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 National Center for Learning Disabilities, www.ncld.org 

 The 2e Resource (news and information from the founders of 2e: Twice-Exceptional Newslet-
ter), https://2eresource.com 

 The Out-of-Sync Child (information on sensory processing issues), www.out-of-sync-child.com  

 The SPD (Sensory Processing Disorder) Foundation, www.spdfoundation.net 

 Tilt Parenting, www.tiltparenting.com 

 Twice Exceptional Children’s Advocacy (TECA), www.teca2e.org 

 Understood (information on learning and attention issues), www.understood.org  

 With Understanding Comes Calm (articles and podcasts on gifted and 2e-related topics), 
https://withunderstandingcomescalm.com 

 Wrightslaw: twice exceptional (information on advocacy and special education law), 
www.wrightslaw.com/info/2e.index.htm 

Social Media 

 Parents of Gifted and Twice-Exceptional Kids, www.facebook.com/groups/
parentsofgiftedand2ekids 

 The 2e Resource, from the founders of 2e: Twice-Exceptional Newsletter, 
www.facebook.com/The2eResource 

 Twice Exceptional/2E Network International, www.facebook.com/groups/2E.Network.LA 

Free Downloads 

 A Guidebook for Twice-Exceptional Students: Supporting the Achievement of Gifted Students 
with Special Needs, http://wrightslaw.com/info/2e.guidebook.pdf 

 Gifted and Learning Disabled: A Handbook, www.vsb.bc.ca/sites/default/files/school-files/
Programs/GiftedLDHandbook.pdf 

 The Twice-Exceptional Dilemma, www.nea.org/assets/docs/twiceexceptional.pdf 

 Twice-Exceptional Students, Gifted Students with Disabilities: An Introductory Resource Book, 
www.cde.state.co.us/sites/default/files/documents/gt/download/pdf/twiceexceptional-
resourcehandbook.pdf 

 Twice-Exceptional: Students with Both Gifts and Challenges or Disabilities, https://
sde.idaho.gov/academic/gifted-talented/files/manuals/Twice-Exceptional-Students-Both-
Gifts-Challenges-or-Disabilities.pdf 

 



Spotlight on 2e Series 
This series of publications is intended to help parents, educators, advocates, and 
other professionals better meet the needs of gifted children with learning difficulties. 
Each provides easy-to-understand information on how to recognize and address the 
combination of giftedness and learning deficits or disorders in children. Included are 
articles, checklists, charts, and resource listings. 

Other booklets in this series include:  

 Parenting Your Twice-exceptional Child 

 Understanding Your Twice-exceptional Student 

 Understanding the Gifted Child with Attention Deficit 

 The Twice-exceptional Child with Asperger Syndrome  

 The Twice-exceptional Child with Dyslexia  

 Caring for the Mental Health of the Twice-exceptional Child  

 The Mythology of Learning: Understanding Common Myths about  

2e Learners 

 Writing and the 2e Learner: Issues and Strategies 

 The 2e Reading Guide: Essential Books for Understanding the  

Twice-exceptional Child  

 Guiding the Twice-exceptional Child: A Collection of Columns by  

Meredith Warshaw 

 Bob Seney on Books for 2e Readers: A Collection of Columns 

 

From The 2e Resource. . . 

 Part of Glen Ellyn Media, former publisher of 2e: Twice-Exceptional Newsletter 

 For more information on these and other offerings, visit us at:  

https://2eResource.com 
 

 

 




